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Contact Information

Chief Academic Officer Name
Joel Kiser
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Registrar Name
Brian Bailey

Registrar Email
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Course's Academic Department
Academic Affairs

Is this a Application a Re-Submission
no

Institutional Course Information

Prefix
ANTH

Number
135
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Number of credits
3

Was this course previously part of the New Mexico General Education curriculum?
No

Is this application for your entire system (ENMU, NMSU, & UNM)?
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Co-requisite Course

Prefix
N/A

Number
N/A

Title
N/A

New Mexico Commmon Course Information

Prefix
ANTH

Number
135

Title
Introduction to Biological Anthropology

A. Content Area and Essential Skills

To which area should this course be added?
Social & Behavioral Sciences

Selected Areas
Critical Thinking, Personal & Social Responsibility, Communication





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

1. Summarize the basic principles of evolution and recognize how they apply to the human species. 2.
Recognize the biological and behavioral continuity of humans with all life, and especially other modern
primate species. 3. ldentify ways in which the human species is biologically and behaviorally unique. 4.
Summarize fossil evidence for human evolution. 5. Distinguish the major Paleolithic industries and outline
the behavioral and cognitive changes indicated by the fossil and archeological evidence. 6. Critically evaluate
popular accounts of human variation and human evolution. 7. Interpret modern human dilemmmas (e.g.,
overpopulation, co-evolution of disease, and genetic engineering) from an evolutionary perspective. 8.
Discuss in class and analyze in writing scholarly arguments concerning course concepts.

List all institution-specific Student Learning Outcomes that are commmon to all course sections

offered at the institutions regardless of instructor.
N/A

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for
Understanding and Evaluating Messages; and Evaluation and Production of Arguments. In
this box, provide a narrative that explains how the proposed course addresses all of the

components of communication.

Students develop communication skills throughout the course by completing weekly journal entries and
several major writing assignments that require them to summarize anthropological research, explain
concepts in their own words, construct evidencebased arguments, and apply APA formatting. These tasks
give students repeated practice communicating scientific ideas clearly, ethically, and in multiple formats —
from informal reflections to formal essays, visual timelines, and creative scientific storytelling. Their
communication skills are assessed through detailed rubrics that evaluate clarity, organization, accuracy, use of
evidence, and proper citation. Journal entries, quizzes with shortanswer components, and major assignments
all provide opportunities to measure students’ ability to articulate anthropological concepts effectively.
Instructor feedback further supports growth by helping students refine their writing and strengthen their
ability to communicate scientific information with precision and integrity.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Students in ANTH 1135 develop critical thinking skills by engaging deeply with anthropological evidence,
evaluating scientific claims, and applying evolutionary concepts to real-world questions. Throughout the
course, students complete weekly journal entries that require them to interpret textbook material, connect
concepts across chapters, and reflect on how anthropological ideas apply to human behavior, health, and
variation. These short reflections encourage students to move beyond memorization and instead analyze,
question, and synthesize information. The major assignments further strengthen critical thinking by asking
students to evaluate evidence, compare competing explanations, and draw informed conclusions. In





Assignment #]1, students read a peer-reviewed article and must summarize the research, critique the
methods, and assess the study's contribution to anthropology. This requires them to distinguish between
data and interpretation, evaluate scientific rigor, and articulate the strengths and limitations of research
design. Assignment #2 asks students to analyze primate social behavior and draw parallels to human
communities, encouraging them to use comparative reasoning and apply biological principles to social
guestions. Assignment #3 requires students to research fossil hominins and identify evolutionary trends,
helping them practice chronological reasoning, pattern recognition, and evidence-based inference.
Assignment #4 asks students to evaluate scientific and historical claims about human variation and race,
requiring them to integrate multiple lines of evidence and critique outdated or unsupported ideas.
Assignment #5 blends scientific reasoning with creative application, asking students to interpret skeletal
clues and connect biology, environment, and health. Critical thinking is assessed through detailed rubrics that
evaluate students’ ability to analyze information, use evidence appropriately, identify patterns, critique
arguments, and draw logical conclusions. Journal entries and quizzes assess students’ ability to interpret
concepts and apply them to new situations, while major assignments measure higher-order reasoning,
synthesis, and evaluation. Instructor feedback guides students in refining their analytical skills over time,
ensuring they learn not only what anthropologists know, but how anthropologists think.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2
of the components of personal & social responsibility.

Students in ANTH 1135 develop the critical skill of personal and social responsibility by engaging with course
content that asks them to reflect on their own experiences, consider the ethical dimensions of scientific
research, and examine how human behavior, identity, and diversity shape communities. Throughout the
semester, students complete weekly journal entries that require them to connect anthropological concepts to
their own lives, question assumptions, and reflect on how cultural and biological factors influence human
interactions. These reflections encourage students to take responsibility for their own learning, examine their
beliefs, and consider how their perspectives are shaped by broader social forces. Major assignments further
strengthen personal and social responsibility by asking students to think critically about human variation,
ethics, and the impact of scientific knowledge on society. In Assignment #]1, students evaluate how biological
anthropologists conduct research and must consider the ethical implications of methods such as DNA
analysis or isotope studies. Assignment #2 asks students to compare primate social behavior with human
communities, prompting them to reflect on cooperation, conflict, caregiving, and their own role within
groups. Assignment #4, which focuses on human variation and race, requires students to confront the
historical misuse of science, analyze contemporary evidence, and articulate responsible, evidence-based
perspectives on sensitive social issues. Assignment #5 asks students to consider how health, environment,
and inequality shape human lives, encouraging empathy and awareness of social determinants of well-being.
Assessment of personal and social responsibility occurs through rubric-based evaluation of students’ ability to
reflect thoughtfully, apply course concepts ethically, and demonstrate awareness of the social implications of
anthropological knowledge. Journal entries and reflective components of major assignments are graded for
depth of insight, connection to lived experience, and the student’s ability to consider multiple perspectives.
Instructor feedback guides students in strengthening their self-reflection, ethical reasoning, and
understanding of how anthropology informs responsible engagement with diverse communities. By the end
of the course, students demonstrate not only content knowledge but also a deeper sense of how their actions,
assumptions, and interpretations matter within both academic and social contexts.





Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.mesalands.edu/o/mcc/page/student-learning-assessment
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[This assignment serves as a capstone that strengthens all three General Education competencies—
communication, critical thinking, and personal/social responsibility—Dby requiring students to write a
well-supported, scholarly essay that evaluates scientific evidence about human variation, race, or skin
color evolution. In doing so, it directly engages multiple course learning outcomes: students apply
evolutionary principles to humans (SLO 1), recognize human continuity with other primates (SLO 2), and
identify uniquely human adaptations (SLO 3). Depending on the prompt, they may draw on fossil and
migration evidence (SLO 4-5), while critically assessing popular misconceptions about race and human
evolution (SLO 6) and interpreting modern social issues through an evolutionary lens (SLO 7). The
assignment culminates in students analyzing and communicating scholarly arguments in writing (SLO 8),
making it a comprehensive demonstration of their learning across the course.]

Assignment #4 — Human Variation and “Race”

(worth 50 points)

We will learn a lot this semester about natural selection and evolution, as well as human adaptations and
variation. In this final assignment, you will be asked to rely on all the knowledge you have gained over
the semester to discuss the concept of human "race".

Instructions:

Write an essay (750 — 1,000+ words), on ONE of the following questions. Please note: I am looking for a
thoughtful essay which demonstrates you have been reading and viewing the course materials so that you
have some sense of how biologists and anthropologists regard the concepts of “race” and human
variation.

You will be required to cite your sources (different chapters of your textbook can be used as separate
sources). Examples of how to format your references can be found in the Course Packet.

BE SURE TO INDICATE WHICH QUESTION YOU ARE ANSWERING

QUESTION ONE:

Can the human species be divided into discrete racial categories or do humans exhibit variation for a set
of traits?





e How do physical anthropologists address this question and what is the American Anthropological
Association’s stance on race and racial categories?

e Compare and contrast the historical categorization of humans into races with current research on
human variation and biodiversity.

¢ Finally, explain how human variation at both the genotypic and phenotypic level offers evidence
as to the arbitrariness of race from a biological standpoint. Cite evidence from the Explorations
text and other peer-reviewed sources to support your claims.

The essay must include at least three (3) distinct and different lines of evidence.

QUESTION TWO:

Explore the evolutionary components of skin color and discuss the importance of recent research into
human variation and polygenic traits.

e Discuss the biology of skin color (i.e., address melanin production, ultraviolet rays, vitamin D
production, folate, and the latest genetic evidence pertaining to the evolution of skin color).

e Explain why certain skin colors may have been more adaptive in certain regions of the world
(refer to hominin origins, selective pressures related to skin color, and hominin migration routes).

The essay must include at least three (3) distinct and different lines of evidence related to the evolution of
skin color variation among human populations (meaning it cannot be all about the evolutionary pressure
of skin cancer).

An example of this assignment and the Grading Rubric have been provided in your Course Packet.





Assignment #4 — RUBRIC (sample assessment)

Criteria \ Ratings:
Exemplary — 10 pts | Proficient - 7 pts | Developing — 4 pts | Incomplete — 0 pts | TOTAL
Communication: | Writing is clear, well Mostly clear writing | Writing lacks clarity Writing is unclear,
Clarity. organized, and with minor or organization; disorganized, or
Or ani,za tion. and academically organizational or arguments are difficult | missing required 1 0
g > ° appropriate; arguments | clarity issues; to follow; citation components.
Scholarly Writing | fow logically; citations mostly issues present.
terminology is used correct.
correctly; citations
follow guidelines,
Critical D§r.nonstr'ate.s strong Sqmg critical Lirpited analys'is;' No me.aningfu'l
Thinking & Use critical th1nl§1ng.; thmqug Present: relies on descrlpthn analysis or evidence.
of Evidence evaluates scientific analysis is uneven rather than evaluation; 1 0
evidence; synthesizes or underdeveloped; | minimal or poorly
multiple lines of data; evidence is present | connected evidence.
accurately critiques but not fully
misconceptions. integrated.
Evolutionary Accurately applies General Limited understanding | Evolutionary concepts
Concepts & evolutionary principles | understanding with | or misapplication of missing or incorrect.
Biological to human variation or minor inaccuracies | evolutionary concepts. 1 0
8 X skin color; or incomplete
Foundations demonstrates explanations.
understanding of
human continuity with
primates and/or fossil
evidence.
Engagement Integrates textbook, Uses course Minimal or superficial | No meaningful
With Course lec‘gures, and peer- rpat'erials but with engagement With engagement with
Materials & reviewed sources limited depth or course materials; course content or 1 0
thoughtfully; uses at uneven integration; | evidence vague or scholarly sources.
Scholarly least three (3) distinct | meets minimum incomplete.
Sources lines of evidence; evidence
demonstrates strong requirements.
engagement with
scholarship.
Personal & Thoughtfully analyses | Some awareness of | Minimal or surface- No discussion of
Social social implications of social or ethical level discussion of social or ethical
Responsibilitv: race, human variation, | dimensions but social or ethical implications. 1 0
‘p y: or evolutionary analysis is limited. implications.
Ethical ) misunderstanding;
Reasoning & demonstrates ethical
Application awareness; connects
science to modern
dilemmas.
TOTAL:

50
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WNMU
ARTS 1715 Introduction to Graphic Design (HED Application #6931)

Assessment

Unit 5: Icons, Indexes, and Symbols - Icon Design Project

Students create a cohesive set of six or more original icons representing a chosen
theme such as navigation, weather, or branding. The project requires students to
demonstrate clarity, proportion, and consistency while maintaining visual economy.
Students conduct visual research before sketching and refining their ideas, developing
the final set digitally in Adobe Illustrator. Each icon must retain clarity at multiple
scales and contribute to a unified visual system.

Assessment is based on design problem-solving, conceptual development, technical
execution, and engagement in critique. Students submit both digital and printed
versions for final review. They are evaluated on their ability to apply design principles,
manage digital workflow, and present professional, well-crafted work that
demonstrates understanding of audience, communication, and aesthetic integration.





Rubric (Total Points: 16)

Criteria Excellent (4 Proficient (3 Developing (2 Needs Work (1
pts) pts) pts) pt)
Creative Demonstrates Consistent Limited Minimal
Engagement strong engagement exploration or | engagement or
exploration and | with some safe experimentation.
variation exploration and | approaches.
within the refinement.
chosen theme.
Actively
experiments
with
simplification,
form, and style.
Application of | Applies clarity, | Applies most Uneven or Weak or
Design consistency, principles with | uncertain use of | minimal use of
Principles balance, and minor principles; principles; icons
proportion inconsistencies. | clarity or lack cohesion or
effectively proportion communication.
across all icons. issues.
Designs
maintain
legibility and
cohesion at
multiple scales.
Process and Completes Steady progress | Some Limited research
Productivity thorough with competent | inefficiency or | or incomplete
research and file setup and gaps in work; poor tool
uses it to tool use. research and proficiency.
inform design workflow.
direction.
Works
efficiently in
[llustrator with
strong
organization
and tool use.
Participation Actively Participates in | Limited Absent from
and Reflection | contributes to critique and feedback or critique or
critique, responds to reflection. unable to reflect
explaining feedback. meaningfully on
design work.
decisions and
audience

considerations.
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Prefix
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New Mexico Commmon Course Information

Prefix
ARTS

Number
110

Title
Arts and Design Survey

A. Content Area and Essential Skills

To which area should this course be added?
Creative & Fine Arts

Selected Areas
Critical Thinking, Personal & Social Responsibility, Communication





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

At the conclusion of this course, the student should be able to:

1. Demonstrate an aesthetic understanding of design disciplines through the completion of a project in 2-D
and 3-D studies.

