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Section I. Program Narrative Report 
 
Directions:  Answer each of the following questions. As you complete your narrative, include program data and/or 
research on which you base these practices as appropriate to answering the questions. 

 

1. Please list your programôs three highest priority goals for the 2018-2019 program year.  Discuss your programôs 
progress in meeting each of these goals. 

a. Improve Curriculum and Instruction to Increase Measurable Skill Gains to 30% 
b. Strengthen Partnerships with WIOA Partners and Employers 
c. Increase and Improve Blended and Distance Learning Opportunities 

Improve Curriculum and Instruction to Increase Measurable Skill Gains to 30% 

The Next Steps: Adult Education Center looked closely at its Onboarding Curriculum. One week was added to the 
beginning of the Learning and Career Skills Class (LCS) to help students make connections to the program and 
each other. Next Steps has developed a framework for students to create individual learning plans that will follow 
students as they make their way through the program. Instructors regularly followed  learning plans to ensure that 
students were making regular progress. Additionally, a progress policy was initiated to provide interventions for 
students who are not making progress toward their stated goals. 

Instructors participated in a professional development session where training specialists, Michael Carriere, Allison 
Lucero, and Claudia Lopez shared what they learned about brain-based learning in the Training from the Back of 
the Room training. Instructors are encouraged and supported to use these methods but the initiative is in its 
infancy and greater results are anticipated for the next fiscal year. 

Strengthen Partnerships 

Mission: Graduate has grown to include more employers, Workforce Connections staff and schools.  A new 
organization named Valencia County Partnership for a Work-Ready Community was created and continues to 
receive support from United Way as well as the community.  Employers participated in career fairs, mock 
interviews and presentations in classes.  For the adult education program, employers were interviewed and 
Claudia Lopez has recorded and edited videos that were used in Next Step classes as well as orientation 
(Introduction to Adult Education) and some were posted on our website.  

One of the youth practitioners from Workforce Connections, Monique Marquez, presented information at 
orientation and as a part of our introductory course, Learning and Career Skills.  More presentations are planned 
for the future. 

Instruction at the work site continues at Clariant.  At Clariant, there are a few temporary employees who need to 
complete their high school education to qualify for regular employment.  These students are being served with a 
blended learning model where they meet with the instructor at the worksite one day per week and complete 
additional work online.  The employer provided access to computers on site. 

Instruction at Facebook was for the construction workers there who needed to improve their English skills to 
qualify for promotions and other incentives.  The program worked closely with supervisors to develop more 
relevant curriculum and meet all of the requirements for integrated education and training (IET).  Members of the 
DELT Team, Montserrat Oyanedel-Tolmo and Don Dutton, worked with the instructor, Claudia Lopez, and 
developed an IET construction curriculum that meets English Language Proficiency Standard for Adult Education 
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(https://lincs.ed.gov/publications/pdf/elp-standards-adult-ed.pdf) and included technology integration and blended 
learning.  Catholic Charities also contributed to their curriculum model for the project. 

Michelle Ribeiro, HED Adult Education Division Outreach Coordinator, arranged a partnership with the TANF 
Accelerated College and Career Education (ACCE) program and Workforce Connections to hold ACCE classes at 
the one-stop.  This one move brought all of the WIOA partners to one site and Workforce Connections of Central 
New Mexico (WCCNM) has claimed this to be the first complete one-stop in the state. 

Blended and Distance Learning 
Using online programs such as EdReady and PLATO with additional assignments in Google Classroom, 
instructors program-wide have increased access to instruction for students to learn new material outside of class. 
This is an expectation for all students in the program.  Students who attended classes on campus were assigned 
days to work independently in the center with support from tutors.  Though they may also work on this instruction 
off-campus, many were more comfortable in this structured environment. 

Blended learning classes were available at off-site locations.  These included Clariant, Belen Public Library, and 
Los Lunas Public Library where students met only once a week with the instructor and were expected to complete 
at least an additional 8 hours of instruction online.  Classes at Socorro and Moriarty were expected to be blended 
learning, but these areas present more challenges with access to technology and the internet.  ACCE classes also 
use a blended learning model. 

Support for Alamo Navajo Reservation at both the School Board site and for the FACE program were at a 
distance.  Staff at both sites registered students and were trained to administer TABE. Allison Lucero is the 
distance instructor for Alamo and worked closely with staff for students to access online learning.  Services to 
Alamo discontinued in January.  

 

The chart above shows the post-test rate and MSGôs for sites served by the program.  Note that highest MSGôs are 
from blended learning courses taught by Claudia Lopez.  MSGôs for these courses exceed 45%.  Claudia will 
present at the next program professional development session to share what she is doing to get these outcomes.  
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2. Describe any cooperative arrangements your organization has with other agencies, institutions, or organizations 
for the delivery of adult education and literacy activities.  How have these collaborations supported your 
programôs goals? 

UNM-Valencia Adult Education Center serves three counties, Valencia, Torrance and Socorro.  With only one 
campus, the program depends on partners to provide space and to recruit and refer students.  In order to serve 
more remote locations, Alamo Navajo School Board also provides support by proctoring TABE assessments 
(after completing the certification process and additional training) and providing tutoring support for distance 
learning.  In January, Alamo found alternative ways to serve their students.  UNM-Valencia remains available for 
support. 

Clariant and Fortis Construction refer their employees and provide support for their employees.  Once a temporary 
employee at Clariant receives a high school equivalency certificate, they may be offered a regular full-time 
position if all other requirements are met.  Essentially, they are ñmoved to the front of the line.ò  

The partnership with SL Start is through a grant contract with the Human Services Department (HSD) to serve 
recipients of Temporary Assistance for Needy Families (TANF) to obtain a high school credential.  The ACCE 
project provides the instructor for these classes and the adult education program provides space, assessments, 
curriculum support and other supports for student success. SL Start provides direct referrals and assists students 
with registration and scheduling as well as assistance with follow-up and other support services.  

Partner MOU Partner Provides: 

Alamo Navajo School Board Yes Recruits students; space and tutoring 

Belen Public Library No Recruits students; space 

Catholic Charities (to begin FY19) Yes Refers students 

Clariant No Recruits students; space 

Facebook - Fortis Construction No Recruits students; space 

Friends of Mountainair No Recruits students; space and tutoring 

Los Lunas High School (to begin FY19) Yes Refers students 

Los Lunas Public Library No Space 

Moriarty Read, "Write" No Recruits students; space 

NM Men's Recovery Academy (ended 
3/1/18) No 

Funding for instructor, recruits and supports 
students 

SL Start (ACCE) Yes 
Funding through HSD, recruits and supports 
students 

Socorro Schools No Space 

Valencia County No Space 

Valencia County Literacy Council No Child development for family literacy; refers students 

Valencia Valley Church of the Nazarene No Space 

Workforce Connections, Socorro No Refers students 
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Workforce Connections, Valencia No Refers students 

 

3. Describe your participation in any statewide initiatives and how that participation has supported your programôs 
goals. 

This year, the Next Steps: Adult Education Program participated in the C3 initiative (see attached C3 Final 
Project and Action Plan ), Training from the Back of the Room (TBR), and several NMDELT trainings.  

C3 helped the program improve contextualized instruction for career pathways and plan for expanding IET 
offerings.  Courses have been revised, learning plans have been developed, and the progress policy was created as 
a result of participation in this project.  The program also plans to include more partners in direct instruction of 
our students. 

Training from the Back of the Room has led to more brain-based learning throughout the program. Instructors 
utilize TBR methods to provide instruction and are given the option to use the framework for written lesson plans. 
This two-day training has given instructors practical application for interactive lessons help move away from 
traditional lecture.  

NMDELT provided training on-site for Google Tools and more effective ways to use Google Classroom. 
Instructors are finding more ways to use Google Classroom not only to communicate with students, but also to 
provide lessons that can be done in class or at a distance.  Additionally,  instructors participated in webinars 
offered by DELT and the virtual conference to improve instruction. 

 

4. Describe your programôs enrollment and attendance policies and procedures and how these practices impact your 
program goals. 

 
Next Steps: Adult Education Program uses a managed enrollment system as follows: 

1. All individuals register online and choose an orientation date. Orientation provides students with an 
overview of what to expect in the program, what classes will be available to the individual, and what is 
expected of students. Once the prospective student finishes orientation, they are considered a prospective 
student and they sign up for a Learning and Career Skills class (LCS). All individuals, for the most part, 
that enter the program must first finish the LCS class.  

2. In the LCS class individuals work on computer skills, and use EdReady, an online, self-paced instruction 
program to build math and language arts skills. Students also participate in financial literacy instruction 
and create a budget, participate in career exploration and develop a career plan, and work with the 
instructor to create an individualized learning plan.  After LCS, students can then transition to intensive 
class (hybrid) that meet 4 or 5 days a week, depending on AM or PM classes. Students with challenging 
schedules can also transition to blended learning classes that meet primarily online with one day devoted 
to meeting in person. This ensures that students have access to classes that can fit their schedule. This 
directly impacts the third goal as students that finish LCS have learned computer skills needed for 
Blended Learning or Distance Learning classes. They are able to navigate through Google Classroom, 
email, and Online Learning Systems necessary to be successful in Blended Learning. 
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3. The Next Steps: Adult Education Program does not have an attendance policy but rather a progress policy 
(see attached).  This policy focuses on students making progress towards individualized learning plan 
goals, first created in the LCS class and updated every 5 weeks in subsequent classes, rather than 
attendance. Students that are not making progress in the program or on the individualized learning plan 
have progress interventions; there are three: 1) The first line of intervention is for the instructor to meet 
with, discuss, and coach the student. This intervention needs to address potential barriers that the student 
may face and help them realize potential solutions to overcome these barriers. Referrals to outside sources 
may be made. 2) If the student continues to not make progress, then they will be referred to a Next Steps: 
Adult Education Center Training Specialist for more intensive coaching. 3) Should the student still fail to 
show improvement, they will be referred to the Program Manager. 

4.  These interventions utilize the coaching method  so students can identify any barriers that may be 
hindering them. It is this progress policy and intervention that affect the programôs MSGs. It is also worth 
noting that each class provides lessons in a learning management system, Google Classroom. Online 
learning programs such as PLATO, EdReady, and WorkKeys Curriculum are also used so that students 
who cannot make it to class can continue to work towards academic progress even when attendance is not 
possible.  This particular policy strengthens the second goal involving WIOA partners and employers as 
the progress policy helps students to be proactive in their learning and attain a greater level of 
self-efficacy, a skill that transitions to the workforce and college.  
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 Section II. Student Data 2018-2019 
Please enter the following information regarding student count/hours for: 

● your total program 
● each satellite site 

 
*This data is available as a spreadsheet upon request. 

