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Section I. Program Narrative Report

Directions: Answer each of the following questions. As you complete your narrative, include program data and/or
research on which you base these practices as appropriate to answering the questions.

1. Please list your program’s three highest priority goals for the 2019-2020 program year. Discuss your
program’s progress on each of these goals, as well as any additional program year highlights you care to share.
If you encountered significant goal-related challenges that were NOT due to the COVID pandemic, please cite
them here; pandemic-related program impacts will be addressed separately in question #4 below.

The highest priority for DACC Adult Education at the start of FY20 was to increase the capacity with our
instructional staff to meet the shifts to the intensity and rigor of course work required to meet the demands of
WIOA. We invested in providing professional development to all instructors, and ran a cohort of instructors
through an instructional leadership program. We sought to train this group of senior teachers, who volunteered to
participate, to become a resource for other instructors and improve the overall instructional quality at DACC
Adult Education. The focus of our instructor training shifted mid-year, to align more closely with state career
pathways initiatives. In the course of working through the career pathways training provided to the state, we
determine that it was necessary to shift our attention to instructional practices that support career pathways. We
decided that not only does DACC Adult Education need to provide the high-quality content instruction but to
contextualized this instruction to the world of work. In addition to adding this career focus in context with
traditional adult education content, we also developed a career pathways program.

The Atlas Career Pathways Program is a four-day course that allows students to explore careers that they are
interested in pursuing, to identify transferable job skills that they have acquired through their lived life
experiences, and create a college and career plan. We hope to not only use this program as a driver for
contextualization of the learning in our content classes, but also to help facilitate transition to post-secondary
education and training. We will launch this program in Fall 2020.

DACC adult education also made several administrative changes to support the instructional changes we began in
FY20. We changed the name of the program to the DACC Centers for Education and Career Development to
demonstrate the focus on education and career to our community. We also worked to change our instructor
compensation model to use a credit hour equivalency modeled after DACC’s adjunct faculty salary scale. This
change allows us to be competitive with other departments in the college. We changed the name of our High
School Equivalency program to be called the Foundational Skills program, as we wanted to illustrate through our
program names that the foundational skills program is more than a high school equivalency preparation program.
The foundational skills program shifts the end point of the program from earning an HSE diploma to a more
nebulas end point, that it goes beyond and is more than an few classes to get someone ready to sit for a test.

2. Describe any cooperative arrangements your organization has with other agencies, institutions, or
organizations for the delivery of adult education and literacy activities. Please specify degree of formality for
each arrangement described (e.g. purely informal agreement vs. MOA/MOU.) How have these collaborations
supported your program’s goals?

DACC Adult Education undertook a partnership with Las Cruces Public Schools to provide adult education
services for LCPS parents in connection with their 215 century program which provided activities for the children.
We served approximately 60 students in this partnership, and we combined adult education content with
instructional content intended to assist the adult students help their k-12 student. This was an informal
partnership, but we feel that it is an important pilot and will provide information to build a more formal and
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structured family literacy project as part of our next grant proposal. We are continuing this partnership in FY21
but is a more limited capacity in response to the pandemic.

3. Describe your participation in any statewide initiatives and how that participation has affected your
program’s goals. (For example: Justice Initiative, Career Pathways Initiative)

DACC Adult Education participated in both the Justice Initiative and the Career Pathways Initiative. The justice
initiative was very important to the development of our career pathways initiative, we found early on that there
were many areas of intersection between the work we were doing developing our project under the justice
initiative and the career pathways work we undertook.

The work we did to develop a set of operating procedures to support justice involved individuals provided
important insight into the needs of students who have been involved in the court system. What we found is that
students may have very different needs depending on their status with the criminal justice system, but one
consistent thread through all of our work over the year was that students needed to improve their employment
opportunities. We anticipated writing procedures to facilitate communication with parole and probation,
providing flexible learning environments for students who are re-entering the larger community, which we did do,
but what we determined was even more important was to work to develop ways to address the needs of students
with past criminal convictions in the context of the Career Pathways Program.

We included the program specialist working in the justice initiative project with our career pathways project to
specifically address the needs of students involved in the criminal justice system. We developed some procedures
to provide general information about different career fields that may not be open to someone with a felony
conviction. We decided to include this information in all Atlas Career Pathways classes because we know that we
likely have students who have not disclosed that they have been involved with the criminal justice system.

DACC Adult Education changed almost every aspect of our program in response to our participation in the career
pathways program. We developed a new career pathways program, changed our name, changed the name of our
HSE program, changed the vertical alignment of our classes. It was transformative to our program.

4. Please describe the impact of the COVID pandemic on your program. How were goals, timelines, and
collaborative arrangements affected? Describe any substantial changes your program made to both general
service delivery and to specific policies or procedures, including testing.

The Corona Virus pandemic had a swift and severe impact on our program. Prior to the start of the pandemic in
March we had very few students accessing any digital curriculum, we had 200 seats in Burlington English but we
only had 50 regular student users. A handful of instructors were actively using this digital curriculum, courses
were offered in a traditional face to face model, where student hours outside of the classroom were not captured.
All services were offered in person, and students only had to come to one of our learning centers to have access to
open computer labs, tutoring, advising, assessment, registration, and orientation. This all changed dramatically,
DACC/NMSU extended spring break, and during this time the decision was made to close campus to most of the
campus community, only security and facilities continued to work in person on campus.

Adult Education pivoted to a 100% at a distance program in the span of two weeks. We moved quickly to acquire
more Burlington English seats, and purchased essential education seats for our students in the foundational skills
program. The program developed a way of recording student hours, revamping our student sign in sheets to
accommaodate necessary pandemic related program changes. We developed a methodology to ward instructional
hours in the teacher verification model using the college and career readiness standards, Webb’s Depth of
Knowledge, student level, and the volume of work to determine how much time a particular assignment would
take to complete. Instructors were provided with written instructions in how to use the teacher verification model
to award instructional hours to students, and we also provide workshops to instructors in how to determine
attendance hours at a distance. We were as flexible as possible, we shipped textbooks to students who could not
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access the digital curriculum, we allowed instructors to work individually with students over the phone when they
could not use zoom. There was a steep learning curve for students, instructors, and staff. One area that was
greatly affected by the pandemic was our assessment processes. Early in the campus closure all assessment was
suspended, both internal TABE assessments and official HSE assessments. When remote assessment proctoring
was made available our program quickly adopted this new assessment options. Unfortunately, remote assessment
was very difficult for both students and staff, one of the main challenges for our program was the system
specifications required for students to assess remotely.

At the outset of fiscal year 20, DACC adult education set an ambitious goal to post test 75% of our qualified
students, and of those post tested students to see 80% of students make an EFL gain. This creates a mathematical
function that regardless of the population size if both conditions are met your overall EFL gain for the year will be
60%. We were on track to meet this goal until March. Overall our post test success rate almost hit our 80%
target, but we did not make our target of assessing 75% of our students. Our overall MSG by EFL was
dramatically impacted by our ability to conduct remote assessment. In addition to the challenges of internal
TABE assessment, the number of HSE completers was dramatically lower than in previous years because of the
statewide shut down of HSE assessment centers. The DACC assessment center was not opened until July, and
students did not have the ability to complete their assessment sequence to be include in our NRS data tables. This
will continue to effect TABE 5 for the next calendar year. We are still not able to assess students face to face, and
do not anticipate a return to campus until Spring 2021.



Section Il. Student Data 2019-2020

Please enter the following information regarding student count/hours for:

e your total program
e each satellite site

Total Site: QLC Site: CLC Site: MLC Site: GLC Site: SLPLC
Program
Total count of students with fewer than 12 hours (Table 2A) 381 137 79 77 33 62
Total count of students with 12 + hours 1213 386 114 290 207 283
Total contact hours for students with 12 + hours 88,152.61 | 25061.61 | 7643.32 13730.3 1731572 | 24288.01
Average contact hours for students with 12 + hours 79 67 65 67 62 84 86
Average_ contact hours for students with 12 + hours experiencing 11716 118 955 591 1225 12913
level gains
Count of all HSE graduates with 12 + hours 16 6 1 6 3 0
Count of HSE en Espafiol graduates with 12 + hours 3 0 0 3 0 0
Post Test Rate ABE (Divide Column B ABE Total of Table 4b 0 0 0 0 0
by Column B ABE Total of Table 4) 31% 35% 48% 33% 18% 43
Post Test Rate ESL (Divide Column B ESL Total of Table 4b by 0 0 0 0 0
Column B ESL Total of Table 4) 48.5% 36% 55% S1% 61% 240
Percent of ABE students with 12+ who separated before 0 0 0 0 0 0
achieving MSG (Divide Column G ABE Total on Table 4 by 59% 58% 54% 56% 68% 63%
Column B ABE Total on Table 4)
Percent of ESL students with 12+ who separated before 0 0 0 0 0 0
achieving MSG (Divide Column G ESL Total on Table 4 by 42% 33% 38% 39% 34% 35%
Column B ESL Total on Table 4)
Please indicate your retention rate to 40 hours or more. (# of 0 0 0 0 0
ABE students with 40+ instructional hours divided by Table 4, 52% 53% 45% 54% 63% 19
Column B ABE Total)
Please indicate your retention rate to 40 hours or more. (# of 7506 68% 66% 7506 79% 198

ESL students with 40+ instructional hours divided by Table 4,
Column B ESL Total)

Total # of students reporting TRANSPORTATION issues
that impact the ability to participate in the AE Program.

Total # of students reporting CHILD CARE issues that
impact the ability to participate in the AE Program.




Adult Education Local Provider Annual Report 2019-2020

Service

Please provide a list of communities or organizations requesting Requested

services or additional service from your program.




Section I11. Evaluation of Program Effectiveness

In this section please address program performance and demonstrated effectiveness. Look at the
data for individual sites, as well as for your program as a whole.

1. What approaches does your organization currently use to improve performance, and how does
your organization share promising practices among your program sites?

DACC Adult Education uses a systematic data analysis system to evaluate the effect of changes in
the program in a continuous improvement model. In fiscal year 20 we decided not to make more
the administrative changes, and to continue to collect data on the effect of the changes made in the
previous two fiscal years. These changes included:

e Increased the intensity of our classes, increasing the class hours from 4-6 hours per week to
9-20 hours per week.

e Post-testing every student when they accumulate enough hours to post test, rather than
waiting until the end of the semester.

e Testing ESL students in all four domains of language acquisition — reading, writing,
listening, and speaking.

e Migrating all HSE testing to TABE 11/12 online.

e Requiring all students to be registered and attending a comprehensive adult education
course.

The program felt it important to have consistency across all program sites and we have slowly
integrated program operations across all program sites in this way we are able to share promising
practices, pilot programs at single site locations and evaluate the programs for implementation
program wide.

We also analyze point in time data across the program, in the chart below you can see a
comparison of program data taken from March 2019, and March 2020 representing the pre-
pandemic program performance. The post test rate between the years is similar, but they post test
success rate improved in FY20.

o
&> &
A ey
Participa |Tested Rate Table4 |Table 4b |Participa |Tested Rate Table4 ([Table 4b
Whole 1110 472 42.5% 30.2% 69.5% 1115 449 40.3% 31.9% 77.5%
QLC 332 161 48.5% 29.9% 60.9% 341 118 34.6% 28.1% 78.8%
CLC 105 61 58.1% 45.9% 85.2% 103 54 52.4% 36.5% 68.5%
MLC 184 58 31.5% 25.7% 75.9% 204 71 34.8% 26.7% 74.6%
GLC 216 106 49.1% 37.3% 74.5% 190 101 53.2% 46.8% 84.2%
SLPLC 273 86 31.5% 20.6% 64.0% 268 105 39.2% 29.5% 76.2%
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2. When you look at your program data, how effective do you gage your program to be, and why?
Discuss areas of both strength and challenge, grounding your answer in the data.

Our review of program data demonstrates that we are an effective program. We have continued to
improve student outcomes, and were on track to meet our goal of reaching 60% MSG by the end of
the fiscal year. Unfortunately, the pandemic disrupted our ability to post test students and we were
not able to achieve this goal. At the end of FY19 our post test success rate was 75.3%, we
improved this to 79.3% in FY20. The post test success rate demonstrates that our instructional
program is sound, and that students who persist to the post test threshold are able to improve their
educational functioning level. Another indicator of our effectiveness of serving the community is
demonstrated in our overall student population. Over the last five fiscal years program enrollment
had trended downward, our student population in FY17/18 was over 1,500 students. We were able
to stop this downward trend and we even saw a small increase our student enrollment levels from
fiscal year 19.

3. When you look at your program data, what noteworthy trends do you see? Anchor your answer
in the data and discuss any action items these observed trends may suggest.

As discussed above, student enrollment has trended down, but we improved our student enroliment
this fiscal year. We believe that the changes to the rigor and intensity in the program has resulted
in higher levels of student satisfaction and lead to strong word of mouth promotion of the program.

Student Enrollment by Year

1000

Headcount
Headcount

The enrollment demographics of our program are skewed. We tend to enroll a larger percentage of
women in the program than we see in the greater community population. We are working to
develop programing that traditionally attracts more men, such as our building and construction
technology IET program. We would like to see our program enrollment more closely match the
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demographics of our community, and are exploring ideas to market programs toward specific under
represented populations.

4. Describe any program improvement initiatives you plan to pursue that were not already
discussed in question #3 above.

The program improvement initiatives we plan to pursue are largely in response to the disruption of
the pandemic and is largely contingent upon public health orders and access to in person
assessment. In fiscal year 21 we anticipate lower than normal MSG due to the use of provisional
EFL assignment. We prioritized serving students and providing instruction over our ability to
make measurable skill gain. It was a difficult decision to make but ultimately we felt it was more
important to provide instruction and help students who are not able to take an official
preassessment even though we recognize that this will cause us to lose MSGs that may have been
made had we been able to appropriately assess all students at entry.

5. How has your program’s effectiveness been affected by the pandemic? Again, use data to
support your response.

The pandemic immensely disruptive to our program operations, instruction and assessment.
Between March and June in FY'19 we administered 172 post assessments, in the same period in
FY20 we administered only 86 post assessments. The post test rate directly relates to our MSG
rate. Even though we saw an increase in the overall post test success rate in FY20 our MSG rate
fell by 9% when compared to FY19. This decrease is a direct result of our inability to post assess
students. Additionally, in FY18 and FY 19 we reported approximately 40 students received a High
School Equivalency diploma, but in FY20 we had 19 students achieve their diploma. This is the
direct result of the testing center closures in New Mexico. We were anticipating seeing the number
of HSE diplomas to increase this fiscal year, but the pandemic made it impossible for students to
complete their assessments.

Section IV. WIOA Partner Activities, including Integration with One-Stop
Partners

For this section, please describe how the program has provided or supported services in the
workplace development, career, employment and training arena.

1. Please provide an estimate of FEDERAL FUNDS used during the
2019-2020 fiscal year to support Title | WIOA related activities and $0
services through the One-Stop system.

2. Describe how services provided are aligned with the local workforce development area plan
(Section 108 of WIOA), including how concurrent enrollment is promoted in programs and
activities under the Workforce Development Activities (Titles I, 111, and IV of WIOA, and as listed in
New Mexico’s Combined State Plan). Include information on the activities your organization
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provides in response to the regional needs as identified in the local workforce development area
plan under section 108 of title | of WIOA.

Adult education services are aligned with the state plan and the local workforce development plan,
we provide basic skills instruction, this upskilling improves not only the employment prospects for
our participants but also helps meet the need for a qualified workforce in our region. We are
hopeful that the new four-year plan, being drafted in the current fiscal year will be more inclusive of
Title 11 as part of the workforce system. We have worked to establish relationships with individual
board members, the WIOA administrative entity, and our other core partners.

DACC adult education worked to develop a strong relationship with the core partners in the
southwestern workforce development region. We have had several successes, we worked with our
Title 11 partners to pressure the local workforce development board to establish a separate seat on
the board for a Title Il representative as required under WIOA. Debbie Maldonado was designated
to represent Title 11, this change to the board composition was a significant accomplishment in the
Southwest Region and it took the concerted effort of all the local providers of adult education in the
Southwestern region to get this representation. Additionally, we were able to lobby the local WIOA
administrator to present to the board a change to the supportive services policy to allow adult
education participants to access supportive services to facilitate their participation in adult education
programs. While there is still more work to be done, we are extremely pleased with the progress
made this fiscal year — we were able to further solidify the position of adult education as a full core
partner under WIOA.