2. Successfully participate in Arts and Design critique and describe their conceptual process.

3. Articulate an understanding of aesthetics in a variety of art forms and modes of expression within historical
and cross-cultural perspectives.

4. Successfully participate in presentation and exhibition of work.

5. Articulate a critical interpretation of and comparison of significant works of art, across a range of historic
periods.

6. Discuss potential career path in arts and design.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
7. Identify and discuss comparative correlation with Diné arts and culture.

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for
Understanding and Evaluating Messages; and Evaluation and Production of Arguments. In
this box, provide a narrative that explains how the proposed course addresses all of the

components of communication.

Genre and Medium Awareness, Application, and Versatility

Students explore and apply a variety of genres and media to analyze works of art and design from prehistory
to the contemporary era. Through writing, presentations, and creative projects, students consider audience,
purpose, cultural context, and rhetorical strategies to develop and communicate their own ideas. Assessment
focuses on the communication of key points, composition structure, effective use of rhetorical techniques,
construction of coherent argument claims and their defense, and clear expression of personal and cultural
insight.

Strategies for Understanding and Evaluating Messages

Students examine and evaluate works of art and design within their historical, cultural, social, and ethical
contexts. They use critical approaches and established criteria to interpret messages, compare perspectives,
and evaluate how cultural and social values influence the reception of art and design. Students commmunicate
their interpretations and support their evaluations with evidence in journals and essays. Assessment is based
on in-class responses as well as on specified critical approaches in journals and essays.

Evaluation and Production of Arguments
Students evaluate the validity and relevance of critical sources and compare them with their own





perspectives and interpretations. They develop rhetorical claims using a range of critical standards and
approaches and select evidence that effectively supports their arguments. Students incorporate sources into
their work and use appropriate in-text identification or MLA citation when required.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Problem Setting: Students formulate aesthetic, cultural, comparative, and contextual questions about works
of art, artists, designers, and artistic movements. They analyze works from multiple perspectives and connect
their interpretations to cultural and historical contexts. Critical analyses, class discussions, written responses,

and projects assess their ability to develop meaningful questions and apply critical approaches.

Evidence Acquisition: Students locate, evaluate, and synthesize scholarly and credible sources to support their
interpretations and arguments. They compare sources, identify relevant evidence, and integrate evidence
appropriately into essays, journals, and projects. Assessments measure their ability to select relevant evidence
and use it effectively to support their claims.

Evidence Evaluation: Students evaluate sources for credibility, relevance, validity, perspective, and potential
bias. They examine the purpose and context of arguments and recognize how personal perspectives
influence interpretation. Source evaluations, discussions, essays, and research activities assess their ability to
distinguish reliable and appropriate evidence.

Reasoning/Conclusion: Students analyze evidence, develop defensible claims, consider alternative
perspectives, and address counterarguments. They use logical reasoning and relevant evidence to explain
and support their conclusions. The instructor will assess students’ ability to construct coherent arguments,
support claims with relevant evidence, and reach well-reasoned conclusions through the evaluation of essays,
presentations, and projects using established assessment criteria and rubrics.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

Ethical Reasoning: Students examine moral dilemmmas related to political influence, propaganda, glorification,
taboo subjects, identity politics, cultural conflicts, and the relationship between an artist and their work. They
consider how personal values, cultural perspectives, and historical contexts influence the interpretation and
evaluation of challenging or controversial artistic expressions. Journals, essays, and projects assess their ability
to identify ethical issues, consider multiple perspectives, and develop reasoned responses.

Collaboration Skills, Teamwork, and Value Systems: Students engage respectfully with differing viewpoints
during discussions of ethical dilemmas and complex works by artists and designers. They question
assumptions, recognize bias, and distinguish thoughtful analysis from unsupported or widely accepted
opinions. Students provide constructive feedback on classmates’ essays and respond thoughtfully to project
presentations. The instructor will assess students through participation, peer feedback, class discussions, and
group activities.





Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.navajotech.edu/academics/general-education/
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Section 3: Context: Evaluate a work of art or design on its contextual basis,
judging the work in relation to its creator’s era and values. Analyze the aspects of
the artist’s era evident in the work, the ways in which the artist belonged to and/or
transcended their sociological, political, cultural, and psychological setting, and the
impact and influence on our contemporary environment. An argumentative
evaluation essay outline and 2-3 page written version are due in the last weeks of
the section.

Section 3 Evaluation Essay worth 15 points (5 outline, 10 final essay)
2 Quizzes worth 4 points

2 Journals worth 6 points

Section Grade worth 5 points

Section total: 30 points

Section 3 Essay Outline
To create your Section 3 Essay Outline, answer these 10 questions with keyword
ideas (not full sentences) in an attached Word document or PDF.

1. Work Identification — what specific work of art or design by an identifiable
creator are you choosing to analyze and contextualize?

2. Work Specification — how are you narrowing down your subject to a small
part or aspect of the work?

3. Genres — what type of work are you evaluating and what kind of critical
contextual judgement are you attempting? (Identifying the genre of the work
and the genre of evaluation will suggest standard criteria of evaluation.)

4. Criterion of Evaluation — on what contextual standard are you judging the
work?

5. Definition — what does that criterion of evaluation you chose mean,
exactly? What do you consider to judge that standard?

6. Evaluation Argument — your opinion claim based on your contextualizing
criterion of evaluation. (Remember that every argument must have a
possible counterargument, meaning that someone else could reasonably
disagree with you.)

7. Supporting Point 1 — an example from the narrowed aspect of the work that
gives evidence for your contextual argument. How does that clearly support
your claim based on your criterion of evaluation?

8. Supporting Point 2 — an external source analyzing the narrowed aspect of the
work to compare and contrast to your claim in order to support your
contextual argument. How does that clearly support your claim based on
your criterion of evaluation?





9. Supporting Point 3 — your response to an external source describing an
aspect of historical or contemporary cultural context to help support your
argument. How does that clearly support your claim based on your criterion
of evaluation?

10. Evaluation Argument Conclusion — How does all the evidence together
validate your contextual opinion claim based on the criterion of evaluation
about the narrowed-down aspect of the work?
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A. Content Area and Essential Skills

To which area should this course be added?
Creative & Fine Arts

Selected Areas
Critical Thinking, Personal & Social Responsibility, Communication





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

1. The ability to identify foundational principles and elements of graphic design. 2. Build and apply a new visual
vocabulary to various compositional assignments.3. Gain an understanding of typographic form and best
practices.4. Understand how form, images, typography, and stylistic approaches affect the viewer.5. Be able to
apply the core concepts of visual coommunication to convey content.6. Gain a working knowledge of the
analogue and digital processes of design.7. Discover and use various resources needed to keep pace with
technological growth.8. Submit and present artwork in a manner suitable for critique.9. Discuss, defend, and
constructively criticize their assignments and those of their peers.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
same as above

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for
Understanding and Evaluating Messages; and Evaluation and Production of Arguments. In
this box, provide a narrative that explains how the proposed course addresses all of the

components of communication.

In Introduction to Graphic Design (ARTS 1715), communication is developed through the study of visual
language and design as a means of expression. Students learn to organize typography, imagery, and layout to
convey conceptual ideas clearly and persuasively. The Unit 2: Expressive Typography project exemplifies this
focus. In this assignment, students create black-and-white typographic compositions that communicate tone
and emotion without using recognizable words or images. By experimenting with contrast, rhythm, and
spatial balance, they discover how visual structure and formal choices affect meaning. Critiques and class
discussions further strengthen commmunication skills as students present, defend, and revise their work using
professional design vocabulary. Written reflections reinforce their ability to articulate intentions, describe
decision-making, and analyze audience response. Assessment occurs through rubric areas such as
“Application of Design Principles” and “Participation and Reflection,” which measure the clarity of message,
compositional strength, and students’ ability to explain visual decisions. Through this combination of visual,
verbal, and written communication, students gain fluency in expressing creative intent and responding to
feedback—skills essential for both design and broader professional contexts.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Critical thinking in Introduction to Graphic Design develops through inquiry, experimentation, and reflection.
The Unit 3: Defining Image project illustrates how students learn to make and justify design choices through
an iterative process. Beginning with photographs of abstract forms, students manipulate images in Adobe
Photoshop and reinterpret them in lllustrator as vector compositions that integrate typography and color to
establish tone and meaning. This sequence requires ongoing analysis and synthesis as they evaluate how





relationships between form, hierarchy, and contrast communicate ideas. Class critiques demand reasoned
judgment, where students use design principles to support their feedback and refine their work. The process
emphasizes iteration and flexibility, teaching students to question assumptions, explore alternatives, and
defend decisions with evidence drawn from visual results. Rubric categories such as “Creative Engagement”
and “Application of Design Principles” assess their ability to synthesize form and concept, analyze outcomes,
and respond constructively to critique. Through this structured approach, students cultivate habits of inquiry
and visual reasoning that extend beyond design practice, demonstrating thoughtful problem-solving
applicable to a range of academic and professional contexts.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

Personal and social responsibility are developed throughout Introduction to Graphic Design (ARTS 1715) by
asking students to consider how visual communication functions within cultural, social, and professional
contexts. Graphic design is created for an audience, and students learn that choices involving imagery,
symbols, typography, and visual organization can influence how information is understood by people with
different experiences and perspectives. Through research, project development, critique, and reflection,
students examine how visual communication carries meaning and how designers have a responsibility to
communicate thoughtfully and effectively.

Projects such as Unit 5: Icons, Indexes, and Symbols require students to research existing visual systems and
consider how symbols communicate across different audiences and contexts, including wayfinding, branding,
and user interfaces. Students evaluate how simplification, proportion, and visual conventions can make
information more accessible and understandable. This process encourages intercultural reasoning by asking
students to recognize that visual symbols and design conventions may be interpreted differently depending
on cultural and social context. Students also consider ethical responsibility through the appropriate use of
visual references and the development of original work rather than simply reproducing existing designs.
Collaboration and civic discourse are reinforced through regular critiques and class discussions. Students
present and defend their design decisions, listen to differing perspectives, provide constructive feedback to
peers, and revise their work in response to that dialogue. These activities require respectful communication,
consideration of multiple viewpoints, and participation in a shared learning community. Assessment includes
students’ ability to explain design decisions and audience considerations, respond constructively to feedback,
conduct appropriate research, and create visual communication that is clear, responsible, and appropriate to
its intended context. Through these experiences, students develop an understanding of graphic design not
simply as aesthetic production, but as a form of communication with ethical and social consequences.

Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://academic.wnmu.edu/homepage-general-education/
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Gened Request Form

Contact Information

Chief Academic Officer Name
Amardeep Kahlon

Chief Academic Officer Email

akahlon@cnm.edu

Registrar Name
Noemi Hernandez

Registrar Email
nhernandez8l@cnm.edu

Course's Academic Department
Liberal Arts

Is this a Application a Re-Submission
yes

Describe the Clarifications to the Original Application
Provided more assignment details and a rubric as requested by the committee

Institutional Course Information

Prefix
CCST

Number
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Chicana/o Latina/o Musical Cultures and Expressions

Number of credits
3

Was this course previously part of the New Mexico General Education curriculum?
No

Is this application for your entire system (ENMU, NMSU, & UNM)?
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Co-requisite Course

Prefix
NA

Number
NA

Title
NA

New Mexico Commmon Course Information

Prefix
CCST

Number
1125

Title
Chicana/o Latina/o Musical Cultures and Expressions

A. Content Area and Essential Skills

To which area should this course be added?
Creative & Fine Arts

Selected Areas
Critical Thinking, Personal & Social Responsibility, Communication





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

Student Learning Outcomes

Students will:

1. Apply intercultural reasoning and intercultural competence in analyzing contemporary Chicano Latino
Music in the

United States.

2. Develop conclusions about cultural sources and outcomes of creativity among Latina/o populations in the
arts.

3. Analyze the influence of musical cultural diversity and its applications to multicultural populations in the
United

States.

4. Applying diverse theoretical lens (e.g. cultural, political, economic) to understand and evaluate messages in
terms of

aesthetic rhetorical situation (audience, purpose, and context).

5. Develop critical thinking and communication skills through the use of surveys, quizzes, creative projects,
identification analysis, on-line essays and exams.