 

Total 
Program 

ABQ 
Workforce 
Connection 
ACCE 

Albuquerque 
ACCE SL 
Start 

Belen 
Blended 

Clariant 
Worksite 
Blended 

El Cerro 
Community 
Center 

Total count of 
students with 
fewer than 12 
hours (Table 
2A) 

592 10 144 2 2 26 

Total count of 
students with 
12 + hours 

404 7 70 11 6 38 

Total contact 
hours for 
students with 
12 + hours 

22962 392.75 4284 1215.5 359.5 2602.5 

Average 
contact hours 
for students 
with 12 + 
hours 

56.84 56.11 61.20 110.50 59.92 68.49 

Average 
contact hours 
for students 
with 12 + 
hours 
experiencing 
level gains 

92.16 0.00 134.00 126.00 224.00 69.67 

Count of all 
HSE graduates 
with 12 + 
hours 

18 0 3 2 1 2 

Count of HSE 
en Espa¶ol 
graduates with 
12 + hours 

2 N/A N/A N/A N/A 2 
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Post Test Rate 
ABE (Divide 
Column B 
ABE Total of 
Table 4b by 
Column B 
ABE Total of 
Table 4) 

28.24% 0.00% 10.00% 54.55% 33.33% 0.00% 

Post Test Rate 
ESL (Divide 
Column B ESL 
Total of Table 
4b by 
Column B ESL 
Total of Table 
4) 

54.39% N/A N/A N/A N/A 52.78% 

Percent of 
ABE students 
with 12+ who 
separated 
before 
achieving 
MSG (Divide 
Column G 
ABE Total on 
Table 4 by 
Column B 
ABE Total on 
Table 4) 

44.38% 28.57% 57.14% 18.18% 33.33% 0% 

Percent of ESL 
students with 
12+ who 
separated 
before 
achieving 
MSG (Divide 
Column G ESL 
Total on Table 
4 by Column B 
ESL Total on 
Table 4) 

36.84% N/A N/A N/A N/A 36.11% 
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Please indicate 
your retention 
rate to 40 
hours or more. 
(# of ABE 
students with 
40+ 
instructional 
hours divided 
by Table 4, 
Column B 
ABE Total) 

48.70% 57.14% 50.00% 63.64% 33.33% 100.00% 

Please indicate 
your retention 
rate to 40 
hours or more. 
(# of ESL 
students with 
40+ 
instructional 
hours divided 
by Table 4, 
Column B ESL 
Total) 

59.65% N/A N/A N/A N/A 58.33% 

Total # of 
students 
reporting 
TRANSPORT
ATION issues 
that impact 
the ability to 
participate in 
the AE 
Program. 

134 4 56 0 0 3 

Total # of 
students 
reporting 
CHILD 
CARE issues 
that impact 
the ability to 
participate in 
the AE 
Program. 

77 2 30 2 0 5 
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Estancia 
Library 
Blended 

Facebook 
Worksite 

I-BEST 
Los Lunas 
ACCE - 
UNM V 

Los Lunas 
Library 
Blended 

Moriarty 
ACCE 
Moriarty 

Read, Write 

Total count of 
students with 
fewer than 12 
hours (Table 
2A) 

10 18 1 10 2 3 

Total count of 
students with 
12 + hours 

3 3 18 9 15 6 

Total contact 
hours for 
students with 
12 + hours 

53.25 92 1141 389.75 1488 249.5 

Average 
contact hours 
for students 
with 12 + hrs 

17.75 30.67 63.39 43.31 99.20 41.58 

Average 
contact hours 
for students 
with 12 + hrs 
experiencing 
level gains 

0.00 0.00 76.60 0.00 135.21 45.50 

Count of all 
HSE graduates 
with 12 + 
hours 

0 0 0 0 0 1 

Count of HSE 
en Espa¶ol 
graduates with 
12 + hours 

N/A 0 N/A N/A N/A N/A 

Post Test Rate 
ABE (Divide 
Column B 
ABE Total of 
Table 4b by 
Column B 
ABE Total of 
Table 4) 

0.00% 0.00% 61.11% 11.11% 66.67% 33.33% 
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Post Test Rate 
ESL (Divide 
Column B ESL 
Total of Table 
4b by 
Column B ESL 
Total of Table 
4) 

N/A 0.00% N/A N/A N/A N/A 

Percent of 
ABE students 
with 12+ who 
separated 
before 
achieving 
MSG (Divide 
Column G 
ABE Total on 
Table 4 by 
Column B 
ABE Total on 
Table 4) 

0.00% 0.00% 72.22% 33.33% 40.00% 33.33% 

Percent of ESL 
students with 
12+ who 
separated 
before 
achieving 
MSG (Divide 
Column G ESL 
Total on Table 
4 by Column B 
ESL Total on 
Table 4) 

N/A 100.00% N/A N/A N/A N/A 

Please indicate 
your retention 
rate to 40 
hours or more. 
(# of ABE 
students with 
40+ 
instructional 
hours divided 
by Table 4, 
Column B 
ABE Total) 

0.00% N/A 83.33% 33.33% 80.00% 50.00% 
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Please indicate 
your retention 
rate to 40 
hours or more. 
(# of ESL 
students with 
40+ 
instructional 
hours divided 
by Table 4, 
Column B ESL 
Total) 

N/A 0.00% N/A N/A N/A N/A 

Total # of 
students 
reporting 
TRANSPORT
ATION issues 
that impact 
the ability to 
participate in 
the AE 
Program. 

2 0 0 0 2 0 

Total # of 
students 
reporting 
CHILD 
CARE issues 
that impact 
the ability to 
participate in 
the AE 
Program. 

0 0 0 0 3 0 
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Moriarty Read, 
Write Blended 

Rio Rancho 
ACCE 

Socorro ACCE 
- EE Torres 

Bldg 

Socorro EE 
Torres Bldg 
Blended 
(w/Alamo 

Perspectives) 

Valencia 
Campus 

Total count of 
students with 
fewer than 12 
hours (Table 2A) 

30 24 6 98 206 

Total count of 
students with 12 
+ hours 

24 13 6 15 160 

Total contact 
hours for 
students with 12 
+ hours 

888.75 864.75 319.5 551 8070.25 

Average contact 
hours for 
students with 12 
+ hours 

37.03 66.52 53.25 36.73 50.44 

Average contact 
hours for 
students with 12 
+ hours 
experiencing 
level gains 

71.69 106.00 0.00 12.00 83.87 

Count of all HSE 
graduates with 
12 + hours 

1 1 0 0 7 

Count of HSE en 
Espa¶ol 
graduates with 
12 + hours 

N/A N/A N/A N/A 0 

Post Test Rate 
ABE (Divide 
Column B ABE 
Total of Table 4b 
by 
Column B ABE 
Total of Table 4) 

25.00% 7.69% 16.67% 20.00% 34.51% 
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Post Test Rate 
ESL (Divide 
Column B ESL 
Total of Table 4b 
by 
Column B ESL 
Total of Table 4) 

0.00% 0.00% 0.00% 0.00% 66.67% 

Percent of ABE 
students with 
12+ who 
separated before 
achieving MSG 
(Divide Column 
G ABE Total on 
Table 4 by 
Column B ABE 
Total on Table 4) 

33.33% 61.54% 50.00% 66.67% 39.44% 

Percent of ESL 
students with 
12+ who 
separated before 
achieving MSG 
(Divide Column 
G ESL Total on 
Table 4 by 
Column B ESL 
Total on Table 4) 

N/A N/A N/A N/A 33.33% 

Please indicate 
your retention 
rate to 40 hours 
or more. (# of 
ABE students 
with 40+ 
instructional 
hours divided by 
Table 4, Column 
B ABE Total) 

37.50% 53.85% 50.00% 26.67% 44.37% 
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Please indicate 
your retention 
rate to 40 hours 
or more. (# of 
ESL students 
with 40+ 
instructional 
hours divided by 
Table 4, Column 
B ESL Total) 

N/A N/A N/A N/A 72.22% 

Total # of 
students 
reporting 
TRANSPORTA
TION issues 
that impact the 
ability to 
participate in 
the AE 
Program. 

6 1 0 21 39 

Total # of 
students 
reporting 
CHILD CARE 
issues that 
impact the 
ability to 
participate in 
the AE 
Program. 

3 0 0 10 22 

 
 
 

Please provide a list of communities or 
organizations requesting services or additional 

service from your program. 
Service Requested 

No new requests at this time  
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Section III. Evaluation of Program Effectiveness 
 
In this section please address program performance and demonstrated effectiveness.  Look at the 
data for your program as a whole as well as for individual sites. 

 
1. What approaches does your organization use to improve performance? 

The Next Steps: Adult Education Center utilizes a variety of approaches to improve program 
performance. First and foremost, Next Steps believes that all staff need to be aware of the importance of 
accurate data, what any particular data affects, how to help collect and track data, why data is important to 
the program, and the role each individual play collecting data. Data made available on the Staff 
Information website (http://unmvalencia.nmdelt.org  an @nmdelt account is required to view) and it is 
reviewed at weekly department meetings. Elizabeth Wilkinson, Program Coordinator, has been taking 
courses in data analysis and has presented interesting findings to the staff and faculty.  Data is used to 
drive decisions for program improvement. 

Next Steps is involved in various groups in the community and requests input from community members 
about program performance and improvement.  Involvement with Valencia County Partnership for a 
Career-Ready Community has given the program the opportunity to regularly interact with employers, 
public schools, Workforce Connection, and other community service agencies on a regular basis.  It has 
led to a wonderful opportunity for instructors participate in the Summer Institute for Teachers and to 
interact with employers and work toward contextualized lessons that incorporate skills employers really 
need and use. 

Participation in conferences, webinars, and other training/information opportunities are encouraged and 
supported by the program and the campus.  UNM-Valencia offers the opportunity to take credit classes 
tuition free (on the Valencia campus only, for part-time instructors).  The staff association provides 
limited funding for staff to participate in professional development as does the faculty professional 
development fund.  The program includes travel funding in the budget to attend state sponsored activities 
as well as at least one national conference.  Participation in conferences promotes creativity, motivation, 
and enthusiasm as well as information for program improvement. A professional development web page 
as a reference for instructors. 

 

2. Describe notable outcomes, both positive and negative, you have observed in your program data. 

Comparing Table 2a to Table 2, it appears that more students left the program than complete the 
requirements to be NRS fundable, 592 on Table 2a and 404 on Table 2.   When the prospective students, 
those who never attended the program or may have only attended orientation, were eliminated from the 
data, only 170 students left the program before completing 12 hours of instruction.  Further comparisons 
were done to look for significant differences in age and ethnicity.   A difference in the percentage of 
American Indian/Alaskan Native population was noted between Table 2 (6%) and Table 2a (14%). 
However, when prospective students were eliminated from the data, the percentages were the same on 
both tables.  This is most likely a result of Alamo students who registered for the program but did not 
participate. It is also worth noting that a higher percentage of Hispanic/Latino students leave the program 
before completing 12 hours (74%) than those who stay for at least 12 hours (64%). The political climate 
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and the loss of the family literacy program may be contributing factors and the program will watch this 
data.  To further investigate the characteristics of students who participate and those who do not or leave 
early, Elizabeth Wilkinson, Program Coordinator will use GIS software to map the addresses of these 
students to analyze the impact of proximity on persistence. 
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Most students test into the program with math as their lowest level, so Elizabeth investigated what gains 
are actually being made in this subject. Seventy percent of studentsô post-tests showed some 
improvement in their TABE math scores, and overall scaled scores improved an average (and median) of 
19 points.  This data implies that the math curriculum is contributing to learning gains even if MSGs are 
not achieved. 
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Elizabeth also presented the following chart to link post-testing to persistence among lower-level (1-3) 
students.  Instructors often argue that testing scares students away, but this data shows that students who 
post-test are more likely to persist. 