3. Describe activities and strategies your organization has implemented to demonstrate partnership
with the Local Workforce Development Board (LWDB) and one-stop operators to plan, develop,
and evaluate adult education and literacy activities for the area you will serve.

We have strived to develop a strong working relationship with both the workforce board
and the one stop operator to develop projects to support specific student populations this
fiscal year. One such example is the work we did with our Justice initiative grant, we were
able to establish strong partnerships with Title | representatives who work with re-entry
students to help them transition back to community life. Additionally, we have worked
with the current one-stop operator to develop IET programs to support both Title I adult and
Title 1 youth participants. We are still in the development phase of this project, but hope to
implement some IET programs that blend funding from Title | and Title Il to access ITA
dollars to pay for the training component of the IET, and Title Il funds to pay for the
required adult education program. We have proposed a project to support employer
engagement — we are able to fund specific adult education classes to a specific employer’s
incumbent workforce. We hope to partner with the Title 111 employment engagement team
to be able to offer this type of programing as a service to employers in Dofia Ana County.
This should be a value-added proposition for the employers and furthers the goal of adult
education of developing workplace skills to help students find and keep family sustaining
employment.

4. Include a copy of your program’s MOU and IFA with the Local Workforce Board(s) in the area(s)
in which you provide service. In the event that the MOU or IFA are not complete, please discuss.
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Section V. Career Pathways Activities

For this section, please describe how the program has developed its Career Pathways service
delivery model and supported related career pathway activities during the 2019-2020 program year.

1. Please attach your original Career Pathways Initiative Action Plan + final Progress and
Sustainability Plan to this report.

2. Describe how your organization’s activities provide learning in context, including through
integrated education and training (IET)*, so that an individual acquires the skills needed to
transition to and complete postsecondary education and training programs, and obtain and
advance in employment leading to economic self-sufficiency. *If you offered any IET programs,
please describe how they fulfill the three requirements for an IET program (34 CFR 463)

DACC adult education created three IET pathways and served approximately 24 students in full
IET programs or pre-1ET programs. The pre-IET programs were designed to prepare students to be
successful upon acceptance into an IET program. We had the most success in our IET partnership
with the Building and Construction Technology team. This IET program integrated professional
training in construction leading to an NCCER Core credential, adult education improving student
foundational skills in math, reading, and writing as well as serving ESL students, and soft skills
training using a common set of course outcomes. In this program the adult education instructor,
the training provider, as well as department leadership in the Building and Construction
Technology department collaborated closely to develop a truly integrated program which supported
student growth academically and in their career development. The training provider was dedicated
to assisting our students and during the pandemic made individual appointments with students to
provide them an opportunity to complete required lab time to complete their certificate.

We also ran an IET program with the medical assistant program, focusing on the first credential —
certified nursing assistant- in the long list of possible career pathways in the medical field. This
program was co-taught with the clinical supervisor, and training instructor also taking on the role
of adult education provider. The classes linked the training content, adult education content, and
specific soft skills required in the medical field. Adult education staff carefully monitored the adult
education content of the course to ensure that students where receiving appropriate standards based
adult education programing in addition to the training. The goals of both the adult education
component and the training component were identical, and were presented as one single set of
instructional goals and communicated to students. The main challenge we found with the CNA
program was access to clinical sites for students to earn the required clinical study hours to sit for
the state licensing exam. In March all the clinical sites were closed to students and there was no
way for students to complete the program until recently. We are pleased to report that several
students were able to complete the clinical hours in July and August and will sit for their licensing
exam this September. It was only through the dedication of the instructors and the health sciences
department leadership that our students were able to continue to pursue their goal during this global
pandemic. A CNA license and an NCCER Core credential are both the first step into careers in
their respective fields, and we believe that there are several students that will continue to progress
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in these fields, earning more stackable credentials leading to greater and greater access to
employment.

The third IET program was the most challenging program. The first responder program started as a
pre-1ET, but never progressed to a full IET program. Students struggled to complete the pre-IET
requirements, and while students did start the training program in January, the program struggled to
find traction after the campus was closed in response to COVID-19. We are reviewing this IET
program to determine if there is enough interest from the adult education student population to
sustain an IET program long term. One avenue of investigation is to determine the need to basic
skills integration, and First responder certification in the volunteer fire departments in the area.
There is anecdotal evidence that there is a population of volunteer fire fighters lacking a high
school credential who need some foundational skills acquisition to start the process of becoming a
first responder in New Mexico, and possibly eventually becoming an emergency medical
technician, or a paid fire fighter. The first responder IET may be better suited to this specific
community rather than looking for recruits in the larger community of adult education students.

3. If your organization is currently in the process of actively developing any new IET
programming or is currently working in partnership with another organization or entity to develop
such programming, please describe the nature and status of the effort here.

We are working with the one stop operator and the local WIOA administrator to develop an IET
project which blends ITA funds from Title Ib adult, dislocated worker, and youth programs, and
adult education funds to provide learning opportunities for students in information technology, and
are exploring other in demand industries. We have established the need and benefit of these types
of programs and are currently developing the participant requirements and responsibilities of each
partner. We have been engaged in this conversation over several years, but are starting to see our
efforts make progress in the development of this program. We have temporarily suspended our
plans to expand IET offerings in health care due to the limitations for in person learning and
clinical practicum hours due to the pandemic.

4. If your organization provides formal work-based learning opportunities to your students, or if it
has a collaborative arrangement with another organization or entity to provide such opportunities
(or is in the active planning stages of such an effort), please describe those opportunities and/or
partnerships here.

DACC does not currently have a formal work-based learning program.

Section V1. College and Career Readiness Standards

For this section, please describe the program’s progress toward implementation of adult education
college and career readiness standards (CCRS). Of course we understand that your answers to the
questions below will necessarily include both pre-and-post pandemic realities. We trust you will
capture both and organize your responses in a way that makes most sense to you and adds helpful
perspective to information already supplied in earlier sections of this report.
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1.

2.

Describe how your organization’s program a) is of sufficient intensity and quality, and based on the
most rigorous research available so that participants achieve substantial learning gains; and b)
uses instructional practices that include the essential components of reading instruction.

Continuing our program improvement plan from fiscal year 18/19 we monitored the changes to
class intensity to ensure that they were sufficient to meet student academic needs. Our post test
success rate of 79.3% indicates that our programs were rigorous enough to meet students’ academic
needs. The program provided professional development in instructional planning using the college
and career readiness standards, instructors were provide an electronic copy of the college and career
readiness standards and the ELP standards. The program communicated with instructors about the
resources available to them to facilitate rigorous standards-based instruction. This focus on
standards-based instruction shifted to promoting and maintaining student’s relationship to the
program after we moved to a remote delivery model. This shift was intended to support students
and keep students engaged with the program so they would return to the program after we restarted
face to face classes. It was soon determined that we would not be able to return to campus for the
remainder of the fiscal year, as a program we tried to shift to a more rigorous academic program as
we did not want students to regress in their academic skills due to the educational disruption caused
by the pandemic. It was extremely difficult to balance the relationship building and the academic
requirements needed for a successful distance education program.

Describe how your organization’s activities effectively use technology, services, and delivery
systems, including distance education in a manner sufficient to increase the amount and quality of
learning and how such technology, services, and systems lead to improved performance.

Technology integration continues to be an area of growth for DACC adult education, but
we have found that while the program could rapidly respond to the pandemic and move
courses to an at a distance format the digital divide that is faced by our students due to their
economic realities or the availability of adequate internet services was a larger challenge
than we anticipated. We choose to use Essential Education and Burlington English as the
digital curriculum in our program because they are optimized for use on a smart phone, but
even with the ability to use a smart phone many students were left without a way to access
material online. Our intention to pilot Burlington English in a few ESL classes changed to
full program integration in March and we found that students still needed analog support for
instruction. Digital literacy is an area that we will focus on in fiscal year 21. We developed
asynchronous videos to provide instructions for students to download zoom on their phone,
and instruction on how to access digital curriculum. Our tutoring staff largely switch from
academic content-based tutoring to digital literacy tutoring providing on demand real time
assistance to students struggling with the technology needed to access their instruction. Our
efforts to use technology to improve program performance and enhance face to face
instructional programs shifted to using technology for program survival. We are continuing
to navigate the complex issue of access for students at all NRS levels, and anecdotally we
have noticed a shift in our student demographics with much higher percentages of our
student body arriving with and entering educational functioning level of NRS 4 or above.
This shift in our student population to higher NRS levels is concerning because it seems
that students at lower entering EFLs who would have typically sought out our program are
staying away. We are continuing to evaluate our student population EFL distributions to
inform actionable steps to serve those missing students.
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We currently provide digital literacy programs through classroom integration but we are
seeking to maximize the efficacy of our digital literacy programs.

VII. Integrated English Language and Civics Education (IELCE) Activities

For this section, if the program received IELCE funding for 2019-2020, please describe IELCE
activities and services provided by the program so far this fiscal year.

(If your program does not receive IELCE funding, just indicate N/A).

1. Please indicate the number of IELCE students (12+) served: 280

2. Describe how the local areas in which your organization is located have demonstrated a need for
additional English language acquisition programs and civics education programs.

DACC adult education serves Dofia Ana county in southern New Mexico. Our geographic
proximity to Mexico, as well as historical transnational movement between communities in
the board region, creates a unique environment where social systems are adept at providing
services in Spanish. However, English is still the language of work. Upskilling the
workforce of Dofia Ana county to meet the needs of employers requires a robust and
comprehensive English as a Second Language program. Census data indicates that there are
30,000 individuals who ‘speak English less than very well’ in Dofia Ana County, and 29%
of first language Spanish speakers over 18 ‘speak English less than very well’. Dofia Ana
Community College is a Hispanic serving institution and recognizes the assets of a
bilingual workforce.

3. Describe how your program has provided Integrated Education and Training (IET) for your IELCE
students and how they fulfill the three requirements for an IET program (34 CFR 463)

In FY 20 DACC adult education offered three IET programs in the Spring Semester. We
offered an IET program leading to a CNA certification, a program which leads to an
industry recognized credential in building and construction technology, and a program for
those seeking a first responders’ certificate. Overall the programs were successful, the
CNA program and BCT program lead to students earning their credentials. The IET
programs were open to all students at NRS level 4 or above, and we structured our classes
to have aligned goals with our IET programs that become increasingly more aligned with
the training as the students move through the program.



VIII. Staff and Professional Development

Please fill out the chart below providing information about your program’s staff, their levels of education, years of experience in
adult education, and professional development received in 2019-2020

Full or Years of
Last Name First Name Position P.art Educ.at|onal Experience in Professional Development Attended Date Location
Time Attainment Adult
Education
Ethier Full MA 9 Hyatt
Maria Director MPAEA & NMAEA 2020 Conference 2/24- Regency
27/2020 Tamaya
Resort
. . Full MA 9 DACC
Ethier Maria Director NMAEA Teacher Institute 11/8/2019 Espina
Campus
Full BA 10 NMSU.L
Carlota Facilitator I-9 Training 8/01/2019 SULas
Duefias Cruces
Full BA 10 24/2019 | DACC. L
Carlota Facilitator Teacher —In Service 8/24/2019 CC, Las
Duefias Cruces
. Full BA 10 TABE Webinar-Updates need to 8/29/2019 Online
Carlota Facilitator .
Duefias Know Webinar
. Full BA 10 Adult Education Leadership 10/31/20
Carlota Facilitator .
Duefias Meeting 19
. Full BA 10 TABE THURSDAY Webinar: TABE | 02/06/202 .
Carlota Facilitator . Online
Duefias CLAS-E Online Release 0
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Full BA 10 NMSU
2/21/202 !
Duef Carlota Facilitator | =9 Training 02/21/20 Las
uefias 0
Cruces
Full BA 10 2/24- Hyatte
o R
Duenas Carlota Facilitator MPEA & NMEA Conference 2/27,2020 'fag:qgily
Resort
Full BA 10
Carlota Facilitator NEDP Discussion with DACC 3/13/2020 Online
Duenas
Full BA 10 4/20/2020
Carlota Facilitator Career Pathways w/Jeff Fantine 120/ Online
Dueias
Full BA 10 4/27/202
Carlota Facilitator Career Pathways w/Jeff Fantine /27/2020 Online
Duenas
Full BA 10 4/202
Carlota Facilitator Career Pathways w/Jeff Fantine 5/04/2020 Online
Dueias
Full BA 10 i
Carlota Facilitator Productive Struggle§ w/Complex | 06/03/202 Online
Duenas Texts Webinar 0
Full BA 10 06/09/202
Carlota Facilitator BE Webinar 3 Part Session /09/ Online
Duenas 0
Full BA 10
Carlota Facilitator Essential Education Webinar 06/11/20 Online
Duenas
Full BA 10 7/29/2020
Carlota Facilitator LACES Training Webinar 129/ Online
Duenas
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Freeman

Elizabeth

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Villa

Angelica

Admin Ass’t

Full

AA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Herrera

Annalee

Tutor

Part

Student

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Weeks

Rosanne

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Lara

Emma

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Borah

Anjula

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Samak

Soad

Instructor

Part

D

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Garcia

Karl John

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Aguayo

Norma

Instructor

Part

BA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Munoz

Joseph

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Gomez

Gloria

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus
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Soto

Pablo

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Oderkirk

Gloria

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Shack

Eric

Instructor

Part

BA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Kindig

Gloria

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Guerrero

Gerardo

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Trujillo

Maribel

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Garza

Michelle

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Escarsega

Julia

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Torres

Ramon

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Evaro

Heidi

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Trejo

Hector

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus
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Blocher

Jill

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Garcia

Deana

Instructor

Part

BA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Teresa Tellez

Maria

Instructor

Part

BA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Munoz-
Cedeno

Goretty

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Martinelli

Enrique

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Alvarez

Vanessa

Tutor

Part

Student

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Tarango

Olga

Tutor

Part

AA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Hijar-rivera

Huberto

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Coryell

Bruce

Instructor

Part

MA

NMAEA Teacher Institute

11/8/2019

DACC
Espina
Campus

Andow

Graciela

Instructor

Part

Adult Education Instructional
Leadership Institute

10/3-4/19

DACC East
Mesa
Campus

Trujillo

Maribel

Instructor

Part

Adult Education Instructional
Leadership Institute

10/3-4/19

DACC East
Mesa
Campus
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Samak Soad Part Adult Education Instructional DACC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
Evaro Heidi Part Adult Education Instructional DACC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
Kindig Gloria Part Adult Education Instructional DACC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
Garcia Daena Part Adult Education Instructional DACC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
Gomez Gloria Part Adult Education Instructional DACC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
Munoz- Goretty Part Adult Education Instructional DACC East
Instructor . . 10/3-4/19 Mesa
Cedeno Leadership Institute
Campus
. DACCE
Garcia Karl John Part Adult Education Instructional CC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
. DACCE
Trejo Hector Part Adult Education Instructional CC East
Instructor . . 10/3-4/19 Mesa
Leadership Institute
Campus
Ethier Maria Director Full MA NRS training 7/22-25/19 San
Francisco
Ethier Maria Director | Full MA Minds that Move Career Pathway 8/7-8/19 Miami
Fesitival
. . 10/16-
Ethier Maria Director Full MA NM Career Pathways Institute 1(;//12 ABQ
Ethier Maria Director Full MA NM Career Pathways Institute 12/12/19 ABQ
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Ethier Maria Director Full MA 9 NM Career Pathways Institute 3/26/2020 Zoom
Ethier Maria Director Full MA 9 NM Career Pathways Institute 4/10/2020 Zoom
Ethier Maria Director Full MA 2 NM Career Pathways Institute 4/17/2020 |  Zoom
Hernandez Full HS 2 Hyatt
. . MPAEA & NMAEA 2020 2/24- Regency
Denisse Admin Asst Conference 27/2020 Tamaya
Resort
DACC
Hernandez | . admin asst | T HS 2 NMAEA Teacher Institute 11/8/2019 | Espina
Campus
Part 06/17/20 .
. - . . . . . Online
. Lydia Administrative | time Strategies for Teaching Online to
Portillo ) 3 Course
Assistant 07/01/20
Western
Governor
Prog 07/22- s
Robinson Barbara Coord/Data Full Assoc of Arts 19 Education — Excel Spreadsheets 09/15/2020 | University
NMSU
Prog Teach
Robinson Barbara Coord/Data Full Assoc of Arts 19 Strategies for Teaching Online 07/01/2020 | Academy
Prog
Robinson Barbara Coord/Data Full Assoc of Arts 19 Burlington English Core 08/07/2020 BE
Prog
Robinson Barbara Coord/Data Full Assoc of Arts 19 Creating a Course Training 7/21/2020 NMSU
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Prog Burlington English Pt Core
Robinson Barbara Coord/Data Full Assoc of Arts 19 Workshops 7/14/2020 BE
Prog How to be an Antiracist: Book
Robinson Barbara Coord/Data Full Assoc of Arts 19 Discussion 09/01/2020 NMSU
DACC
Flores Maritza Customer Full AR 3 NMAEA Teacher Institute 11/8/2019 | Espina
Service Asst. Campus
Ballesteros Program Part- MA 2 Adult Education Teacher Leader 10/3/19 Las
Frank . . Cruces,
Specialist time Training &10/4/19 e
Ballesteros Part- MA 2 Las
Frank Program . Career Pathways (Jeff Fantine) 5/20-6/20 Cruces,
Specialist time NM
Ballesteros Frank Program Part- MA 2 Burlington English 6/20 Las Cruces
Specialist time
Ballesteros | _ Program Part- MA 2 TABE Training 11 & 12, Parts 1 & 2 7/7/20 | 12 Cruces,
Specialist time NM
MA 2 . Las
Ballesteros Frank Program Part- Adult Education Teacher Leader 10/3/19
L. . . Cruces,
Specialist time Training &10/4/19 NM
Marti Full BA 1 NM
artinez . Program ! 0 . 08/01/201 U,
Bonnie . I-9 Training Las
Coordinator 9
Cruces
Martinez , Program Full BA 10 08/16/201 Online
B TABE-nol
onnie Coordinator nology 9 Webinar
Marti P Full BA 10 08/24/201 | DACC, L
artinez Bonnie rog.ram u Teacher In-Service 124/ ) 185
Coordinator 9 Cruces