6. Produce a music album reflective of intercultural practices and theories.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
None

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for
Understanding and Evaluating Messages; and Evaluation and Production of Arguments. In
this box, provide a narrative that explains how the proposed course addresses all of the

components of communication.
This course comprehensively addresses the NMHED Essential Skills in Communication by moving students
through the cycle of analyzing, evaluating, and producing complex messages across diverse formats.

Genre and Medium Awareness, Application and Versatility

Students develop a deep versatility in communication by examining music as a distinct medium of oral
history, a vehicle for disseminating information, and a transfer of knowledge. By centering Chicana/o and
Latina/o musical expressions, the curriculum introduces students to "pluriversal literacies'—challenging
traditional textual boundaries and teaching students to recognize diverse forms of communication within
society. Students demonstrate their own genre and medium versatility by navigating both consumption and
production: they engage with multimedia platforms and academic readings, and they apply their
understanding through varied expressive outputs, including written reflection papers and digital video/online
discussion boards.





Strategies for Understanding and Evaluating Messages

To effectively decode and evaluate complex communication, students are equipped at the outset with
foundational theoretical frameworks, including coloniality, decoloniality, and the colonial matrix of power.
Through the lens of a Chicana/o/x studies framework, students analyze how cultural, political, and economic
realities shape musical diversity. They utilize these strategies to critically evaluate messages within the music
industry and academic scholarship, understanding how musical expression in Latin America shapes global
discourses on politics, power, and sociocultural interactions. They synthesize this data to transform external
information into their own internalized forms of knowing.

Evaluation and Production of Arguments

The course culminates in requiring students to move from critical understanding to active production.
Students learn to evaluate existing arguments within popular culture trends and academic literature, and
subsequently construct their own evidence-based positions. They are required to produce sophisticated
arguments that synthesize both quantitative and qualitative data as evidence to legitimize their conclusions.
These arguments are formally communicated and assessed using structured rubrics via oral, digital, and
written assignments, ensuring students can effectively articulate the historical, cultural, and political thinking
behind the U.S.-Mexico borderlands and Latin American musical genres to diverse audiences.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Problem Setting

Fundamental to students' learning will be locating the tools for critical analysis. Students address problem
setting by identifying and conceptualizing the way systems of power and domination aim to create cultural
misrepresentations of BIPOC and global South peoples. By focusing on these complexities, students learn to
frame inquiries into how political, economic, and cultural realities have shaped the way society understands
the U.S. borderlands and Latin America, establishing a critical foundation to analyze cultural hegemony,
coloniality, and decoloniality.

Evidence Acquisition

Students learn how to compile information from an interdisciplinary lens using various theoretical
frameworks and current social science models. They acquire and gather data across both the humanities and
social sciences, drawing from historical awareness about the material conditions that shaped the story, space,
and place, alongside academic scholarship, current models, and the texts of BIPOC feminist scholars.

Evidence Evaluation

Once information is compiled, students learn how to deconstruct it. They evaluate this evidence by employing
multiple tools for a critical and analytical reasoning, using frames like Immanuel Wallerstein's world-systems
analysis to map out historical awareness, and intersectionality coming from BIPOC feminists’ scholars to
become acquainted with the complexities of power dynamics. Through an interdisciplinary lens—including
critical race theory, Indigenous methodologies, Black, Indigenous, and Chicana/o/x feminist theory, and
Quijano and Mignolo's analysis of coloniality and decoloniality—students critically examine and analyze the
validity and power structures behind the information.

Reasoning/Conclusion

With each lesson and corresponding assignment, students demonstrate their understanding through
analyzing, synthesizing, and then constructing an argument that highlights key positions within the
conversation about a specific topic. In the process of creating interventions, students apply
counterhegemonic narratives from a humanities lens. They use their analytical reasoning to reconstruct
counternarratives that reflect their understanding, allowing for the opportunity to engage within the use of
approaches like critical race theory and Indigenous methodologies to form rigorous conclusions.





Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

A key component to developing intercultural reasoning and competency is through the application of
reading, visualizing, and participating within community ways of knowing about a specific topic within the
area of musical expressions. Students will engage with readings/articles/videos that demonstrate the
importance of musical expressions in shaping social, cultural, political, and economic perspectives.

This course addresses two key components of Personal & Social Responsibility by guiding students through
deep intercultural reflection and structured ethical engagement within physical and online spaces.

Intercultural reasoning and intercultural competence

A key component to developing intercultural reasoning and competency is through the application of
reading, visualizing, and participating within community ways of knowing about a specific topic within the
area of musical expressions. Students will engage with readings/articles/videos that demonstrate the
importance of musical expressions in shaping social, cultural, political, and economic perspectives. Within the
conclusion of each module, students will be assigned a discussion board prompt and/or a reflection prompt
to complete where they demonstrate how they are making meaning of a situation or topic. Students are
asked to reflect on how their position on the topic relates to the stance of the author, the artist, director,
composer, producer, and that of the community. Another opportunity to gain awareness of personal and
social responsibility is within the discussion board topics that are provided for both online and face-to-face
learners. Students are given a prompt pertaining to a specific topic that was taught within a module. Each
student is asked to share their specific position about the topic and then create dialogue with their
classmates who have perspectives about the topic that differs from their own. Responses can be in written or
video form. In both instances, students are asked to think critically about other perspectives and engage with
those perspectives in a manner that maintain respect, dignity, and honoring other worldviews.

Ethical reasoning

Students are required to engage through reflection and try and locate a moral or ethical frame to position
themselves within. They are then required to communicate effectively their positionality in a succinct manner,
demonstrating their ability to convey their personal thoughts and their ability to have others understand and
make meaning of their stance. As a result of the class being primarily online, students will be able to navigate
course content by utilizing online research tools that promote the ability to evaluate, create, and
communicate effectively while using computer technology and the internet. Throughout the entirety of the
course, students will interact with the readings, supplemental learning materials, the discussion boards, and
other assignments that focus on the core areas of a digital learning classroom. Students will make use of
computers, smart-phones, and apps to locate and retrieve information based on the topic of study. Being able
to critically assess whether the information retrieved is of an academic standard will be a major component to
learning. Learning on where to find scholarly information and what is not considered scholarly will add clarity
and refinement to student information searches. Additionally, learning the appropriate uses of artificial
intelligence will be a key element of grading and feedback with the goal of guiding students towards creating
their own content in response to discussion board and reflection prompts. This focus will demonstrate a
student's growth in applying a technological penmanship to their presentation of the facts.





Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.cnm.edu/depts/education-and-learning/saac/gen-ed-assessment-plan
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COLORES | Una Lucha Por Mi Pueblo | New Mexico PBS
Reflection Paper Revised Fall 2025





Introduction

Corridos are ballads, often referred to as windows that look into the
soul of a people. They are the songs of the time, supplementing
recorded documents as historical artifacts that describe the
popular consciousness at the time in which they were written (PBS

NM 2009).





Student Learning Outcomes

SLO1: Apply various transdisciplinary perspectives and processes used by social scientists to
discover, describe and understand human behavior across a range of diverse ethnic and
gendered societies.

SLO2: Write informed analytical essays that comprehensively explores key issues or events in
order to provide the reader will a full understanding of the subject under evaluation.

SLO3: Effectively identify, evaluate, and share information for the problem orissue at hand in
all course assignments and discussions.

SLOA4: Articulate their roles as citizens in a global context; and develop an awareness and
appreciation for diverse value systems in order to critically examine and work toward quality of
life within a framework of human understanding and social justice.

SLOS: Develop and exalicate arguments supported by quantitative evidence (words, tables,
and graphs) based in the authentic contexts of everyday life situations.





Instructions

Watch the video - Una Lucha por Mi Pueblo.
Respond to the prompt.

Make your reflection 2-3 pages in length.
Use APA formatting.

* Times New Roman Font.

* 12 Point Font.

* 1-inch margins.

* Include a title page and reference page.

* This means that alongside side your written content you will have two additional pages which will
be the title and references pages.

* Support your thoughts and your arguments with at least 3 in-text citations.
* Submit your work by, [place date here], via Brightspace.
* Questions: Contactyour instructor, LeRoy Saiz — [saiz28@cnm.edu.




mailto:lsaiz28@cnm.edu



Content - Una Lucha por Mi Pueblo
Documentary






Video Re-Cap

* These land grant activists wrote about the centuries-old struggle.
Their emotions have been preserved in their songs. The story they
tell surrounds the Flores family's struggle to retain a portion of the
Tierra Amarilla Land Grant, due for development by an Arizona
consortium. This case is only a small part of the larger struggle of
Indigenous and Chicana/o/x peoples displaced from their land.
The legal issue of the occupation of land by activists has recently
been settled out of court, but the larger issue of the dispossession
of land remains (PBS NM 2009).





A.l. generated Reflection Prompt:

* In the PBS documentary "Una Lucha Por Mi Pueblo," we withess
the resilience and activism of the Chicana/o/x community in New
Mexico, highlighting their struggles for social justice, cultural
Identity, and community empowerment. As we delve into this
documentary, consider how it intersects with Chicana/o/x musical
expressions as a counterhegemonic tool to share information
about the conditions and experiences of Nuevomexicana/o/x
pueblos in northern New Mexico. (Revised from ChatGPT 2025)





Questions to Consider:

(Revised from a ChatGPT inquiry, 2025)

1. Cultural Identity: How does the documentary reflect the themes of cultural identity that are
often expressed in Chicana/o/x music? Can you identify specific songs or artists that resonate
with the struggles depicted in the film?

2. Activism and Resistance: In what ways do you see the music of the Chicana/o/x
community serving as a form of activism similar to the messages conveyed in "Una Lucha Por
Mi Pueblo"? Are there particular genres or movements that stand out to you?

3. Personal Connection: Reflect on your own experiences with music. How has music
influenced your understanding of cultural or social issues within the Chicana/o/x community?

4. Artistic Expression: Discuss how the documentary uses artistic expressions—such as
music, visual arts, or poetry—to convey the stories and struggles of the community. How does
this compare to the ways other Latin American musicians use their art to communicate their
messages?





CNM CCST 1125 GRADING RUBRIC 2026

Needs Work

Acceptable

Good

Exemplary

Knowledge of Subject Matter:

Key concepts and their connection
to musical genre are not clearly
identified. Analysis is vague or not
evident. Reader/viewer is confused
or may be misinformed.

Key concepts and their connection
to musical genre are somewhat
identified. Analysis is basic or
general. Reader/viewer gains some
insights.

Key concepts and their connection
to musical genre are frequently
identified. Analysis is basic or
general. Reader/viewer gains
balanced insights to the music
genres, cultural, pollical and social
context.

Key concepts and their connection to musical genre are
identified. Analysis is interwoven with a sociocultural
and musical emphasis. Reader/viewer gains clear insight
into the importance of the cultural, political and social
context of the music genre in Latin America and the
borderlands.

Effective Human Communication
Style:

The writing or video does not reflect
a clear purpose or demonstrate an
understanding of the key concepts
related to the assignment. There is a
strong A.L presence without a doubt
in the submission.

The writing or video has a clear
purpose but may sometimes digress
from it. There is some, yet not
completely clear evidence of A.IL
presence in the submission.

The writing or video is generally
clear for the reader/viewer to
understand the main point. There is
very limited to no A.I presence in
the submission.

The writing or video’s central purpose is readily
apparent to the reader/viewer. There is absolutely no
question that there is no A.L. presence in the submission.

Grammar and Punctuation or film
grammar, cinematic punctuation and
syntax.

The writing has so many errors that
meaning is obscured and the readers
are confused. The video does not
consider any framing, lighting, or
camera motion, nor does it consider
how shots, scenes, and sounds are
combined to create meaning.

There are errors, yet the reader or
the listener can still locate meaning
from the video.

There are very few errors in the
writing or recording, but they don’t
represent a major distraction or
obscure meaning

The writing or video have very few errors. It’s fun to
read or watch.

Effective Citation and Formatting/
Audio Visual Citation and Media
Documentation

Writing, video formatting, and
citations are not used effectively
giving the appropriate credit to
authors/producers.

Writing, video formatting, and
citations are used inconsistently
giving the appropriate credit to some
authors/producers.

Writing, video formatting, and
citations are used frequently giving
the appropriate credit to
authors/producers.

Writing, video formatting, and citations are used
accurately and effectively giving the appropriate credit
to authors/producers.

Feeling

The writing or video demonstrates
minimal interest in the subject
matter and does not intrigue the
reader/viewer nor sustain their
interest throughout the
reading/viewing.

The writing or video demonstrates
some interest in the subject matter
and begins to intrigue the
reader/viewer and at times sustain
their interest in the reading/viewing.

The writing or video demonstrates
interest in the subject matter and
intrigues the reader/viewer
throughout the reading/viewing.

The writing or video is engaging, and it hooks the
reader/viewer and sustains interest throughout. It
compels the reader/viewer to want to learn more about
the topic.

Critical Analysis

The writing or video does not
demonstrate the author/producer’s
ability to interpret, analyze, evaluate
and offer questions about the text,
music, or art productions in a clear,
constructive, and comprehensive
manner.