 

 

3. How does your organization share promising practices among your program sites? 

Twice a year, Next Steps holds day-long trainings; one at the beginning of the spring semester and one 
before the Fall Semester. At these professional developments, instructors are encouraged to share 
creative, successful instructing techniques, as well as any techniques that the instructor learned at other 
professional developments. The Next Steps professional development website is also an excellent area for 
instructors to disseminate information to colleagues. 

 
4. Describe program improvement initiatives you plan to pursue.  

Include Partners in the Program 

Michael Carriere, Lead Instructor, and Cindy Sisneros, NMDWS Job Development Career Coach, 
are participating in the statewide Career Pathways Initiative. They will work to strengthen the 
partnership as well as identify other partnerships that can be reinforced. Career pathways will be 
identified and instruction in this area will expand and improve. 

Workforce Connections has been providing information at orientation and many students have 
applied for their services.  This year the program will incorporate their services such as career 
exploration, resume writing and mock interviewing, into our classes. 

The program will look into working with the Children, Youth, and Families Department (CYFD) 
for  childcare assistance. Students are referred to CYFD, but there is no follow-through. 
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Including presentations from this department may assist students access local childcare. This 
would greatly benefit the students that identify this as a barrier.  

Videos have been created with local employers to use in instruction.  Additionally, employers 
will be invited to the campus to present to students and conduct mock interviews with feedback 
for the students.  

Improve Post-Test Rates and MSGôs 

The post-test rate for the program is much lower than it should be and steps will be taken to 
ensure a higher rate.  The ACCE population is one of the more difficult populations from which 
to receive post tests. This lack of post tests affects the overall program. Methods must be 
developed to capture learning gains. 

Outreach 

 The program is going to conduct what has been dubbed ñinreach.ò We would like to reach out to 
students that utilized the programôs services but left and find out why they left. With this data, 
the program can identify what steps need to be taken to improve so that students are less likely to 
ñStop Outò.  

Elizabeth Wilkinson, Program Coordinator has developed an outreach plan that will be 
implemented next fiscal year.  This includes updating program information on materials, 
distributing them throughout the communities we serve, and being present at community events. 
Changes in the program need to be evident to the community. 

Improve Foundational Work Readiness Skills 

Work Ethics, a curriculum that helps develop work readiness skills often referred to as soft skills, 
will be integrated into the curriculum. A certificate is offered for completing the program and 
taking and online exam.  Other non-credit certificate courses the program is considering are 
customer service and Google Applied Digital Skills.  

Improve Instruction by Supporting Instructors 

Class observations will increase with critical feedback for the instructors to improve 
contextualization, brain-based learning, clear learning objectives and assessment.  Instructors will 
be encouraged and compensated appropriately for participation in relevant professional 
development.  Instructors will share classroom activities and lesson plans creating a community 
of learners and a culture of improvement. 
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Section IV. WIOA Partner Activities, including Integration with One-Stop 
Partners 
 
For this section, please describe how the program has provided or supported services in the workplace 
development, career, employment and training arena. If there is no relationship, please explain. 
 

1. Please provide an estimate of FEDERAL FUNDS used during the 2018-2019 
fiscal year to support Title I WIOA related activities and services through the 
One-Stop system. 

 
The One-Stop within Valencia County is considered an affiliate center versus a comprehensive one-stop. 
Therefore, contributions are not required from UNM Valencia Campus - Adult Basic Education program 
& Carl D. Perkins associated program. (MOU with WCCNM, p. 32)  No direct contributions have been 
made. 
 
The program is reporting no federal funds used to support Title I WIOA because tracking these funds is 
difficult.  Allison Lucero, Training Specialist, is the staff member who spends the greatest amount of time 
with Workforce Connections.  Fifty percent of Allisonôs salary is paid with federal funds and she spent 
approximately 2% of her time with referrals and arranging presentations. That could be $1,270 in federal 
funds.  
 

2. Describe how services provided are aligned with the local workforce development area plan 
(Section 108 of WIOA), including how concurrent enrollment is promoted in programs and 
activities under the Workforce Development Activities (Titles I, III, and IV of WIOA, and as 
listed in New Mexicoôs Combined State Plan).  Include information on the activities your 
organization provides in response to the regional needs as identified in the local workforce 
development area plan under section 108 of title I of WIOA.  

 
Services are aligned with the local workforce development area plans by contextualizing instruction and 
encouraging entry into in-demand fields identified by Workforce Connection of Central New Mexico 
(WCCNM) and the Southwest Area Workforce Development Board (SAWDB).  The career pathway in 
nursing has been well-established and adult education students are supported in the beginning levels of 
this pathway with I-BEST courses.  Certified nursing assistant and phlebotomy are consistently offered as 
I-BEST courses and students who enter into Next Steps: Adult Education Center are exposed to 
contextualized curriculum that includes healthcare.  Workforce Connection provides funding for students 
who qualify and support for all students in the I-BEST program that include resume writing and job 
placement. 
 
This year, an IELCE course was offered to commercial construction workers at their worksite.  This can 
lead to entry into a UNM-Valencia program for construction technology.  The campus is working to 
provide I-BEST courses in the commercial construction pathway to better serve these students.  This 
would also include services from Workforce Connection. 
 

3. Describe activities and strategies your organization has implemented to demonstrate partnership 
with the Local Workforce Development Board (LWDB) and one-stop operators to plan, develop, 
and evaluate adult education and literacy activities for the area you will serve. 
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Currently, the program provides referrals to Workforce Connection and staff from Workforce 
Connections present information to students.  UNM-Valencia provides space for a job development and 
career coach from Workforce Connections who is available for all of our students and is engaged with 
every one of the I-BEST students.  
 
Future plans include a session on career exploration and budgeting from Workforce Connections staff for 
each participant in Learning and Career Skills classes.  Enrollment in Workforce Connections will be a 
part of the session.  Other plans will be developed with the Career Pathways initiative the program will 
participate in during fiscal year 19-20.  No evaluation has taken place at this time.  It will be addressed as 
a part of the plan in the future. 
 

4. Include a copy of your programôs MOU and IFA with the Local Workforce Board(s) in the 
area(s) in which you provide service.  In the event that the MOU or IFA are not complete, please 
discuss. 

 
See attached MOU with Workforce Connection of Central New Mexico.  
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Section V. Career Pathways Activities  
 
For this section, please describe how the program has developed Career Pathways instructional 
programs and how they have been implemented in the 2018-2019 program year. 
 

1. Describe how your organizationôs activities provide learning in context, including through 
integrated education and training (IET), so that an individual acquires the skills needed to 
transition to and complete postsecondary education and training programs, and obtain and 
advance in employment leading to economic self-sufficiency. 

In all aspects of the program, instruction is contextualized to lead toward post-secondary education and 
training as well as civics instruction.  In Learning and Career Skills (LCS), students improve their 
computer literacy skills while completing career exploration exercises and presenting their career plan as 
well as writing and communication skills.  There is a focus on ñsoft skillsò including stress management 
and time management.  The learning plan that is first created in LCS gives students ownership and 
responsibility for their learning, skills desired by post-secondary educators and employers.  

In other classes, math lessons include problems that have come from local employers and writing 
assignments include topics relevant to careers.  Soft skills and digital literacy skills are addressed in every 
class offered. 

Two workplace courses have been held this year, one for Fortis Construction at Facebook and the other at 
Clariant.  Special curriculum for construction was developed for English language acquisition. The 
curriculum at Clariant is not contextualized, but offered in addition to training temporary employees are 
receiving.  

Currently, Next Steps works with the Allied Health Department on the UNM Valencia Campus. Between 
the two programs, phlebotomy a full time (12 credits) class and a certified nursing assistant (CNA) (8 
credits) were developed to be I-BEST classes. Both classes lead to a certification and are a part of the 
nursing career pathway.  

In phlebotomy and CNA, students learn hands-on techniques, as well as study mathematics specific to the 
healthcare field. Students are also required to write a research paper in APA style regarding issues 
encountered in healthcare that are specific to the course. Not only do students learn healthcare skills in the 
class, but they are also improve math, writing, and study skills within the context of the course. 

 

2. If you offered any IET programs, please describe how they fulfill the three requirements for an 
IET program (34 CFR 463) 

The phlebotomy and CNA classes are I-BEST classes and fulfill the three requirements for an IET 
program. Adult education and literacy activities are provided by an adult education instructor who is 
present in the classroom to aid students with fundamental reading, writing, mathematics, and study skills 
specifically related to the field. A content instructor works with students, in this case CNA and 
phlebotomy, to learn the skills necessary to work as a CNA or phlebotomist, as well as prepare the 
students to take their state exams to be certified.  

To prepare for the workforce, students practice the skills that they will use field, and both classes have a 
built in clinical portion. Phlebotomy students are required to complete 100 hours of clinical work at a 
healthcare site where they practice phlebotomy under supervision.  Students must also achieve 100 
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successful venipunctures during clinical to pass the class. As a side note, most phlebotomy students are 
offered a job before they leave their clinical experience. In CNA, students are required to complete a 32 
hour supervised clinical experience in a healthcare facility that permits students to perform safe, basic, 
patient care skills and utilize the basic nursing knowledge attained. All students that pass their state tests 
are qualified to directly enter the workforce and/or continue on the nursing pathway which includes 
medical assistant and associates degree in nursing. 

 
Section VI. College and Career Readiness Standards  
 
For this section, please describe the programôs progress toward implementation of adult 
education college and career readiness standards (CCRS).  
 

1. Describe how your organizationôs program a) is of sufficient intensity and quality, and based on 
the most rigorous research available so that participants achieve substantial learning gains; and b) 
uses instructional practices that include the essential components of reading instruction. 

The program offers a flexible schedule in several locations to ensure that sufficient intensity is provided 
for students to make skill gains. On-site, morning and evening intensive classes are available for 4-5 days 
per week, 2-4 hours per day depending on the number of classes students participate in. All classes 
include additional homework and blended learning opportunities. Most off-site classes use a blended 
learning method, meeting 1-3 times per week with additional online work assigned for 60-80% of 
instruction time. All classes are on a 5 week cycle with assessments and progress interviews held in the 
fifth week.  

Recent data has shown that approximately 71% of students enrolled in the program have math as the 
subject theyôve scored lowest in. Only 22% of students who face math remediation are able to finish 
college, so it is important that the program provides math instruction that is of high quality and extends 
beyond what is needed to pass high school equivalency and work toward college preparation. In January 
2017, EdReady Math was implemented in an emporium method of instruction to provide on-demand, 
individualized study that emphasizes mastery. Students use EdReady to study at their own pace and the 
instructor circulates to assist and monitor progress. Additional lessons are presented by the instructor as 
well as group activities. This curriculum prepares students for college level mathematics. As evidence that 
the approach is working, 70% of students who post-tested in math saw at least some improvement. On the 
average, math scores (pre to post) improved by 19 points (median is also 19). 

