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NMHED AE Division provides these guidelines for the Annual Report process for programs to supply 2020-2021
program year information. Please take this opportunity to identify areas of program improvement and request
technical assistance from NMHED AE. The process also helps the NMHED AE Division to aggregate program
information for reporting to OCTAE at the U.S. Department of Education. Please be sure to contact the NMHED
AE Division with any questions.

General Instructions:
1. Cover Page
2. Annual Report (Sections I – X).
This section includes:
•

Section I (Program Narrative Report)

•

Section II (Student Data)

•

Section III (Evaluation of Program Effectiveness)

•

Section IV (WIOA Partner Activities, Career Services, and Training Services)

•

Section V (Career Pathway Activities)

•

Section VI (College and Career Readiness Standards)

•

Section VII (IELCE Activities- Only Complete if Applicable)

•

Section VIII (Programs for Corrections Education and the Education of Other Institutionalized
Individuals- Only Complete if Applicable)

•

Section IX (Staff and Professional Development)

•

Section X (Fiscal Survey)

3. Attach all NRS Tables
4. Attach MOU and IFA
(Please remove these instructional pages when submitting your final report.
Your submitted report should begin with the signed cover page.)

Adult Education Local Program Annual Report

2020-2021

Annual Program Report
Cover Page
Program Name: UNM-Gallup Adult Basic Education
Institution or Organization: UNM-Gallup
Address:
City:
County:
Zip:
Main Phone:
Website:
Social Media:

705 Gurley Hall
Gallup, New Mexico
McKinley
87301
505-863-7644
www.gallup.unm.edu/aec
None

Workforce Region(s) Served: Region 5
Submission Date: 08/27/2021
Program Director, Manager, or
Coordinator Name and Title: Tonya Thacker, Program Manager
Contact Information:
Phone(s): 505-863-7644
Email: thackert@unm.edu

Alternate Contact Name and
Title: Sabrina Ezzell, Division Chair
Contact Information:
Phone(s): 505-863-7570

Email: sezzell@unm.edu
August 31, 2021
Signature of the Chief Executive Officer or Designee
Dr. James Malm, Chancellor
Typed Name and Title:

DATE

Adult Education Local Program Annual Report

2020-2021

Section I. Program Narrative Report
Directions: Answer each of the following questions. As you complete your narrative, include program data and/or
research on which you base these practices as appropriate to answering the questions.
1. Describe your program. Include the services you provide under WIOA Title II, the student population you
serve, and how you are using AEFLA funding in ways that are allowable under the statute.
Gallup, New Mexico is located in the northwestern New Mexico region on the New Mexico/Arizona state line.
This geographic location nestles the community between the Navajo and Zuni Indian reservations. The most recent
population statistic is 21,493 and it shows a diverse community: 36.5% White, 1.7% Black, 44.1% Native American,
3.1% Asian, and 33.2% Hispanic or Latino (United States Census, 2021). University of New Mexico-Gallup Adult
Education provides services to students mostly from McKinley County. Due to the size and expansive geographic
boundaries of the Navajo Reservation, we have a large number of students from Apache County in Arizona and also a few
from Cibola County.
UNM-Gallup ABE provides services to residents of Gallup, the Navajo Nation, the Zuni Nation, and a large
number of English Language Learners. Gallup presents data that categorizes it as having a significant population who are
low-income: 41.9% are unemployed, 28.4% live in poverty, and $48,065 is the median household income. Also, the high
school graduation rate for McKinley County is 67.6% (NM-IBIS, 2021). This data provides evidence that we provide
services to students who may receive public assistance, designate as low-income individuals, and others who are basic
skills deficient. We will also make a concerted effort to recruit veterans and their spouses, should they need our services
for adult education or making connections to the local one-stop WIOA office.
The current services provided by UNM-Gallup Adult Education are:
•

Adult Education: We offer year-round courses and tutoring to assist adults with basic literacy and numeracy
skills, critical and creative thinking, cooperation and communication in a curriculum that utilizes the CCRS
and HiSet teaching standards. The curriculum provides instructors with a framework to design project-based,
culturally relevant instruction that prepares students to pass the HiSet equivalency test to earn their high
school equivalency certificate, prepare for college, prepare for work, and improve family and community
involvement. Since March 2020, all instruction has been transitioned to online and distance learning.

•

Literacy: Literacy permeates all teaching subject areas. The Reading/Writing courses provide a heavy focus
on literacy, but it is also addressed in the math, science, and social studies courses. The coursework provides
formal literacy instruction, functional literacy promotion, and informational literacy practice. Our program
provides opportunities for students to increase their literacy through embedded and scaffolded instruction,
with a focus on real-world connections to assist the student with transitions from the classroom to the
workplace, college, community, and their families.

•

Workplace Adult Education & Literacy Activities: The program has provided workshops on communication
and problem solving at our campus. In collaboration with Navajo Nation Department of Self-Reliance
(NNDSR), we offer courses in workplace literacy training. We have offered a bilingual version
(Navajo/English) version of the training for students who identified as English Language Learner.

•

Family Literacy: Our instructors design their literacy instruction to be utilized as a tool the student can use
outside of the classroom. A significant percentage of our students have children or promote the practice of
intergenerational relations. Our program encourages our students to foster their literacy skills at home with
their families. This includes activities such as reading and homework help with their children, reading doctor
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orders or medication instruction with elderly relatives, and our previous partnership with 4th World ATD saw
our students facilitate reading activities at the Gallup Flea Market on weekends.
•

ELA Activities: Gallup has a population that reflects a significant number of students in our program who are
English Language Learners (ELL). Our enrollment includes students who are fluent in their Native speaking
languages. They may be Native American or immigrants. Eighty percent of our students are Native
American. Our program promotes instruction to help these students improve their spoken and written English
skills.

•

Workforce Preparation Activities: Our program promotes opportunities for students to prepare for the
workforce. This includes networking with current partners, offering trainings to address resume writing,
interview skills, and mock interviews.