The writing or video demonstrates
some of the author/producer’s ability
to interpret, analyze, evaluate and
offer questions about the text, music,
or art productions in a clear,
constructive, and comprehensive
manner.

The writing or video frequently
demonstrates the author/producer’s
ability to interpret, analyze, evaluate
and offer questions about the text,
music, or art productions in a clear,
constructive, and comprehensive
manner.

The writing or video overwhelmingly demonstrates the
author/producer’s ability to interpret, analyze, evaluate
and offer questions about the text, music, or art
productions in a clear, constructive, and comprehensive
manner.

Social, Political, and Cultural
Context

The writing or video presents no
understanding of the sociopolitical
context of the colonial matrix of
power, the importance of
sociocultural self-awareness, and
can interpret intercultural
experiences from multiple
perspectives.

The writing or video presents some
understanding of the sociopolitical
context of the colonial matrix of
power, the importance of
sociocultural self-awareness, and
can interpret intercultural
experiences from multiple
perspectives

The writing or video presents a
good understanding of the
sociopolitical context of the colonial
matrix of power, the importance of
sociocultural self-awareness, and
can interpret intercultural
experiences from multiple
perspectives

The writing or video overwhelmingly presents an
understanding of the sociopolitical context of the colonial
matrix of power, the importance of sociocultural self-
awareness, and can interpret intercultural experiences fron|
multiple perspectives.

*This is the basic rubric design for the CCST 1125 Chicana/o, Latina/o Musical Cultures and Expressions course. Instructors are presented with seven rows of skills that
demonstrate comprehension, application, analysis, synthesis, evaluation, and then creation of course content.
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Gened Request Form

Contact Information

Chief Academic Officer Name
Dr. Amardeep Kahlon

Chief Academic Officer Email
akahlon@cnm.edu

Registrar Name
Noemi Hernandez

Registrar Email
nhernandez8l@cnm.edu

Course's Academic Department
Business, Hospitality & Tourism

Is this a Application a Re-Submission
no

Institutional Course Information

Prefix
CSCl

Number
1220

Title
Computer Programming Fundamentals: Python

Number of credits
3

Was this course previously part of the New Mexico General Education curriculum?
No

Is this application for your entire system (ENMU, NMSU, & UNM)?
No





Co-requisite Course

Prefix
Nna

Number
Nna

Title
Nna

New Mexico Commmon Course Information

Prefix
CScl

Number
1220

Title
Computer Programming Fundamentals: Python

A. Content Area and Essential Skills

To which area should this course be added?
Other

Selected Areas
Critical Thinking, Quantitative Reasoning, Personal & Social Responsibility





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

1. Apply programming concepts to design and develop solutions for computational problems.

2. Utilize optimal flow-control strategy for solving a given problem.

3. Design and implement functions to support organization, decomposition and reusability of code.

4. Evaluate and select data structures to efficiently organize and store information for a given problem.
5. Demonstrate the concept of scope to control access to global, local, and class variables.

6. Create and use a simple class to demonstrate object-oriented programming principles.

7. Utilize basic file input/output with text-based files.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
na

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.
Problem Setting

In CSCI1220: Python Programming |, students are introduced to the fundamental process of decomposing
ambiguous, real-world problems into structured, computable requirements. Every programming assignment
begins with a rigorous specification (e.g., building a language translator, designing game logic, or
constructing a "forensic" application for US States) where students must identify the core objective, define
input/output boundaries, and isolate constraints.

Evidence Acquisition

To solve these programmatic problems, students must systematically gather data and technical
specifications. This includes:

- Retrieving, parsing, and organizing public-sector data and geographic information

- Querying relational databases and managing external files

- Synthesizing official language documentation to determine the best technical tools for implementation.
Evidence Evaluation

Once evidence and data are acquired, students must evaluate its validity and structure. In file handling and
database modules (Competencies 10 and 12), students actively analyze the structural integrity of data and





grapple with the ethical implications of data stewardship, security, and the "right to be forgotten".
Furthermore, students engage in code analysis and collaborative debugging sessions, where they must
evaluate alternative code architectures for efficiency, readability, and logic.

Reasoning/Conclusion

The core of computer programming is an iterative cycle of deductive reasoning. Students must synthesize
their code, execute it, and interpret the outcomes. When a program fails, they must rigorously diagnose the
failure by distinguishing between syntax, runtime, and logic errors. The "conclusion" is a fully functioning,
tested software application or capstone Final Project that successfully automates the problem's solution while
adhering to the shared value systems and coding standards of the global programming community.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis
of Quantitative Arguments; and Application of Quantitative Models. In this box, provide a
narrative that explains how the proposed course addresses all of the components of

guantitative reasoning.
Communication/Representation of Quantitative Information

Computer programming requires students to translate abstract mathematical statements into explicit,
machine-readable representations. Students learn to select, declare, and map appropriate data types
(integers, floats, boolean expressions) to represent quantitative realities. This skill is further extended to data
visualization and user experience in Competency 11, where students design Graphical User Interfaces (GUls)
using Tkinter to render user interfaces that could be used to provide complex, public-sector, and civic
quantitative data transparent, intuitive, and accessible to the general public.

Analysis of Quantitative Arguments

Students analyze quantitative formulas to understand their logical boundaries and behavior under variable
constraints. By utilizing relational and logical operators, conditional branching (if/switch statements), and
complex loop structures (for/while), students analyze how numerical data flows through an algorithmic
model. They must mathematically predict outcomes, analyze variable scope (local vs. global), and build fair,
rule-bound systems—such as the algorithmic logic required for game environments—ensuring the
quantitative parameters behave predictably.

Application of Quantitative Models

The mid-to-late curriculum relies heavily on the execution of advanced mathematical models. Specifically, in
Competencies 6, 7, and 8, students apply the Haversine distance formula—a spherical trigonometric model—
to calculate the shortest distance between points on the surface of the Earth using real-world coordinates. By
programming this quantitative model, students bridge the gap between the "human world" and the "natural
world," gaining the foundational skills necessary to analyze real-world quantitative logistics, model carbon
footprints, and calculate the spatial distribution of natural resources.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.
1. Intercultural Reasoning and Intercultural Competence

Course Alignment: Program 4 (Language Translator) and Program 2 (US State Research)





In Program 4, students move beyond basic logic to address the complexities of human communication by
building a language translator. This requires students to grapple with the nuances of linguistic diversity and
the technical challenges of mapping meaning across different cultural frameworks. This is further reinforced
in Program 2, where students research and catalog attributes of US States and Territories. By including US
Territories, students practice intercultural reasoning, recognizing the diverse political and cultural identities
that exist within the broader American framework, ensuring their software is inclusive of varied geographic
and social realities.

2. Sustainability and the Natural and Human Worlds
Course Alignment: Programs 6, 7, and 8 (Haversine Distance Theme)

The core of the mid-to-late curriculum utilizes the Haversine distance formula—a mathematical model for
calculating distance over a sphere. In these modules, students apply this function to real-world coordinates.
This provides a direct tie-in to sustainability and the natural world, as students model the physical dimensions
of the Earth. By calculating distances between global points, students gain a quantitative understanding of
the "human world" in relation to the "natural world," providing the foundational skills necessary to analyze
logistics, carbon footprints, or the spatial distribution of natural resources in later scientific or social science
coursework.

3. Ethical Reasoning
Course Alignment: Program 12 (SQLite3 Database Integration) and Program 10 (File Handling)

Ethical reasoning is integrated through the lens of data stewardship. In Program 10 and Program 12, students
learn how to store, retrieve, and modify information using files and relational databases. This technical task
serves as a springboard for discussing the ethics of data privacy, security, and the "right to be forgotten."
Students are challenged to consider the ethical implications of how data is structured and who has access to
it, fostering a value system that prioritizes the responsible handling of sensitive information in a digital society.

4., Collaboration Skills, Teamwork, and Value Systems
Course Alignment: Program 5 (Rock-Paper-Scissors) and the Final Python Project

The introduction of game logic in Program 5 allows students to explore "Value Systems" through the creation
of fair, rule-bound environments. However, the primary vehicle for collaboration is the Final Python Project. In
this capstone experience, students must define a scope, manage their time, and—in many instances—engage
in peer-review or collaborative debugging sessions. They learn to communicate technical concepts to others,
a core teamwork skill, while adhering to professional coding standards (such as PEP 8), which represents the
shared value system of the global programming community.

5. Civic Discourse, Civic Knowledge, and Engagement
Course Alignment: Program 11 (GUI/Tkinter) and Program 2 (US State Forensics)

Civic knowledge is directly addressed in Program 2, where students build a "forensic" application regarding
US States and Territories, requiring them to engage with and organize public-sector information. This is
expanded upon in Program 11, where students design Graphical User Interfaces (GUIs). The pedagogical goal
here is to learn how to make complex data accessible to the general public. By creating intuitive interfaces for
civic data, students learn how technical engagement can facilitate better civic discourse, making information
more transparent and usable for local and global communities.

While the technical objective of this course is Python proficiency, the pedagogical context is rooted in social
responsibility. Whether calculating the physical distance between two points on the globe or building
interfaces that display civic data, students are consistently required to apply their computational skills to the





betterment and understanding of the human and natural worlds.

Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.cnm.edu/depts/education-and-learning/saac/gen-ed-assessment-plan
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CSCI1220 PYTHON
PROGRAM1 — SQUAREPYRAMID

Objectives:

1.4. Demonstrate how to use numbers and expressions in python.

1.7. Demonstrate how to use IDLE to write a program.

1.8. Demonstrate how to declare and use variables in python.

1.9. Demonstrate how to get keyboard input from the user and store it in a variable.
1.10. Demonstrate how to write statements that will calculate results for the program.
1.11. Demonstrate how to use the print statement to display output to the screen.
1.12. Demonstrate how to use key functions in Python.

1.13 Demonstrate how to access more functions by importing modules.

1.14. Demonstrate how to save and execute programs.

Skills Demonstrated

Quantitative Reasoning

Students translate geometric formulas — volume (a2h/3), slant height via the Pythagorean theorem, and
triangular face area — into working code that maps real-world measurements to numeric data types. The
required hand-calculation test cases demand that students independently work the mathematics and
compare it against computed output.

Critical Thinking

Students must decompose the written specification into inputs, calculations, and outputs, then validate
program correctness by reconciling machine results with their own hand-worked solutions, diagnosing any
discrepancy.

Turn in Requirements:

5 pts. Name your project LastnameP1, such as NelsonE2.

Documentation Requirements:

1. 5 pts. Write the file name, your name, email address and purpose of the program at the top of your
source code in a comment.
# <your_last_nameP1>
# Programmer: <your_name>
# Email: <your_emai_address>
# Purpose: provides user capability to calculate

# volume of a pyramid.





2. 5 pts. Add comments as appropriate. Be sure that your program output is neatly presented to the

user.

Problem:

Write a program to calculate the surface area and volume of a square pyramid.

A square pyramid has a base that is square and all triangle faces are congruent isosceles triangles. (An
isosceles triangle is a triangle in which two of the sides are equal.) Here is a picture of a square pyramid, and
one that shows various labeled lines.

Length of the base: a

Height of the pyramid: h

Volume = ah/3

Slant height, s = sqrt(h? + (a/2)?) This is the

Pythagorean Theorem part.

Area of one pyramid side = s*a/2

For this program you are to determine two things about a square pyramid, 1) the surface area of the four
sides, and 2) the volume. Do not include the surface area of the base.

10 pts TEST CASES:

Attach a separate document (word or excel will do) that shows your hand calculations for the surface area

and volume of these two pyramids:
#1: Height: 5.0 Base: 2.5’
H2: Height: 2.5’ Base: 4.3’

Show your work, not just the results. Use these test cases to test your program and verify it is returning the

correct results.





Right square pyramid

Solve for volume ~

h
V = 23

d Baseedge Enter value ,
1
h Height Enter value
a
Right square pyramid
Solve for |ateral surface area ~
—_ 2 2
d Baseedge Enter value ;
1
h Height Enter value
a
Program:

Be sure that your program output is neatly presented to the user.
The program asks the user to enter the pyramid height (in feet) and length of the base (in feet).

Your program will need to determine the surface area of the faces by using the Pythagorean theorem. The

formulas are in the box above.

Your output should neatly show the height, base, total surface area, and volume of the pyramid using 3

decimal places of accuracy for all values.





Hints:

e To start writing code run python like we did in class. Select File| New File

& Python 2.7.8 Shell - B

File | Edit Shell Debug Options Windows Help
———————————————————— un 30 2014, 16:03:45) [MSC v.1500 32 bit ;l
s e —
Open... Ctrl+0
Recent Files 4
Open Module... Alt+M
Class Browser  Alt+C

| ts™ or "license ()" for more information.