Adult Education Local Provider Annual Report

2019-2020

Martinez ) Program Full BA 10 Adult Education Leadership 10/31/201
Bonnie . ;
Coordinator Meeting 9
Martinez Bonnie Prog.ram Full BA 10 Borderland Summit 11/07/202 £l Paso
Coordinator 0
Martinez Bonnie Prog.ram Full BA 10 New Mexico Adult Ed Association 11/08/202
Coordinator 0
Martinez Full BA 10 . Online
Bonnie Prog.ram TABE THURSDAY WEBINAR: TABE 2/6/2020
Coordinator CLAS-E ONLINE RELEASE
Martinez Program Full BA 10 NMSU,
Bonnie 8 -9 Training 2/21/2020 Las
Coordinator
Cruces
Martinez Full BA 10 Hyatt
Bonnie Program MPAEA & NMAEA 2020 2/24- Regency
Coordinator Conference 27/2020 Tamaya
Resort
Martinez Bonnie Prog‘ram Full BA 10 Partnering Adult. EduFat|on and 3/4/2020 Online
Coordinator Apprenticeship
Martinez Bonnie Prog'ram Full BA 10 NEDP Dlscussm.n with Dona Ana 3/8/2020 Online
Coordinator Community College
Marti Full BA 1 NM
artinez . Program ) 0 Conflict and Communication for U,
Bonnie i 3/26/2020 Las
Coordinator Managers
Cruces
. DACC Online CP Planning
Martinez Full BA 10 - -
p -
Bonnie rogram Session - Part 1 (Jeff Fantine) 4/20/2020 Online

Coordinator
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Martinez Bonnie Prog.ram Full BA 10 DACC Online CP Planning Session: 4/27/2020 | Online
Coordinator Part 2
Martinez Bonnie Prog.ram Full BA 10 InV|tat|_on: DA;C Online CP 5/4/2020 Online
Coordinator Planning Session: Part 3
Martinez . Program Full BA 10 Arizona’s response to COVID-19 .
Bonnie Coordinator with Sheryl Hart Part One 5/8/2020 Online
Martinez . Program Full BA 10 Arizona’s response to COVID-19 .
Bonnie Coordinator with Sheryl Hart Part Two 5/9/2020 Online
Hernandez Full HS 2 4/20,4/27
Denisse Admin Asst DACC Online CP Planning Session & Online
5/4/2020
Hernandez | Denisse Admin Asst Full HS 2 TABE Clas-E/ Remote proctoring | 4/21/2020 Online
Rodriguez Annette Adm|n.|strat|ve Full Associate > Essential Education 3/19/20 online
Assistant
Rodriguez Annette Admmilstratlve Full Associate 5 DACC Online CP Planning Session: 4/20/20 online
Assistant Part 1
Rodriguez Annette Admin.istrative Full Associate 5 DACC Online CP Planning Session: 4/27/20 online
Assistant Part 2
Rodriguez Annette Admin.istrative Full Associate 5 DACC Online CP Planning Session: 5/4/20 online
Assistant Part 3
Rodri Admini i Full A i
odriguez Annette dmlnilstratlve u ssociate 5 LACES 6/29/20 online
Assistant
Rodri Administrati Full A iat 5
OArBUez 1 Annette mln_ls rative ! ssoclate Burlington 05/2020 online
Assistant

10
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Rodriguez Annette Admln.lstratlve Full Associate Burlington 02/2020 online
Assistant
Rodri Admini i Full A i R P i ith TABE
odriguez Annette dmm.lstratlve u ssociate emote F rf)ctorlng.ww 4/28/20 online
Assistant Training Webinars
Rodri Admini i Full A i NMAEA SW Teacher Insti
odriguez Annette dmm_lstratlve u ssociate S t.aa'c er Institute 11/8/19 DACC
Assistant Training
Rodri Admini i Full A i
odriguez Annette dmlnilstratlve u ssociate Canvas 05/2020 online
Assistant
Hernandez | Admin Part- Introduction to LCAES NexGEN | 8/5/2019 | DACC
Assistant time
Hernandez Dora Ad.mln P.art— Using LACES for Program 8/6/12019 DACC
Assistant time Improvement
Hernandez | Admin Part- Troubleshooting with LACES 8/6/2019 | DACC
Assistant Time
Hernandez Admin Part- Guide For Improving Data Quality
D 7/201 DA
ora Assistant Time for Data Collation and Training 8/7/2018 cc
Hernandez Admin Part- Learning to Be an NRS Data
Dora . Time Detective; The five Sides of the 87/2019 DACC
Assistant
NRS
Hernandez Admin Part- Linking Data Quality with Action:
Dora Assistant Time Evaluation and Improving DATA 8/7/2013 DACC
Flores . Customer Full AA. April, .
Maritza Service Asst. Tabe Clas-E Proctor 21,2020 Online
Flores Customer Full AA. November DACC
. £ .
Maritza Service Asst. NMAEA Teacher Institute 8, 2020 Campus

11
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i Full 24 ; i -
Aurora Admin. Asst. NMAEA Teachfar_ Institute -DRC 11/08/201 DACC
Valenzuela Assc. training 9
Full 24 Hyatt
Aurora Admin Asst. MPAEA & NMAEA 2020 02/24- Regency
Assc. Conference 27/2020 Tamaya
Valenzuela Resort
Full 24 04/20/202
Valenzuela i 0
) Career Pathways Planning
Aurora Admin Asst. Session Part-1 to 3 04/27/202 Online
Assc 0
Jeff Fantine
05/04/202
0
Lara Part BA 1 -
. . . . Training
Elizabeth Administrative Time Management 3/23/20
. Central
Assistant
Lara Elizabeth Admlrflstratlve Part BA ! LACES Software Training 3/25/20 Online
Assistant
Lara Part BA 1
Elizabeth Administrative DRC Training & Certification Pt. | 4/6/20 Online
Assistant
L Admini i P BA 1
ard Elizabeth dmlr.nstratlve art DRC Training & Certification Pt. Il 4/7/20 Online
Assistant
L - . B 1 . . -
ara Elizabeth Admlr.nstratlve Part A Administrative Systems & 4/13/20 Training
Assistant Processes Central

12
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Lara Elizabeth Admlr.ustratlve Part BA Career Pathways Planning Session 4/20/20 Online
Assistant Pt. |
L Admini i P BA Path Planni i
ara Elizabeth dmlr_ustratlve art Career Pathways Planning Session 4/22/20 online
Assistant Pt. Il
L Admini i P BA Path Planni i
ara Elizabeth dmlr_ustratlve art Career Pathways Planning Session 4/27/20 online
Assistant Pt. Il
L Admini i P BA R Testi P ing W
ara Elizabeth dmlr.nstratlve art emote Testing & Proctoring W/ 5/1/20 online
Assistant DRC
Lara Elizabeth Admlr.nstratlve Part BA Career Pathways Planning Session 5/4/20 Online
Assistant Pt. IV
Lara Part BA Best Practices In Distance Learning
. Administrative & Creating A Culture Of NM DELT
Elizabeth Assistant Assessment In A Blended Learning 5/6/20 Online
Environment
Lara Elizabeth Admlr.nstratlve Part BA Student Engagement: Motivation 5/12/20 NM PELT
Assistant Theory Online
L Admini i P BA Training: | ionT .
ara Elizabeth dmlr.ustratlve art Canvas Training: Introduction To 5/20/20 online
Assistant Canvas & Canvas Home Pages
Lara Administrative Part BA Canvas Training: Canvas
Elizabeth . Assignments & Rubrics & Using 5/21/20 Online
Assistant .
The Quiz Tool In Canvas
Lara Administrative Part BA Canvas Training: Using Canvas
Elizabeth ) Modules & Navigating Student 5/22/20 Online
Assistant .
Groups & Collaborations In Canvas
Lara . Administrative Part BA Burlington English Online Webinar 5/20/20- .
E
lizabeth Assistant Series: ACT Now 5/22/20 | Onfine

13
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Lara

Administrative

Part

BA

Canvas Training: Using The Canvas

Elizabeth Assistant Gradebook 5/27/20 Online
Robi P Full A 1 i
obinson Barbara Coor(r:I(;gData u 530¢ 9 ACLU Advocacy Training 1/9/2020 Conlzwunl
Robinson Prog Full Assoc 19 .
Barbara Coord/Data EdReady 101 8/8/2019 Online
Robinson Barbara Prog Full Assoc 19 Technology Tf)o'ls for Teachers & | 08/30/201 Online
Coord/Data Administrators 9
Robinson Prog Full Assoc 19 e . Espina
Barbara Coord/Data Apple IPad Certification 9/1/2019 Campus
Robinson Prog Full Assoc 19 . L 10/3-
Barbara Coord/Data AE Teacher Leadership Training 4/2019 EMC
Robinson Prog Full Assoc 19 - . 10/21- .
Barbara Coord/Data Ability to Benefit 29/2019 Online
Robinson Barbara Prog Full Assoc 19 COABE Virtual Conference 10/27/202 Online
Coord/Data 0
Robi P Full A 1 2/24/-
obinson | o ara Coor;(;gData ! >50¢ 9 MPAEA-NMAEA 2020 Conference 207 /202/ o | santaFe
Robinson Prog Full Assoc 19
Barbara Coord/Data AE Day 2020 1/29/2020 | Santa Fe
Robinson Barbara Prog Full Assoc 19 Burlington E-ng'llsh Teacher 1/25/2020 Espina
Coord/Data Training Campus
Robinson Barbara Prog Full Assoc 19 SW Teacher’s Institute 11/08/201 Espina
Coord/Data 9 Campus
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Robinson Prog Full Assoc 19 SkillsUSA Career Essential Suite- .
Barbara Coord/Data Adult Learners 11/15/19 Online
Robi Full A 1 Adult Li E ion:
obinson Prog u ssoc 9 du_t |teracy§n ducatlf)n 12/12/201 _
Barbara Strategies to Alleviate the Literacy Online
Coord/Data 9
Gap
Robi P Full A 1
obinson Barbara ros u 530¢ 9 TABE Clas-E Online Release 2/6/2020 Online
Coord/Data
Robinson Prog Full Assoc 19 ) . . .
Barbara Coord/Data NM Delt: Teaching Online 2/OER | 3/16/2020 Online
Robinson Barbara Prog Full Assoc 19 Transitioning to Distance Learning 3/18/2020 Online
Coord/Data Classes
Robinson Prog Full Assoc 19 Burlington English, Virtual Training .
Barbara Coord/Data Onboard 3/19/2020 | BE Online
Robinson Prog Full Assoc 19 Five Steps to Quickly Serve .
Barbara Coord/Data Students Online 4/2/2020 | BE Online
Robi P Full A 1
obinson Barbara ros Y >50¢ ? Overview for Remote Learning 4/3/2020 | BE Online
Coord/Data
Robinson Prog Full Assoc 19 ) ) 4/20827/2 )
Barbara Coord/Data DACC Online CP Planning 020 Online
Robi P Full A 1
obinson Barbara ros Y >50¢ ? DACC Online CP Planning 5/4/2020 Online
Coord/Data
Robinson Barbara Prog Full Assoc 19 Using Scregncastlng to Facilitate 4/9/2020 online
Coord/Data Learning From Home
Robinson Prog Full Assoc 19 . . - .
B BE 21/202
arbara Coord/Data TABE Proctoring Online Training 4/21/2020 Online

15
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Robinson Prog Full Assoc 19 . . .
Barbara Coord/Data Remote Proctoring with TABE 4/28/2020 Online
Robi P Full A 1
obinson Barbara ros u 530¢ 9 ACT Now! BE Webinar 5/11/2020 | BE Online
Coord/Data
Robinson Barbara Prog Full Assoc 19 Remote Services Part 1, 2, 3 5/19- BE Online
Coord/Data Burlington English 21/2020
Robi P Full A 1
obinson Barbara ros ! 550¢ ? Arizona’s Response to Covid-19 6/8-9/2020 | BE Online
Coord/Data
Robinson Prog Full Assoc 19 . 6/29- .
B ABE V I f I
arbara Coord/Data Cco irtual Conference 7/3/2020 Online
Robinson Full Assoc 19 Teach
Barbara Prog Creating a Course Orientation 7/21/2020 Acad
Coord/Data .
Online
Robinson | o hara Prog Full Assoc 19 LACES Training Webinar 7/29/2020 | Online
Coord/Data
Robinson Prog Full Assoc 19 Virtual Town Hall — Up-skill, Re-skill .
Barbara Coord/Data or Re-enter the Workforce... 8/5/2020 Online
L Il Full BA 21
uevano Co ege u _ . 8/6/2019- :
Eva Transition Various Google Trainings Webinar
. 5/31/20
Advisor
Luevano College Full BA 21
Eva Transition Tabe Updates 8/29/19 Webinar
Advisor
Luevano College Full BA 21 East Mesa
Eva Transition Academic Advisor Training 9/12/2019
. Campus
Advisor

16
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Luevano CoIIe.:g:e Full BA 21 Various Jeff Fantine Career 9/20/2013 .
Eva Transition Pathwav Trainin - Webinar
Advisor Y B 1/24/2020
Luevano Collgge Full BA 21 . N 10/3- East Mesa
Eva Transition Jeff Fantine Instructor Training
. 4/2019 Campus
Advisor
Luevano College Full BA 21 10/11-
. Orlando
Eva Transition NCPN Conference 10/13/202 X
. Florida
Advisor 0
L Il Full BA 21 10/16-
uevano co gg.e ! Jeff Fantine Career Training 0/16 Albuquer
Eva Transition Institute 10/18/201 ue NM
Advisor 9 q
Luevano College Full BA 21 11/10- Massach
Eva Transition NCTN Conference 11/13/201
. setts
Advisor 9
Luevano College Full BA 21 East Mesa
Eva Transition DACA Training 1/16/2020
. Campus
Advisor
Luevano College Full BA 21 Espina
Eva Transition Burlington English 1/25/2020 P
. Campus
Advisor
Luevano College Full BA 21
Eva Transition Canvas Training 1/31/2020 NMSU
Advisor