The current student population includes:
• Race
o 81% Native American
o 12% Hispanic
o Less than 1% Black/African American
o Less than 1% Native Hawaiian/other Asian Pacific Islander
o Less than 1% White
• Gender
o 37% Male
o 63% Female
• Highest level of education completed
o Grades 6-8: 8%
o Grades 9-12 (No diploma): 89%
o High School Equivalency Certificate: 3%
2. Describe any cooperative arrangements your organization has with other agencies, institutions, or
organizations for the delivery of adult education and literacy activities. Please specify degree of formality for
each arrangement described (e.g. purely informal agreement vs. MOA/MOU.)
Key Initiatives and Partnerships:
•

Northern New Mexico Work Force: The local one-stop assists students with access to job-training
opportunities, job searches, and resume building. Before COVID, the job training coordinator visited the
campus to make presentations and assist students. Since COVID, they have provided info sessions on
available services via Zoom. We also promote the dates of their offered Zoom sessions to students and
encourage them to attend. Discussions are in progress on how we can resume our working partnership in
person when distancing restrictions are lifted. MOU attached.

•

National Indian Youth Council: This new partnership was initiated in Fall 2020. They have referred clients
to our program and also host info sessions with our students for recruitment purposes. Their program offers
financial support for students who are enrolled in a adult education program. Discussions have been ongoing
to initiate a mutually beneficial MOU between them and UNM Gallup adult education.

•

Navajo Headstart: Our program has had a partnership with Navajo Headstart. We provide info sessions to
their clients during their Parent Information Day. We both promote the parents to enroll if they do not have a
high school diploma. Discussions have been ongoing to initiate a mutually beneficial MOU between them and
UNM Gallup adult education.
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•

Gallup Adult Detention: Before COVID, we had an instructor who provided face-to-face instruction to the
detainees at the center. Since COVID, this has been interrupted. Also, efforts are underway to establish a
more developed partnership between both programs.

•

Navajo Nation Department for Self-Reliance: We have offered integrated education and training for Navajo
Nation caseworkers. Since COVID, dialogue has been through email. We have provided our info session
dates so they could promote these to their clients. Discussions are moving forward to plan for how this
partnership can be strengthened after distancing restrictions are lifted.

3. Please describe the impact of the COVID pandemic on your program. How were goals, timelines, and
collaborative arrangements affected? Describe any substantial changes your program made to both general
service delivery and to specific policies or procedures, including testing.
COVID affected the UNM-Gallup ABE program in various ways:
Administrative:
I began my role as Program Manager for UNM-G ABE on June 1, 2020. At this time, UNM-Gallup was under
full campus closure. All staff and instructors were completing work duties from home. Administratively, our
program was challenged because COVID affected the transition and orientation of a new administrator. I oriented
to ABE through email, Zoom, and phone conversations. This hampered the efficiency of how I was able to learn,
reflect, and reorganize every aspect of the program. More so, COVID delayed meaningful interactions,
conversations, and dialogue with the staff that would have been done when I first came on board.
Curriculum Design:
First, there was not a program-wide curriculum map that guided instruction and instructional levels. We created a
master curriculum map in June that addressed all subject areas. Next, COVID forced our instructors to transition
all learning online to the CANVAS instruction platform. All instructors had to orient, design, and create lessons
that could be accessed online by our student population. This transition was stressful for ABE instructors, who at
that time, were using a fragmented remote xerox packet type of curriculum. Then, we had to reflect on how to
provide services to students who did not have either technology, internet, or both. We addressed this by utilizing
Chromebooks provided by NM HED. Also, UNM-Gallup created internet hubs on the main campus that could be
utilized by our students. Finally, we had to evaluate our lessons to ensure that they were assessing the lesson
objectives outlined in the new curriculum map.
Delivery of Instruction:
This was the most difficult area and COVID affected it drastically. We could not offer instruction face-to-face.
We offered students the opportunity to get a Chromebook that they could use to access the new online classrooms.
However, there were several issues that hampered us throughout. These include: limited access to internet,
unreliable internet access at home for both students and instructors, unfamiliarity of how to navigate online
learning by students, and students giving up. COVID impacted student progress. All students struggled with the
online learning platform. Most stalled and some did not finish. Our instructors tried to help some with a remote
option with xeroxed binders, but this was also difficult because most students had transportation issues. They had
difficulties finding a ride in to pick up the work or drop it off. Most were not able to scan or take pictures of their
work to email, or did not have email. Overall, COVID proved to be very frustrating for all of our students and the
instructors.
Testing:
This was difficult to navigate. Our program followed the COVID guidelines put forth by New Mexico and UNM.
Unfortunately, although our testing companies offered remote online testing for students, none of our students
could do this. Because of limited internet and the use of public internet hubs, this option was not available to
them. So, we had to provide face-to-face testing in our building. Physically, it was stressful and exhausting.
Considerable screening was done for each student before they could enter the building. After the testing session,
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extreme measure were taken to disinfect the room, the furniture, and the testing booklets. Emotionally, our
testing coordinator took considerable measures to ensure that she was not in close contact with students. She
tested multiple times throughout the year. Our students did not test or progress well during 2020-2021. The new
method of instruction hampered their ability to progress. Also, some students were hesitant to come in person to
test and it delayed their enrollment or their progression to higher course levels.
Collaboration:
There was very limited collaboration among staff and instructors throughout the year. Although we had weekly
staff meetings, instructor meetings, and one-on-one meetings, it was difficult to address some issues. For
example, most of the meetings before Christmas were dominated by conversations regarding online content.
Most meetings turned into tutorials on how to do something in CANVAS. One instructor did take the lead on this
and provided amazing professional support to her colleagues. The collaboration between the Program Director
and other directors across the state were consistent and provided valuable information that addressed foundational
knowledge of how ABE operates.
Goals and Timelines:
When the new 2020-2021 year began, we set attainable goals that addressed the new online learning environment.
However, the timelines for completion were pushed back several times. For example, we wanted to have a
complete class for each subject set up by the end of September. However, the instructors had difficulty getting
this done. It got pushed back to the end of October, then November, and finally December. However, it seemed
as if the students mirrored this pace. They had difficulty with the online lessons, and it was hard for them to
complete the work in a timely manner. Another goal we had was to establish and launch a student advising
component. I wanted to begin this new initiative in January, but we had to push it back to March, then April,
because the online instruction and reaching out to students consumed most of our instructors’ time. Another
aspect of this areas was student contact. With all students online and remote, a lot of our instructors’ time was
spent trying to contact them via telephone or email.
4. As the state comes out of the pandemic, please describe your program’s plan for re-opening. Include how you
intend to incorporate distance learning into your program practices moving forward.
Administrative:
Our program has moved to the main UNM-Gallup campus. This move allows our students to access reliable
internet and to learn in an environment that fosters student success and promotes lifelong learning opportunities.
Our new location has reliable internet that allows us to utilize the new 35 student laptops for instructional
purposes.
Our staff and instructors operate in the same physical space and are able to address administrative tasks more
efficiently and effectively. The limitations set forth by email and Zoom are not an issue anymore. We have
developed new document and tracking tools to observe progression trends across student enrollment.
We also developed an ABE Student Handbook that clearly outlines our program goals, expectations, and student
expectations. It also communicates behavior expectations as they are defined by UNM main campus.
Curriculum Design:
During COVID, we re-designed our instructional foundation by creating a master curriculum map. Our
curriculum map has afforded our instructors a guide on ensuring that their lessons reflect CCRS and HiSET
learning objectives. Additionally, all lessons communicate to the students which learning objectives are being
addressed and assessed. As we come out of the pandemic, our instructors will reflect on the map continuously to
ensure that their lessons adapt to the new face-to-face instruction.
Delivery of Instruction:
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Our program has created a complete online learning kit through CANVAS. Because of this, we are now able to
offer online or hybrid classrooms. Our instructors will continue to utilize the assignments and assessments in
CANVAS, but it will complement the face-to-face instructional lectures and activities in the physical classrooms.
We will offer students opportunities to access courses in person, online hybrid, or remote. However, because of
our limited instructors, all classes will not be offered using all three options. Most courses will be offered inperson and online hybrid. Two classes will be offered remotely using hard copied binders.
Since the new fiscal year began, we have launched one course face-to-face during session one, to determine how
to tweak the process for other courses that will launch face-to-face in our second session. We have made
observations of the physical space, the number of students, and the disinfection methods after each class meeting.
We will utilize these observations across all subject areas meeting face-to-face in session two to ensure that our
instructors are following safety protocols in an efficient and safe manner.
Testing:
Our new space affords us a dedicated testing room with access both online and paper testing. Our testing sessions
have seen a robust uptick and we are adding students to our enrollment.
Collaboration:
Staff and instructor collaborations have been meeting face-to-face. Professional dialogue and planning sessions
have made significant progress toward setting monthly and annual goals with timelines and measurable outcomes
clearly defined. As before, we meet bi-weekly in a staff meeting, instructor meeting, and one-on-one meetings.
We have also have set up physical meetings with our state and community stakeholders including NM One Stop,
NIYC, and Navajo Nation for Self Reliance.
Goals and Timelines:
At the end of fiscal year 2020-2021, each staff and instructor defined their goals for the next year. These
included: administrative/teaching tasks, professional relationships, and professional development. For the
program, we established Program Objectives that are communicated in our Student Handbook and on our website.