Path Browser

Save Ctrl+5
Save As... Ctrl+5Shift+5
Save Copy As.. Alt+Shift+5

Print Window  Ctrl+P

Close Alt+F4 -
Exit Ctrl+Q Ln: 3|Col: 4

e To runyour program after it is written, click on Run|Run Module

) *Python 2.7.8; Untitled* - B

File Edit Format | Run | Options Windows Help

print "Hello |---------------~- -]
Python Shell
Check Module Alt+X

Run Module  F5

h
Ln: 1/Col: 20

e You will need to import the math.sqrt function.

e Pay attention to order of operations in math formulas you write. You may need to use parenthesis to

force the correct order of operations.

e Inorder to see output with a program you have to use the print statement. Programs do not
automatically output the results of expressions the same way the interactive interpreter does.





CSCI1220 PYTHON
PROGRAMZ — STATE INFO

Assignment

Students build a lookup program that stores U.S. state data (capital, number of congressional districts, order
of admission to the union) in parallel lists or a list-of-lists, and reports the information for any state the user
enters.

Skills Demonstrated

Personal & Social Responsibility

Working directly with civic data — state capitals, congressional districts, and order of admission to the
union — engages students with the structure of American government and public-sector information.

Turn in Requirements:

5 pts. Name your project LastnameP1, such as NelsonE2.

Documentation Requirements:

1. 5 pts. Write the file name, your name, email address and purpose of the program at the top of your
source code in a comment.
# <your_last_nameP2>
# Programmer: <your_name>
# Email: <your_emai_address>

# Purpose: Lookup US state information.

2. 5 pts. Add comments as appropriate. Be sure that your program output is neatly presented to the

user.





Problem:

Write a program that will display information for a state typed in by the user. When the user types in
the name of a state the program should display the state’s capital, number of congressional districts
and the order the state joined the union (1t 2" 3™ etc).

Program

1. Your program will initialize lists to store information about the states. You should have one list for
the names of the states, one list for the names of the capitals, one list for the number of districts per
state and one list for the order number the state joined the union. Alternatively you can use a db list
of lists as demonstrated in the exercises in the book to store the information in one structure.

A states_tuples.txt file is provided for your convenience.

Next ask the user to enter a name of a state.

Find the index of that name.

e wnN

Use that index to report back to the user the name of the capital, the number of congressional
districts and the order the state joined the union.

6. Program should look something like this:

3
File Edit Shell Debug Options Window Help

Python 2.7.14 (v2.7.14:84471935ed, Sep 16 2017, 20:19:30) [MSC w.1500 32 bit (Int j
el)] on win32

Type "copyright™, "credits™ or "license()"™ for more information.

R

RESTART: C:\Users\rob82 000\Dropbox\CNM\2018Spring\CIS1250\Assignments\States.py
Welcome to state info finder.

This program will tell you the information for a state you input.

Please enter the name of a state:Alaska

The capital of Alaska is Juneau it has 7 congressional districts and it is state
number 22 in the union.

Thank you for using state info finder.
22>

=}

Ln:13 Col:4

Hints:

In order to see output with a program you have to use the print statement. Programs do not automatically
output the results of expressions the same way the interactive interpreter does.





Use the index function to find the index of the name entered by the user (example: names.index(userinput)
would return the index of userinput in the names list.).
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Gened Request Form

Contact Information

Chief Academic Officer Name
Amardeep Kahlon

Chief Academic Officer Email

akahlon@cnm.edu

Registrar Name
Noemi Hernandez

Registrar Email
nhernandez8l@cnm.edu

Course's Academic Department
Education

Is this a Application a Re-Submission
no

Institutional Course Information

Prefix
EDUC

Number
1120

Title
Introduction to Education

Number of credits
3

Was this course previously part of the New Mexico General Education curriculum?
No

Is this application for your entire system (ENMU, NMSU, & UNM)?
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Co-requisite Course

Prefix
n/a

Number
n/a

Title
n/a

New Mexico Commmon Course Information

Prefix
EDUC

Number
1120

Title
Introduction to Education

A. Content Area and Essential Skills

To which area should this course be added?
Other

Selected Areas
Critical Thinking, Personal & Social Responsibility, Information & Digital Literacy, Commmunication





Section B. Learning Outcomes

List all common course student learning outcomes for the course.
1. Describe the teaching and learning of various American education settings including early childhood,
elementary, middle school, high school, and special education.

2. Describe how teachers use educational theory and the results of research of students’ learning.
3. Explain the techniques for establishing a positive and supportive environment in the classroom

4. |dentify and describe instructional strategies supported by current research to promote thinking skills of all
learners.

5. Recognize the teachers’ role and responsibilities in an increasingly diverse, multicultural society.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
1. Describe the teaching and learning of various American education settings including early childhood,
elementary, middle school, high school, and special education.

2. Describe how teachers use educational theory and the results of research of students’ learning.
3. Explain the techniques for establishing a positive and supportive environment in the classroom

4. |dentify and describe instructional strategies supported by current research to promote thinking skills of all
learners.

5. Recognize the teachers’ role and responsibilities in an increasingly diverse, multicultural society.

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for
Understanding and Evaluating Messages; and Evaluation and Production of Arguments. In
this box, provide a narrative that explains how the proposed course addresses all of the

components of communication.

Genre and Medium Awareness, Application, and Versatility

Students develop communication skills by creating and adapting messages for different audiences, purposes,
and formats. Throughout the course, students communicate educational ideas to peers, families, students,
and community members using written, visual, oral, and digital media. Assignments such as the Teacher
Introduction Project, Teaching Metaphor Graphic, NM Student Population Video, and Boarding School Impact
Presentation give students opportunities to select appropriate formats and communication strategies for
specific audiences. Through these activities, students practice explaining educational concepts using letters,
presentations, videos, infographics, discussions, and reflective writing.





Strategies for Understanding and Evaluating Messages

Students examine and interpret messages presented through educational readings, historical documents,
policy texts, demographic reports, videos, and case studies. They explore different perspectives on the
purposes of education, consider how educational policies and historical events influence schooling, and
evaluate evidence used in discussions of teaching and learning.

For example, students compare educational philosophies and Dr. Martin Luther King Jr.'s vision of education,
examine historical and contemporary sources in the Boarding School Impact Presentation, and evaluate
claims about literacy instruction in the Science of Reading Myth-Buster Video. Through guided discussions
and analytical assignments, students practice interpreting messages, recognizing assumptions, and
evaluating the quality and relevance of information.

Evaluation and Production of Arguments

Students learn to develop and support claims using information from course readings, educational research,
demographic data, historical sources, and policy documents. Assignments such as the Schooling Comparative
Analysis, Family Engagement Case Analysis, RA.F.T. Federal Policy Assignment, Science of Reading Myth-
Buster Video, and Educational Philosophy and Reflection ask students to explain positions, support ideas with
evidence, and consider alternative viewpoints. Structured discussion forums further encourage students to
engage respectfully with differing perspectives and use evidence to support their responses.

Assessment of Communication: Communication skKills are assessed through written analyses, presentations,
multimedia projects, discussion forums, visual representations, and reflective writing. Common rubrics
evaluate students' ability to communicate effectively for a specific audience and purpose, support ideas with
relevant evidence, and organize information clearly across different formats.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Problem Setting

Students develop critical thinking by exploring educational questions related to equity, access, student
learning, family engagement, and educational policy. Course activities ask students to identify educational
issues, consider factors that influence educational experiences, and examine different perspectives on
teaching and learning. For example, in the NM Student Population Investigation, students examine the
experiences of a New Mexico student population, while the Science of Reading Myth-Buster Video asks
students to explore commonly discussed claims about literacy instruction and compare them to current
educational research.

Evidence Acquisition

Students gather information from credible sources, including educational research, demographic reports,
government websites, legislation, court decisions, and professional resources. In assignments such as the NM
Education Data Snapshot, NM Student Population Investigation, and R.A.F.T. Federal Policy Assignment,
students locate and use information to better understand educational issues and support their responses.
These activities introduce students to finding and using evidence from multiple sources.

Evidence Evaluation

Students examine the relevance and credibility of information and consider how evidence can be used to
better understand educational issues. For example, students evaluate demographic data when examining
educational trends, compare educational philosophies and their underlying assumptions, and review research
findings in the Science of Reading Myth-Buster Video Assignment. In the Mathematics Practices Observation,
students use course frameworks to reflect on instructional practices and student learning.

Reasoning and Conclusions
Students use information from readings, data, observations, and course activities to develop supported





conclusions. In the Family Engagement Case Analysis, students examine a scenario and suggest approaches
supported by course concepts and research. In the Educational Philosophy and Reflection, students connect
course learning to their developing views about education and explain the reasoning behind those views.
Assignments such as the Schooling Comparative Analysis and Boarding School Impact Presentation similarly
ask students to draw connections among historical, social, and educational factors and explain their
conclusions.

Assessment of Critical Thinking: Critical thinking skills are assessed through written analyses, case studies,
presentations, discussions, and reflective assignments that require students to identify educational issues, use
relevant evidence, evaluate information, and explain their conclusions.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

Ethical Reasoning

Students examine ethical questions related to teaching, learning, equity, inclusion, and professional
responsibility. Through assignments such as the Family Engagement Case Analysis, Trauma-Informed Case
Analysis, Schooling Comparative Analysis, and Educational Philosophy and Reflection, students consider
issues of fairness, opportunity, and responsibility to students, families, and commmunities. These activities
encourage students to reflect on how educational decisions can affect student experiences and outcomes.

Intercultural Knowledge and Intercultural Competence

Students explore the historical, cultural, linguistic, and social factors that influence educational experiences in
New Mexico and the United States. Assignments such as the Boarding School Impact Presentation and NM
Student Population Investigation introduce students to the experiences of diverse student populations and
encourage them to consider how culture, language, history, and community contexts shape learning
opportunities.

Civic Knowledge and Engagement

Students examine education as a public institution shaped by laws, policies, and community involvement.
Through course readings, discussions, and assignments, students explore topics such as Brown v. Board of
Education, Yazzie/Martinez v. State of New Mexico, the Indian Education Act, IDEA, and Title IX. Assignments
such as the R.AF.T. Federal Policy Assignment and Schooling Comparative Analysis help students understand
how public policies influence schools and educational opportunities.

Collaboration Skills, Teamwork, and Value Systems

Students engage in respectful dialogue with classmates through discussion forums and peer feedback
activities. Using structured feedback protocols, students consider multiple viewpoints, support ideas with
evidence, and reflect on their own assumptions and perspectives. These activities encourage collaborative
learning and the development of skills needed for productive participation in academic, professional, and
community settings.

Assessment of Personal and Social Responsibility: Personal and social responsibility is assessed through
reflective writing, case studies, discussions, presentations, policy-related assignments, and collaborative
learning activities that require students to examine ethical issues, consider diverse perspectives, connect
educational issues to public policy, and reflect on their own learning and development.





Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information
Structure; and Research as Inquiry. In this box, provide a narrative that explains how the

proposed course addresses 3 of the components of digital literacy.

Authority and Value of Information

Students learn to locate and use credible sources when exploring educational topics. Assignments such as
the NM Education Data Snapshot, NM Student Population Investigation, and Science of Reading Myth-Buster
Video require students to use information from educational research, government reports, demographic data,
and professional resources and to consider the reliability and relevance of those sources.

Digital Literacy

Students use digital tools to access information, commmunicate ideas, and create course products. Throughout
the course, students participate in online discussions and create presentations, videos, infographics, and other
multimedia projects, including the NM Student Population Video and Boarding School Impact Presentation.
Information Structure

Students learn how information is organized and presented in sources such as reports, educational readings,
policy documents, and data dashboards. They practice identifying key information, interpreting evidence, and
organizing information clearly in written, visual, and multimedia assignments.

Research as Inquiry

Students use a guided inquiry process to explore educational questions, gather information, and draw
supported conclusions. Assignments such as the NM Education Data Snapshot, Getting-to-Know-You Activity
Research, Science of Reading Myth-Buster Video, and Boarding School Impact Presentation ask students to
investigate topics, compare information from multiple sources, and reflect on their findings.

Assessment of Information and Digital Literacy: Information and digital literacy skills are assessed through

written assignments, presentations, multimedia projects, online discussions, and research-based activities
that evaluate students' ability to locate, evaluate, organize, and communicate information effectively.

Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.cnm.edu/depts/education-and-learning/saac/gen-ed-assessment-plan
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Summative Assessment: Revised Educational Philosophy
& Reflection

Purpose

This is your final summative assessment for EDUC 1120 — a chance to look back across the whole semester and articulate where you
stand now as a future educator. You'll revisit the Entrance Educational Philosophy you wrote in Module 2 and reflect on how your
thinking has evolved over the semester.

While you're there, take a moment to reread the NM licensure pathway(s) you identified as interested in back in Module 1 — has that
changed, or been confirmed, over the course of this semester? This isn't something you'll write up formally, but it's worth reflecting on
who you are becoming as a future teacher.

For this assessment, you will submit two documents: (1) your revised educational philosophy and (2) your reflection.

Read through the directions below that will guide you through all parts of this assessment.