17
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Luevano College Full BA 21
Eva Transition EAB Training 2/19/2020 NMSU
Advisor
Luevano Full BA 21 Hyatt
College
I MPAEA & NMAEA 2020 2/24- Regency
Eva Transition
. Conference 27/2020 Tamaya
Advisor
Resort
Luevano College Full BA 21 8/1-
Eva Transition Various SREB trainings Webinars
. 9/3/2020
Advisor
Part GED 06/17/20 online
. Lydia Administrative | time Strategies for Teaching Online to
Portillo ) 3 Course
Assistant 07/01/20
Lydi Administrati Eart = Burlington English 03/26 Webi
Portillo ydia m|rT|s rative ime 3 urlington Englis 2020 ebinar
Assistant
Part GED
27/202
. Lydia Administrative | time Simple K-Google Classrooms 03/27/20 Webinar
Portillo ) 3 0
Assistant
Part GED
. Lydia Administrative | time Simple k-Google Forms 03/31/202 Webinar
Portillo ) 3 0
Assistant
Part GED
Portillo Lydia Administrative | time 3 DRC Insights-TABE Class-E online | 04/02/202 | Webinar

Assistant
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Part GED
4 202
Portillo Lydia Administrative | time Simple-K--Google Meet 0 /03/ 0 Webinar
Assistant
Part GED
04/10/202
Portillo Lydia Administrative | time Simple-K —Intro to Google Meet /0/ Webinar
Assistant
Part GED
. Lydia Administrative | time Essential Ed Training 04/13/202 Webinar
Portillo . 0
Assistant
Part
. - . . . 04/15/202 .
Portillo Lydia Admlr?lstratlve time GED Simple K—Google Docs 0 Webinar
Assistant
Part GED
4/15/202
Portillo Lydia Administrative | time Essential Ed—Distant Learning 04/ (?/ 0 Webinar
Assistant
Part GED
imple K—Usi le Meet f 4/16/202
. Lydia Administrative | time Simple Using Goog.e eetfor | 04/16/20 Webinar
Portillo . Remote Learning 0
Assistant
Part GED .
. Lydia Administrative | time Simple K—Google Classroom Step | 04/17/202 Webinar
Portillo ) by Step 0
Assistant
Part 04/20/202
i i ; Online
Portillo Lydia Administrative time GED Online Carez;i:i':)hnv;/ays Planning 05/8;})202 .
Assistant 0 Meetings
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Part GED . .
. Lydia Administrative | time DRC |n5|ghts?Remote Proctoring 04/22/202 Webinar
Portillo . 3 with TABE 0
Assistant
Part GED
. Lydia Administrative | time Burlington English 05/12/202 Webinar
Portillo ) 3 0
Assistant
Part GED
. . . . . 05/21/202 .
Portillo Lydia Admlr?lstratlve time 3 Canvas Training 0 Webinar
Assistant
Part GED
05/26/202
. Lydia Administrative | time Canvas Training 126/ Webinar
Portillo ) 3 0
Assistant
Alvidrez . . Teacher Full MA 18 . October
Guillermina Intermediate Jeff Fantine 2019 DACC
Alvidrez Guillermina Teachgr Full MA 18 NMEA/Teacher Institute November DACC
Intermediate 2010
Alvidrez . . Teacher Full MA 18 . - February .
Il Burl T I
Guillermina Intermediate urlington Training 5020 Online
Alvidrez Full MA 18 Hyatt
. . Teacher MPAEA & NMAEA 2020 2/23/- Regency
Guillermina .
Intermediate Conference 2/25/2020 Tamaya
Resort
Alvidrez Guillermina Teache.r Full MA 18 Several Webinars April-May Online
Intermediate 2020
Alvidrez . . Teacher Full MA 18 I-BEST to Early I-BEST: Career 04/29/202 .
Guillermina . ) Online
Intermediate Pathways at Earlier Levels 0
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Alvidrez

Teacher

Full

MA

18

April-May

Guillermina Intermediate Jeff Fantine 2020 Online

Alvidrez Guillermina Teache_r Full MA 18 Introduction to Canvas 05/2020 DAFC/OnI
Intermediate ine

Alvi Teach Full MA 1 DA [

vidrez Guillermina eac e_r ! 8 Remote Proctoring May 2020 FC/On
Intermediate ine

Alvi Teach Full MA 1 DR li

vidrez Guillermina cac e'r ! 8 TABE 11/12 Assessment On line 06/2020 C/Onli
Intermediate ne
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I X. Fiscal Survey

PLEASE REVIEW AND FILL OUT THIS SECTION IN ITS ENTIRETY, ALL DONATED
COSTS MUST BE TAKEN INTO CONSIDERATION

1. Please indicate Total hours contributed — VVolunteer Tutors

Total hours contributed Fair Market VValue per Hour Total
0 0 0
2. Please indicate FY 2019-2020 hours contributed — VVolunteer Admin (Receptionist/Front Desk)
Total hours contributed Fair Market VValue per Hour Total
0 0 0

3. Please indicate FY 2019-2020 hours contributed — Board of Directors (Organizational
Development)

Total hours contributed Fair Market VValue per Hour Total
0 0 0
4. Please indicate total fair market value of donated supplies and materials.
(e.g., books) 0
5. Please indicate total fair market value of donated equipment. 0
6. Please indicate total fair market value of donated IT infrastructure and
support. 0

Please estimate the Total indirect, in-kind expenses donated by your institution. This refers to all types of
space, infrastructure, and instructional support. For space cost calculations, you can 1) estimate your
institution's fair market rental value per square foot per month, or 2) you can provide the institution's building
renewal and replacement allocation (and cite the source document). At a minimum, please indicate the
approximate square footage of donated space (for NMHED to calculate at an average rate).

1. Please indicate square footage of donated space (all space your program uses that you do
not have to pay fees for use
Square footage of donated space | Fair Market VValue per Square foot Total
21,747 5.75 $125,045

Alternate option:

Please indicate institution’s building renewal and replacement allocation

(Please cite the source document for the amount)
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I X. Fiscal Survey (Continued)

A. Additional grants, funding from partnerships, etc.

2019-2020

1. Please list other sources of support and their contributions for FY 2019-2020.

Source Amount

DACC I&G Funding $172,919.00

Kellogg Family Foundation (this is the total | $ 864,853.00
allocation over a four year period starting in
FY18-19)

B. Program Income Activities

2. Please indicate the amount of PROGRAM INCOME

generated from your program for the 2019-2020 fiscal year.

Please list the PROGRAM INCOME EXPENDITURES below:

$0

AEFLA allowable activity

Amount
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Please attach your NRS tables and MOU/IFA documents to the end of this document, scan it, and,
if possible, submit one single PDF document to: adult.education@state.nm.us AND
amy.anderson@state.nm.us no later than 5:00 p.m. on September 1, 2020.



mailto:adult.education@state.nm.us
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EXECUTIVE SUMMARY

The Workforce Innovation and Opportunity Act brings a new dimension to workforce development throughout the
nation. Atits core, it strengthens the relationships among workforce partners to provide a strong but flexible system
for the delivery of services to employers, job seekers, and youth,

The Southwestern Area Workforce Development Board, under the direction of the New Mexico Department of
Workforce Solutions, has modified this local plan in consideration of the State of New Mexico's Workforce
Innovation and Opportunity Act Combined State Plan, incorporating input from workforce partners and analysis of
labor market information.

This plan is developed to provide the local board the flexibility to adapt to the variety of different market and
regulatory changes that will be encountered during the next two years.

Background and Purpose

“The Workforce Innovation and Opportunity Act {WIOA) reforms planning requirements, previously governed by
the Workforce investment Act of 1998, or WIA, to foster better alignment of federal investments in job training,
integrate service delivery across programs, Improve efficiency in service delivery, and ensure that the workforce
system is job-driven and matches employers with skilled individuals. WIOA addresses the needs of job seekers
through establishing a workforce system that helps them access employment, education, training and support
services 1o succeed in the labor market. WIOA addresses employer needs by matching them to the skilled workers
they need to compete in the global economy.

Under the leadership of Governor Susana Martinez, New Mexico has created a vision for the state workforce
development system which incorporates the critical need for integrating workforce development and economic
development activities. The State’s approach to the formulation of the State Combined Workforce Plan was one of
collaboration and cooperation. As a combined workforce plan state, New Mexico included representatives from
the Department of Workforce Solutions, Higher Education Department Adult Education Division, Public Education
Department, Division of Vocational Rehabilitation, Commission for the Blind, and Department of Aging and Long-
term Services in the preparation of the various drafts of the State Plan. The review of comments, and in discussions
regarding the alignment of programs from these organizations. Local areas are reguired to continue that
coltaborative process in the formulation of the local plans.

WIOA requires local plans to align with the State’s vision as set forth in the Combined State Plan. Under WIOA sec.
108, each Local Workforce Development Board (LWDB) must, in partnership with the appropriate chief elected
officials, develop and submit a comprehensive 4-year plan to the Governor, This four-year action plan serves to
develop, align, and integrate service delivery strategies and to support the State’s vision and strategic and
operationat goals. According to §679.500, the purpose of the local plan is to set forth the strategy to:

+ direct investments in economic, education, and workforce training programs to focus on providing relevant
education and training to ensure that individuals, including youth and individuals with barriers to
employment, have the skilis to compete in the job market and that employers have a ready supply of skilled
workers

s apply job-driven strategies in the one-stop delivery system

* enable economic, education, and workforce partners to build a skilled workforce through innovation in, and
alignment of, employment, training, and education programs
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The Governor (NMDWS) provides this guidance to the local workforce development boards in the formulation of
its local plans in accordance with the WIQA Department of Labor Rule, Part 679, Subpart D, At minimum, local plans
must include the provisions in this guidance.

Guidelines for Developing Waorkforce Innovation and Opportunity Act (WIOA} Local Plan Modifications Program
Years 2016-2019, Version 2.0 tssued PY2018. (Solutions, 2018)

Formutation of the Local Plan
The Southwestern Area Workforce Development Board took the following steps to engage entities in the
formulation of the local plan,

The Board's Planning Committee, who is responsible for the development of the Plan on the Board’s behaif, met at
various times in the formulation of the Plan. Partners were engaged at the Planning Committee meetings and via
email,

The public comment phase also provided core and additional workforce partners, as well as the public with an
opportunity to provide input. During the public comment phase, the entire board is also asked to review and
comment on the Plan. The input that is provided is then reviewed by the Planning Committee and incorporated
into the Plan. The Plan is presented to the Board for their review and approval before being submitted to the State
for approval.

Priority Industries
The local board continues to estabiish employment, training, and education through a business demand driven
structure, as outlined in the Workforce Innovation and Opportunity Act.

The local board identifies aerospace, agricuttural, education, health care, logistic and warehousing, manufacturing,
mining, hospitality and tourism, as its prigrity industiies.

Integration with Adult Education Services and Vocational Rehabilitation

The Southwestern Area Workforce Development Board's has accomplished its integration objectives with the adult
educational services programs and vocational rehabilitation. The objectives focused on the coordination of adult
education services programs and the Division of Vocational Rehabilitation with the Wagner-Peyser and WIQA Title
t partners. It also modified its processes under the three-functional service teams (Welcome, Skills Development,
Business Services teams) at the workforce centers.

One-Team Approach

The Workforce Innovation and Opportunity Act calls for a fully integrated model with adult education services and
vocational rehabilitation to better serve individuals and employers. The One-Team Approach is a "We” concept
intended to describe the way staff members think about their workforce partners, as one team. Management from
the different partners will develop trainings and practices to incorporate this approach into the workforce system’s
daily practices.
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Future Developments

Throughout the seven-county area, and in the wake of the great recession, low to high economic growth is taking
place within the region. The Southwestern Area Workforce Development Board will continue to work with its
warkforce partners to meet the business-driven demands of employers.

The Southwestern Area Waorkforce Development Board plans to strengthen its relationships with econamic
development offices, school districts, and chambers of commerce within the seven-county area. Key strategies of
building stronger relationships and more collaboration will not only lend themselves to achieving the objectives of
workforce development, but economic development and education, as well.

In conclusion, this plan establishes goals and priority industries based on labor market information, input from
workforce partners, and the New Mexico Combined State Plan. The local board’s abitity to forecast its customers’
needs, through business demands and participants, is a major component to its success,

Hith

AR - xm"'“""“mm
iR Wbt
msmmm‘»‘fﬂ"““" g

-~ T M

R
PY 2016-2019 Modified Four-Year Local Plan

T




i

e SRR .

e {Q
SO o S T
SR LI Bt
@ﬁ%@f% 33@%}35\‘3@« %@%\ e
i, e T i
. S
pa

REQUIRED MODIFICATIONS TO FOUR-YEAR PLAN

Economic Conditions

§679.580(b{1) (a) Explanation of any changes in regional labor market and economic conditions,
and {2}{i} particularly any significant changes in local economic conditions.

During the past two years, the nation has experienced a steady recovery in its economy with the unemployment
rate near a 17-year low at 4.1%. However, New Mexico is lagging in its recovery from the recession in comparison
to other states.

According to Marketwatch.com, “In seven states, the number of jobs being filled still tags behind the levels set in
2007 before the Great Recession”, according to a recent report from Emst, the labor market analysis division of jobs
website CareerBuilder.

OFf those states, Alabama is in last place, with 62,637 fewer jobs in 2017 relative to 2007 levels, representing a 2%
deficit.

Other states that still have some ground to make up in terms of their labor market included West Virginia (33,428
fewer jobs), Mississippi (26,666 fewer jobs), and New Mexico {23,422 fewer jobs}.

These states were amaong those that were hardest hit by the recession, and their continued struggles could be a
reflection of the continued weakness of their economies. Some of the largest cities in Alabama, for instance, has
been beleaguered by low lfevels of job security.”

States that have not fully recovered from the Great Recession

Alabama

Mississippi

Connecticut
llnois
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Although the rate of recovery has lagged, it does not mean that there have not been positive strides in the
Southwestern area of New Mexico. The Southwestern area’s unemployment rate has decreased from 7.6% in July
2017 t0 5.9% in July of 2018, The local labor force has had a 9.5% increase in weekly earnings since 2013, Most of
the growth in the region is largely due to the overall state economy doing better in the oil and gas sectors and the
development of the border region between the U.S. and Mexico.

Area Profile for Southwestern, NM

Employment Wage Statistics Table

The tabla balow shows estimated average wage information for the first quarter of 2018,

Area Number of Average Hourly Average Weekly Average Annual
£mployees Waget Wage Waget
Southwestern 98,426 $18.18 727 $37,804
New Mexico 810,722 $21.55 $862 $44.824

* Assumes a 40-hour waek worked the year round.
Source MMDWS, Quanterly Census of Employment and Wages pragram
Downloaded: 08272018 251 PM

The area has diversified its economy since the latest economic recession, showing growth in warehousing,
agriculture, and heath care services. Unfortunately, the population of working age persons has shrunk or become
stagnant in most communities within the region. As the economy improves, the Southwest region is showing a
shortage in supply and demand within the workforce, especially in the middie skills sector. The problem of demand
for specific skilled employees is widening as many companies are expanding to meet the needs of the growing
economy.

In the following graphs, four of six counties saw an increase in wages, but only three saw increases in employment
growth. As new businesses move into the areas to support emerging trends in the economy, some existing
businesses have suffered employee layoffs or have shut down completely.
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Building a Skilled & Ready Workforce s,

Some netable labor activity has occurred in the last 12 months contributing to the fluctuation in the unemployment
rate according to the “New Mexico Labor Market Review”. Several new projects are currently being implemented
in the region that will improve the economic outlook despite some downsizing of existing companies.

in the last year, Dofia Ana County has seen |ots of growth with more in the works. in Las Cruces, New Mexico State
University leased 2.5 acres of university land for a 120-room hotel. This Courtyard by Mariott is currently under
construction and stands next to the tas Cruces Convention Center on University Avenue. Chain dining
astablishments have opened their doors to Las Cruces including Rudy’s Bar-B-Q, Raising Cane’s Chicken Fingers,
and Chipotle. Other chains that have expanded to the City of Crosses include DD’s Discounts, Stanton Optical,
Sprouts Farmers Market, and Crunch Fitness. The Spot: Family Entertainment Center just opened its doors on
Picacho Avenue. They offer a skating rink, arcade, novelty shop, food court and party rooms.

Las Cruces is giving the downtown Main Street area an overhaul. Thailndia closed

Farm-to-Table its restaurant on Picacho Avenue to move over to the revitalized downtown area.

businesses The owners are not just re-opening Thailndia, but they will also be opening two

l more restaurants with their own signature ftare. Other local businesses that have

recent 4 expanded include Sherwood Cabinetry with a new location on Amador Avenue, and
opened in l.egacy Pecans opened a new store at the Historic Mesilla Plaza.