Section II. Student Data 2020-2021

Please enter the following student data for your total program for program year 2020/2021.
Total count of students with fewer than 12 hours (Table 2A)
Total count of students with 12 + hours
Total contact hours for students with 12 + hours
Average contact hours for students with 12 + hours
Average contact hours for students with 12 + hours experiencing level gains
Count of all HSE graduates with 12 + hours
Percentage of total number of students achieving a measurable skill gain
Percentage of total number of students achieving employment second quarter after exit
Percentage of total number of students achieving employment fourth quarter after exit
Median earnings for former students in the second quarter after exit
Total # of students reporting TRANSPORTATION issues that impact the ability to participate in the AE
Program.
Total # of students reporting CHILD CARE issues that impact the ability to participate in the AE Program.

60
54
3,931
72.80
155.47
1
14.81%
0
0
0
N/A
N/A

Section III. Evaluation of Program Effectiveness
In this section please address program performance and demonstrated effectiveness. Look at the
data for individual sites, as well as for your program as a whole.
1. When you look at your program data, what noteworthy trends do you see? Anchor your
answer in the data and discuss any action items these observed trends may suggest.
First, we have more students who have less than 12 hours compared to those who have
more. This explains our observation that students struggled with the online and remote learning,
often choosing not to continue with progress.
Next, the amount of hours needed by a student to make level gains is high. This could be
attributed to the difficulties they had with the online instruction. They needed more instructional
time with online delivery to make any sort of gain. For ABE students especially, they benefit more
with instruction that is face-to-face and offers opportunities to ask questions or engage.
There was only 14% who made any level gains. This is not what a program wants to hear,
but I am confident that that number will rise with the new fiscal year as we resume face-to-face
instruction.
Finally, the number of students achieving employment reflects COVID and the limitations
placed on anybody’s ability to work during lockdown.

2. When you look at your program data, how effective do you gauge your program to be, and
why? Discuss areas of both strength and challenge, grounding your answer in the data. In
your response, please discuss how your program’s outcomes compare with the stateadjusted levels of performance in the state plan. They are:

State Adjusted Levels of Performance
Performance Measure

Expected Level of Performance

Measurable Skill Gain (MSG)

40%

Credential Attainment Rate

22%

Employment (Second
Quarter After Exit)

24%

Employment (Fourth
Quarter After Exit)

26%

Median Earnings (Second
Quarter After Exit)

$3,750.00

Our students and program data are far below the state adjusted levels of performance. For 20202021, our program was not effective. COVID can account for most of it, but it can also be attributed to the
re-building of the program from its foundational level and also a historical trend of student progression at
UNM-Gallup ABE.

Adult Education Local Program Annual Report

2020-2021

Our strengths include professional collegiality, committed and ongoing communication efforts,
positivity in creating online classrooms, and the ability to revamp the program’s curriculum, website,
program objectives, student objectives, and student handbook. We were also able to re-classify two
employees to a new job title that better reflected their academic accomplishments and job duties.
The challenge this year was COVID. Complimenting COVID was new program leadership and
revamping many foundational elements of the program. Communication was hindered and reaching out to
students was difficult. All of these challenges prevented us from providing the best learning experience for
our students.