Part 1: Revisit and Revise Your Philosophy

1. Step 1: Reread your entrance philosophy. Notice what still feels true, and what feels different now.

2. Step 2: Reflect upon your learning and experiences this Semester.

3. Step 3: Rewrite/revise your Educational Philosophy, based on what you've learned and reconsidered this semester. Your revised
philosophy should be between 1-2 pages in length (single-spaced, 12-point font). NOTE: It's not okay to submit your same
philosophy and cite that you don't think/feel differently now. You've considered lots of perspectives about education,
teaching, and learning this semester that you can draw upon to revise your philosophy.





Part 2: Reflect on Your Entrance Philosophy and Your Revised Philosophy

1. Step 1: As you go back through your entrance philosophy, mark (highlight, underline, or jot notes) any specific belief or
statement that has shifted. Was there an aha-moment that changed your thinking, or has it been more gradual, building across
several modules?

2. Step 2: Revisit Your Schooling Comparative Analysis from Module 7. Think back to your own PreK—12 experience. Which belief
in your revised philosophy connects to something specific that happened to you as a student?

3. Step 3: Gather Your Strongest Evidence. Look back through the whole semester — you have more to draw on than you might
think at first. This could include:

e Your Venn Diagram comparing a philosophical concept to MLK's vision of education, or your reflection on Dewey
e Your R.AF.T. on a federal education policy, or what you learned about the boarding school era and the Yazzie/Martinez
ruling

Your NM data research or your population research video

NM's structured literacy law, NCTM's math research

Karen Mapp's family engagement framework

SAMHSA's trauma-informed principles

e Frameworks from your Responsive Teaching One-Pager

4. Step 4: Choose one or two pieces of evidence that most shaped or confirmed something you believe — you don't need to use
everything, just what's strongest.

5. Step 6: Identify a Theme or Big Idea. Beyond any single belief, what's the bigger pattern? What kind of teacher are you
becoming?

Part 3: Writing Your Reflection

1. Opening: My Philosophy
a. Prompt: In 1 paragraph, state your core beliefs about teaching and learning right now, as clearly and directly as you can.
2. Section 1: How My Philosophy Has Evolved
a. Prompt: In 1-2 paragraphs, describe what changed from your entrance education philosophy at the beginning of the
semester to your revised education philosophy here at the end of the semester. Was there a specific moment that shifted
your thinking, or has your rethinking developed across the course? Be specific about what changed — and include at
least one specific disposition (e.g., Sense of Purpose, Reflective Practice, Professional Identity, Commitment to Equity,
Empathy, Social-Emotional Capacity, Cultural Competence, Sense of Efficacy) that you noticed evolving across your work
this semester.





Success Criteria: | can compare my entrance philosophy and my revised philosophy. | can identify what has
changed and explain why. | can name at least one specific disposition that grew or solidified across the
semester, citing where | noticed it.

3. Section 2: Where My Beliefs Come From
a. Prompt: In 1-2 paragraphs, describe how your own PreK—12 schooling experience shapes at least one belief in your

revised education philosophy.
Success Criteria: | can explain how my own schooling background shapes the values in my philosophy.

4. Section 3: What the Evidence Says
a. Prompt: In 2-3 paragraphs, cite and summarize evidence from this course — a reading, a case study, a research
connection — that supports what you believe about teaching and learning.

Success Criteria: | can support my philosophy with specific evidence from the course, not just my personal
opinion.

5. Section 4: Who | Aim to Be
a. Prompt: In 1-2 paragraphs, describe the kind of teacher you aim to be. What will guide your decisions in the classroom?

Success Criteria: | can present my revised philosophy document as a clear, coherent stance on what kind of
teacher | aim to be, with concrete implications for my future teaching.

Length & Format

1. Your revised education philosophy should be 1-2 pages in length, single-spaced, 12-point font.
2. Your reflection document should be 6—10 paragraphs in length, single-spaced, 12-point font.

Submit

Submit both documents as PDF or Word documents.





Rubric

Advanced .. Nearing Not Yet Missing o
.. .. Proficient .. .. Criterion
Criteria Proficiency 6-7 points Proficiency Proficient Element Score
8-10 points P 3-5 points 1-2 points 0 points
Evolution of | All of Proficient,and | With details and The student The student The student did /10
Philosophy | the student explains reflection, the attempted a references the not complete a

the change with
precision — whether
that's a specific
turning point, how
several course
experiences
accumulated to shift
their thinking over
time, or a specific,
well-evidenced

account of disposition

growth tied to
particular exit tickets.

student compares
the entrance and
revised philosophy,
identifying what
changed and why,
including at least
one specific
disposition that
grew or solidified

across the semester.

comparison but

stays general ("my
philosophy grew"),
without specifying

what changed.

entrance
philosophy only in
passing, without
meaningful
comparison to the
revision.

comparison
between
entrance and
revised
philosophy is
made.






Personal All of Proficient,and | The student The student The student The student did /10
History the student traces a explicitly draws on mentions their includes a not connect to
Connection | specific value or the student's own personal history, personal history, their personal

belief directly to a schooling but its connection | butitis history.

specific personal background to to the philosophy's | disconnected from

experience, rather explain why their values is vague. the philosophy's

than a general philosophy holds the stated values.

reference to "my values it does.

background."
Grounded All of Proficient,and | The student The student The student states | No course /10
Evidence the student integrates | supports the referenced their philosophy evidence is
Integration | evidence from more philosophy with evidence, but itis | primarily as included.

than one part of the
course in a way that
strengthens the
overall argument,
rather than a single
isolated reference.

specific evidence
from the course, not
just personal
opinion.

generic or vaguely
connected to the
philosophy's
claims.

opinion, with little
to no reference to
course evidence.






Coherence | All of Proficient, and | The student The student The student The student /10
& the student revised submitted a revised | submitted a submits a revised | submits a
Professional | philosophy philosophy revised philosophy | philosophy document with is
Identity anticipates a specific | document that reads | document that document that is not coherent.
Statement | challenge or context | as a clear, coherent | reads as a list of unclear, disjointed,
the student expects stance on what kind | values without a or does not clearly
to encounter, of teacher the coherent convey a
explaining how their | student aims to be, | throughline, or professional
philosophy will guide | with concrete forward stance.
that response. forward implications are
implications; Section | vague.
4 accurately reflects
this stance.
Total /40
Advanced Proficiency Proficient Nearing Proficiency Not Yet Proficient

36 points minimums

28 points minimum

10 points minimum

0 point minimum
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Gened Request Form

Contact Information

Chief Academic Officer Name
Lori Baca

Chief Academic Officer Email
Ibaca@nnmc.edu

Registrar Name
Janice Baca

Registrar Email
janice.baca@nnmc.edu

Course's Academic Department
Language and Letters

Is this a Application a Re-Submission
no

Institutional Course Information

Prefix
ENGL

Number
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Title
Film as Literature

Number of credits
3

Was this course previously part of the New Mexico General Education curriculum?
No

Is this application for your entire system (ENMU, NMSU, & UNM)?
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Co-requisite Course

Prefix
N/A

Number
N/A

Title
N/A

New Mexico Commmon Course Information

Prefix
ENGL

Number
2520

Title
Film as Literature

A. Content Area and Essential Skills

To which area should this course be added?
Humanities

Selected Areas
Critical Thinking, Personal & Social Responsibility, Information & Digital Literacy





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

1. Develop an understanding of the cultural, historical, and technical contexts for various films.

2. |dentify, define, and analyze basic film techniques used in different genres and time periods.

3. Analyze how film uses literature by studying different sources of adaptation.

4. Demonstrate an understanding of film in its various aspects by writing film analysis, reviews, and/or other
projects

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
N/A

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses
all of the components of critical thinking.

Problem Setting: This course is organized around viewing films through the lens of a novel. Students will
explore and critigue each film in a cultural, historical, or ecological context in weekly writing assignments. As
students develop the knowledge and vocabulary to identify a variety of literary elements and techniques, they
also learn to consider the ways these techniques combine to influence meaning, and the ways they interact
with content to shape the perceptions and experiences of readers. This understanding will be incorporated
into the final essay.

Evidence Acquisition: In this course, students are prompted to view films as “critics”, learning to identify the
subtle (or sometimes not subtle) decisions of the filmmaker, and how these decisions affect the viewing
experience. Students will research filmic language, and be expected to understand historical influence, as well
as historical context and communicate this understanding in weekly writing assignments and the final essay.
By doing this, films become portals through which students broaden their knowledge and understanding of
not just film techniques, but film history.

Evidence Evaluation: After being prompted to make notes while watching the film outside of class, class
discourse will take place in a Zoom setting in order to answer questions curated by the teacher designed to
deepen their understanding and interpretations of film. Additionally, students will bring their own questions
to class, which will also be discussed. In weekly written responses to viewings, students are also encouraged
to consider drawing upon their own experiences and personal histories, as well as other films, literature and
stories that they have previous knowledge of, to help them conceptualize and articulate arguments about
films viewed for class.

Reasoning/Conclusion: As they answer and discuss prompts about each film, students learn to formulate
theses about the films we watch and how they impact and influence viewers. At the end of the semester,
students use one of these arguments in a final essay which is meant to present an accumulation of the
knowledge obtained during the class.





Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2
of the components of personal & social responsibility.

Intercultural reasoning and intercultural competence: Watching diverse films presents opportunities for
students to find directors and writers with whom they identify, as well as opportunities for students to obtain
knowledge of cultures, settings, ideas unlike those with which they're familiar and comfortable. The cinematic
world is rich with interesting voices and diverse perspectives. Each film arises from the filrnmakers' unique
perspective and experience, undoubtedly informed by their own culture and upbringing. These experiences
shape each film'’s voice, as well as the identities of its characters. By watching films from various countries,
students will immerse themselves in the various cultures, and begin to gain an understanding of that country
or culture’s history, and the way such history informs the country’s current state. Students will also gain an
understanding of differing socioeconomic settings. In this class, students read works that span this range,
including those that engage with interactions between humans and the natural world in areas immediately
surrounding Espanola.

Ethical reasoning: Through discussions in this course, students consider the themes that they see emerging
from the texts we read, including those that intersect with moral issues they feel are important. They have the
opportunity to develop arguments around why those themes are present, how they are conveyed, and what
impacts they might have on readers.

Collaboration skills, teamwork and value systems: During and outside of Zoom sessions, students collaborate
through discussions and writing projects designed to strengthen their analysis of the films we watch and to
illustrate the importance of engaging with other perspectives in order to challenge and deepen our own.
Students also engage in peer review discussions during the developmental stages of their final projects, to
practice giving constructive feedback and being receptive to others’ ideas.

Civic discourse, civic knowledge and engagement — local and global: By increasing students' knowledge and
understanding of the cultural, historical, and environmental influences shaping the films of the class, and how
they can be representative of both extremely local ideas while also representing more global issues, the films
in this course contribute to their ability to think and act as informed and conscientious citizens. Through
viewings, readings and discussions, students also practice their ability to engage with a diverse range of ideas
and perspectives in productive and informed ways.

Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information
Structure; and Research as Inquiry. In this box, provide a narrative that explains how the
proposed course addresses 3 of the components of digital literacy.

Authority and Value of Information: As students evaluate the films we watch for class and take positions on
relevant issues, they draw on their own experiences—but more importantly—well-researched information, to
evaluate the sources they are using to supplement their “literary” analysis. While completing their weekly
assignments, they are always prompted to look up unfamiliar words and concepts, and to discuss the ways
that the authority and value of different sources may differ depending on the information sought. Students
will learn it is imperative for sources of information on controversial issues to be evaluated carefully and may
need to be verified by peer-reviewed sources, before they are used in an essay. We also discuss the specific
opportunities, challenges and current limitations inherent to using Al tools in research.

Digital Literacy: While completing this research, students develop their ability to navigate digital library
resources, such as the “Opposing Viewpoints” database. They also become familiar with various digital
resources in both the cinematic and literary field, such as Kanopy and the many databases available through
the Northern New Mexico College library.

Information Structure and Research as Inquiry: The course is organized into weekly learning modules that
each cohere around a theme or an element that distinguishes the current week's film, beginning with broad
background and history and an introduction to film language, as well as language for literature, and the
intersection of these two. Each successive week, the class becomes more focused, more specific in terms of
cinematic and literary language, forms and content. As the modules progress and students begin work on
their midterm essays and final projects, they can draw on readings, films, research and class discussions done





throughout the semester to inform their central ideas and arguments. While writing their midterm and final
projects, students are encouraged to refrain from finalizing their arguments, or theses, until they have a first

draft of their essays, to ensure that they are allowing careful reading and research to form their opinions,
rather than allowing opinions to drive their research.

Section D. Assessment Plan

Link to Institution's General Education Assessment Plan

https://nnmc.edu/academics/office-of-the-provost/student-learning-assessment
/general_education_assessment.html
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Character As Story Assignment

F. Scott Fitzgerald wrote that character is story (and vice versa). For this assignment, you will
choose one character (not the protagonist or main antagonist) from the film and then will
discuss the character’s role in the story of the film. You are expected to use evidence from the
film and other sources to support your claims about the character.

Instructions

1. Use some (or all) of the following questions to discuss your character:

Where is the character (physically) from?