Dofa Ana With farm-to-table trending, Dragonfly opened its farm-to-table restaurantin 2017

County and FARMaesilla opened its location offering an inventory of locally-grown items

with an outdoor patio.

Sitel, a call center, closed its doors inearly 2017. This closure effected 400 employees. On the positive side, another
calt center, Thomas L. Cardella {TLC) Associates, moved into that same location and hired 350 employees.

In Suntand Park, Stampede Meat, an Hllinois-based meat producer, will open a production facility. They are currently
hiring to fill 300 positions, but the facility will employ 1,295 workers within the next five years. Residential areas
continue to develop in the Sunland Park area with over 1,200 homes that expect to be built in the border plex
region. In addition, Santa Teresa welcomes Corrugate Synergies International and the 120 jobs they bring. Their
facility will house two subsidiaries: Universal Sheets and Visual Impact Preprint. Other activities in Dofia Ana County
include Las Uvas Yalley Dairy, near Halch, that filed for bankruptcy. One-hundred jobs were lost.

In Luna County, Sapphire Energy closed production of its algal biorefinery and all 150 employees were affected. The
company was purchased by Qualitas Health to produce nutraceuticals.

in Socorro County, Aerojet Rocketdyne offers pressed shape charges for warhead assemblies and energetic
systems, and explosives test capabilities. Aerojet Rocketdyne will close its Socorro location at the end of October
2018. An estimated 50 employees will be laid off. New Mexico Gold, LLC is a small family business that creates chili-
infused olive oil. They recently purchased New Mexico Salsa Company, relocated from Albuguerque to Socorro, and
are expanding. They are looking to hire five people at this time with plans to increase their staff size to 15. Located
in the Middle Rio Grande Valley of New Mexico where the climate and dry conditions are ideal for the manufacture
of interference filters, Intor, Inc. expanded and added five employees in February 2018.

Solaro Energy, Inc. is the manufacturer of a variety of residential and commercial solar powered lighting and solar
powered attic ventilation products. They are expanding and will be adding 10 more people to their company.

A Tractor Supply Co. store is scheduled to open in September 2018. The store plans to hire 12 to 15 employees with
firsthand knowledge and expertise in caring for pets, livestack and land.
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Gerard Distilling Company will distill whiskey, bourbon and rum. Six acres will be built out over a five-phase process
that includes construction of barrel aging houses, planting a vineyard, building a commercial and sauce kitchen,
corporate offices, and more. Qwner, Gerard, said hiring locally is important, He will be talking with New Mexico
Tech, Socorro Consclidate Schools, and offer internships. With electrical and mechanical engineers among the
needed staff, Gerard said in the end, employment maybe between 90 and 125 employees. This massive project has
been in the-works for several years. Gerard has been working with Christine Logan with economic development
and JTIP funds will play a role.

The SAWDB monitors economic changes regularly and adjusts its service delivery models accordingly. For example,
in this post-recession economy, the Southwestern region’s job growth continues to improve as weil as its
unemployment rate, What we have learned is that our decision to shift our service models to meet the demands
of our changing economy has had a positive effect on our employers, job seekers, and youth. A couple of examples
of these changes are the increase of staff to do business consulting services with employers and implementing
outreach blitzes to recruit out-of-schoof youth. In addition, we now have more jobs available and the opportunity
to place participants into jobs they trained on. A better economy alse helps us retrain or place those who are
underemployed. Therefore, it is important to recognize we need to be poised to change our service delivery models
and shift them to meet the needs of the economy, emplayers, job seekers, and youth,

Funding
§679.580{b){2Xii)

{a) Explanation of any changes in the financing available to support WIOA title | and
partner-provided WIOA services.

The Southwestern Area Workforce Development Board experienced an increase in formula funding for the Title |
program from PY17/18 to PY18/FY19. According to the Bureau of Labor Statistics for the period of July 2018, the
local area unemployment rate of 4.7% ranks New Mexico 46th out of 50. As shown in the following table, the
38.82% increase in distocated worker formula funding appears to be a derivative of the state’s unemployment rate.

All Title | programs received an ingrease in funding in the amount of $1,078,162 for a total amount of $5,512,564.
With a 24.31% overall increase in funding from one year to another, the board has the additional resources to
address the unmet needs of emplovers, job seekers, and youth in the seven-county area of southwestern New
Mexico.

Program Allocation PY17/FY18 PY18/FY19 Change Percent Change
Administration (10% of Total)  § 443,440 § 551,256 $ 107,816 24.31%
Adult $ 1180517 $§ 1338570 $ 159,053 13.47%
Dislocated Worker S 1,259003 S5 1,747,781 & 488,778 38.82%
Youth $ 1551442 § 1873957 $ 322,515 20.79%

Total Allocation $ 4433402 $§ 5512564 S 1,078,162 24.31%

The SAWODRB has an opportunity to change its service delivery models because of additional funds in the program.
The additional increase in funding not only provides the opportunity for more individuals to attend classroom
training, but it affords the program to enrcll individuals in on-the-job training. Employers also benefit from cost
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retmbursements for customized and incumbent worker training. In addition, more youth can be served, and the
Board can create special projects or initiatives to benefit youth, such as the Youth Career Academy.

Board Structure Updates
§679.580(b)(2}{iii)

{a) Anychanges the LWOB structure, including membership and commitieas.

The Southwestern Area Workforce Development Board’s membership has increased to a total of 23 members with
nine new members since January 2017,

The Board has six standing committees:

» Disabilities Committee

* Executive Committee

s Monitering/Performance Committee

» One-Stop/Agency Coordination Committee
« Planning Commitiee

¢ Youth and Young Adult Committee

The most updated board membership roster, committees roster, and committee descriptions can be found under
Attachment B of this plan.

Performance Updates
§679.580(b){2){iv)

{a) Include any update to Attachment E of this document to reflect negotiated
performance measures for PYs 2018 and 2019,

{b} Include a chart of past, current, and expected service levels for Adult, Dislocated
Worker and Youth for PYs 2016 and 2019.

{c}) Include changes in strategies to meet locai performance goals, as well increased
service levels,

{(a) Include any update to Attachment E of this document to reflect negotiated performance measures for PYs
2018 and 2019

The Southwestern Area Workforce Development Board has negotiated performance measures with the State

Administrative Entity, as shown on the following table. The measures are based on the entered employment or

education in the second and fourth quarters, median earnings in the second quarter, and the credential rate for

the WIOA Adult, Dislocated Worker, and Youth programs,

R C
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PY18 & PY1% Negotiated Goals
Performance Levels Adult Dislocated Worker Youth
Entered Employment or Ed (2nd Qty) 77.0% 72.0% 65.0%
Entered Employment or Ed (4th Qtr) 78.0% 59.0% 81.0%
Median Earnings {2nd Qtr) S 7,500 | & 7,100 Baseline
Credential rate 60.0% 67.0% 58.3%

{b) Include a chart of past, current, and expected service levels for Adult, Dislocated Worker and Youth for PYs
2016 and 2019

The following table includes the WIOA services provided for the Adult, Dislocated Worker, and Youth by program

year. The negotiated performance levels for PY18 and PY19 are hased on using PY17 actual outcomes. This method

establishes a bhaseline and considers the service providers' delivery models for PY18 and PY19. The Board’s

continuaus improvement effarts focus on increased efficiencies by leveraging partner resources and developing

better collaborative methods of service delivery.

ACTUAL PROJECTED
WIOA PROGRAM - INDIVIDUALS SERVED PY16 PY17 PY18 PY19
Aduit 268 330 350 360
Dislocated Worker 42 52 82 a0
Youth 204 202 354 360
Services Provided 10,145 | 10,686 11,060 | 11,447

(c} include changes in strategies to meet local performance goals, as wellt increased service levels,

The Southwestern Area Workforce Development Board and Service Providers plan to work with all partners to
leverage funds and resources to increase service levels and performance measures for alt programs. The One-Stop
Qperator will continue to work with all partners in training staff to qualify them to assist individuals with specific
needs. Additionally, they will work with employers in the area to identify the needs and expected outcomes within
the region.

The service models include targeling specific populations, such as those on public assistance and low-income
individuals, as well as those who are basic-skills deficient. By targeting specific populations, service providers
improve their staff's skill levels and quality of service. Additional training with service providers’ staff is another key
strategy that will affect performance measures. Quality assurance programs at the service provider level will
improve performance measures for PY18 and PY19. The programs also include desk reviews of participant files.
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Subsequent Local Board Certification

§679.350, WIOA As a part of the local plan modification review process, NMDWS will review each lacal
§106{e){2) and hoard to assess the extent te which the local board has ensured that workforce
§107{c)(2) investment activities carried out in the local area have enabled the local area to:

{i} meetthe corresponding performance accountability measures, and

(i} achieve sustained fiscal integrity, as defined by Section 106(e)(2). The term
“sustained fiscal integrity,” used with respect to a local area, means the Secretary
of the U.S. Department of Labor has not made a formal determination, during
either of the last two consecutive years preceding the determination regarding
such integrity, that either the grant recipient or the administrative entity of the
area mis expended funds provided under WIOQA Subtitle B due to willful disregard
of the requirements of the provision involved, gross negligence, or failure to
comply with accepted standards of administration. include changes in strategies
to meet local performance geals, as welt increased service levels.

On Faebruary 21, 2018, the Board received notification from the WIDQA State Administrative Entity that it has been
certified in accordance with the requirements pursuant to WIOA. On August 16, 2018, the Board received the
NMDWS Monitoring Report for PYL7 identifying the areas of review, findings, observations, and best
practice/success stories. The response o the report has been completed and we are awaiting acceptance by the
State Administrative Entity.

The Board monitors all provider activities with youth and adult services and regularly meets with them at our
monthly meetings and trainings. The staff of the Board is in constant contact with case managers to provide
technical assistance as needed to ensure that performance accountability measures are met.

The Board continues to work closely not only with NMDWS Fiscal Monitors, but also the SAWDB's Independent
Auditor. Past Independent Auditor Reports reveal no significant findings. SAWDB strives to maintain sustained fiscal
integrity. This is done by continuous monitoring of all SAWDS Sub Recipients, working closely with funding sources,
and adhering to applicable laws and regulations (such as Procurement Code Regulation, Code of Federal
Regulations, Workforce innovation and Opportunity Act, etc.} The final corrections for the NMDWS Fiscal Monitor's
Report will be completed by January 31, 2019 and the independent auditor’s final corrections have been addressed
and remedied.

The Board is currently certified by the WIOA State Administrative Entity as being compliant with all fiscal integrity
standards and policies pertaining to the U.S. Bepartment of Labor and no formal determinations have been issued
to the SAWDB.
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Required Updaies to Attachment A

§675.560(c) Provide on a flash drive, copies of all LWDB8 policies relevant to the implementation of

WIOA (as listed in the local board grant agreement in Exhibit F, Statement of Work,
Section VNI, Required LWDB Policies).

As requested, a flash drive containing the local board policies has been submitted with this plan to the WIOA State
Administrative Entity.

IFA Update
§679.560(c)

Provide a copy of the local board infrastructure funding agreement {IFA). If the IFA is not
vet completed, include a detailed description of the steps taken toward progress in
completing the IFA, as well as an expected timeline for completion.

The development of the infrastructure funding agreement and its accompanying document, the memorandum of
understanding, is complete but lacks signatures from some remaining partners. Links to both documents can be
found under Attachment D.

With step one being the creation of the MOU, the process took several months to complete. Participation among
the partners in its development went well; however, not all the required partners signed the MOU. Twelve of 20
partners have signed the MOU thus far.

The FA lacks signatures with some partners for the Las Cruces Workforce Center. The State Administrative Entity
directed the local workforce boards to first complete the IFA for their comprehensive center before moving onto
the affiliate sites. Efforts to obtain signatures continues for the Las Cruces office, The process to execute the IFA for
the offices in Socorro, Deming, Silver City, and Truth or Consequences has begun and is expected to be completed
by October 31, 2018.

The SAWDB will provide copies of any additionai MOUs and IFAs from the affiliate sites in Socorro, Truth or
Consequences, Deming, and Silver City, New Mexico, upon their completion. The following table is an updated
status report showing the MQOUs and IFAs that lack signatures for the Las Cruces Workforce Center.
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MOU AND IFA STATUS SHEET

*Co-located in center

Updated: 12/3/2018

Core Programs/Partners Organization MOU IFA
Adult* ResCare Workforce Services Signed Signed
DW* ResCare Workforce Services Signed  |Signed
Youth* Help - NM, Inc. Signed  |Signed
Wagner-Perser & Veterans* DWS Signed  |Signed
VR* DVR Signed  iSigned
AES* DACC Signed  [Signed

Other Req'd Partners
Ul Benefits* DWS Signed  {Signed
SCSEP Goodwill industries of NM Signed  |Signed
TAA DWS Signed  |Signed
Reenty Opportunities Unknown n/a n/a
Carl D. Perkins DACC Signed  |Signed
HUD Housing Department Mo Response
HSD-CSBG NM Human Services Department n/a n/a
HSD - TANF NM Human Services Department Signed Signed
Native American Alamo Navajo (IFA not appl to Las Cruces) |Signed n/a
Job Corps* Job Corps of El Paso Pending
YouthBuild No Youthbuild projectin region n/a n/a
NEJP HELP - NM, Inc. Signed  iSigned

Other Co-located Programs in Center
One Stop Operator* ResCare Workfarce Services Signed

hL&I*

DWS

YUl Tax*

DW5S

nfa- Partner does not received federal funding or there is not a program in the area
*NOT A WiOA REQUIRED PROGRAM, BUT CO-LOCATED iN THE LAS CRUCES WORKFORCE CENTER

Building a Skilled & Ready Workforce




WIQA Implementation Highlights

5679.560(¢) Include a section highlighting WIOA implementation accomplishments to date.

The implementation of WIOA, since the approval of the Act, was an on-going process that included a draft of the
final rules, guidance letters, and coordination about the workforce board, its required partners, and the State
Administrative Entity [SAE).

As part of the implementation process, the Administrative Entity and One-Stop Operator has participated in bi-
weekly WIOA Implementation conference calls with the SAE that have provided information and guidance to the
local boards,

A key function of the SAWDS, as stated in CFR § 679.370, is to “Lead effarts in the local area to identify and promote
proven and promising strategies and initiatives for meeting the needs of employers, workers and job seekers, and
identify and disseminate information on proven and promising practices carried out in other local areas for meeting
such needs”. Accordingly, the SAWODB establishes specific deliverables in its Requests for Proposals that seek
services that align themselves with the priorities of the board. The board also develops policies that support the
objectives and goals of the board, which result in more effective cutcomes for the participants in the program. The
following success stories are examples of the types of outcomes within the program,

IN-SCHOOL YOUTH

Mark was a senior in high school when he decided he wanted to start working. A friend’s mother referred him to
New Mexico Workforce Connection where he received information and enrolled into the Youth program. As a dual-
enrolled student, no only was Mark working on his high school diploma, but he was also working on an Associate’s
Degree in Welding. He needed income to help pay for some items needed for his welding classes. Nearing
graduation, Mark discovered he would need additional funds to pay for his welding certificate and did not see how
he could afford it. His case manager at New Mexico Workforce Connection shared with him that he would get an
incentive for finishing high school and receiving his diploma. That incentive was exactly what he needed to pay for
his welding certification.