Reading skills are the foundation of academic success. The essential components of reading are addressed 
in different ways depending on the level of the students. At every level, students work on vocabulary 
development, reading fluency and reading comprehension strategies. Even students who place into 
intermediate levels sometimes need instruction in phonemic awareness and phonics. These components of 
reading are especially important for English language learners and beginning readers. For higher level 
readers, a favorite reading exercise in the program is ñEngaging a Textò based on the The Literature 
Workshop: Teaching Texts and Their Readers by Sheridan Blau. This activity involves ñinterrogatingò 
the text. In small groups, students complete several sequences of reading, writing in response to general 
questions about the text that include vocabulary, fluency, comprehension, and synthesis, then discussing 
what they wrote, and writing about the discussion. 
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2. Describe how your organizationôs activities effectively use technology, services, and delivery 
systems, including distance education in a manner sufficient to increase the amount and quality of 
learning and how such technology, services, and systems lead to improved performance.  

Technology skills have become essential to success in higher education and the workforce. 
UNM-Valencia is a technology enhanced campus. Every classroom has at least a presentation computer 
and projector. Many have SmartBoards, Classroom Capture, and/or classroom computers. Laptop 
computers and wireless hotspots are used at off-site locations when necessary. All students in the program 
are required to use computers as a part of their instruction. Basic computer skills are taught as a part of the 
regular lesson. Instructors, tutors and other students assist those who have difficulties with computer 
skills.  

All instructors are required to use Google Classroom, a course management system, to add a blended 
learning component to all instruction. Students have become more engaged and communicate with their 
instructors between classes. The use of Google Classroom works well with other Google Tools, such as 
Gmail, Docs, Sheets, and Slides. These tools can be used for higher education and in the workplace or the 
skills learned are transferable to other programs. Learning and Career Skills (LCS) is the introductory 
course that introduces students to technology tools. They email their instructor regularly, create 
documents, use a spreadsheet to create a budget, and create a slideshow to present their career plans. They 
use the internet and online programs to explore careers and improve reading skills and analyzing charts 
and graphs.  

Assessments in EdReady are aligned with College and Career Readiness Standards and the new National 
Reporting System (NRS) educational functioning levels. Since approximately 71% of students who enroll 
in Next Steps for high school equivalency have their lowest pre-test scores in math, the program focused 
efforts on improving math instruction.  

Every class offers blended learning but the program does not offer purely distance courses. Classes 
designated as blended learning meet weekly with at least 80% of instruction completed outside of class. 
Blended learning may be more effective than face-to-face or purely online, extends learning time, helps 
students acquire online learning skills, allows students to ñmake upò missed lessons, makes homework 
more convenient, can be used in the workplace, and it fits well with competency based learning models. 
(http://app.essentialed.com/resources/blended-learning-teachers-guideweb.pdf)  Blended learning also 
allows the program to offer classes off-site with minimal requirements from the partner providing space. 
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VII. Integrated English Language and Civics Education (IELCE) Activities  
 
For this section, if the program received IELCE funding for 2018-2019, please describe IELCE 
activities and services provided by the program so far this fiscal year.  
 
(If your program does not provide IELCE services, just indicate N/A). 
 
 

1. Please indicate the number of IELCE students (12+) served: 52  
 

2. Describe how the local areas in which your organization is located have demonstrated a need for 
additional English language acquisition programs and civics education programs. 

 
In the UNM-Valencia AE Application 2017-2018, data was obtained from City-Data.com and Statistical 
Atlas to identify communities in need of English acquisition.  Additionally, members of the program and 
the campus participate in various community groups who also help identify the needs for different 
locations in the community. More communities requested services than the program is able to serve.  In 
these cases, we refer students to the local literacy programs for services. 

3. Describe how your program has provided Integrated Education and Training (IET) for your 
IELCE students and how they fulfill the three requirements for an IET program (34 CFR 463) 

This is an area in which the program has been working to improve.  Currently, the programs that meet the 
three requirements are the I-BEST program in the nursing pathway.  I-BEST courses offered this year 
have been certified nursing assistant (CNA) and phlebotomy.  In lower-level classes, IELCE students 
study vocabulary, grammar and conversation that relate to healthcare in preparation for these courses. 
While the courses were offered, no students were either qualified or took advantage of them this year. 

Another course that was offered at Facebook provided instruction in workplace communications to 
construction workers employed by Fortis Construction.  Unfortunately, the supervisor coordinating these 
classes was out on medical leave and this class will have to be re-established.   Claudia Lopez was the 
instructor for this course and she collaborated with Don Dutton and Montserrat Oyanedel-Tolmo to create 
a leveled-contextualized curriculum that integrated technology to serve this population.  

The program also offers classes at Clariant to prepare their temporary employees for high school 
equivalency exams.  One student, Sergio Grejada, needed English skills as well as a high school 
equivalency certificate.  He gained some English skills as well as obtaining his high school equivalency. 
As a result, he was offered and accepted a full-time position, promotion and raise.  This course is not an 
IET by design, but it is a course that could be developed into an IET.   
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VIII. Staff and Professional Development  
 
Please fill out the chart below providing information about your programôs staff, their levels of 

education, years of experience in adult education, and professional development received in 
2018-2019  

 

Last Name First Name Position 
Educational 
Attainment 

Years of 
Experience in 

Adult 
Education 

Professional 
Development 
Attended 

Carriere Michael 
Training 
Specialist 

Bachelor's 17 
Please see table 
below 

Edelen Matthew 
Instructor (Part 

Time) 
High School 2 

Please see table 
below 

Fisher Carol 
Instructor (Part 

Time) 
Bachelor's 8 

Please see table 
below 

Flores de 
Larranaga 

Maria 
Dolores 

Administrative 
Assistant II 

Associate's 
12 

(Admin) 
Please see table 
below 

Gustafson Terri 
Training 
Specialist 

Master's 9 
Please see table 
below 

Hilliard Cathi 
Instructor (Part 

Time) 
Master's 4 

Please see table 
below 

Hite Tina Manager Bachelor's 25 
Please see table 
below 

Lopez Claudia 
Training 
Specialist 

Master's 3 
Please see table 
below 

Lucero Allison 
Training 
Specialist 

Associate's 16 
Please see table 
below 

Perkins Sandy 
Instructor (Part 

Time) 
Bachelor's 16 

Please see table 
below 

Salazar Ronald 
Instructor (Part 

Time) 
PhD 2 

Please see table 
below 

Sanchez-Flavian Patricia 
Instructor (Part 

Time) 
PhD 10 

Please see table 
below 

Sheets Thomas 
Tutor (Student 
Employee) 

High School 1 
Please see table 
below 
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Stahlman Amiee 
Instructor (Part 

Time) 
Bachelor's 9 

Please see table 
below 

Umberson Heather 
Tutor (Student 
Employee) 

High School 2 
Please see table 
below 

Waring Kristen 
Training 
Specialist 

Associate's 12 
Please see table 
below 

Wilkinson Elizabeth 
Program 

Coordinator 
Bachelor's 12 

Please see table 
below 

 
 

Last Name First 
Name 

Position in the 
Program 

Title of Professional 
Development/Training 

Date of 
Professional 
Development 
/Training 

Location of 
Professional 
Development/ 
Training 

All Staff  All Positions Active Shooter Training 7/1/18 - 
12/31/18 

UNM Mandatory 
Training Online 

All Staff  All Positions Preventing Harassment & 
Sexual Violence (EDU-US) 

7/1/18 - 
12/31/18 

UNM Mandatory 
Training Online 

All Staff  All Positions Basic Annual Safety Training 7/1/18 - 
12/31/18 

UNM Mandatory 
Training Online 

Carriere Michael Training 
Specialist Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Carriere Michael Training 
Specialist 

NMAEA Conference (Three 
Days) 9/19/2018 Tamaya, Bernalillo, 

NM 

Carriere Michael Training 
Specialist 

NMAEA Followup Math 
Webinar 10/11/2018 Online 

Carriere Michael Training 
Specialist 

NMAEA Followup Math 
Webinar 10/25/2018 Online 

Carriere Michael Training 
Specialist 

Training from the Back of the 
Room 11/2/2018 Catholic Charities 

Albuquerque NM 

Carriere Michael Training 
Specialist 

Training from the Back of the 
Room 11/3/2018 Catholic Charities 

Albuquerque NM 

Carriere Michael Training 
Specialist 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Carriere Michael Training 
Specialist COABE 2019 4/1/2019 New Orleans, 

Louisiana 

Carriere Michael Training 
Specialist 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Edelen Matthew Instructor (Part 
Time) Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Edelen Matthew Instructor (Part 
Time) 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 
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Edelen Matthew Instructor (Part 
Time) 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Fisher Carol Instructor (Part 
Time) Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Fisher Carol Instructor (Part 
Time) 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Fisher Carol Instructor (Part 
Time) CPR training 2/28/2019 El Cerro Center, Los 

Lunas 

Fisher Carol Instructor (Part 
Time) Family & Friends CPR 2/28/2019 El Cerro Center, Los 

Lunas 

Fisher Carol Instructor (Part 
Time) 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Flores de 
Larranaga 

Maria 
Dolores Admin. Asst. II Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Flores de 
Larranaga 

Maria 
Dolores Admin. Asst. II Creative Problem Solving by 

EOD 12/13/2018 UNM Valencia LRC 
Building A, B & C 

Flores de 
Larranaga 

Maria 
Dolores Admin. Asst. II Training from the Back of the 

Room 1/9/2019 Next Steps Adult 
Education 

Flores de 
Larranaga 

Maria 
Dolores Admin. Asst. II Financial Wellness 

Workshop/Tai Chi Techniques 3/22/2019 
LRC 101-A, 101-B, 
101-C. 