How does the character look back upon their past?

How do the character’s actions in the film reflect their past?

How do the character’s interactions with the protagonist/antagonist/other

character propel the story forward?

e. How drastically would the story change without the characters’ inclusion? Would
there be a story at all?

f. Is the character symbolic in any way? If so, how? Symbolic of what?

g. Anything else you'd like to include.

apow

2. Write a (1-page, double-spaced, MLA) reflection on the character you selected. Explain
the reason you selected this character, things you learned about the character during the
exercise, and the overall role the character played in developing the film’s story.

3. Submit the assignment through Canvas.





Rubric
Excellen .
t Good OK Poor Missing

REFLECTION
Clearly addresses the questions about character 10 8 5 2 0
Identifies the reasons for selecting this character

o . 10 8 5 2 0
and its impact on the film
Reflects on and analyzes specific details about the 10 8 5 2 0
character
Demonstrates the impact of the character 10 8 5 2 0
Polished and effective final product with attention to 10 8 5 2 0

presentation, editing, spelling and grammar
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Prefix
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A. Content Area and Essential Skills

To which area should this course be added?
Social & Behavioral Sciences
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Critical Thinking, Personal & Social Responsibility, Communication





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

1. Define tourism and related terms.

2. ldentify and explain the role of the elements of the destination mix.

3. Identify the potential socio-cultural, economic and environmental impacts of tourism.

4. |dentify and describe the role of key governmental and nongovernmental organizations in tourism.
5. Describe basic tourism planning and development principles.

6. Discuss the unigue challenges of tourism marketing and standard marketing methods.

7. Describe the components of the tourism distribution system.

8. Demonstrate a basic understanding of traveler behavior including motivations and barriers to travel.
9. Identify major factors that influence traveler flows

10. Describe the role of major modes of transportation in the tourism system.

1. Identify and describe the three pillars of sustainable tourism development.

12. Explain personal and social responsibility as it relates to sustainable tourism development.

13. Demonstrate effective commmunication and critical thinking skills.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.

1. Define tourism and related terms.

2. ldentify and explain the role of the elements of the destination mix.

3. Identify the potential socio-cultural, economic and environmental impacts of tourism.

4. |dentify and describe the role of key governmental and nongovernmental organizations in tourism.
5. Describe basic tourism planning and development principles.

6. Discuss the unigue challenges of tourism marketing and standard marketing methods.

7. Describe the components of the tourism distribution system.

8. Demonstrate a basic understanding of traveler behavior including motivations and barriers to travel.
9. Identify major factors that influence traveler flows

10. Describe the role of major modes of transportation in the tourism system.

1. Identify and describe the three pillars of sustainable tourism development.

12. Explain personal and social responsibility as it relates to sustainable tourism development.

13. Demonstrate effective commmunication and critical thinking skills.





Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for
Understanding and Evaluating Messages; and Evaluation and Production of Arguments. In
this box, provide a narrative that explains how the proposed course addresses all of the

components of communication.

Tourism is a service based, experiential activity. As such, the importance of effective communication in the
industry cannot be overemphasized. Regardless of course delivery format, students will develop and practice
their communications skills using a mixture of written and oral communications appropriate to the rhetorical
situation. They will be required to analyze assigned readings and videos, recognize main points and interpret
the readings through the lens of specific stakeholders in order to identify relevant arguments and counter
arguments. Students will be required to take positions and support their positions using outside sources
which are required to be cited appropriately. Student learning is assessed using a rubric that evaluates clarity
and effectiveness of their communication, as well as their analysis and use of sources.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Tourism is a complex phenomenon, whose study requires an interdisciplinary approach. Tourism is composed
of many organizations and people whose goals and interests are sometimes incompatible. Students will
develop and demonstrate critical thinking skills through the use of a case study which documents the
negative environmental, socio-cultural and/or economic impacts which can result from poorly planned and
controlled development. The case studies focus on the principle of sustainable tourism and marketing the
tourism product. Students will identify the problem(s), review the relevant portions of the textbook, assigned
readings and other outside sources which align with the main themes of the case studies and then develop
positions/conclusions based on that evidence. Guiding questions will be used to help students move through
the process.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

Socially responsible behavior on the part of all stakeholders is critical to sustainable tourism

development and operation. Students will explore issues related to social responsibility which center on the
responsibilities of individual visitors and businesses working towards a sustainable future at the local
(destination) and global levels. Students will examine through lecture, as well as written and video
assignments the important role sustainability has in economic development, product management, business
and public relationships, as well as cultural and environmental stewardship. Through group work, which
requires students to provide a reflection paper on teamwork including self-assessment, students will begin to
develop teamwork and collaboration skills from emerging toward proficient that will

serve them well both personally and professionally.





Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.cnm.edu/depts/education-and-learning/saac/gen-ed-assessment-plan
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Sustainable Tourism Assignment

After you read Chapter 13 “Sustaining Tourism's Benefits,” research and
identify a tourism business (e.g., attraction, resort, restaurant, retail) that
features sustainability in its operations. List all the activities and actions
being taken that illustrate its effort in achieving and maintaining
sustainability.

1.

Describe the tourism business in detail, and has mass tourism been a
factor.

List all sustainable or eco-friendly practices and describe the benefits.
List any awards, achievements, or special certifications as it pertains
to ecotourism.

Discuss any future plans to implement additional practices, or discuss
additional ways the tourism business could expand on its practices or
further embrace these practices.

Is there any confusion in this business's sustainable practices? For
example, do you feel that they are being responsible w/ their
practices?

Minimum of 250 words, include a reference page and cite sources,
proofread for spelling and grammar. Be sure to use Citation Machine if you
need help citing websites, journals, or videos. View grading rubric for
grading details.

Here are some websites to inspire your search!

https://www.businessinsider.com/best-eco-friendly-sustainable-hotels-us

https://www.travelandleisure.com/global-vision-awards/innovative-hotels-in-sustainable-

travel

https://www.lonelyplanet.com/articles/eco-friendly-destinations

https://spoonuniversity.com/lifestyle/the-10-most-sustainable-restaurants-in-america




https://www.citationmachine.net/

https://www.businessinsider.com/best-eco-friendly-sustainable-hotels-us

https://www.travelandleisure.com/global-vision-awards/innovative-hotels-in-sustainable-travel

https://www.travelandleisure.com/global-vision-awards/innovative-hotels-in-sustainable-travel

https://www.lonelyplanet.com/articles/eco-friendly-destinations

https://spoonuniversity.com/lifestyle/the-10-most-sustainable-restaurants-in-america
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Navajo Government

A. Content Area and Essential Skills

To which area should this course be added?
Humanities

Selected Areas
Critical Thinking, Personal & Social Responsibility, Information & Digital Literacy





Section B. Learning Outcomes

List all common course student learning outcomes for the course.

Upon successful completion of the course, students will be able to:

1. Demonstrative understanding of the origin and development of Navajo Government.

2. Describe the history of Navajos' relations with federal, state and local governments and the effects of those
relations on Navajo Government.

3. Analyze the effects of colonization by differing forces, at different times, on Navajo Nation status and
relations with federal, state and local governments today.

4. Analyze contemporary issues in Navajo Nation politics, including sovereignty, law, justice, indigenous rights,
language and culture shift, economic development, repatriation, and activism.

5. Evaluate the impact of historical events on current tribal challenges and issues.

6. Demonstrate appreciation for the strength of the Navajo people in contemporary America

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
N/A

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.

Problem Setting: Students analyze Navajo treaties, historical trauma, forced removals, early Navajo education,
and federal Indian policies. They formulate questions about causes, effects, historical perspectives, and
contemporary implications. Students demonstrate their analysis through individual or group presentations
using posters, PowerPoints, booklets, and other media.

Evidence Acquisition: Students locate and examine primary and secondary sources, including treaties,
Congressional Acts, the Navajo Bill of Rights, federal policies, Public Laws, historical readings, oral histories,
and scholarly sources. They gather evidence from textbooks, libraries, credible online sources, and periodicals
to support their research questions and claims.

Evidence Evaluation: Students evaluate sources for authenticity, accuracy, credibility, relevance, and reliability.
They verify dates, authorship, historical context, supporting evidence, and the origins of information. Students
identify potential bias, misinformation, fraud, and misrepresentation in print and digital sources. Source
evaluations, research assignments, and class activities assess their ability to distinguish reliable evidence from
guestionable information.

Reasoning/Conclusion: Students compare evidence from multiple perspectives, identify historical
misconceptions and fallacies, and develop evidence-based conclusions about people, events, policies, and
developments in Navajo history. Research questions, written assignments, presentations, and projects assess
their ability to analyze evidence, recognize bias, construct defensible arguments, and communicate well-
supported conclusions.

The instructor assesses students through research assignments, class discussions, presentations, and projects.





Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

Intercultural Reasoning and Competence: Students compare Navajo government, customs, histories,
sovereignty, political systems, and cultural practices with those of other Native American tribes. They examine
the effects of federal policies and consider how historical and contemporary experiences shape tribal
identities and governance. Through randomly assigned group activities, students analyze assigned questions,
consider multiple cultural perspectives, develop evidence-based responses, and present their findings to the
class.

Sustainability and the Natural and Human Worlds:

Students examine relationships among natural resources, population growth, economic development,
cultural identity, and tribal sustainability. They compare historical and contemporary conditions on the Navajo
Nation and explore alternatives such as education, employment, renewable resources, and technology.
Students apply evidence-based reasoning to contemporary issues, such as feral canine and equine
populations, by researching existing policies, interviewing county or tribal officials, analyzing community
needs, and proposing solutions based on their findings.

The instructor assesses students through group presentations, research reports, interviews, class discussions,
and applied projects. Rubrics and assignment criteria measure students’ ability to compare cultural
perspectives, apply evidence, analyze complex social and environmental issues, communicate their reasoning,
and develop feasible, evidence-based solutions

Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information
Structure; and Research as Inquiry. In this box, provide a narrative that explains how the

proposed course addresses 3 of the components of digital literacy.

Authority and Value of Information: Students examine the authority, credibility, relevance, and value of
information about the Navajo government. They engage with scholarly sources, including current textbooks
and digital resources, and consider how authorship, expertise, evidence, and perspective influence the
reliability of information. Students apply information from these sources to understand Navajo government,
connect course concepts to broader society, and make informed decisions.

Information Structures: Students organize and communicate information through individual and group
presentations using digital and other media. They select appropriate formats, organize key ideas, and present
information clearly to an audience. Students use instructor-provided rubrics to guide their preparation and
evaluate the effectiveness of their presentations. Online assignments provide additional opportunities to
organize, submit, and receive feedback on their work.

Research as Inquiry: Students develop research questions about Navajo government, sovereignty, history,
policies, and contemporary issues. They locate and examine information from multiple sources, identify
relevant evidence, compare perspectives, and refine their questions as they learn more about a topic.
Students use evidence to develop conclusions and communicate their findings through research
assignments, presentations, and projects.

The instructor assesses students through research assignments, source evaluations, presentations,
discussions, and projects using rubrics and assignment criteria. Assessment focuses on students’ ability to
identify credible information, formulate meaningful research questions, organize and analyze evidence,
consider multiple perspectives, and communicate well-supported conclusions.





Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.navajotech.edu/academics/general-education/
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Section B. Learning Outcomes

List all common course student learning outcomes for the course.
Student Learning Outcomes
898
Revised 6/18/2025
Upon successful completion of the course, the student will be able to:
1. Discuss influences of food and lifestyle on health.
a. List classes of nutrients.
b. Identify the components of a healthy diet.
c. Discuss the role of nutrition on chronic disease.
d. Discuss nutrient recommendations during life stages.
e. ldentify factors which impact food choices.
2. Explain how food preparation affects nutritional quality.
3. Identify safe food handling practices.
a. State safe cooking/storage temperatures.
b. Explain principles of infection control.
4. |dentify credible sources of nutrition information.

List all institution-specific Student Learning Outcomes that are commmon to all course sections

offered at the institutions regardless of instructor.
GENERAL & UNIVERSITY STUDIES

Upon completion of the program students will be able to:

- Demonstrate the ability to use critical thinking.

- Use effective communication skills both in speaking and writing.
- Participate responsibly in the social and political environment.

CORE CURRICULUM

Upon completion of the certificate students will be able to:

- Demonstrate, analyze and evaluate oral and written communication effectively.

- Demonstrate problem solving skills within the context of mathematical applications.

- Demonstrate and apply scientific thinking to real world problems.

- Demonstrate an understanding of self and the world by examining the content and processes used by social
and behavioral sciences.

- Demonstrate an appreciation for and an understanding of the arts and humanities.

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses

all of the components of critical thinking.
In the Nutrition Claim Analysis Paper, students will select a popular diet trend or nutrition claim, formulate a
focused research question, and evaluate whether the claim is supported by credible evidence. This





assignment will require students to locate peer-reviewed or government sources and distinguish evidence-
based recommendations from marketing or opinion, addressing both problem setting and evidence
acquisition.