3. What approaches does your organization currently use to improve performance, and how
does your organization share promising practices among your program sites?
First, we have qualified instructors who are experts in their subject matter. They have developed
lessons to align with a curriculum map that utilizes CCRS and HiSet teaching standards. The curriculum
map provides a framework that fosters quality teaching goals and objectives. Instructors are trained to
deliver content, provide activities to strengthen skills, and administer an assessment to gauge mastery of the
content. All lessons scaffold on each level to utilize prior learning mastery. Instructors have been directed
to include contextualized learning connections for each lesson. During COVID, instructors have transferred
all lessons online, creating lesson modules. Each instructor has created an assessment to exit each module,
the assessment providing evidence that the skills for that lesson module have been mastered. Throughout
each module, instructors utilize informal assessment checks to gauge individual student understanding of
lesson content. Further, during COVID, instructors held an instructor meeting every week to check for
lesson validity, bouncing teaching ideas and strategies off each other. The meeting also allowed them to
check in with other instructors on individual student performances and progress.
Our adult education curriculum map and lessons utilize the andragogy teaching framework for adult
learners. Developed by Malcolm Knowles, it promotes six assumptions of adult learners (Knowles et al,
2012):
• The need to know: Adult learners want to know why they are learning something. For adult
learners, time is a valuable commodity. Often, they are working full-time or have families, so they
need to know that their time spent on a lesson is valuable and important for their success. Our
instructors will introduce each lesson with learning objectives, explaining why it is important for
them to master the skill.
• The learner’s self-concept: Adult learners want to be responsible for their learning. Our instructors
will help our students bridge he gap between dependent learning and self-learning, by helping them
develop a skillset that promotes educational independence. Currently, this theory is called a
‘flipped classroom’, where the learner takes charge of their learning outcomes.
• The role of the learner’s experience: Adult learners bring a wealth of life experiences to the
classroom. Our instructors will promote this as a valuable asset, encouraging our students to share
their experiences, when appropriate.
• Readiness to learn: Adult learners who enroll in our program do so because they have
acknowledged that they are at a point in their life where adult education is necessary. This
acknowledgement of being ready to learn places them at an advantageous position. By being ready
to learn, they will come to class prepared and with an engaged mindset. Our instructors will take
advantage of this assumption by ensuring that all lessons are accessible to students and to encourage
them to finish the program in an efficient manner.
• Orientation to learning: Adults orientation to learning is life-centered. This means that they are
motivated to learn when they know that their learning will help them accomplish a task or deal with
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a problem. Our instructors will present contextualized information that promotes real-life learning
situations, showing the students how lesson concepts will extend outside of the classroom.
Motivation: Adults find motivation internally. Self-esteem, job satisfaction, and quality of life are
examples of such. Our instructors will create lessons to promote how mastery and awarding of a
HiSet certificate will increase the student’s level of these internal motivators. The program will
support this by utilizing two new employee reclassifications: program coordinator for onboarding
and assessment will meet with each student to welcome them into the program and place them in
appropriate classes. The new Adult Educator has an embedded role as program advisor, allowing
her to meet with each student to determine their end goal and to provide support as they work their
way through the program.

Our reading/writing instructors are highly qualified to teach reading instruction. They are endorsed
to teach ELA in elementary, middle, and high school grade levels. Our curriculum map has divided the
reading/writing courses into three learning levels: elementary, middle, and high school concepts. Thus,
although we may get students who have very low literacy levels, our elementary level instructor has
prepared instruction to address low reading concepts such as decoding, letter identification, phonics,
phonemic awareness, pronunciation, developing fluency, and raising comprehension. The middle school
level builds on those foundational reading skills to improve fluency and comprehension. Writing skills are
also developed to compliment and strengthen reading skills. Finally, the high school reading/writing course
gives students the final tool skillset needed to master the reading assessment administered by HiSet.
References:
Knowles, M. S., Holton, I. E. F., & Swanson, R. A. (2012). Adult learner. ProQuest Ebook Central
https://ebookcentral.proquest.com

4. Describe in detail any program improvement initiatives you plan to pursue in the upcoming
program year.
At UNM Gallup Adult Education, instruction is delivered using three modalities: face-to-face,
online, and remote instruction. Pre-COVID, all instruction was delivered face-to-face. Since COVID, all
instruction was moved online and remote through learning packets, supported by Zoom or telephone
tutoring sessions with an instructor. The math learning track has five learning levels, divided into
elementary, two middle, and two high school courses. All three math courses utilize the same curriculum
program and workbooks. The reading/writing track is divided into three tracks, elementary, middle, and
high school levels. The instructors for these courses developed their own course content using differentiated
curriculum resources. However, they are actively working together now to select a common curriculum
resource to use across all three levels. There is one science course and one social studies course, both taught
by one instructor who is utilizing a HiSet inspired curriculum course book. All coursework reflects the
teaching objectives and standards outlined in our program curriculum map.
As stated above, our instructors have attended and participated in professional development on best
practices to deliver instruction in their subject area. The andragogy learning theory framework promotes the
following best practices for adult learners:
• Plan some activities where students can direct their own learning
• Use active participation and groups for social interaction.
• Use a variety of teaching and learning methods, including hands on learning.
• Make the learning relevant to what students will be doing when they leave the classroom.
• Spend less time lecturing and let students work on solving problems.
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Provide a supportive learning environment with multiple resources, breaks, and opportunities to ask
questions and correct mistakes.

Rasmussen (2015) suggests that instructors of adult learners utilize the following methods of instruction
to promote positive engagement: case studies, simulation, games, problem solving, self-assessments,
quizzes, reflection, and lecture. She also suggests that instructors utilize and promote the following styles
of learning, as students are stronger learners in one of the styles: visual, auditory, or kinesthetic.
To teach reading, writing, and speaking, our instructors are developing lessons that fall under the
andragogy framework. Specifically, they are creating lesson topics that are familiar to adult learners and
their life experiences. Reading and writing instructors will utilize online professional development created
by Literacy Information and Communication System (LINCS) to guide their instructional development or to
strengthen the lesson modules that have already been created. LINCS has created a PowerPoint series
promoting how to link reading/writing lessons in adult education to the CCRS teaching standards.
To teach math, Ginsburg & Gal (2010) promote the following thirteen strategies in their research:
address and evaluate attitudes and beliefs regarding both learning math and using math; determine what
students already know about a topic before instruction; develop understanding by providing opportunities to
explore mathematical ideas with concrete or visual representations and hand-on activities; encourage the
development and practice of estimation skills; emphasize the use of “mental math” as a legitimate
alternative computational strategy and encourage the development of mental math skills; view computation
as a tool for problem solving, not an end in itself; encourage use of multiple solution strategies; develop
students’ calculator skills and foster familiarity with computer technology; provide opportunities for group
work; link numeracy and literacy instruction by providing opportunities for students to communicate about
math issues; situate problem-solving tasks within meaningful realistic contexts in order to facilitate transfer
of learning; develop students’ skills in interpreting numerical or graphical information appearing within
documents and text; and assess a broad range of skills, reasoning processes, and dispositions, using a range
of methods. These research-based strategies complement our commitment to utilize the andragogy
theoretical framework.
To teach English Language Acquisition, our instructors will continue to seek out and participate in
professional development opportunities regarding literacy and ELL teaching strategies. Instructors will
include SEI teaching strategies for their lessons, when applicable. We will purchase an online literacy
curriculum program that complement our current teaching classrooms to provide a complimentary
opportunity for students to further develop and strengthen their literacy skills. We will provide the physical
space and technology for students to come in and complete their reading/writing work on student laptops
available for in-house check out and offer tutoring support with our full-time teaching staff on site. We will
hire qualified instructors who are certified in reading/writing and will hire a qualified ELL instructor who
possesses the ESL (English as a Second Language), ELL (English Language Learner), SEI (Structured
English Immersion), or TESOL (Teaching English as a Second Language) endorsement. At enrollment, our
program coordinator who is our onboarding and testing specialist will use the intake assessment forms to
determine if a student may be a low level literacy student or an ELL learner. This student will be referred to
the Director, who possesses an SEI teaching endorsement, for further assessment and placement.
References:
Ginsberg, L., & Gal, I. (2010). Instructional strategies for teaching adult numeracy skills. National Center
on Adult Literacy.
https://www.researchgate.net/publication/2821862_Instructional_Strategies_for_Teaching_Adult_N
umeracy_Skills
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Rasmussen, C. (2015). Adults as learners: Effective teaching strategies.
https://www.leadingagemn.org/assets/docs/15_Workforce_103_CreatingEffectiveOrientationProgra
ms-CRasmussen.pdf
Literacy Information and Communication System. (2021). Professional development units for CCR
standards in ELA/Literacy. https://lincs.ed.gov/state-resources/federal-initiatives/college-careerreadiness/ela