Flores de 
Larranaga 

Maria 
Dolores Admin. Asst. II Spring Professional 

Development 5/21/2019 Next Steps Adult 
Education 

Hite Tina Manager Fall Professional Development 8/6/2018 UNM-V Adult 
Education 

Hite Tina Manager Faculty Workshop: Teaching 
Across Cultural Strengths 8/13/2018 UNM-Valencia 

Hite Tina Manager C3/DELT Meeting 8/31/2018 Albuquerque 

Hite Tina Manager SUN PATH Meeting 9/5/2018 Santa Fe Community 
College 

Hite Tina Manager NMAEA Conference (Two 
Days) 9/19/2018 Tamaya, Bernalillo, 

NM 

Hite Tina Manager 

AALPD: Planning for 
Effective, Research-Driven 
Professional Development 
Presented by Mary Ann 
Corley 

10/11/2018 Webinar 

Hite Tina Manager 

CrowdEd: Standing Out in the 
Crowd! Finding & Aligning 
Effective OER for Adult 
Education 

10/23/2018 Webinar 

Hite Tina Manager 
Workforce GPS: 
Adult-Learning-Strategies-at-
Community-Colleges 

10/24/2018 Webinar 
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Hite Tina Manager Training from the Back of the 
Room Certification 11/2/2018 Catholic Charities 

Albuquerque NM 

Hite Tina Manager Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Hite Tina Manager 
LINCS: Tips for Teaching 
Adult Learners Basic 
Technology Skills 

1/14/2019 Webinar 

Hite Tina Manager 
Performance Evaluation 
Process for 
Supervisors/Managers 

1/16/2019 UNM-Valencia 

Hite Tina Manager NROC Member Meeting 3/10/2019 Monterey, California 

Hite Tina Manager COABE 2019 4/1/2019 New Orleans, 
Louisiana 

Hite Tina Manager Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Lopez Claudia Training 
Specialist Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Lopez Claudia Training 
Specialist 

NMAEA Conference (Three 
Days) 9/19/2018 Tamaya, Bernalillo, 

NM 

Lopez Claudia Training 
Specialist 

Technology Integration in the 
Age of WIOA 10/18/2018 

Valencia campus 
office (Webinar 
replay) 

Lopez Claudia Training 
Specialist 

Teaching for wider Horizons 
contextualizing instruction for 
a manufacturing Pathway 

10/25/2018 C110 (Webinar) 

Lopez Claudia Training 
Specialist 

Training from the back of the 
room (TBR) 11/2/2018 Catholic Charities 

Albuquerque NM 

Lopez Claudia Training 
Specialist 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Lopez Claudia Training 
Specialist 

Brain-Based Learning 
Principles to Revamp your 
ELA Instruction 

2/21/2019 C110 (Webcast ELA 
Tech Talk) 

Lopez Claudia Training 
Specialist 

Digital Storytelling: Reaching 
diverse populations through 
cultural pedagogy 

2/27/2019 LRC 143 UNM 
Valencia 

Lopez Claudia Training 
Specialist COABE 2019 4/1/2019 New Orleans, 

Louisiana 

Lopez Claudia Training 
Specialist 

Applying Ed Ready Math in 
specialized & alternative 
settings 

5/9/2019 C110 (webinar) 

Lopez Claudia Training 
Specialist 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Lopez Claudia Training 
Specialist 

Using games to differentiate, 
motivate and engage 6/4/2019 C110 (webinar) 
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Lucero Allison Training 
Specialist Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Lucero Allison Training 
Specialist 

NMAEA Conference (Three 
Days) 9/19/2018 Tamaya, Bernalillo, 

NM 

Lucero Allison Training 
Specialist 

Training from the Back of the 
Room 11/2/2018 Catholic Charities 

Albuquerque NM 

Lucero Allison Training 
Specialist 

Training from the Back of the 
Room 11/3/2018 Catholic Charities 

Albuquerque NM 

Lucero Allison Training 
Specialist 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Lucero Allison Training 
Specialist COABE 2019 4/1/2019 New Orleans, 

Louisiana 

Lucero Allison Training 
Specialist 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Perkins Sandra Instructor (Part 
Time) Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Perkins Sandra Instructor (Part 
Time) 

Lesson Plans (C3) 
Form--Michael & Allison & 
Claudia Lopez 

8/24/2018 UNM-Valencia--ABE
/ELL Room 

Perkins Sandra Instructor (Part 
Time) 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Perkins Sandra Instructor (Part 
Time) CPR training 2/28/2019 El Cerro Mission 

Perkins Sandra Instructor (Part 
Time) 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Salazar Ronald Instructor (Part 
Time) 

NMAEA Conference (Two 
Days) 9/19/2018 Tamaya, Bernalillo, 

NM 

Salazar Ronald Instructor (Part 
Time) ACCE Training 1/5/2019 Albuquerque, NM 

Salazar Ronald Instructor (Part 
Time) 

Southwestern Psychological 
Association Conference 
(SWPA) 

4/7/2019 Albuquerque, NM 

Sanchez-Flavi
an Patricia Instructor (Part 

Time) 
Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Sheets Thomas Tutor Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Stahlman Amiee Instructor (Part 
Time) Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Stahlman Amiee Instructor (Part 
Time) 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Stahlman Amiee Instructor (Part 
Time) 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 
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Umberson Heather Tutor Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Waring Kristen Training 
Specialist Fall Professional Development 8/6/2018 UNM-V Adult 

Education 

Waring Kristen Training 
Specialist C3/DELT Meeting 8/31/2018 Albuquerque 

Waring Kristen Training 
Specialist 

Training from the Back of the 
Room 11/2/2018 Catholic Charities 

Albuquerque NM 

Waring Kristen Training 
Specialist 

Training from the Back of the 
Room 1/9/2019 Next Steps Adult 

Education 

Waring Kristen Training 
Specialist NROC Member Meeting 3/10/2019 Monterey, California 

Waring Kristen Training 
Specialist COABE 2019 4/1/2019 New Orleans, 

Louisiana 

Waring Kristen Training 
Specialist 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

Waring Kristen Training 
Specialist 

Using Games to Motivate, 
Differentiate and Engage 6/4/2019 Online Webinar 

Wilkinson Elizabeth Program 
Coordinator 

Essentials of Project 
Management - Class 9/6/2018 Online course 

Wilkinson Elizabeth Program 
Coordinator 

NMAEA Conference (Two 
Days) 9/19/2018 Tamaya, Bernalillo, 

NM 

Wilkinson Elizabeth Program 
Coordinator 

Mastering Project 
Management - 
Class/Certificate of 
Completion 

10/19/2018 Online course 

Wilkinson Elizabeth Program 
Coordinator 

Six SIgma Green Belt/Black 
Belt Training 5/6/2019 Online Course 

(started) 

Wilkinson Elizabeth Program 
Coordinator 

Spring Professional 
Development 5/21/2019 Next Steps Adult 

Education 

 
 
 
What professional development opportunities does your program need in the future (directors, 

teachers, staff, etc.)?  How would your program like this professional development delivered 
(webinar, online, in person, combination, etc.)?  (Please fill out this information in the chart 
below.) 

 
Position Professional Development Needed Delivery Method Preferred 

      
 IECLE Instructors Using English Proficiency Standards  Face-to-Face  
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IX. Fiscal Survey 
PLEASE REVIEW AND FILL OUT THIS SECTION IN ITS ENTIRETY, ALL DONATED 
COSTS MUST BE TAKEN INTO CONSIDERATION  
1. Please indicate Total hours contributed ï Volunteer Tutors  
Total hours contributed Fair Market Value per Hour Total 
155 $34.00 $5,270.00 

 
2. Please indicate FY 2018-2019 hours contributed ï Volunteer Admin (Receptionist/Front 

Desk) 
Total hours contributed Fair Market Value per Hour Total 
   
 
3. Please indicate FY 2018-2019  hours contributed ï Board of Directors (Organizational 

Development) 
Total hours contributed Fair Market Value per Hour Total 
   
 
 
4. Please indicate total fair market value of donated supplies and materials. 
 (e.g., books) 
 
5. Please indicate total fair market value of donated equipment. 
 
6. Please indicate total fair market value of donated IT infrastructure and 

support. 

 
Please estimate the Total indirect, in-kind expenses donated by your institution. This refers to all types of                 
space, infrastructure, and instructional support. For space cost calculations, you can 1) estimate your              
institution's fair market rental value per square foot per month, or 2) you can provide the institution's                 
building renewal and replacement allocation (and cite the source document). At a minimum, please              
indicate the approximate square footage of donated space (for NMHED to calculate at an average rate). 
 

1. Please indicate square footage of donated space (all space your program uses that you do 
not have to pay fees for use) 

Square footage of donated space Fair Market Value per Square foot Total 
Office, Tutoring and Storage 
Space $10 x 2406 square feet $24,060 

UNM-Valencia Classrooms 
$200 per day per classroom x 3 
classrooms per day x 155 days $93,000 
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(40 weeks x 4 days ï 5 holidays = 
155 days) 

El Cerro Mission Community 
Center 

$50 per day open/close fee x 155 
days = $7,750 
5 hours per day x 155 days x $10 
per hour = $7,750 $15,500 

Moriarty Read, ñWriteò 
$50 per day x 2 days per week x 40 
weeks $4,000 

EE Torres Building, Socorro 
$50 per day x 2 days per week x 40 
weeks $4,000 

Belen Public Library 
$50 per day x 1 day per week x 40 
weeks $2,000 

Estancia Public Library 
$50 per day x 1 day per week x 200 
weeks $1,000 

Los Lunas Public Library 
$50 per day x 1 day per week x 30 
weeks $1,500 

 
Alternate option: 
 
Please indicate institutionôs building renewal and replacement allocation 

 
 
 

36 
 



Adult Education Local Provider Annual Report 2018-2019 
 

IX. Fiscal Survey (Continued) 
 

A. Additional grants, funding from partnerships, etc. 

1. Please list other sources of support and their contributions for FY 2018-2019. 

 

Source Amount 

UNM-Valencia Manager Salary and Benefits $33,355 

ACCE (Instructor Salaries and Benefits 
Only) Federally funded through HSD $176,141 

  

  

  

  

 
B. Program Income Activities 

 
 

2. Please indicate the amount of PROGRAM INCOME 
generated from your program for the 2018-2019 fiscal year. 

 
 
Please list the PROGRAM INCOME EXPENDITURES below: 
 

AEFLA allowable activity Amount 
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Please attach your NRS tables and MOU/IFA documents to the end of this document, scan it, and 
submit one single PDF document to: adult.education@state.nm.us no later than 5:00 p.m. on 
September 3, 2019.  
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NRS Table 1: Participants by Entering Educational Functioning Level, Ethnicity, and Sex

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

1 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

2 of 33 8/5/2019, 3:30 PM



NRS Table 2: Participants by Age, Ethnicity, and Sex
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

3 of 33 8/5/2019, 3:30 PM



NRS Table 2A: Reportable Individuals by Age, Ethnicity, and Sex
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

4 of 33 8/5/2019, 3:30 PM



NRS Table 3: Participants by Program Type and Age
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

5 of 33 8/5/2019, 3:30 PM



NRS Table 4

Measurable Skill Gains by Entry Level

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

6 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

7 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

8 of 33 8/5/2019, 3:30 PM



NRS Table 4a - Educational Functioning Level Gain
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

9 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

10 of 33 8/5/2019, 3:30 PM



NRS Table 4 B

Educational Functioning Level Gain and Attendance for Pre- and Post-tested Participants

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

11 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

12 of 33 8/5/2019, 3:30 PM



NRS Table 4 C

Measurable Skill Gains by Entry Level for Participants in Distance Education

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

13 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

14 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

15 of 33 8/5/2019, 3:30 PM



NRS Table 5: Core Follow-up Outcome Achievement
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

16 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

17 of 33 8/5/2019, 3:30 PM



NRS Table 5 A: Core Follow-up Outcome Achievement for Participants in Distance Education
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

18 of 33 8/5/2019, 3:30 PM



NRS Table 6: Participant Status and Program Enrollment
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

19 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

20 of 33 8/5/2019, 3:30 PM



NRS Table 7: Adult Education Personnel by Function and Job Status

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

1 of 1 8/30/2019, 3:44 PM



NRS Table 8: Outcomes for Participants in Family Literacy Programs (Optional)
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

21 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

22 of 33 8/5/2019, 3:30 PM



NRS Table 9
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

23 of 33 8/5/2019, 3:30 PM



Outcome Achievement for Participants in Integrated English Literacy and Civics Education

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

24 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

25 of 33 8/5/2019, 3:30 PM



Table 10: Outcome Achievement for Participants in Correctional Education Programs
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