Through the 3-Day Dietary Analysis Report, students will collect primary data by tracking their own dietary
intake using computerized dietary analysis software. They will interpret nutrient reports and compare their
results to established recormmendations. In this assignment, students will practice evidence evaluation by

analyzing patterns, identifying limitations of self-reported data, and determining nutrient adequacy.

In the Food Safety Case Study Assessment, students will analyze real-world scenarios involving improper food
handling and determine appropriate corrective actions using established safety guidelines. This assignment
requires reasoning and conclusion, as students must justify their decisions using evidence.

Students will also complete a Nutrition Label Analysis Exercise, in which they evaluate product claims and
serving size information, and deliver a brief Oral Presentation summarizing their findings from one major
assignment. Across these assessments, students will synthesize information, justify conclusions with evidence,
and apply structured reasoning to real-world nutrition decisions.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis
of Quantitative Arguments; and Application of Quantitative Models. In this box, provide a
narrative that explains how the proposed course addresses all of the components of
guantitative reasoning.

In the Nutrition Label Analysis Exercise, students will calculate percentages of daily values, convert units (such

as grams to teaspoons), and compare serving sizes. They will present quantitative findings in written
explanations, demonstrating communication and representation of quantitative information.

Through the 7-Day Dietary Analysis Report, students will generate individualized nutrient intake data using
dietary analysis software. They will compare their caloric intake, macronutrient distribution, and micronutrient
levels to recommmended standards. This assignment addresses both analysis of quantitative arguments and
interpretation of numerical models of nutrient adequacy.

In the Energy Balance and Life-Stage Needs Worksheet, students will apply established formulas to estimate
caloric requirements based on age, sex, and activity level. They will evaluate whether sample dietary patterns
meet modeled energy and nutrient needs, demonstrating application of quantitative models.

Additionally, in the Food Safety Temperature Practical, students will interpret safe cooking and storage
temperature guidelines and apply numerical thresholds to case scenarios.

Assessment across these assignments will require students to justify conclusions using quantitative evidence,
ensuring they can interpret and apply numerical information in practical, real-world contexts.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

In the Cultural Foodways Reflection Assignment, students will examine how cultural traditions, including
those represented within the local Apache community and broader regional populations, shape dietary
practices and health outcomes. Students will compare dietary patterns and reflect on how historical and
environmental factors influence access and food choices, fostering intercultural reasoning and competence.

Through the Nutrition Claim Analysis Paper, students will examine ethical dimensions of food marketing and
misinformation, evaluating how inaccurate claims may disproportionately affect vulnerable populations. This





supports ethical awareness within diverse communities.

In the Sustainable Diet Case Study Project, students will analyze food production practices, food waste, and
environmental impacts of dietary patterns. They will evaluate how individual choices influence resource use
and community well-being, addressing sustainability and the natural and human worlds.

Students will present findings through an Oral Presentation, engaging in respectful dialogue and

collaborative discussion. These structured assignments require students to connect personal nutrition
decisions to cultural awareness, environmental stewardship, and community health at local and global levels.

Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https:.//www.enmu.edu/about/public-documents/assessment/general-education-assessment-reports
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Sustainable Diet & Food Systems Case Study Project

In this project, you will investigate a current issue related to diet, sustainability, or food systems
and evaluate it through a scientific and ethical lens. The goal is to apply nutrition concepts to
real-world questions that affect communities locally and globally.

Step 1: Select and Frame Your Topic
Choose a focused issue such as:

Environmental impacts of plant-based vs. meat-heavy diets
Ultra-processed foods and public health

Food deserts and access to nutritious foods

Water use in agriculture

Food waste and sustainability

Traditional or regional food systems

Develop a clear research question that identifies the problem and its relevance to public health
or environmental sustainability. (I can help you narrow down a topic!) You need to have your
topic chosen and approved by me by the end of week 2.

Step 2: Research and Evidence

Locate at least five credible sources (peer-reviewed articles, government reports, or public
health agencies). Your paper should:

Summarize key findings from your sources
Compare differing perspectives when applicable
Distinguish between opinion and evidence
Evaluate the reliability of the information

Avoid simply reporting information. Your task is to analyze it. You will complete an annotated
bibliography by week 6, I will walk you through this and provide you an instruction handout.

Step 3: Use and Interpret Quantitative Data
Your analysis must incorporate numerical evidence. This may include:

Environmental impact data (e.g., water use, emissions)
Nutrient adequacy comparisons

Economic or access statistics

Food waste metrics





Include at least one table or figure and explain what the numbers mean in context. Do not
assume the data speaks for itself, you need to interpret it.

Step 4: Ethical and Community Implications

Discuss how this issue affects people differently based on geography, culture, or access.
Consider:

Equity

Environmental responsibility
Public health impact

Cultural food practices

You should demonstrate thoughtful engagement with multiple perspectives.

Step 5: Conclusion and Recommendations

Conclude with a clear position supported by evidence. Propose realistic recommendations at the
individual, community, or policy level and justify them using both scientific reasoning and
quantitative data.

Presentation

You will deliver a 5—7 minute presentation summarizing your findings and respond to questions
from classmates.

Evaluation
Your grade will be based on:

Quality of research and source evaluation

Accuracy and interpretation of quantitative information
Depth of ethical and societal analysis

Strength of reasoning and conclusions

Clarity of written and oral communication

I genuinely can’t wait to hear your research and see your presentations!
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Section B. Learning Outcomes

List all common course student learning outcomes for the course.

Student Learning Outcomes

Upon successful completion of the course, the student will be able to:

1. Employ critical thinking by interpreting information from data represented in charts, graphs, tables and
spreadsheets.

2. Evaluate scientific research using the scientific method.

3. Utilize various anthropometric methods for dietary assessment (body composition).

4. Utilize mathematical techniques to evaluate and solve scientific problems calculating energy needs, energy
density

and portion sizes.

5. Relate science to personal, social or global impact with discussions of on current controversial nutrition
topics and

sustainability.

6. Analyze dietary intake using dietary analysis software.

7. Determine the threshold concentration of the primary tastes.

8. Determine and evaluate adequate blood glucose levels.

9. Communicate effectively about scientific ideas and topics in oral and/or written formats.

List all institution-specific Student Learning Outcomes that are common to all course sections

offered at the institutions regardless of instructor.
GENERAL & UNIVERSITY STUDIES

Upon completion of the program students will be able to:

- Demonstrate the ability to use critical thinking.

- Use effective communication skills both in speaking and writing.
- Participate responsibly in the social and political environment.

CORE CURRICULUM

Upon completion of the certificate students will be able to:

- Demonstrate, analyze and evaluate oral and written communication effectively.

- Demonstrate problem solving skills within the context of mathematical applications.

- Demonstrate and apply scientific thinking to real world problems.

- Demonstrate an understanding of self and the world by examining the content and processes used by social
and behavioral sciences.

- Demonstrate an appreciation for and an understanding of the arts and humanities.

Section C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the essential
skills associated with the content area throughout the course. Explain what students are going to do to
develop the essential skills and how you will assess their learning. The narrative should be written with a
general audience in mind and avoid discipline specific jargon as much as possible.





Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and Reasoning
/Conclusion. In this box, provide a narrative that explains how the proposed course addresses
all of the components of critical thinking.

Students will engage in problem setting by formulating testable questions during laboratory investigations. In
the Taste Threshold Experiment, students will generate hypotheses about detection levels of primary tastes
and test concentration thresholds. In the Blood Glucose Evaluation Lab, students will examine normal glucose
ranges and physiological responses. These activities require students to identify variables and define
measurable outcomes.

Through evidence acquisition, students will collect quantitative data using anthropometric measurements (e.
g., body mass index and body composition), dietary analysis software, glucose data, and controlled
experiments. In the 7-Day Dietary Analysis Lab Project, students will systematically record personal intake
data and generate nutrient reports. Students will organize findings in charts, graphs, and spreadsheets to
ensure accuracy and clarity.

Students will practice evidence evaluation by interpreting laboratory results and comparing findings to
established scientific standards such as Dietary Reference Intakes and clinical glucose ranges. Lab reports will
require analysis of trends, consideration of potential sources of error, and evaluation of the reliability and
limitations of collected data.

Finally, students will demonstrate reasoning and conclusion by synthesizing findings into structured lab
reports. Each major lab activity will include a discussion section in which students draw evidence-based
conclusions, justify interpretations, and explain implications for personal health and scientific understanding.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis
of Quantitative Arguments; and Application of Quantitative Models. In this box, provide a
narrative that explains how the proposed course addresses all of the components of
guantitative reasoning.

Students will practice communication and representation of quantitative information by recording and
organizing laboratory data in tables, charts, and spreadsheets. In the 7-Day Dietary Analysis Lab Project,
students will generate nutrient intake reports using dietary analysis software and present average caloric
intake, macronutrient distribution, and selected micronutrient values in graphical and tabular formats. In the
Anthropometric Assessment Lab, students will calculate and report body mass index and related
measurements, clearly representing results using standardized units.

Students will engage in analysis of quantitative arguments by comparing collected data to established
scientific benchmarks. For example, students will interpret whether nutrient intake meets Dietary Reference
Intakes and evaluate whether measured or provided blood glucose values fall within normal clinical ranges. In
the Energy Density and Portion Size Lab, students will calculate caloric density and analyze how serving size
influences total energy intake. These activities require students to determine whether numerical evidence
supports health-related claims.

Students will demonstrate application of quantitative models by using established formulas to estimate
energy needs based on age, sex, and activity level. They will apply these models to assess energy balance and
evaluate dietary adequacy. Students will also apply threshold values in the Taste Threshold Experiment and
safe glucose range models in laboratory analysis.

Assessment will occur through graded lab reports, calculation-based exercises, and data interpretation
sections that require accurate computation and justified conclusions based on numerical evidence.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,





teamwork and value systems; and Civic discourse, civic knowledge and engagement - local
and global In this box, provide a narrative that explains how the proposed course addresses 2

of the components of personal & social responsibility.

Students will develop collaboration skills and teamwork through hands-on laboratory activities conducted in
small groups. During the Taste Threshold Experiment and Energy Density and Portion Size Lab, students will
collect and compare data, discuss differences in results, and work together to interpret findings. In the Blood
Glucose Evaluation Lab, students will analyze data sets collaboratively and evaluate whether values fall within
normal ranges. These activities require students to communicate clearly, divide responsibilities, and engage
respectfully with differing interpretations of data. Lab reports will include shared data analysis, reinforcing
accountability and cooperative problem-solving.

The laboratory will also address sustainability and the natural and human worlds by encouraging students to
consider how nutrition decisions extend beyond the individual. In the 7-Day Dietary Analysis Lab Project,
students will evaluate dietary patterns not only for nutrient adequacy but also for factors such as food variety,
energy density, and potential connections to food waste or resource use. Guided discussions will help
students connect laboratory findings to broader questions about long-term health, environmental
stewardship, and community well-being.

Assessment will include lab reports, collaborative data summaries, and short reflective components that ask
students to explain how scientific findings inform responsible decision-making.

Section D. Assessment Plan

Link to Institution's General Education Assessment Plan
https://www.enmu.edu/about/public-documents/assessment/general-education-assessment-reports
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NUTR 1010

7-Day Dietary Analysis & Evidence-Based Nutrition Report

The purpose of this assignment is to develop critical thinking and quantitative reasoning skills
through systematic dietary data collection, analysis, and evidence-based evaluation.

Assignment Overview

Students will record and analyze all foods and beverages consumed over seven consecutive
days (including both weekdays and weekend days). Students will use MyFitnessPal (or an
instructor-approved dietary tracking platform) to log intake and generate individualized
nutrient analysis reports.

Students will prepare a 5-7 page written report that integrates quantitative interpretation,

critical evaluation, and reasoned conclusions.

Part I: Dietary Data Collection

Students will:

e Accurately log all foods, beverages, and portion sizes in MyFitnessPal for seven
consecutive days

e Generate nutrient summary reports including:

o Average daily caloric intake

o Macronutrient distribution

o Selected micronutrient intake

o Comparison to Dietary Reference Intakes (DRIs)

o [Estimated energy needs based on age, sex, and activity level





Part II: Quantitative Analysis

Students will:

e (alculate weekly average

e Determine percentage of calories from carbohydrates, protein, and fat

e (Compare intake to recommended ranges

e Identify nutrients consistently above or below recommended levels

e Present findings using tables, charts, or graphical representations exported from
MyFitnessPal

Part III: Critical Evaluation

Students will:

e Assess the reliability and limitations of app-based self-reported data
e Evaluate patterns and dietary consistency across the week

e Identify three strengths and three areas for improvement

e Support conclusions with credible nutrition sources

Part IV: Evidence-Based Recommendations

Students will:

e Propose realistic, measurable dietary improvements
e Justify each recommendation using scientific reasoning
e [Explain potential short- and long-term health implications





Assessment Criteria

Students will be evaluated on:

e Accuracy and completeness of data

e Correct interpretation of quantitative information
e Application of dietary standards and energy models
e Strength of reasoning and evidence

e (larity and organization of written communication
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