4. How has your program’s effectiveness been affected by the pandemic? Again, use data to
support your response.
COVID restricted our instructional delivery to online and/or remote learning. For our instructors, this
created challenges in designing instructional activities and assessments. For students, it created challenges
rooted in technology, internet access, and difficulties with online learning platform navigation. This is
reflected in the number of students with less than 12 hours, the number of graduates, and the percentage for
measurable skill gain. Although we had a consistent number of students enrolling into the program, they
stopped earning contact hours and making gains in their progression.
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Section IV. WIOA Partner Activities, Career Services, and Training Services
For this section we will be asking about working with WIOA Partners, alignment with LWDB
plans, infrastructure agreements, one-stop responsibilities, and career and training services.
1. What is the total number of participants in your program who received career and training

services, respectively, during the most recent program year? For definitions of career and
training services and other information, please see the appendix to this report template.

We had 4 students who were enrolled in the National Indian Youth Council. They received career
services from NIYC.

2. What is the average cost per participant for those who received career services and training
services, respectively, during the most recent program year? For definitions of career and
training services, how to calculate these costs, and other information, please see the
appendix to this report template.
We did not provide any funding for the costs for our students to participate in the NIYC program.

3. Describe how services provided are aligned with the local workforce development area plan
(Section 108 of WIOA), including how concurrent enrollment is promoted in programs and
activities under the Workforce Development Activities (Titles I, III, and IV of WIOA, and
as listed in New Mexico’s Combined State Plan). Include information on the activities your
organization provides in response to the regional needs as identified in the local workforce
development area plan.
NIYC receives funding from WIOA, but is not part of the Workforce Development Regions.
During COVID, our partnership with NIYC was very limited. We were able to provide a Zoom
platform for NIYC to connect with our students for recruitment. We also reached out to NM
Workforce and they were able to provide 2 Zoom recruitment sessions during the year.

4. Describe activities and strategies your organization has implemented to demonstrate
partnership with the Local Workforce Development Board (LWDB) and one-stop operators
to plan, develop, and evaluate adult education and literacy activities for the area you will
serve.
We have finalized our MOU with Northern Region Workforce Board. We have reached out to them
recently to try to set up a meeting to outline possible partnership activities, however, we have not
heard back from them, yet.

5. Include a copy of your program’s MOU and IFA (if applicable) with the Local Workforce
Board(s) in the area(s) in which you provide service. Please indicate the amount your
program contributes in your IFA. If you do not have an MOU and/or an IFA, please inform
of us of any efforts or discussions toward MOUs and IFAs in your local area. We want to
get a sense of where you are in these activities, even if you do not have (or yet have) an
MOU and/or IFA.
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Please see attached MOU.

Section V. Career Pathways Activities
For this section, please describe how the program has developed its Career Pathways service
delivery model and supported related career pathway activities during the 2020-2021 program year.
1. Please describe the extent of your program’s participation in the state-sponsored Career
Pathways Institute this year (CPI Year 2) and note any significant developments and/or challenges
in your program’s efforts to move toward a more pathways-oriented service delivery model.
For 2020-2021, UNM-Gallup participated in the Career Pathways Institute with Jeff Fantine. The
Program Director was an active participant in the required PD trainings online. UNM-Gallup worked with
NMSU Grants for the partner activity and was also teamed with other programs in Northern New Mexico
for the final regional activity. These trainings helped guide our program to develop a Program Objectives
document, Student Learning Objectives document, and supplement our lessons with extensions that
complimented the Career Services teaching strategies. Jeff and the NM HED staff also provided all
programs with a document outlining the current programs that offer integrated education programs. This
has provided an opportunity for us to network with a program who offers a similar IE program that we are
looking at. We have also created a loose collegial partnership with NMSU Grants because they are similar
to us in size and student population. They have provided valuable information about how they approached
this task and we are utilizing their prior accomplishments to help us design our IE program.