26 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

27 of 33 8/5/2019, 3:30 PM



NRS Table 11

Outcome Achievement for Participants in Integrated Education and Training Programs

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

28 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

29 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

30 of 33 8/5/2019, 3:30 PM



NRS Table 12 (beginning Program Year 2010-11): Work-based Project Learners by Age, Ethnicity, and Sex
(Optional)

LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

31 of 33 8/5/2019, 3:30 PM



NRS Table 14: Local Grantees by Funding Source
LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

32 of 33 8/5/2019, 3:30 PM



LACES https://laces.literacypro.com/laces/Detail/PrintFriendly

33 of 33 8/5/2019, 3:30 PM



Adult Education Local Provider Annual Report 2018-2019 
 

 
 
 
 
 
 

Workforce Board MOU  

40 
 





































































Adult Education Local Provider Annual Report 2018-2019 
 

 
 
 
 
 

Additional Attachments 
C3 Final Presentation 

C3 Action Plan 
Progress Policy 
Data Presention 

41 
 



1

Michael Carriere

Allison Lucero

Claudia Lopez



Capstone Rubric
https://docs.google.com/document/d/1LCmWZtaPyio3Z91Z7MAWQSSnG1sgwOzUJMtAzuaK0HI/edit?usp=sharing

2

https://docs.google.com/document/d/1LCmWZtaPyio3Z91Z7MAWQSSnG1sgwOzUJMtAzuaK0HI/edit?usp=sharing


1.
Career Pathways 

Gap Analysis 

Action Plan

3



4

Our Gap 
Action Plan

https://docs.google.com/document/d/1vN_1-IpgVg79NK1LuEosIOolUj_Hj7Yw8kPRR0MRPO0/edit


2.
Dreaming

5



6



3.
Goals

7



▪ Outreach Plan

▪ Webpage update (Constantly)

▪ Social Networking (Facebook and YouTube)

▪ Attend Meetings/Job Fairs/ Trade Fairs throughout the 
community

▪ Create schedule for Career Center, Financial Aid, and 
Advisement to hold a transitions class each semester 

▪ Explore curricula for Customer Service, Work Ethics, and 
Applied Digital Skills credentials 

▪ Work with Valencia Campus on other IBEST Career 
Pathway classes

8

https://docs.google.com/document/d/1MOSBgJ9uA0KQk1v_uIe5jUbfL_3fmBpGBmMjDE7eCFA/edit?usp=sharing
https://nextsteps.nmdelt.org/
https://www.facebook.com/NextStepsAdultEd/
https://www.youtube.com/channel/UCb9nQcPcwq9dS2cJzPixQNw/playlists


4.
Actions Based on 

Research and 

Legislation 

9



Research/WIOA Based Changes

Based on what we have learned during our C3 journey 

we have made the following changes

Collaboration and Alignment 

• Strengthened our partnerships with Southern and 

Central Workforce Connections Boards (WIOA, 

2017)

• Continue to work with our campus providing IBEST 

classes in the medical field. There are discussion 

to expand the IBEST model to other Career 

Pathways (WIOA, 2017)
10



Research/WIOA Based Changes Cont.

Competency Based Education:

▪ A policy has been created where instructors must 

write lesson plans using UbD (McTighe, Wiggins, 

1998) Project Based Learning (Markham, 2011), and 

TBR models (Bowman,2009). 

▪ Math classes have been divided into two levels based 

off our current data* (Based on Program Analysis)

▪ Assignments  follow students across classes 

(curricula) and become more rigorous and in depth 

(Pimentel, 2013)

▪ Blended Learning and other Classes follow a TBR 

model (Bowman, 2009)
11



Research/WIOA Based Changes Cont.

IET Programming 

▪ UNM Valencia Campus is committed to keeping 

the IBEST model even though the SUN PATH 

grant ceased (WIOA, 2017)

▪ Discussions have started to expand IBEST to other 

Career Pathways (WIOA, 2017)

▪ Evaluated our classes using LINCS Integrated 

Education and Training (IET) Guide checklist 

(WIOA, 2017)

12



Research/WIOA Based Changes Cont.

Rebranding and Outreach 

▪ Changed name to Next Steps: Adult Education 

Center (Fantine, 2013)

▪ Created a new Website 

▪ Created a YouTube Channel 

▪ Held an Open House

▪ Participated at local Job Fairs and Community 

Events

13

https://nextsteps.nmdelt.org/
https://www.youtube.com/channel/UCb9nQcPcwq9dS2cJzPixQNw/playlists


Research/WIOA Based Changes Cont.

Expanded Onboarding

▪ Expanded the Learning and Career Skills (LCS) 

Class time so we could increase the onboarding 

activates as well as incorporate assessments

▪ Onboarding Activities are incorporated into all of our 

classes

▪ Workforce Connections presentations in class to 

educate students about services available (WIOA, 

2017)

▪ Each students has a detailed Learning Plan that is 

revised every 5 weeks 14



Research/WIOA Based Changes Cont..
Intensive Advising

▪ Individual interviews are held every 5 weeks to discuss 
progress on Learning Plans and barriers that students may 
face. Coaching model used (Kimsey-House, Kimsey-House, 
Sandahl &Whitworth, 2011) 

▪ Pulse Checks on Learning Plan progress held mid session.

▪ Progress Policy

Professional Development

▪ Provided full day PD per semester for all instructors covering: 
Policies, Lesson Plans, Data, TBR, UbD, Google Classroom and 
Tools use, Brain Based Learning, and all C3 developments

15

https://docs.google.com/document/d/1sUD40yCMNqeHN30JKVRuoe3aMWR0HF5zbjkAzK-CNGo/edit?usp=sharing


Research/WIOA Based Changes Cont..

▪ Staff Information

▪ AE Professional Development

16

https://sites.google.com/nmdelt.org/unmvalencia/home
https://sites.google.com/s/1bgrTRAmKnqfWyPltCfmGAom7Sip_KvLL/p/1q4qq6k2XK4V-DBDJybZ5VHHSh-kl6e6A/edit


Program Performance (MSGs)

FY 2018-2019
NRS Table 4   %

Currently

17%

FY 2017-2018
NRS Table 4   %

26.9%

FY 2016-2017
NRS Table 4   %

17.9%

17



Program Performance (MSGs)

FY 2018-2019
NRS Table 4   % 

17%

FY 2017-2018
NRS Table 4   %

26.9%

FY 2016-2017
NRS Table 4   %

17.9%

18

Currently, we are not witnessing any positive impact from our C3 work on our 

program. This can be due to a few factors. This is the first year that our C3 

implementation has taken place; we have had a massive influx of lower level students 

enter our program and an exodus of higher level students; it takes at least a year for 

data to be affected by change.

Having had discussions with our local regional Workforce Connections 

Representatives, speculation is our higher level students are entering the workforce 

before acquiring their HSE



5.
Reflection on how 

the process went 

and evidence of 

outcomes

19



What We Learned
Due to demographic changes, we changed our classes to meet the 

incoming students needs, multiple times. This process has been 

challenging and time consuming. Because we have made multiple 

changes to our classes and the issues with the TABE assessments 

(nationally), our data does not reflect the progress of our students. 

Assessment scores are increasing, but not to the level that would 

show a gain. A good example is a group of students that could solve 

basic trigonometry problems but could not write a problem that 

involved multiplying or dividing fractions. This showed us that the 

fundamentals are the main areas that our students and classes 

need to focus on. This is not unique to just math. Our students also 

need fundamental reading skills, skills that focus on vocabulary 

building, comprehension, voice, craft and structure, sentence 

decomposition, inference, etc…

20



What We Learned Continued

It would appear that the C3 team having to leave class for several 

other engagements affected our student outcomes. Our evening 

classes are performing much better than our morning classes. Our 

evening instructors are part-time adjuncts and their only focus for us 

is their class and professional development. 

Throughout this process, we realized that we have a dedicated 

group of personal that are willing to make the changes that will 

benefit our students and program. They come to PD with great 

ideas, questions, and energy. Each one holds the students’ best 

interest at heart. 

21



What We Learned Continued

We also learned that the collaborative relationships that are being 

built in NM between programs strengthens Adult Education as a 

whole. 

Bullet point preview:

● TABE 11/12 Math test seems to be only slightly more difficult if at all than TABE 9/10

● TABE 11/12 Reading seems to be significantly more difficult than TABE 9/10.

The long story:

In our discussion of changes in post test policy and such, we talked a bit about the fact that the 

TABE scores are lower this year than in previous years. Which kind of begged the question: Is it the 

test or is it the student?

To check this, I looked up students who, in the last two years, have taken both TABE 9/10 and TABE 

11/12. I compared their best score with each form to see how much difference there was, if any, 

between the scores. In general, there is very little difference between the students' TABE 9/10 math 

scores and their TABE 11/12 math scores.
22



What We Learned Continued

The average TABE 9/10 Math score was 499 (median 505) and the average TABE 11/12 Math score 

was 500. Since there was an elapsed time between these tests  where we might reasonably expect 

to see some improvement in scores, this could actually imply that TABE 11/12 Math is slightly more 

difficult than TABE 9/10 but the difference is not huge.

Reading, on the other hand.The average change from TABE 9/10 reading scores to TABE 11/12 

reading scores is -39 points. In other words, the average TABE 9/10 reading score is 550 (Median 

565) and the average TABE 11/12 reading score is 511 (median 525). 

Another interesting factoid: In FY 16-17, which was the last year we were 100% TABE 9/10, 30% of 

the students had a subject of Reading, and 70% were math. This year, 53% have a subject of 

reading, and 47% are math.

23



Past…and Some Present Data

Amount of Students in Each Level

24

FY 16-17 FY 17-18 FY 18-19

ABE Level 1       4 ABE Level 1       7 ABE Level 1       15

ABE Level 2      47 ABE Level 2       86 ABE Level 2       103

ABE Level 3      130 ABE Level 3       158 ABE Level 3       111

ABE Level 4      150 ABE Level 4       104 ABE Level 4       33

ABE Level 5       24 ABE Level 5       32 ABE Level 5       1

ABE Level 6       15 ABE Level 6       17 ABE Level 6       0



By Way of Comparison 

25

FY 16-17 FY 17-18 FY 18-19

ABE Level 1       1.1% ABE Level 1       1.7% ABE Level 1       5.7%

ABE Level 2       12.7% ABE Level 2       21.3% ABE Level 2       39.1%

ABE Level 3       35.1% ABE Level 3       39.1% ABE Level 3       42.2%

ABE Level 4       40.5% ABE Level 4       25.7% ABE Level 4       12.5%

ABE Level 5       6.5% ABE Level 5       7.9% ABE Level 5       0.4%

ABE Level 6       4.1% ABE Level 6       4.2% ABE Level 6       0%

Level 1-3            48.9% Level 1-3            62.1% Level 1-3            87.1%



6.
Next Steps

26
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Our next steps are to:
● Research and implement curricula for the three Credentials (Customer Service, Work 

Ethics, and Applied Digital Skills)
● Continue to develop the video project to include small instructor and tutor segments 
● Continue to develop quality PD for our program
● Build our social media presence to reach a wider demographic
● Work with Valencia Campus personal: Financial Aid, Career Services, and Advisement 

to develop a transfer week for student interested in attending college



28

Thank 

You !