OUT-OF-SCHOOL YOUTH

Christina dropped out of high school when she became pregnant. At age 23, she began the Youth program and her
work experience was at a lodging business where she worked hard in assorted positions: front desk, housekeeping,
laundry, breakfast attendant. Her mentor helped her think about the future and work toward the goal of attending
college. With persistence, Christina studied hard, passed alt her GED classes on the first try, and moved to Silver
City where she is making plans to attend Western New Mexico University,

DISLOCATED WORKER

Katherine is 3 single mother who was laid off when K-Mart closed. Only a few months after receiving unemployment
benefits, Katherine was hired at an insurance agency where she began the OIT program. Her employer was amazed
at how guickly Katherine advanced through her training and commented that during every spare moment,
Katherine showed initiative in learning as much as she could about the business. Katherine is preparing to take her
state exams for insurance sales.
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in addition to the success stories, other key accomplishments to-date include the following:
s (Creation of mandatory workforce board committees
« Four-Year Plan
» Enhancing and building workforce partner relationships with recurring meetings
»  (Competitive selection of a One-Stop Operator
»  Development of comprehensive One-Stop and affiliate sites
» local board certification
* Policy development
o 12-02 Eligibility Policy
»  STAG - Attachment to Eligibility
»  Basic Skills Deficiency Definition for Adults/DW and Youth
o 13-01 Contract Signature Authority Policy
o 15-01 Contract Procedure Policy (Not for training contracts)
o 17-01 Oversight Monitoring Policy
© 17-03 On-the-Job Training Policy
o 17-08.2 ITA Policy (Effective 11.01.18)
*  SWAGL 15 - 1 ITA Waiver Reguest Letter
= SWAGL 17 - 02 Occupation in Demand/Labor Market Analysis
o 17-09.1 Supportive Services Poiicy_
o 17-11 Eligible Training Provider List Policy
o 17-12 Technical Assistance and Training Policy
o 17-16 Self-Sufficiency Policy
o 17-17 One-Stop Delivery System Policy
o 17-18 Follow-Up Policy
o 17-19 Eiectronic Files Content Management,
o 17-20 Incumbent Worker Training Activities
o 17-21 Performance Policy
o 17-22 Conflict of Interest Policy
o 18.01 Contract Approvat Authority
o 1802 Co-Enroliment Policy
o 18-03 Youth Additional Assistance Policy
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18-04 Youth Activities Policy

18-05 Referral Process Policy

18-06 Veteran’s Referral Process Policy

18-07 Use of Assessments Policy

18-08 Board Meeting Accessibility Policy

WIOA Adult and Dislocated Worker Services STAG July 2015

s One-Stop certification — Las Cruces

STRATEGIC PLANNING ELEMENTS

Fconomic and Workforce Analysis

§679.5600a}{1)(i)

Include a regional analysis of economic conditions including existing and emerging in-
demand industry sectors and occupations.

Current labor market information is utilized to create effective workforce and economic development strategies.
Using information about existing and projected labor force, industries, and population, the SAWDB can enhance
services to guarantee we meet expected demands of the labor market.

The Southwest region is projected to have the highest percentage of growth in employment {8.8 %) between the
years 2014 to 2024. This progress will exceed the growth of all other regions in 11 of the 23 major job sectors. The
largest gain is projected to be in the health care and social assistance sectors with transportation, warehousing,
agriculture, and forestry service being comparatively strong as well. The slowest growth is projected in the financial,
wholesale, and real-estate sectors with the utility, manufacturing, and information sectors expected to shrink
during this time. The Southwestern region is the only region in which employment in agriculture is projected to

increase.

Specific occupations with the highest projected % employment growth

Southwestern Region

26

Home Health Aides

= A7.4%

Parsonal Cara Aldes 45.3%
Phystcal Therapists d 31.0%
mMurse Praclilioners 31.7%
nterpreters & Transkators A 29.2%
Emargency Medical Technictans & Paransedics 27.8%
Crecupationad Therapists W 27 .6%
Childcare Workers 37 6%
Cperations Research Analysis 27.4%
Healthcare Social Waorkers l 25.5%
Speech-Language Palhologists § 25.3%
Chinical, Counseling & School Paychologists 25.2% Mclles orcupalions with
Cooks, Restaurant 24 4% 2014 amployment of at
Respiratory Therapists 24.9% teast 17 and tolal annuat
hental Health Counselors y 23.6% openings of al least &.
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Specific Occupations with the most projected numeric employment growth 2014-2024

Southwestern Region

Parson Care Aides

Combined Food Prep. & Seoving Workers, Inch Fast Food  FRESEES

Registered Nurses

Home Health Aldes 138

Childeare Workers

Waiters & "Waitresses

Cooks, Restaurand

Customer Service Representalives

Retad Salespersons

Substilute Teachers

Supervisors of Food Prep. & Serving Workers

Elementary School Teachers. Ex. Special Education
Sanerat & Operations Managers

Janitors & Cleaners. Ex. Maids & Housekeeping Cleaness

Farmiers, Ranchers & Otier Agricultural Managers *"' ' Data are suppressed.

Analysis of Employment Needs

§679.560(a}{ 1 )(i})

Include a regional analysis of employment needs of employers in existing and emerging
in-demand industry sectors and occupations.

The economy in New Mexico has seen significant improvement over the last year with projected moderate growth
expected for the next several years. New Mexico's seasonally adjusted employment rate was 4.7% in July of 2018

down from 6.1% in July of 2017,

In the Southwest region, the highest growth will be atfributed to health care and social assistance in line with the

The City of Las Cruces
will see a 12.6% increase

in the Professional,

Scientific, and Technical

Service sectors

rest of the state. With the expansion of the border region, the
Southwestern region will see 8.6% growth in transportation and
warehousing. The City of Las Cruces will see a 12.6% increase in the
professional, scientific, and technical service sectors. This growth will
demand a workforce that has more skills than is currently avaitable in the
regian. The Southwestern area is below the state average in high scheol
and college attainment, leading to a large skills gap for our employers.
Almost half of all future jobs wiil require skills that our current workforce
doesn't possess. Addressing this need will require attention not only to

education of our future workers but also to those already in the workforce, as almost 65% of our current workers
are working adults that have passed the traditional high school-to—coliege pipeline.
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The following table shows the past and projected skill attainment levels for the working population in New Mexico
aged 20 to 64. The amount of middle and high skilled employees is not expected to meet the demand of the labor
market in the next decade. This will leave many high paying jobs unfilled thus causing employers to seek
opportunities in other states to fill the gap.
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1990 2005 2020 6&91?&%

. . foe
Low-Skil 34.9% 24.0% 27.2% ¢ .
Middle-Skill 38.6% 41.8% 45.7% % ?5; -

. . il b
High-Skill 26.5% 34.2% 27.2% | -
Z F ,
& b
Low-Skill 248,451 220,314 307,262 2 «s‘; ‘%&
% S e
Mictdle-Skill 274,973 383,757 516,547 t e
b Qe _ o
High-Skill 188,468 313,497 307,458 %‘%?
SR
Total 711,891 917,569 1,131,267 ;;
L
Source: Current and past attamment caloabated by Mational skills Coatitien using December 1990 and 2005 CPS5 data. Current and past
total tabor force esbimatesd by the Mew Mexico Department of Workforce Solutions. 2020 attsirment projected by Mational Skilis Coadition
using demographic data from the December 2005 CPS and papulation orojections calouated by RAND California Statistics.
STAR Occupations are occupations that are projected to be in-demand as well as having a competitive wage
amongst all occupations.
& 5-Star Oceupation High-Demand occupation and a Top Wage occupation
4-Star Occupation Either a High-Demand oc;upation and a High-Wage ogcupation
OR an In-Demand occupation and a Top-Wage occupation
3-Star Occupation Either a High-Demand occupation and an Education-Wage
; : occupation OR an In-Demand occupation and a High-Wage
occupation
The following is a list of New Mexico's STAR occupations sorted by openings and wage.
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L
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Projectett Annual Median Typical Minimum

4-Star Occupatlons Jobk Openings Annual Wage Eclucation Needed

Projected Anmeat Median Typical Minkmum

3"Star occupations lob Opeanings Amual Wage Ecluscation Nesedoed
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Knowledge and Skilis Needed
§679.560(a){2) Knowledge and skills needed to meet the employment needs of the emplovers in the
region, including employment needs in in-demand industry sectors and occupations.

Over the next 10 years, employers’ needs will be formed by technological advances and changes in our
demographics within Southwestern New Mexico. Addressing these needs will require taking a spotlight on the skills
and preparation of the workforce, particularly our ability to adapt to changes as they emerge. Tomorrow's
workforce will not only need to be trained at a skill but will also need to continue to train for their entire working
career to stay employed.

Area Profile for Southwestern, NM

Advertised Job Certifications Table

The table below shows the top advertised certification groups found in job openings advertised online in
Southwesten, NM in July, 2018,

. . . Advertised Certification Sub- Jobh Opening Match
Rank Advertised Certification Group Category Count
1 [Basic Life Support (BLS) Certification tedical Treatment and Therapy 72
Certification in Cardioputmonary Resuscitation .
2 (CPR) Nursing 594
Advanced Cardiac Life Support Cerlification . .
3 (ACLS) Nursing 496
4 |Commercial Drivers License {CDL} Ground Transportation 454
5 [|Pediatric Advanced Life Support (PALS) Medical Treatment and Therapy 193
8 [Cerlified dMursing Assistant {CNA) Nursing 9%
American Osteopathic Association Board . .
7 Certification Medical Testing 85
8 [Mational Board for Respiratory Care Medical Treatment and Therapy 50
9 |Security+ Certffication Infarmation and Cyber Security 43
10 |Emergency Medical Technician {EMT) Fire Rescue 43

Souwce: Oriine advertised jobs data
Oownloaded. 08/21/2018 350 P
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Area Profile for Southwestern, NM

Work Experience of Jobs and Candidates Table

The table below shows the minimum required work experience on job openings advertised online, as well as the
experience level of potential candidates in the workforce system that are locking for jobs in Sauthwestern, MM on
August 20, 2018 (Jobs De-duplication Level 2).

. Job Percentage of Job Potential Percentage of Potential
Rank) Experience Openings Openings Candidates Candidates
1 {Entry Level 101 2.91% QIMIA
2 [lLess than 1 year 56 1.61% 1.059 10.31%
3 [HYearto2Years 3,236 93.12% ' 792 7.71%
2Yearsto 5 . . o
4 Years 658 1.95% 1,702 16.57%
5Yearsto 10
5 Years 13 0.37% 1.859 18.09%
More than 10 o
5) Years 1 0.03% 4,862 47.32%

Job Source: Online advertised jobs data
Candidate Source Individuals with active résumes in the worldorce system.
Dovnicaded 08/21/2018 3.58 PM

Analysis of Regional Workforce

§679.560{a)(3) An analysis of the regional workforce, including current labor force employment and
unemployment data, information on labor market trends, and educational and skill levels
of the workforce, including individuals with barriers to employment.

In July of 2018 the Southwestern region shows an unemployment rate of 5.9%, down from 7.6% in July of 2017.
Much of the growth can be attributed to the employment increases in health care services as well as the
accommodation and food services. The region has also seen slight improvement in many areas of the majorindustry
sectors specifically in the Las Cruces MSA. As the employment growth is expected to rise over the next several
years, the region will need the labor force to grow concurrently.
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Projected Percentage Employment Growth by Major Indusiry
Sauthwestern Workforce Region, 2014--2024

2%.0%

Freetitdy Corn 8 Soclal Amapniongs
Accammodation & Food Servces
Edtication.d Sorvioes
Fransgrotbation & W ohogsing
Lot ugtion
Sedf Frnployenont & Uingad Famiby Woorkars
Arts, Entertainment & Rioctoation
Fittangs & Insusginoe
Professiongd, Sciontific & Tochnical Serviges
OIher Servicns (Ex. Public Adimbistration) 4,00
fetaik Proache 3 3.9%
s holesale Tride
Apricubture, Forsatey, Fishing & Huonting
Adirdn. 8 Suppor U8 O WasTe Mamt & RBernediathon Sanvices
fodera Govornment B 0.9%
State Gumeernment B 0.8%
Locd Doverunent B 0.8%
Manggerment of Carmpanies & Fntesprises

Real fatate & Hontal & {oasing § 6.5%
GO Mining, Charoreybing & O8 8 Gas Lxtraction

0.8% 8 Manofaciuring

Information

4.8

SRR 1 {13 E T ST Dt ace sugpir sl

By the year 2022, occupations that require a high schogl diploma are expected to grow by 11.6%, however jobs
that require a bachelor's degree will rise by 12.6% and jobs requiring a master’s degree will rise by 21.6%. This trend
will continue into the foreseeable future.

Educational attainment of the labor force is important to continuing economic development in the region.
Businesses looking to expand in the southwest part of the state will be looking for an educated workforce before
they invest in a community. The goal of the Southwestern Area Workforce Development Board is to work with our
partners to achieve the needed level of education to attract and grow businesses in our regicn and to improve
employment opportunities for our workers.
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Eimployment Growth by Educational Attainment Required
New Mexico, 2012-2022
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Low-income workers in the Southwestern area face multiple barriers to career advancement. In most of our rural
communities, rural workers lack supportive services that can limit them from obtaining meaningful employment.
The tack of public transportation, training facilities, and affordable chitdcare can keep working age people out of
the labor market or restrict them from career advancement jobs. Other barriers such as a lack of English proficiency,
criminat record, or a lack of documentation can keep them out of the workforce altogether.

Analysis of Workforce Development Activities

§679.560(a}{4) An analysis of workforce development activities, including education and training, in the
region. This analysis must include the strengths and weaknesses of workforce
development activities and capacity to provide the workforce development activities to
address the education and skill needs of the workforce, including individuals with
barriers to employment, and the employment needs of employers.

The workforce development activities delivered by the workforce partners within the region have worked to
promote the New Mexico Workforce Connection as the region’s workforce expert, helping hundreds of employers
connect with thousands of job seekers each year. Offering innavative solutions to assist businesses with their
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success in today’s highly competitive workforce, while providing the tools job seekers need to find employment or
advance in their current careers. Its activities, assisting thousands of customers, serve as a testament to the
implementation of WIOA by the workforce partners within the workforce system.

The following analyzes the background of the system and the region’s strengths in the development of services
provided to customers and weaknesses.

President Barack Obama signed the Workforce Innovation and Opportunity Act {WIOA} into law on luly 22, 2014,
WIOA is designed to help job seekers access employment, education, training, and support services to succeed in
the labor market and to match employers with the skilled workers they need to compete in the global economy.
Congress passed the Act by a wide bipartisan majority; it is the first legislative reform in 15 years of the public
workforce system.

WIOA supersedes the Workforce Investment Act of 1998 and amends the Adult Education and Family Literacy Act,
the Wagner-Peyser Act, and the Rehabilitation Act of 1973, and took effect on July 1, 2015.

New Mexico Workforce Connection Center, formerly referred to as the Labor Department, is a one-stop center that
houses an assortment of workforce partners to provide the workforce needs of the community. Not all communities
have a workforce center or office, and not all workforce centers house all the workforce partners. The Core Partners
needed for a Comprehensive Workforce Center include Adult Education, Wagner-Peyser, Division of Vocational
Rehabilitation, and the title | Adult, Dislocated Worker and Youth programs serving emplovers, job seekers, youth,
students, unemployed, veterans, and more,

Strengths

Throughout the years, the workforce partners have been responsive to the needs of the region and developed
services that meet the needs of employers, job seekers, and youth through the collaboration of partners. As such,
the following outlines the strengths of the southwest region’s:

s People and talent

*  Workforce staff

+ Emplovyers

* Partnerships

»  Government resources and officials
»  Government support systems

+ Educational partners

+ Eligible training providers

s Actively engaging employers

+  Menu of services {listed and described below])

M s o Wﬂ oy
R

34 .WMWMW PY 2016-2019 Modified Four-Year Local Plan




i
R
m«;(’&"“&”?@%%"&w
o
L

T
o

2

EMPLOYER SERVICES
New Mexico Workforce Connection’s menu of employer services include, but are not limited to:

¢ Posting job openings and internships

s (Candidate searches

s Pre-screened job applicants

s Search for veteran candidates

» Learning recruiting strategies

» Searching labor market information

o Visiting with unemployment insurance representatives

s Participating in or holding a hiring event at workforce center
s Skills assessment testing for candidates

+ Using conference rooms o interview candidates

+  Getting training cost reimbursement

«  ACT WorkKeys® and Provelt! assessments for candidates and current employees

« Interpreter services

With the New Mexico Workforce Connection Online System (NMWCQS), employers can post job openings at no
charge, view registered job seekers for potential candidates, and search labor market information. Job seekers can
input their work history, create multiple résumés, search for and apply for jobs.

Federal funds are available under the Training Reimbursement programs, Tuition Assistance program, and for In-
School and Qut-of-5chool Youth programs. Applicants must meet qualification criteria.

On-the-Job training helps reduce employer training costs while providing new employees with the necessary skill
sets that are reguired for the job. If a business is planning to hire, the employer could get reimbursed up to six
menths for up to half of the employee’s wages, while training new employees, or existing employees who are
moving to a different position within the business but will need additional in-house training to do the job.

Customized training is a program that reimburses employers 50% of their training costs. For example, if current
staff needs to learn the new features of Microsoft Office, need to obtain OSHA certifications, or other types of
training, the emgployer could be reimbursed for those costs.