2. Describe how your organization’s activities provide learning in context, including through
integrated education and training (IET)*, so that an individual acquires the skills needed to
transition to and complete postsecondary education and training programs, and obtain and advance
in employment leading to economic self-sufficiency. *If you offered any IET programs, please
describe how they fulfill the three requirements for an IET program (34 CFR 463)
After the learning modules were created in Canvas, instructors were given direction to layer on
additional teaching strategies. First, all learning modules had to include the CCRS standards framing that
particular lesson. Then, instructors were directed to evaluate each learning module to determine if it could
be contextualized with an extension project or assignment. The steps taken to guide instructors to this final
product has been intense, with professional development offered throughout the process to assist instructors
with teaching and learning strategies that are research-based and effective. For example, in math, geometry
can utilize contextualized instruction related to building construction. In science, the module on the human
body can have multiple extensions to health careers. In social studies, the module on civics and community
engagement can have extensions to registered voting within the students’ families. In reading/writing, the
instructor can assign reading and writing assignments that link to the student’s future goals. This can
include writing a resume or a letter of interest. It can also include vocabulary that is career based. This
piece is critical, because it is the foundation for the program’s plans to create an integrated education and
training program. Specifically, we would like to develop a dual enrollment program that allows students to
complete their HiSet diploma and earn a training certificate at the same time. As we transition back to faceto-face and hybrid learning, we will adapt our online content to include more contextualized instruction.
Contextualized instruction will help a student transition to postsecondary education and training due
to the higher order thinking required to complete assigned tasks and projects. Also, the contextualized
instructional assignments may be in a subject area the student is interested in pursuing as a career. Student
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attrition at a college level can be attributed to several factors: academic preparation and rigor, financial
support, academic support, lack of student engagement, and even lack of family support. For adult learners,
another cause of attrition is trying to juggle multiple roles. These include student, employee, parent, and
child. The juggling of multiple roles can cause role strain, which may lead a student to stop out of
completing a higher education or job training program. Contextualized instruction will provide an incentive
for the student to participate in academic engagement in a learning activity extension that may spark a career
interest, or provide a foundational skillset that allows them to succeed academically, or within the
andragogy learning theory, allows the adult learner to address assumption five, the motivation to learn. In
addition to being motivated to learn and taking ownership of their learning, contextualized instruction will
allow the student to narrow a career field that will provide them the opportunity to earn economic selfsufficiency. Further, research supports that people who have a career are more likely to participate in civil
engagement and exercise their rights as a citizen of the community.

3. If your organization is currently in the process of developing any new IET programming or is
currently working in partnership with another organization or entity to develop such programming,
please describe the nature and status of the effort here.
We are in the process of submitting for the additional grant to develop a new IET program. Right
now, we are focusing on Certified Nursing Assistant. We are in discussion with the Division Chair, Sabrina
Ezzell, on the feasibility of this IET program.

4. If your organization provides formal work-based learning opportunities to your students, or if it
has a collaborative arrangement with another organization or entity to provide such opportunities
(or is in the active planning stages of such an effort), please describe those opportunities and/or
partnerships here.
Currently, we do not have a collaborative arrangement with other entities to provide these type of
opportunities. However, we are in discussion with NIYC to begin working with our students to explore
career opportunities. They will be providing a Career Fair for our students on October 19. This
organization is very active in trying to establish a mutual partnership with our program.

Section VI. Curriculum and Instruction
For this section, please describe your program’s efforts to increasingly align curriculum and
instruction with the adult education College and Career Readiness Standards (CCRS).
1. Describe how your organization’s program a) is of sufficient intensity and quality, and
based on the most rigorous research available so that participants achieve substantial
learning gains; and b) uses instructional practices that include the essential components of
reading instruction.
At UNM Gallup Adult Education, instruction is delivered using three modalities: face-to-face,
online, and remote instruction. Our instructors have attended and participated in professional development
on best practices to deliver instruction in their subject area. The andragogy learning theory framework
promotes the following best practices for adult learners:
•

Plan some activities where students can direct their own learning
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Use active participation and groups for social interaction.
Use a variety of teaching and learning methods, including hands on learning.
Make the learning relevant to what students will be doing when they leave the classroom.
Spend less time lecturing and let students work on solving problems.
Provide a supportive learning environment with multiple resources, breaks, and opportunities to ask
questions and correct mistakes.

Rasmussen (2015) suggests that instructors of adult learners utilize the following methods of instruction to
promote positive engagement: case studies, simulation, games, problem solving, self-assessments, quizzes,
reflection, and lecture. She also suggests that instructors utilize and promote the following styles of
learning, as students are stronger learners in one of the styles: visual, auditory, or kinesthetic.
To teach reading, writing, and speaking, our instructors are developing lessons that fall under the
andragogy framework. Specifically, they are creating lesson topics that are familiar to adult learners and
their life experiences. Reading and writing instructors will utilize online professional development created
by Literacy Information and Communication System (LINCS) to guide their instructional development or to
strengthen the lesson modules that have already been created. LINCS has created a powerpoint series
promoting how to link reading/writing lessons in adult education to the CCRS teaching standards.
Our reading/writing instructors are highly qualified to teach reading instruction. They are endorsed
to teach ELA in elementary, middle, and high school grade levels. Our curriculum map has divided the
reading/writing courses into three learning levels: elementary, middle, and high school concepts. Thus,
although we may get students who have very low literacy levels, our elementary level instructor has
prepared instruction to address low reading concepts such as decoding, letter identification, phonics,
phonemic awareness, pronunciation, developing fluency, and raising comprehension. The middle school
level builds on those foundational reading skills to improve fluency and comprehension. Writing skills are
also developed to compliment and strengthen reading skills. Finally, the high school reading/writing course
gives students the final tool skillset needed to master the reading assessment administered by HiSet.
References:
Rasmussen, C. (2015). Adults as learners: Effective teaching strategies.
https://www.leadingagemn.org/assets/docs/15_Workforce_103_CreatingEffectiveOrientationProgra
ms-CRasmussen.pdf
Literacy Information and Communication System. (2021). Professional development units for CCR
standards in ELA/Literacy. https://lincs.ed.gov/state-resources/federal-initiatives/college-careerreadiness/ela