 
C3 CAREER PATHWAYS GAP ANALYSIS AND ACTION PLAN 

 
STEP ONE: ALIGNMENT and COLLABORATION  
Current Activities to be sustained: 
 

● Continue working with SUN PATH (Ended) 
● Continue working with IBEST  
● Continue Learning and Career Skills (LCS) Onboarding 
● Continue Working with Clariant, Facebook, Workforce 

Connections, Menôs Recovery, TANF Students 
● Career Plans 
● Aligning Lesson Plans to Standards 

o ISTE Standards 
o ELP Standards 
o CCRS 
o etc... 

 
 
 
 

Gaps-what needs to be added to be WIOA compliant: 
 

● Working on IETôs in our classrooms 
● Evaluate our programôs class as to whether they are IETs or even 

if it should be an IET 

Action Plan: 
 

● Use the IET LINCS Integrated Education and Training (IET) 
Guide checklist to evaluate our classes 

 

Timeline: 
 

1. June 2019  

 
 
 
 
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



 
 
 
STEP TWO: REBRANDING AND MARKETING 
 

Current Activities to be sustained: 
 

● Attending community events with Program Information 
● Come up with a new Name (completed) We are now Next 

STEPS Adult Education Program 
● Outreach 

Gaps-what needs to be added to be WIOA compliant: 
 

 
1. Outreach Plan 

Action Plan: 
 

● Outreach Plan 
● Webpage update 
● Social Networking (Facebook...) 
● Meetings/Job Fairs/ Trade Fairs 

 

Timeline: 
 

1. Finish Fall 2018 and implement Spring 2019 

 

 
STEP THREE: EXTENDED ONBOARDING 
 

Current Activities to be sustained: 
 

● LCS Onboarding 
 

● Perhaps return to a 4 or 5 week LCS class? (Completed) We 
have moved to a 4 weeks LCS class with the first week being 
entirely for Onboarding. 

 

Gaps-what needs to be added to be WIOA compliant: 
 

● Revise Intro to Adult Education 
● Work with sharing student Learning Plans with other Instructors 

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



 

Action Plan: 
 

● Move LCS up 2 weeks following our 5 week session and use the 
last two weeks (Week 4 and 5) for study groups and EdReady 
WorkðMeet with staff to discuss this change 

● Continue to work on the 4 week LCS model  
 

Timeline: 
 

1. Discuss Late 2018 (December) 
2. Implement Spring 2019 

 
STEP FOUR: INTENSIVE ADVISING 
 

Current Activities to be sustained: 
 

● Continuing with student Coaching, and Individual Learning Plan 
 

● Write Policy 
 
 
 

Gaps-what needs to be added to be WIOA compliant: 
 

● Work more closely with Career Advisement on the 
CampusðPerhaps come to class and talk with the class 

● Work with Financial Aid 
● Write Policy to support changes 

Action Plan: 
 

● Create schedule for Career Center, Financial Aid, and 
Advisement to hold a transitions class each semester  
 

●  
 

Timeline: 
 

1. Confirm schedule before winter break (CA and FA) during test 
week 

2. Write policy and make  
3. effective end of Spring 2019 

 
STEP FIVE: COMPETENCY BASED TEACHING, LEARNING, AND ASSESSMENT 
Description 
 

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



Programs will integrate explicit instruction of professionalism skills and workforce preparation into both ABE and ELL 
curricula.  
 

Programs will explore competency-based teaching, learning, and assessment models for both CCRS and 
professionalism/workforce training curricula.  
 

Programs will identify academic and career-related assessments most appropriate for students and adhering to the 
stateôs assessment policy; programs should demonstrate initial and ongoing assessment throughout delivery of services, 
as well as how assessment (of all types) will drive program services. 

 
Examples of what to include: 
 

● Identify formal and informal assessments (all types) to be administered, i.e., TABE, CASAS, WorkKeys, college 
placement tests, career interest inventories, LD screening, job skills assessments, formative assessments, etc.; 

● Describe how appropriate assessments will be based on the needs, goals and progress of the student, how students will 
use this information to drive their learning (as well as how staff will utilize this information to drive instruction); 
describe when assessments will be given and what determines this; 

● Explain how program will utilize explicit employability skills competencies in curricula; 
● Describe how program provides instructional services that align to the CCRS; describe how students move along career 

pathways that prepare them for college and career success; 
● Explain how the program utilizes rubrics and formative assessments in both CCRS and professionalism skills instruction; 
● Explain how learning will be celebrated with students. 
 

 

 
 
 
 
 
 
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



 
 
STEP FIVE: COMPETENCY BASED TEACHING, LEARNING, AND ASSESSMENT 
 
 
 

Current Activities to be sustained: 
 

● TABE 
● EdReady 
● Career Ready 101 
● WorkKeys (however that has stopped because of cost) 
● Plato 
● In class quizzes 
● Kahoot! 
● Essays 
● Peer Evaluations 
● College Entrance Exam 
● Power Path 
● Finals (Skills and Written) 
● Clinical Experience (100 hours max with patient interaction, 120 

successful blood draws) 
● Dress Code 
● Homework 
● Presentations (Group and Independent) 
● Projects (Group and Independent)  
● Career Exploration Research Paper 
● College Campus Exploration/Preparation  
● Lesson Plans Aligned to Standards  

 
 
 
 
 

Gaps-what needs to be added to be WIOA compliant: 
 

● Not sure (Do you have any suggestions) 

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



 
 
 
 
 

Action Plan: 
 

● Mock Interviews for Adult Ed. Students 
● Video Project targeting local workforce needs 
● Career Exploration presentation for LCS classes 
● Creation of Math Practice and Test Preparation Class 
● Focus Math class around local workforce needs (medical, 

construction, and customer service) 
 

Timeline: 
 

● Beginning the week of June 25 
● Work on the video project has already started and will completed 

by June 30 (Still in progress. Some is finished try to finish in 
January 2019 for Spring Semester) 

● Begins May 29 
● Begins May 29 
● Begins May 29 

 
 
STEP SIX: PROGRAMMING 
Description 
 

Curricula and instructional practices of the AE program must be rigorous, appropriate and research based (Title II, 
Subtitle C Sec. 231(e)(6)) and be aligned to the College and Career Readiness Standards (CCRS), where applicable. 

 

Career contextualized instruction is short-term, targeted instruction to contextualize skills for specific academic, career and 
life/family purposes. 

 

Instruction within a career context addresses learners' needs for content knowledge, educational and academic skills, 
knowledge of workplace behaviors, professionalism skills and career awareness simultaneously saving learners the 
time and expense of completing extensive education in isolation from career preparation. 

 
Examples of what to include: 

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



● Describe how program provides instructional services that align to the CCRS; describe how students move along career 
pathways that prepare them for college and career success; 

● Describe what specific IETs are in place and how they adapt to your in-demand industries and post-secondary or other 
industry recognized credentialing opportunities; 

● Describe how instruction integrates educational skills and job training in a contextualized manner and ensures students 
meet education, career and life/family goals; 

● Describe how employers and other partners are involved in the design and delivery of services; 
● Describe how program accommodates students with special needs, provides sufficient intensity and duration as well as 

flexible hours to ensure access and learner gains. 
● Describe use of research-based instruction and best practices, including blended, project-based, and digital learning 

methodologies currently in use. 
● Describe how students participate in career exploration and research opportunities, and how they are exposed to job 

preparation and training: career services, mentoring, internships, job shadowing, career speaker series, apprenticeships, 
etc. 

 
 
 
STEP SIX: PROGRAMMING 
 

Current Activities to be sustained: 
 
 
1. Continue to deliver PD on Lesson Plan building and working with 

CCRS  
2. Continue to work with the Allied Health Department to have Adult 

Ed. Student enroll in IBEST class 
3. Continue to have students research a specific Career in LCS and 

intensive classes 
4. Continue to bring in Work Force Solutions Representative  
5. Continue to bring in EEOC representatives  
 

Gaps-what needs to be added to be WIOA compliant: 
 
 
1.  

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



Action Plan: 
 

Timeline: 

 
STEP SEVEN: PROFESSIONAL DEVELOPMENT 
Description 
 

Career Pathways programming necessitates the need for extended staff and faculty training in order to address each 
component of WIOA compliance. 
 
Paid professional development is a key condition for success in implementing Career Pathways programming. 
 
All AE staff will develop and complete an annual PD plan based on needs determined through self-assessment, local 
program data and recommendations of local program administrator. (Title II, Subtitle B, Sec 223, (a)(1)(B)(C) and Title II Subtitle C, 
Sec 231 (e)(9)) 

 
Examples of what to include: 
 

● Identify outcomes of PD and describe how the PD is expected to advance career pathways efforts. 
● Describe process for PD assessment and the needs identified. This should include administrative, academic and career 

services. 
● Describe what specific PD the program will access throughout the year to address identified career pathways related 

PD needs, i.e., contextualizing instruction, integrating career awareness, providing career advising and transition 
services, etc. 

● Explain how program will provide paid access to training to teachers and staff to address all aspects of CP shifts and 
programming. 

 

STEP SEVEN: PROFESSIONAL DEVELOPMENT 
 

Current Activities to be sustained: 
 

Gaps-what needs to be added to be WIOA compliant: 

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



● PD every semester Department Wide Spring/Fall 
● Staff continue NMAEA 
● COABE 
● Continue to attend conferences and webinars as well as offsite 

PD 
● Continue to update PD website for staff 

 

Action Plan: 
 
 

Timeline: 

 

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, January 2013 revised by TECC for c3- New Mexico Adult Education Professional Development 
Initiative, February 2018 



Progress Based Policy 
 

 
In the Next Steps: Adult Education Program, students are expected to make progress. To ensure 

this, the following criteria for classroom engagement can be used in syllabi. Keep in mind that not 

all of these have to be used to gauge student involvement. Instructors should also gauge student 

involvement based off expectations laid out in their syllabus and amount of assignments 

completed. If students are not involved, see Intervention. 

 

1. Students must gain at least 10 points on their EdReady Goal or however many points as has 

been discussed with instructor. (Spanish Adult Ed. and ELL are excluded as they do not use 

EdReady), and or constant progress in other Online Learning Systems (PLATO, USA Learns, 

Google Classroom, etc…) 

2. Regularly complete assignments 

3. Students are expected to steadily make progress according to  their learning plan based on 

Online Learning Systems, Google Classroom, and In Class participation.  

4. Engage in work in and outside of class a minimum of 7 hours a week 

5. Complete and deliver electronically or orally  a presentation on an assignment (research 

paper, Career Plan, etc…) that adheres to an instructor provided rubric. 

6. Students must engage in independent study related to new material outside of class with 

deliverables 

7. Students that will be transitioning to Intensive classes must have completed NRS levels 1 

and 2 in EdReady 

  

Intervention  
 

This first line of intervention is for the instructor to meet with, discuss, and coach the student(s). 

This intervention needs to address potential barriers that the student(s) may face and help them 

realize potential solutions to overcome these barriers. Referrals to outside sources may be made. 

 

If the student(s) continue to not make progress, then they will be referred to a Next Steps: Adult 

Education Center Training Specialist for more intensive coaching. 