JOB SEEKER SERVICES
New Mexico Warkforce Connection’s menu of job seeker services include, but are not limited to:

s Viewing available job postings
«  Putting together an effective résumé

o fxploring career interests
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* Learning about jobs in-demand and rates of pay

«  Getting an assessment of one’s skiils

+ Veteran employment services

» High School Equivalency {MSE) classes for those whe do not have a high schoo! diploma or equivalent
= Lnglish as a second language classes for those who want to learn English
+  Computer skills classes in English and Spanish

+ Transitioning support into higher education

« Military assessment preparation

+ Medical, psychoiogical, and vocational evaluations

» Medical and psychological treatment

e« Helping with expenses due to participation in rehabilitation

s Transition-to-work services for high school students with disabilities

s Supported employment for those with severe disabilities

o ACT WorkKeys® and Provelt!® assessments

» Rehabilitation technology

* Occupational licenses, tools, and other equipment

¢ [nterpreter services

» Special modifications to vehicles for vocational rehabilitation customers

The New Mexico Workforce Connection Centers are not just a place for employers to visit with unemployment
insurance-related issues, but employers may also hold hiring events, interview candidates, set up skilts assessment
tests with potential candidates, and more,

With the Tuition Assistance program, qualified applicants could receive up to $15,000 in tuition assistance to help
for educational needs, depending on field of study. This amount can cover tuition fees, books and supplies. This is
not a scholarship. The student wauld not receive a check for the qualified amount. Payments go directly to the
student’s account at the educational institution.

YOUTH SERVICES

The focus of the Youth program is Lo increase fonger-term academic and occupational learning opportunities. The
Youth program is designed to prepare youth to enter either postsecondary education, training, or employment
upon completion of their secondary education. Youth will learn workforce readiness skills under the “Skills to Pay
the Bills” curricutum. They will also recelve Job Readiness training which consists of learning the fundamental
expectations that employers have with employees such as dressing appropriately for the job, arriving to work ahead
of time, notifying the employer of an absence or tardiness as well as how to work with others. Eligible Youth are
offered the apportunity to gain paid or unpaid work experience with a participating employer in the community.
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New Mexico Workforce Connection’s menu of youth services include, but are not limited to:
«  Tutoring, study skills training, instruction, and evidence-based dropoul prevention and recovery strategies
+ Alternative secondary school services, or dropout recovery services, as appropriate
¢ Paid and unpaid work experiences
»  Occupational skill training

s Education offered concurrently with, and in, the same context as workforce preparation activities and training
for a specific occupation or occupational cluster %

= Leadership development opportunities
= Supporiive services

* Aduit mentoring

+ Follow-up services

s  (omprehensive guidance and counseling

* Financial literacy education

s Entrepreneurial skills training

Services that provide labor market and employment
information about in-demand industry sectors or occupations B
available in the local area, such as career awareness, career counseling, and career expioratlon services

Activities that help youth prepare for, and transition to, postsecondary education and training

Definitions for In-S5chool and Out-of-School Youth
An in-school youth is an individual who is attending school, not younger than age 14 or older than age 21, low-
income, and has one or mare of the following barriers:

s Basic skills deficient
* AnEnglish language learner
s Anoffender

» A homeless child or youth, a runaway, in foster care, or has aged out of the foster care system, or in an out-
of-home placement

= Pregnant or parenting
*  Avyouth with a disability

» Anindividual who requires additional assistance to enter or complete an educational program or to secure
or hold employment
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An out-of-schoal youth is an individual who is not attending any scheool, not vounger than age 16 or older than age
24 and has one or more of the following barriers:

+ School dropout

+ Within the age of compulsory school attendance, but has not attended school for at least the most recent
complete school year calendar quarter

» Recipient of a secondary school diploma or its recognized equivalent who is low-income and basic skills
deficient or an English language learner

» Subject to the juvenile or adult justice system

» A homeless youth, a runaway, in foster care or has aged out of the foster care systern, or in an out-of-home
placement

¢ Pregnant or parenting
* Anindividual with a disability

* Low-income individual who requires additional assistance to enter or complete an educational program or to
secure of hold employment

Weaknesses

The workforce region has experienced its fair share of barriers that limit the workforce system in its ability to reach
the idealistic levels. However, those in the workforce system continuously evaluate it and act to optimize service
levels despite the barriers. The following are a list of weaknesses {barriers} in the workforce system.

¢ lLack of an integrated software system for referrals and case management among WIOA partners
» Limited facility space at workforce centers for additional core programs

» Limited resources to provide additional outreach and community awareness

s Funding resources

+ lob opportunities in small communities

MASTER SUMMARY REPORT

The following table contains a summary report that provides a snap-shot of the number of services provided at the
NM Workforce Connection Centers in the region to individuals and employers who have registered in the New
Mexico Waorkforce Connection Online System.

The report contains data on the number of individuals who registered in the system, individuals who logged into
the system, distinct {unduplicated) individuals receiving services, as well as services provided to employers.

The report represents a twelve-month period from July 1, 2017 through June 30, 2018 for the entire seven-county
area of Southwestern New Mexico,
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Master Bummary Report by LWIA

- Region/LW!iA: Southwestern Area Workforce Development Board
- Date range: 07/01/2017 - 06730/2018

Total number of Individuals that Logged In 11,530 |

[ Total number of Services Provided to Individuals ' 135,883 I

Total number of Internal Job Referrals 12,704 f

Strategic Vision and Goals

§679.560(a)(5)

indicators described in §677.155{a}{1} of the WIOA loint Rule.

A description of the local board’s strategic vision to support regional economic growth
and economic self-sufficiency. This must include goals for preparing an educated and
skilled workfarce {including youth and individuals with barriers to employment}, and
goals relating to the performance accountability measures based on performance

The Southwestern Area Workfarce Development Board’s vision is to prepare a skilled and ready workforce. The
Board understands that people and businesses create healthy economies; its mission is to build a workforce system
in our region thal encourages peopie, businesses and other trade and labor groups to work together to sustain
economic growth and success through economic self-sufficiency.

The Southweslern Area Workforce Development Board, pursuant to its vision estabiished the following local goals:

Goal 1 - Establish stronger relationships with businesses and other trade or labor groups to better understand and
prepare to meet their employment needs.

Building a Skilled & Ready Workforce W
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Strategic Vision: Membership with chambers of commerce and business associations throughout our region keeps
staff informed of chamber-sponsored events. Attending these events is an excellent method of engaging with
multiple employers in a single setting, showing support for individual businesses at events such as ribbon cutting
and grand openings, and showing support and involverment in the communities. Having a presence at job/career
fairs is another method of engaging with employers to help strengthen relationships with businesses.

Goal 2 - Strengthen relationships with economic development offices, business associations and educational
institutions to be better prepared and equipped to meet the employment needs of both new and established
employers through a business-demand driven system.

Strategic Vision: The Southwestern Area Workforce Development Board created the Joint Economic Training (JET)
Fund with Mesilla Valley Economic Development Alliance (MVEDA). The JET Fund will be deployed throughout the
entire Southwestern region. When employers consider moving or developing in the region, economic development
offices may use the JET Fund to help the prospective new businesses choose to locate in our area. The JET Fund will
introduce employers to the WIOA On-the-Job Training program which could help employers save thousands of
dollars an the training costs of their new employees. WIOA funds are utilized, economic development offices bring
emplovyers to the region, jobs are created, and the economy benefits. When emplovers have a successful experience
with New Mexico Workforce Connection, they will return to utilize other services: posting jobs, pre-screened
candidate search, customized training, and more.

Goal 3 - Esiablish an effective system of communication with Youth and Adult Service Providers to inform youth
participants of the occupations in demand, along with the opportunities available to enroll in adult training
programs, This goa! is designed to align the youth and adult service programs.

Strategic Vision: In addition to on-going youth programs, the Summer Youth {nitiative went into play during the
2017 summer in the southwestern area. In summer of 2018, a variation of the Summer Youth Initiative, sparked
the Youth Career Academy. During the concept phases for each of these programs, the SAWDS Youth and Young
Adult Committee met multiple times and cpened the floor to ideas from the public. Among the public were youth
and adult service providers, supporting the end goal of co-enroliment of the youth participants into the adult
programs,

These open communication settings have increased the collaborative relationship between the youth and adult
service providers. The Southwestern Area Workforce Development Board recognizes this as an effective method
and would like to continue to provide similar opportunities for future successes,

The transfer of out-of-school youth into adult service programs is not only beneficial to the service providers of
both programs, but to the youth participant as well. A new workforce partner in the southwestern area is the New
Mexico Youth Challenge Program with the National Guard. The program targets out-of-school youth age 16-18 with
the goal of providing education and the necessary life skills to become a productive citizen with a sustainabie future.
This program does not assist with career exploration or job readiness. Once the youth completes the Youth
Challenge Program, New Mexico Workforce Connection can receive the participant for career path assistance.
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Goal 4 - Build relationships that promote long term success and connect youth to the workforce system.

Strategic Vision: For the Summer Youth Initiative mentioned under Goal 3, both in-schooi youth and out-of-school
youth were recruited for this limited-time program; many of whom were current youth participants. For the Youth
Career Academy, out-of-school youth are the priority target.

Both programs were structured in phases. Classroom Training involved career

The Summer Youth exploration, financial literacy training, soft skills training, computer literacy

Initiative recruited classes, and more. The Work Experience phase had participants working in

. different positions within a business and job shadowing. On-Site Campus Visit is

both in-school and another Phase. Supportive Service are available to those who need it. Monetary
out-of-school milestone incentives are provided throughout the program.

\/OUth These short-term programs offer additionat services to current vouth
participants beyond what they were already receiving. Recruiting existing
participants helps build a stronger relationship with youth and New Mexico

Workforce Connection by showing youth that New Mexico Workforce Connection wants to do more to seek out
those who qualify and provide additional education and training not offerad through the regutar WIOA youth
programs,

Workforce partners also play a role with strengthening the relationship between youth and the workforce system.
Having waorkforce partners knowledgeable about the services available by other partners, improving
communications, and a better referral system will prevent participants from getting lost in the workforce system.
with enrolling a participant in a youth program, and having the help of multiple workforce partners, New Mexico
Workforce Connection can provide years of assistance: {for example) from high school to choosing a career path,
to attending college, to attending job readiness workshops, to beginning a new career, 10 receiving any family
assistance, to customized training for career advancement. There is a lifetime of assistance available through the
workforce system.

Goal 5 - Enhance training programs for training providers, service providers, staff, and board members to
understand the Board's vision, regulations, contractual obligations, as well as the region’s strengths and
weaknesses in the workforce system.

Strategic Vision: Provide classroom training, as well as online training that can be stored and replayed at
www employnm.com for the onboarding of new personnel and periodic refresher training for existing personnel,
as well as providing on-going professicnal development workshops for board members both online and in-person
settings.

Goal 6 — Increase outreach and assistance for farm workers, migrant seasonal farm workers, and agricuiturat
employers.

Strategic Vision: As required in the Workforce Investment Act, migrant and seasonal farm worker initiatives will be
established through collabarative efforts with other agencies to provide farm workers the opportunity to learn
additional job skills for higher paying occupations.
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Goal 7 - The Southwest Region does not have adeguate facility space to satisfy the One-Stop concept.

Strategic Vision: The Southwestern Area Workforce Development Board will make efforts with local, state and
federal agencies to obtain adequate facility space to serve its business and job seeking customers.

Goal 8 - Workforce partners in the southwestern area would like to see updated workforce centers.

Strategic Vision: An updated, more inviting welcome area, common intake method, better referral system, a unified
or shared system where all partners have access to participant information, ADA compliant facilities and equipment
are some ideas envisioned for the future of southwestern area workforce centers. The workforce board, along with
the One-Stop QOperator, will explore options to increase the visual appeal of a more inviting facility, and
technological methods to provide a faster and seamiess referral system.

Goal 9 ~ Improve access to services to remote/rural areas: the Alamo Mavajo Reservation in Socorro County, Catron
County, Hidalgo County southern Dofia Ana County.

Strategic Vision: The Alamo Navajo Reservation is in a very remaote location. The Southwestern Area Workforce
Development Board will make efforts to increase transportation availability from the Alamo Navajo Reservation to
Sacorro where participants can gain their work experience. The Board will alsc explore options to hefp increase
available classes to the Reservation whether it be in-person instruction or by remote through web-based
technology.

To provide services to Catron County, employees from the Silver City workforce center travel to Reserve, Quemado,
and other communities, but do not have office space. The Board will communicate with the service providers and
the communities in Catron County to explore options,

In Hidalgo County, the Youth service provider has a small office in Lordsburg. Staff for the WIOA Adult and
Dislocated Worker programs, and for the Wagner-Peyser program travel from Luna County to provide services but
do not have an office. The Board will communicate with service providers to explore options.

It has been identified that a need for workforce services in southern Dofia Ana County exists. The Board will
communicate with workforce partners, local, state, and federal agencies to explore options.

Goal 10 — Develop Customized Workforce Development Plan by County

Strategic Vision: The Board has passed a resolution to develop customized workforce development plans by county
that will help community and state leaders, stakeholders, workforce partners and the public understand the needs
of each respective county and how the needs are be addressed.

Goal 11 - Enhance partnerships with Pre-K-12 schools

Strategic Vision: The Southwestern Area Workforce Development Board will make efforts to strengthen
relationships with the schools educating pre-kindergarten through 12th grade throughout the region. The Board
has recognized that providing youth with life skills, career exploration, financial literacy education, career path
guidance, and more needs to begin at an age younger than high school age. This package of how-to knowledge is
an invaluable investment to one’s life success and will have 2 positive impact in the local workforce and economy.
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Goal 12 - Seek and identify individuals who are nearing credential compietion, but tack funding for tuition, supplies,
or other items and enroll them into Individual Training Accounts and Supportive Services

Strategic Vision: The Southwestern Area Workforce Development Board will seek, identify, enrolf and assist
gualified individuals who have exhausted their financial resources and are close to the completion of their degrees
or other credentials. The credentials must qualify for an in-demand occupation at the time of enroliment.

Goal 13 — Develop innovative initiatives to address those who are underemployed in the aftermath of the Great
Recession that will benefit the economy

Strategic Vision: Bring awareness of underemployment in the economy, create a team comprised of business,
economists, and workforce partners to design innovative initiatives for the workforce system to deploy

Overall Strategies with Workforce Partners

§679.560(a}{6) Taking into account analyses described in Sections A and B above, describe the local
board’s overall strategy for working with the entities that carry out the core programs
and required partners to align resources available to the local area, to achieve the
strategic vision and goals.

The Socuthwestern Area Workforce Development Board's overall strategy for working with the entities that carry
out the Core programs and to align the available resources in the local area to achieve the strategic vision and goals
begins with the convening of Core partners, then the additional partners.

In the Southwestern area, the Core partner’s priority is to evaluate where they stand in relation to the overall
expectations of WIOA and how they can align their resources accordingly.

The Core partners are the WIOA Title I1B Adult, Dislocated Worker, and Youth programs; Title || Adult Education and
Literacy programs; Title IIl Wagner Peyser programs; and Title IV Rehabilitation Act programs.

The additional WIOA partners are the Postsecondary Education {Carl D. Perkins Career & Technical Education)
partners; State Human Services {TANF) partners; Supplemental Nutrition Assistance Program (SNAP) partners; SNAP
Employment & Training partners; Trade Readjustment Assistance Program partners; Veterans Employment &
Training partners; Unemployment Compensation partners; Glder Worker Programs (Senior Community Service
Program) partners; HUD Employment & Training partners; Community Services Block Grant partners; and the
Second Chance Act of 2007 {ex-offenders) partners.

The Core partners should consider the co-location of partners at existing workforce centers, determining whether
workforce centers can be comprehensive or satellite sites, assisting in the development of the partner MOU,
participating in the development of cutreach materials, and reviewing the following strategic areas:

» Establish a common vision

+ Establish a common mission

s Establish common goals

+ ldentify the strategies to accomplish the common goals

* Create action steps or plans
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As part of this process, the partners should understand each other's programs, communicate their expectations
and contributions to the overail effort, quantify the performance data and how progress will be demonstrated, and
discuss how course corrections may be made.

OPERATIONAL ELEMENTS

Local Workforce System Structure

§679.550(c) Describe the geographical workforce development area, including the LWDA'S major
communities, major employers, training and educational institutions {technical and
community colleges, universities, etc.), population, diversity of the population, and
relevant growth trends.