2. Describe how your organization’s activities effectively use technology, services, and
delivery systems, including distance education, in a manner sufficient to increase the
amount and quality of learning and how such technology, services, and systems lead to
improved performance.
Since COVID, UNM Gallup Adult Education has had to move all instruction online. The
COVID environment challenged our program to utilize technology on multiple levels to provide
services to our students. This transition has also presented challenges for our students. For our
geographic area and the community of Gallup, we discovered that many of our students do not have
devices to access online instruction and a majority of our students do not have an internet provider
at home. This caused issues regarding equity and access to our program’s instructional delivery.
Additionally, we have discovered that students are not fluent in digital literacy in regards to online
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learning platforms and its associated online tools. This includes Canvas online classrooms, email
and password set up, and Zoom.
To address this area of deficiency, we have created a digital literacy orientation. We require
new students to attend the two-part series which introduces them to Canvas and how to complete the
assignments and upload them for assessment. We have found that this mandatory orientation has
addressed many issues facing our students’ familiarity with Canvas. This has impacted their quality
of learning in a positive manner. Instructors noticed that they did not have to spend the first couple
of weeks providing individual tutoring sessions showing students how to use Canvas. They had
been spending valuable time providing these sessions. Also, instructors are noticing that
assignments are being posted in a timely manner and that it is being done correctly.
Since COVID restrictions have lifted, UNM Gallup Adult Education plans to offer face-toface and online hybrid instruction. This will allow students who have other commitments such as
work and family to still be able to earn their high school equivalency diploma certificate. We have
received 25 Chromebooks from the state office that we have passed out to students for use at home.
We purchased 30 laptops in Spring 2020 and will utilize these as check out laptops for student use
in the adult education building.
Since COVID, we have also implemented a distance learning option. Our instructors have
made copies of all the modules they created in the online classrooms. These include copies of the
powerpoints, assignments, quizzes, and tests. They also provide two tutoring sessions each week
through Zoom so that online and distance learning students can join for tutoring assistance.
Instructors have also utilized telephone calls with students to do tutoring in this way. Some
instructors have noted that some students who struggled with the online Canvas classroom
performed successfully when they switched to distance learning packets. We have tried to be
responsive to the different needs students have when face-to-face instruction is not an option.
Finally, we have moved our office to the main UNM-Gallup Branch campus. This move
has provided consistent and adequate wireless internet that our students can use on campus. Before,
our previous building did not have reliable wireless internet, often not allowing more than 4 users
online.

3. Describe your program’s efforts to implement the CCRS and any challenges to the full
implementation of the standards. Please include information on curricular resources used to
support the implementation of CCRS.
UNM Gallup has redesigned the curriculum map to ensure that College and Career
Readiness Standards and HiSET teaching standards are being taught in each course. Using this new
curriculum map, a progression model has been developed that has three subject learning tracks:
reading/writing, math, science/social studies.
UNM Gallup Adult Education proposes to continuously revisit the curriculum map to
ensure it meets current research regarding how to teach low level literacy and ELL learners. We
will also offer different modalities of learning to students that include face-to-face, online, and
remote to provide equitable access for all students. Our instructors will continue to seek out and
participate in professional development opportunities regarding literacy and ELL teaching
strategies. We will purchase an online literacy curriculum program that compliment our current
teaching classrooms to provide a complimentary opportunity for students to further develop and
strengthen their literacy skills. We will provide the physical space and technology for students to
come in and complete their reading/writing work on student laptops available for in-house check out
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and offer tutoring support with our full-time teaching staff on site. We will hire qualified instructors
who are certified in reading/writing and will hire a qualified ELL instructor who possesses the ESL
(English as a Second Language), ELL (English Language Learner), SEI (Structured English
Immersion), or TESOL (Teaching English as a Second Language) endorsement. At enrollment, our
program coordinator who is our onboarding and testing specialist will use the intake assessment
forms to determine if a student may be a low level literacy student or an ELL learner. This student
will be referred to the Director, who possesses an SEI teaching endorsement, for further assessment
and placement. Further, our curriculum framework utilizes the andragogy learning theory, which is
the adult learning theory. Using the andragogy theoretical framework, we are encouraging our
instructors to embed literacy in all subject areas and to provide learning opportunities that utilize
contextualized instruction. Contextualized instruction is a strategy utilized by instructors to embed
functional literacy learning opportunities.

VII. Integrated English Language and Civics Education (IELCE) Activities
For this section, if your program received IELCE funding for 2020-2021, please describe IELCE
activities and services provided by the program this fiscal year.
(If your program does not receive IELCE funding, just indicate N/A).
1. Please indicate the number of IELCE students (12+ hours)
N/A

NA

served:

2. Describe your program’s efforts in meeting the requirement to provide IELCE services in
combination with providing access to integrated education and training activities.
3. Describe how your program is progressing towards program goals of preparing and placing
IELCE program participants in unsubsidized employment in in-demand industries and
occupations that lead to economic self-sufficiency as described in WIOA section 243(c)(1)
and discuss any performance results, challenges, and lessons learned from implementing
those program goals.
4. Describe how your program is progressing towards program goals of ensuring that IELCE
program activities are integrated with the local workforce development system and its
functions as described in section 243(c)(2) and discuss any performance results, challenges,
and lessons learned from implementing those program goals.

VIII. Programs for Corrections Education and the Education of Other
Institutionalized Individuals
For this section, if the program served incarcerated or other institutionalized individuals as defined
in WIOA Sec. 225, please describe the activities and services provided by the program this fiscal
year.
(If your program did not provide these types of services in 2020-2021, just indicate N/A).
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1. Please indicate the number of Corrections Education and the Education of Other
Institutionalized Individuals students (12+ hours) served:

N/A

2. Describe your program goals and activities for serving this student population as well as
any transition activities that allow for students to continue receiving services upon release.
3. Describe the relative rate of recidivism for criminal offenders served. Include the methods
and factors used in calculating the rate for this reporting period.

IX. Staff and Professional Development
Please fill out the chart below providing information about your program’s staff, their levels of education, years of experience in
adult education, and professional development received in 2020-2021. If you have your own program tracking system/spreadsheet,
you may simply attach those in lieu of the sheet below.
Last Name
Thacker

First Name

Position

Tonya

Program
Manager/Director

Full or
Part
Time

Educational
Attainment

Full

MA

Years of
Experience in
Adult
Education
1

Professional Development Attended
IDEAL
Career Pathways

Smith
Sice
Laate
ALL

Tsethlikai
Gorman
Cox
Bowannie

Ashley

Program
Coordinator

Jacinta

Adult Educator

Laate

Tutor, Sr

Full

BA

2

Full

BA

10+

Full

AA

10+

STAFF

Adrienne
Autumn
Loretta
Bryston

Program
Coordinator
Non Credit
Instructor
Non Credit
Instructor
Non Credit
Instructor

Full

AAS

9

Part

BA

1

Part

MS

1

Part

BA

1

HiSET Webinar

Date
1112/2020
20202021
10/2020

Location
Zoom
Zoom
Zoom

UNM ABE Canvas PD
COABE 2021
NMAEA 2021

1011/2020
Monthly
1112/2020
Monthly
2021
2021

Zoom
Zoom
Zoom

None

NA

NA

None

NA

NA

None

NA

NA

None

NA

NA

UNM ULEAD Course
UNM ABE Canvas PD
IDEAL

Zoom
Zoom
Zoom

X. Fiscal Survey

PLEASE REVIEW AND FILL OUT THIS SECTION IN ITS ENTIRETY, ALL DONATED
COSTS MUST BE TAKEN INTO CONSIDERATION
1. Please indicate Total hours contributed – Volunteer Tutors
Total hours contributed
Fair Market Value per Hour
Total
0
2. Please indicate FY 2020-2021 hours contributed – Volunteer Admin (Receptionist/Front Desk)
Total hours contributed
Fair Market Value per Hour
Total
0
3. Please indicate FY 2020-2021 hours contributed – Board of Directors (Organizational
Development)
Total hours contributed
Fair Market Value per Hour
Total
0
4. Please indicate total fair market value of donated supplies and materials.
(e.g., books)
5. Please indicate total fair market value of donated equipment.
6. Please indicate total fair market value of donated IT infrastructure and
support.