 

Should the student(s) continue to not make progress, then they will be referred to the Program 

Manager. 



FY 18-19 Final Data
What State Wants… What We Got… A DataTRON Exclusive!



Today we’re going to look at:
● The Data going to State with the Annual Report

● What that data means in terms of our program,

● Why Elizabeth turns into
○ DataZilla
○ DataKaiju
○ DataGnat
○ Pick your Favorite Invective 

about certain forms and deadlines. 



In A Little Over Two Weeks.... 

… Tina and Michael will wrap 
up our Annual Report in a 
fancy package and ship it off 
to HED in Santa Fe. 

Here’s what we hope Frances 
thinks when she reads it... 



*Gasp* Oh my gosh! This is 

amazing! Every word… 

every sentence. Just… just... 

a masterpiece! 

It’s Perfect!



What Frances Will Really Think (Probably)...



Words… Schmerds… 

Show me the numbers



Fine. We’ll look at the numbers. But First… Some Definitions:

NRS (Fundable) Student:

● 16 - 99 years old
● Valid Assessment
● 12+ Instructional hours in a 90 day period (can span Fiscal Years, also known as a Period of 

Participation or PoP)

MSG - Measurable Skill Gain. NRS Student who achieves:

● Level Gain (EFL Gain), or
● HSE, or
● Enters Post-secondary education,
● In the Fiscal Year when student is an NRS Student



Table from Annual Report Template
● Data from NRS Tables 2a, 4, and 4b, 
● Additional information from intake forms and LACES

○ Transportation issues
○ Child Care issues
○ Percent of students with 40 Instructional Hours in Fiscal Year
○ Other hours based calculations 

● Differentiates between ESL outcomes and ABE outcomes
● Reported for all sites. Yup. Every Single Site.
● Theoretically gives a uniform data snapshot for each program in the State
● In actuality… thanks to vague terminology, there’s a lot of wiggle room in the how 

the data is reported (12 hour students vs. NRS Fundables, Level Gains vs. MSGs, etc.), 
which is why the Annual Report also requires copies of all NRS Tables. 



Table 5 Follows up on Former Students...
Table 5 looks at people who have left, so this year’s table includes students who left from 7/1/2017 until 12/31/2018. 
Next year’s Table 5 will report on students who left after 12/31/2018.

Things to note:

● Median reported income is 
below minimum wage

● Rates may actually be 
better than reported. If a 
student didn’t provide a 
SSN, outcome wasn’t 
tracked → Automatic 
Failure rate of 17% - 20%

● HSE cohort is only based 
on students who were ABE 
Level 5 or higher

● PSE rate is for students 
who left before 2018. 
Should improve with IBEST.



592
Non-NRS 
Students 

NRS
Table 2a

Gives us a look at people 
who didn’t attain “NRS” 

status -- less than 12 hours 
in the year, no assessment, 

or registered but never 
attended



NRS
Table 4

Kind of the Swiss Army 
Knife of Tables:

● NRS Counts

● NRS Levels

● Instructional Hours

● Outcomes (EFL Gains and 
HSE attainment)

● Separation Data
○ Exclusions
○ Left with or without MSG

● Periods of Participation
○ Students who left and 

came back after 90 days



404
NRS 

Fundables

NRS
Table 4

Tells Us How Many “Fundable” 
Students we had

This doesn’t mean we 
automatically got paid a 
certain amount for each 

student. It just means that 
these students populate 
most of the tables. AKA, 

The Denominator



64
Educational 
Functioning 
Level (EFL) 

Gains 17
HSE Pass 

Count

194
Separated 

Before 
Achieving 

MSG

Actually we had 18 students pass the 
HSE, but one of them later entered 

Post-Secondary and is counted as a 
PSE Level Gain on Table 4. 

Other Table 4 Information...



NRS
Table 4a

Breaks down the 
number in Table 4 - 
Column E:

● Looks at every single 
EFL Gain, so the 
numbers don’t match 
Table 4 exactly.

● Breaks out Math and 
Reading gains.

● The Transition to PSE 
category (Column I) is 
mostly IBEST (3) and 
College Prep (2) 
Students. One regular 
HSE prep student 
completed the HSE and 
enrolled in college 
before the end of the 
fiscal year.



19.9%
Measurable
Skill Gain
Percent

All this combines to...

NRS
Table 4

For Reference, this is better 
than it’s been all year, but 
historically lower than any 
year but FY2017. 

State tends to toss around 
35% as a reasonable goal.



NRS Table 4b
Tells Us How We Did on Post-Testing

129
Students 

Post-Tested
(31.4% of 

NRS 
Students)

Last Year
34.5% of NRS 

Students 
Post-Tested. 
State tends to 

float 50% of NRS 
Students as a 

Post Test Goal. 

25% of 20

26% of 136

33% of 147

17% of 42

50% of 2



NRS Table 4b
Tells Us How We Did on Post-Testing

47.3%
Post-Test 

Success Rate

The FY 17-18 
Post-Test 

Success Rate was 
58.5%



Let’s Take a Math Break...
We had 404 NRS Students. Our Post-Test Success Rate was 47.3%. 
How many students would we have to Post-Test in order to reach 
the state preferred level of 35% Measurable Skill Gains (leaving 
HSE attainment out of the equation)?

404 x .35 =  141.4 → 142 MSGs needed

142 ÷ .473 = 300.2 → 301 Post-Tests needed to get the outcome 
state prefers

We had 202 students who had 40+ instructional hours this year, 
which equates roughly with the number of students eligible to 
Post Test. 



Looking Closer...
Note the outcomes for ABE L1 & L2:

● None of these students passed the HSE

● Since the change-over to GED®  2014 
and  HiSET®, only 7 out of 716 L1/L2 
students have passed the HSE in the 
year where they placed as L1/L2

● These students left at a slightly higher 
rate than the other ABE Students (53% 
vs 46% for L3 - L5 in FY 19

● Historically, L1/L2 students are also less 
likely than higher level students to return 
after leaving (more about this later).

● Bottom Line - the only MSGs we’re likely 
to get out of the lower level students are 
EFL gains. And this year, 45% of our 
ABE students were L1 and L2.



How Much Do Scores Need to Increase to get an EFL?
● FY 18-19 Math Pretest 

scores ranged from 364 
to 626

● FY 18-19 ABE Reading 
Pretest scores ranged 
from 369 to 602

Math Scaled 
Score Range

TABE 11/12
Reading 

Scaled Score 
RangeMath Reading

ABE L1 148 (84) 300-448 300-441 141 (72)

ABE L2 46 449-495 442-500 58

ABE L3 40 496-536 501-535 34

ABE L4 58 537-595 536-575 39

ABE L5 60 596-656 576-616 40

ABE L6 (HSE) 657-800 617-800 (HSE)



100%

Yes, 

100%

… of Students Who Achieved Educational 

Functioning Level Gains (EFLs) completed 

at least one Post-Test.

Amazing DataTRON Fact #1...



Amazing DataTRON Fact #2...

Lower Level (l1 to l3) ABE students who post-tested 

persisted at a greater rate than students who didn’t 

post-test -- Even if they didn’t get an efl gain!



Amazing DataTRON Fact #2, continued...

And this effect is seen 

consistently over a five 

year period...

Lower Level (l1 to l3) ABE students who post-tested persisted at a greater rate than 

students who didn’t post-test -- Even if they didn’t get an efl gain!



Applying Pascal’s Wager to ADF #1 and #2...

In dealing with ABE L1, 
L2, and L3 Students...

Post-Testing Increases 
Student Persistence

Post-Testing Has No 
Effect on Student 

Persistence

Student is Post-Tested

Student is Not 
Post-Tested

Student is more likely to 
Persist and might get an 

EFL Gain

Student May or May not 
Persist BUT Might get an 

EFL Gain

Student is less likely to 
Persist and definitely 

won’t get an EFL Gain

Student May or May not 
Persist but definitely 

won’t get an EFL Gain



The Bottom Line….

Hey… 

We may as well post-test, 

right?



State Assessment Policy
By Policy, State follows the Publishers 
recommendations:

● Data Recognition recommends 50-60 hours of instruction 
when testing with an alternate form (i.e. 11M to 12M) for 
students that test into NRS levels 1-4 (ADULT 
EDUCATION) with a minimum of 40 hours.

● For students testing into NRS levels 5 and 6 (ASE Low and 
High) 30-59 hours of instruction is recommended.
 

● If the pre- and post-test are for students with the same 
level and use the same form: 120 hours.
 

● Random and/or frequent testing is discouraged.



All that Talk About Hours….
Are students with between 50 and 60 hours more likely to get an EFL gain than 
those with fewer hours? How about with more hours? 

Hours Count Percent with EFL Gains

0 - 49 Hours 12 50%

50 - 60 Hours 10 60%

> 60 Hours 76 47%

Is there a difference in the average number of hours between students who get 
EFL gains and students who do not? 

Yes, there’s a difference of 17 hours between averages, but the median hours and ranges are 
almost identical. That and other factors means the difference is not significant.



(A Search for Correlation in a Chaotic World)

If Data could talk, I’d be hearing crickets right now...



Lack of Correlation with Time...
… Doesn’t mean there was a lack of learning. It just means that people learn at 
different rates.

Average and Median Math 
Scaled Score Gain/Loss was +19. 

Reading Scaled Score Gain/Loss 
was Average of +3, Median of +1



The Literature Review
Shouldn’t there be a correlation between Instructional 
time and student score improvement?

According to Many, Many Papers and Studies: Yes and No

Activities without any Correlation to Improvement:
● Student Independent Study Time (unless the student 

was very advanced/driven - e.g. Graduate level or 
Medical School Students)

● Time spent in online classrooms
● Time spent on Instructional Software

Activities with some Correlation to Improvement:
● Regular classroom instruction time (usually)
● Time spent studying with family member(s)
● Time spent in synchronous online interaction with 

Instructor (e.g. Hangouts Tutoring)
● Time spent reviewing, organizing, and cross referencing 

study materials (Think Hermione Granger)



Wait… You wanted 
me to take notes? 

Really??

The Literature Review
Shouldn’t there be a correlation between Instructional 
time and student score improvement?

According to Many, Many Papers and Studies: Yes and No

Activities without any Correlation to Improvement:
● Student Independent Study Time (unless the student 

was very advanced/driven - e.g. Graduate level or 
Medical School Students)

● Time spent in online classrooms
● Time spent on Instructional Software

Activities with some Correlation to Improvement:
● Regular classroom instruction time (usually)
● Time spent studying with family member(s)
● Time spent in synchronous online interaction with 

Instructor (e.g. Hangouts Tutoring)
● Time spent reviewing, organizing, and cross referencing 

study materials (Think Hermione Granger)



Just to wrap it up...
● State gets an overview of the entire program, 

with fairly detailed data by site. Which they 
sometimes ask about. The Report will be on file 
if you want to see the data. 

● Our “numbers” are down from last year. In 
terms of performance, this was the 2nd worst 
year since we started tracking data in LACES

● In this coming year Elizabeth will morph into 
DataKaiju about:
○ SSNs, because a missing SSN counts as an 

automatic Fail on Table 5
○ Post-tests, because a student can’t get an 

EFL if they don’t post-test.
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