0
0
0

Please estimate the Total indirect, in-kind expenses donated by your institution. This refers to all types of
space, infrastructure, and instructional support. For space cost calculations, you can 1) estimate your
institution's fair market rental value per square foot per month, or 2) you can provide the institution's building
renewal and replacement allocation (and cite the source document). At a minimum, please indicate the
approximate square footage of donated space (for NMHED to calculate at an average rate).

1. Please indicate square footage of donated space (all space your program uses that you do
not have to pay fees for use)
Square footage of donated space Fair Market Value per Square foot
Total
5,699
Alternate option:
Please indicate institution’s building renewal and replacement allocation
(Please cite the source document for the amount)
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X. Fiscal Survey (Continued)
A. Additional grants, funding from partnerships, etc.
Please list other sources of support and their contributions for FY 2020-2021.
Source
None

Amount
0

B. Program Income Activities
Please indicate the amount of PROGRAM INCOME generated from
your program for the 2020-2021 fiscal year.

0

Please list the PROGRAM INCOME EXPENDITURES below:
None

AEFLA allowable activity

0

Amount

C. Administrative Costs
Please provide the percentage of your federal allocation that you spent on administrative costs.
WIOA provides specific definitions for administrative costs in section 3(1).
Please attach your NRS tables and MOU/IFA documents to the end of this document, scan it, and,
if possible, submit one single PDF document to: adult.education@state.nm.us AND
amy.anderson@state.nm.us no later than 5:00 p.m. on September 1, 2021.
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Appendix: Career and Training Services
WIOA section 116(d)(2)(F) specifies that in the Statewide Annual Performance Report, programs
must provide “the average cost per participant of those participants who received career and
training services, respectively, during the most recent program year and the three preceding
program years.” WIOA defines career services and training services for all core programs in
sections 134(c)(2) and 134(c)(3). Those that are applicable to AEFLA are listed in the table
below. As you can see, there are five general AEFLA activities defined as career services and one
training service (IET programs).
Please note that this is the first time the state office has requested cost calculations for career and
training services in the Annual Report. As such, we do not expect you to calculate these costs for
the three preceding program years, as stipulated by WIOA Section 116. For this report, we ask you
to calculate these costs only for Program Year 2020-2021.
We fully recognize that calculating these costs may be difficult this year, as you may not have been
aware that you would need to keep track of these expenditures separately. This year, please do your
best to calculate these expenditures faithfully; we appreciate your efforts. Please plan to collect this
information carefully in the current program year, as this reporting will be a part of the annual
report going forward. We have plans to issue further guidance on tracking these costs in the near
future; please contact the state office for assistance as needed. When you have questions, please
send them to us. Those will help us craft the guidance.
The calculation for the average cost per participant of providing career services is:
Total expenditures for Career Services (excluding administrative costs*) / Total participants
receiving career services** from your AEFLA-funded program.
The calculation for the average cost per participant of providing training services is:
Total expenditures for training services (excluding administrative costs*) / Total number of
participants receiving training services from your AEFLA-funded program.
*WIOA provides specific definitions for administrative costs in section 3(1).
**Please note that because of the nature of career services (see table below), all or nearly all of the
students in your programs receive career services.
OCTAE Program Memorandum 17-2 provides more detailed discussion of career and training
services as well as further instruction on calculating these costs accurately. You can access this
Memorandum at https://www2.ed.gov/about/offices/list/ovae/pi/AdultEd/octae-program-memo-172.pdf
Career and Training Services Applicable to AEFLA
Outreach, intake, and orientation information
Initial assessment of skill levels including literacy, numeracy,
and English language proficiency, as well as aptitudes,
abilities, and supportive services needs

Category of Service
Career Service
Career Service
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Referrals to and coordination of activities with other programs
and services.
Provision of performance information and program cost
information on eligible providers of education, training, and
workforce services by program and type of provider.
Provision of information on availability of supportive services
or assistance and appropriate referrals (including child care;
child support; medical or child health assistance available
through the State’s Medicaid program and CHIP; SNAP
benefits; EITC; assistance under TANF, and other supportive
services and transportation)
Integrated Education and Training (IET) programs

2020-2021
Career Service
Career Service
Career Service

Training Service

Source: Program Memorandum OCTAE 17-2, Appendix 7 – Table C

X. Fiscal Survey
PLEASE REVIEW AND FILL OUT THIS SECTION IN ITS ENTIRETY, ALL DONATED
COSTS MUST BE TAKEN INTO CONSIDERATION
1. Please indicate Total hours contributed – Volunteer Tutors
Total hours contributed
Fair Market Value per Hour
Total
0
2. Please indicate FY 2020-2021 hours contributed – Volunteer Admin (Receptionist/Front
Desk)
Total hours contributed
Fair Market Value per Hour
Total
0
3. Please indicate FY 2020-2021 hours contributed – Board of Directors (Organizational
Development)
Total hours contributed
Fair Market Value per Hour
Total
0

4. Please indicate total fair market value of donated supplies and materials.
(e.g., books)
5. Please indicate total fair market value of donated equipment.

0
0

6. Please indicate total fair market value of donated IT infrastructure and
support.

0

Please estimate the Total indirect, in-kind expenses donated by your institution. This refers to all types of
space, infrastructure, and instructional support. For space cost calculations, you can 1) estimate your
institution's fair market rental value per square foot per month, or 2) you can provide the institution's
building renewal and replacement allocation (and cite the source document). At a minimum, please indicate
the approximate square footage of donated space (for NMHED to calculate at an average rate).

1. Please indicate square footage of donated space (all space your program uses that you do
not have to pay fees for use)
Square footage of donated space Fair Market Value per Square foot
Total
5,699
$2.50
$14,247.50
Alternate option:
Please indicate institution’s building renewal and replacement allocation
(Please cite the source document for the amount)