LOCAL BOARD AREA PROFILE

The Southwestern region is comprised of seven counties: Catron,
Dofa Ana, Grant, Hidalgo, Luna, Sierra, and Socorro. It shares a
border with Arizona, Texas, and Mexico. Agriculture, including chile
production, and copper mining provide many jobs in this area.

MAJOR EMPLOYERS

The following table shows ten employers with the highest number of
job openings advertised online in Southwestern New Mexico on
August 21, 2018 {Jobs De-duplication Level 2). Of these 10
employers, four are related to the hezlthcare industry, which makes
up a large part of the training for the southwestern area.

Rank Employer Name Job Openings
1 LifePoint Health, Inc. 158
2 Community Health Systems, Inc 157
3 Las Cruces Public Schools 132
4 Gadsden Independent School District 121
5 The State of New Mexico 67
5 Gila Regional Medical Center 63
7 Tresco, Inc. 56
8 TravelCenters of America, LLC 54
9 Army National Guard 53
10 The fvangelical Lutheran Good Samaritan Society 50

Source: NM Department of Workforce Solutions, Online advertised jobs data
Downloaded: 08/22/2018 10:05 AM
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MAJOR ERUCATIONAL INSTITUTIONS

In the 2018 New Mexice University Ranking published by uniRank, the top 10 recognized New Mexico higher-
education institutions were ranked on the following criteria: being chartered, licensed and/or accredited by the
appropriate U.S. higher education-related organization; offering at least four-year undergraduate degrees
{bachelor degrees) or postgraduate degrees (master of doctoral degrees}; delivering courses predominantly in a
traditional, face-to-face, non-distance education farmat. Not only did the universities in the southwestern area rank
in this top 10 list, but they rank in the top five. Source: www. 4icu.org/us/

Western New Mexico University {(WNMU) in Silver City came in at #5. Established in 1893, WNMU spans 83 acres
on a hill. They offer more than 70 fields of study, from accounting to zoology. Fully online master’s and bachelor’s
degree programs are available. More than 3,500 students attend their campuses and are enrolled online. 500
degrees are awarded each year, Source: www.wnmu.edu/about/

Mew Mexico Institute of Mining and Technelogy (NM Tech) in Socorro came in at #3 on the 2018 New Mexice
University Ranking. NM Tech was established in 18839 and is a small institution offering associate’s, bachelor’s,
master’s, and doctoral degrees in science and engineering. Small class sizes at a 13:1 student-to-faculty ratio results
in increased attention from instructors, Source, www.nmt.edu/aboutnmt/index.php

Coming in at #2 in the 2018 New Mexico University Ranking published by uniRank is New Mexico State University
{NMSU) in Las Cruces. NMSU was founded in 1888 and spans a 900-acre campus, enrolling more than 15,000
students from 49 states and 89 foreign countries, NMSU is a NASA Space Grant College and home to the very first
Honors College in New Mexico, They have a satellite learning center in Albuquerque, cooperative extension offices
in each of New Mexico's 33 counties, and 12 agriculture research and science centers. Source: www,ninsu.edy

NMSU - Dofia Ana Community College’s mission and vision state that they are a responsive and accessible learning-
centered community college that provides educational opportunities to a diverse community of learners in support
of workforce and economic development, and that DACC will be a premier learning coliege that is grounded in
academic excellence and committed to fostering lifelong learning and active, responsible citizenship within the
cammunity. They offer 39 different degree programs and 14 certificate programs, as well as providing services
through their customized training program and the Smalf Business Development Center,

TRAINING INSTITUTIONS

The Southwestern Area Warkforce Development Board pians to continue to use the State’s web-based eligible
training provider lists, Prospective and current praviders will access the applications to become eligible providers
via the State website (https://www.jobs.state.nm.us/}. Applications for training provider programs are also
accessed using the same procedure. Eligible training providers will enter course information and performance
information onto the state’s website. All programs will be reviewed to make sure they have been identified as an
occupation in demand for the southwestern area.
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. . R50 N. Telshor Blvd,, Ste. E, F, G
nl N - B
11067 Computer Career Center - C399 Las Cruces, NM 88011
1155 MeNutt Rd,
£ " G Inc, - C13° )
1454 Computer Labs inc, - C133 Sunland Park, NM 88063
34050 S, Espina 5t
28 Dofta Ana Community College of NMSU - C16 MSC 3DA, P.O. Box 30001
Las Cruces, NV 88003
rypr o 2460 Missouri Ave,
3328 Glitz, Inc. Las Cruges, NM 88001
S abienaf Cp 141 Quinella Rd,
46 Internationat Schools - C144 Sunland Park. NM 88063
. . . 3201 Alabama St
- [ p - 3
3455 Mountain View Vocational Instifute £l Paso, TX 79930
76 NV State University 1600 University Ave,, Suite B
Las Cruces - C71 Las Cruces, NM BB003
. . N Tech Physical Plant, Buck Waolfe
80 NM Tech - (318 Socorro, NM 87801
) 1460 Missouri
500 Chymipian University of Cosmetology - TAA Las Cruces, NM 88001
209 Linda Vista Dr.
230 . B 2 | ITs N
3392 Seuthern New Mexico Project, Inc, Sunland Park. NM 88063
o - 1000 College Ave . /P.0. Box 680
124 Western NM University -C33 Silver City, NV 88062
- 94551 Diana Dr.
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3536 Nestern Technicatl College £ Paso, TX 79924
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POPULATION

According to the 2010 Census, the population for the Southwestern Area was 302,315. The following chart shows
all the counties by population. The 2010 Census reports Catron County with the lowest population at 3,725 while
Dofia Ana County had the highest population in the Southwestern area at 209,233,

Southwestern Region Population by County in 2010

250,000
209,233
200,000
150,000
100,000
50,000
29,525 26,095
17,866
11,988
3,725 4,894
0 [osca]
Catron Doria Ana Grant Hidalgo tuna Sierra SoCorro

Source: NM Department of Workforce Solutions, Profile Summary Census.gov American Fact Finder

In the following graph, you will see the population of the largest city in each of the seven counties. in comparison
with the previous chart, Southwest Region Population by County in 2010, you can see that nearly half of each
county’s population resides in the largest city as seen below, except for Catron County. With a reported population
of 3,725, the village of Reserve contains the largest population in Catron County with only 289 people; that's less
than one-tenth of the entire county’s population residing in the fargest community. The majority of the region is
made up of many small rural communities.
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Largest City in Each Southwestern Area County in 2010

Raserve village, Catron | 289
I

l.as Cruces city, Dofta Ana 97,618

Silver City town, Grant

Lordshurg city, Hidalgo 2,797

Deming city, Luna 14,855

Truth or Consequenceas city, Sierra

6,475

Sacarro city, Socorre

0 20,000 40,000 60,000 80,000 100,600 120,000

Source: Census.gov American Fact Finder

A further breakdown of the population in the Southwestern area is shown in the following chart. As reported by
the 2010 Census, the chart shows the male and female population for each county and their age groups. The
number of males and females in each county and within each age group is very close. In Catron County, you will see
the highest population of both males and fernales is in the 60-69 years age group. In Dofia Ana County, the highest
population of males is in the 20-29 years age group, while the highest number of females is in the 40-49 yaars age
group. In Grant County, the population of males and females are nearly equal in the 50-69 years age groups, and
Hidlalgo County shows the highest number of males and females are in the 40-49 years age group. In a large twist,
Luna County reports that most of their male and female population are age 10-19. The counties of Sierra and
Socorro report the highest numbers of their population are over the age of 50.
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Socuthwestern Area Population In Each County By Gender and Age
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with the 2010 Census a great source for population information, it is the New Mexico Department of Workforce
Solutions (NMDWS} that provides statistical information on available jobs in the Southwestern region.

in a 2016-2026 long-term employment projections for multiple occupations, the estimated employment numbers
for 2016 in Southwestern New Mexico are reported at 107,016. The projected employment numbers for 2026 are
at 114,516. The following chart shows the estimated jobs for multiple occupations with blue bars, and the orange
bars are the estimated number of jobs for the same occupations as projected for the year 2026 in the Southwest
region.

Occupational Projections {Long-term) for Multiple Occupations in
Southwestern Area in 2016-2026

Architecture and Engineering
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Here are some highlights as reported by the NMDWS, Employment Projections program. The estimated number of
all employed in the Southwestern area in 2016 was 107,016. It is projected that in 2026 there will be 114,516 total
emptloyed in the region. This represents an annual average growth rate of 0.68%.

The estimated number of Building and Grounds Cleaning and Maintenance employed in the Southwestern area in
2016 was 3,708. it is projected that in 2026 there will he 3,973, This represents an annual average growth rate of
0.69%.

The estimated number of Business and Financial Operations employed in the Southwestern area in 2016 was 3,727.
It is projected that in 2026 there will be 3,935. This represents an annual average growth rate of 0.54%,

The estimated number of Computer and Mathematical employed in the Southwestern area in 2016 was 2,047, It is
projected that in 2026 there will be 2,270. This represents an annual average growth rate of 1.04%.

The greatest occupational increase from the 2016 to
2026 projections is anticipated to happen in the field
of Personal Care and Service. The number of employed
in 2016 was 6,731. It is projected that in 2026 there
will be 8,682. This represents an annual average
growth rate of 2.58% percent. The second highest
growth of occupations is anticipated in the field of
Healthcare Support. The number of employed in this
field in 2016 was 3,797, It is projected that in 2026
there will be 4,724 employed. This represents an
annual average growth rate of 2.21%.

The occupational field with the lowest increase in this
projection report actually saw a decrease. In the field
of Farming, Fishing, and Forestry, the number emploved in the Southwestern area in 2016 was 2,669, It is projected
that in 2026 there will be 2, 663. This represents an annual average growth rate of -0.02%.

With such job
The only growth
occupational field anticipated  in
; the coming
projected to see a vears, the local
decrease rather than workforce
hoard will

agrowth by 2026is . iinve  to
in Farming, Fishing,  inform  youth

and job seekers
and Forestry SR

. growing trends
in these in-demand fields and educate them about the
career paths to success.

Building a Skilled & Ready Workforce i N 51




-N:““W‘M

LOCAL BOARD STRUCTURE
The following functional chart shows the relationship between the Chief flected Officials of Region 4, the
Southwestern Area Workforce Development Board {SAWDB}, and its relationship with its contractors.

View Attachment B for a full roster of local board membership and the group 2ach member represents. Attachment
B also contains a list of alt standing committees, along with a description of the purpose of each committee.

FUNCTIONAL CHART

Region IV, Chief
Elected Officials

Administrative &
Fiscal Entities

Southwestern Area
Wokforce Development
Board & Committees

| i

Aduit, Dislocated
Worker, and Youth One-Stop Operator
Service Providers

Eligible Training
Providers

Workforce Development System

§679.560(b)}{1){i) Provide a description of the workforce development system in the local area that
identifies the programs that are included in the system; demonstrating alignment with
regional economic, workforce and workforce development analysis. {in addition, please
provide a list in Attachment C of the one-stop centers in your local area, including
address and phone numbers. Indicate the one-stop operator for each site and whether
it is a comprehensive or satellite center. Include a list of the one-stop partners physically
located at each of the one-stop centers in the local board area, and the services provided
by these partners.}

Under WIOA, the Southwestern area workforce development system is a proud partner of the American Job Center
network, where various agencies provide a multitude of services to prepare people for employment with career
exploration, training referrals to advance workers in their career, job-readiness workshops to ensure a skilled
workforce, job listings, job placements, and similar employment-related services all under one roof. The core
programs offered in the southwestern are the Adult, Dislocated Worker, and Youth programs under WIOA Title |,
Adult Education and Family Literacy program under WIOA Title I, Wagner-Peyser program under WIOA Title 11, and
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Vocational Rehabilitation program under Title IV. A strong relationship with core partners and shared knowledge
of partner programs aid in guality outreach efforts, increase referrals among partners, and provide optimum
services to all customers,

Throughout the seven-county area, growth is taking place. The local board continues to establish employment,
training, and education through a business-driven demand structure. The locat board identifies aerospace,
agricultural, education, health care, togistic and warehousing, manufacturing, mining, hospitality and tourism, as
priority industries. The local workforce system will strive o obtain and apply more up-to-date labor market data to
better align training programs and postsecondary education to meet labor market demands.

The Southwestern Area Workforce Development Board plans to strengthen its relationships with economic
development offices, school districts, chambers of commerce and other trade and labor organizations within the
seven-county area. Enhanced communications and more collaboration with these partners will bring to light an
array of regional analysis leading the way to new workforce goals for the entire Southwestern area.

A list of the Southwestern Area Workforce Centers and the partners located in each center can be found in
Attachment C.

Support of State Plan Strategies to Include the Carl D. Perkins Act

§679.560{b){ 1}{ii) Describe how the LWDB will support the strategies identified in the State Plan and work
with the entities carrying out core programs and other workforce development
programs, including programs of study authorized under the Cart D. Perkins Career and
Technical Education Act of 2006 {20 U.5.C. 2301 et seq.} to support service alignment.

The Scuthwestern Area Workforce Development Board recognizes and supports the goals and objectives in the
Combined State Plan. The Board's strategy is to develop policy that supports and complements the Core and
workforce programs’ services within the region, to include the Carl D. Perkins Act of 2006. The Board’s One-Stop
Operator and Administrative Entity will facilitate the process through the engagement of partners. This will be
accomplished by ensuring that the workforce partners understand each other’s services and how they fit into the
warkforce system, The Carl D. Perkins Act partners are a cornerstone in the delivery of services as they focus on
the academic achievement of career and technical education students. The WIOA Adult, Dislocated Worker, and
Youth programs (Title 1B} will work to enhance their strong working relationship to deliver the necessary services
to individuals who benefit from the programs.

The program also strengthens the connections between secondary and postsecondary education. In addition to the
partners being involved in reexamining the current system design, they will be involved in the architecture of an
enhanced system that aligns itself with the State’s plan. Their involvement in the redesign, delivery, and evaluation
of career pathways educational programs, integrated education and training, and workforce preparation activities
that are responsive to regional and local labor market demands is beneficial to all Core and workforce services,
especially during the implementation phase.
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Ancther asset to the workforce board and the system is having a Carl .

D. Perkins program representative serve as a board member. The A Carl D. Perkins program
board member will have the opportunity to inform the Board and representaUVG SETVes as
board committees how services can be aligned to meet the needs of
both programs, ultimately providing individuals with effective and
efficient levels of service.

a board member

The Southwestern Area Workforce Development Board wilt support the strategies of the New Meaxico Department
of Workforce Solutions and work with the following list of core programs:

«  Adult Program {WIQA, Title I}

» Dislocated Worker Program {WIOA, Title I}

s Youth Program {WIOA, Title 1}

» Adult Education and Family Literacy Act Program {WIOA, Title i)

= Wagner-Peyser Act Program {Wagner-Peyser Act, as amended by title |1l

» Vocational Rehabilitation State Grant Program (Rehabilitation Act of 1973, as amended by title IV}

The Board will promote these programs and ensure that they are carried out by the service providers by working
with core partners and service providers collectively to strategize and execute methods that are conducive with the
communities’ needs, Regular meetings with service providers and Core partners offer a platform for open
communication where improvements on current methods can be discussed and innovative ideas can be expressed.
The Cne-Team approach brings all partners together as one entity, New Mexico Workforce Connection, eliminating
the cutdated method of having each partner in their own silo. Restructuring workshops for customers in
partnership with multiple workforce partners, including Adult Education Services, ensures service alignment, and is
an example of providing services with the One-Team approach. Through the eyes of One-Team, there is no partner
separation.

Expanding Access to Core Program Services

§679.560(b){2){i) Describe how the local board will work with entities carrying out core programs to
expand access to employment, training, education, and supportive services for eligible
individuals, particularly eligible individuals with barriers to employment.

A priority of the Board under WIOA is to maintain a heaithy system for referring individuals to workforce partners
who specialize in helping those with hairiers overcome or navigate their challenges. As individuals are serviced
through the workforce pipeline, cohesiveness and collaboration among the partners play a critical role in their
success. WIOA establishes regulations and guidance that provide locat workforce boards the authority to create
partnerships among the required workforce partners in the system.

The Board will nurture its existing organizational structure that promotes the Boards “One Team” approach with its
partners who provide core program services. This organizational structure will ensure that open lines of
communication, collaboration, and strategic development focus on leveraging resources and developing methods
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to expand access to employment, training, education, and supportive services to individuals and those with barriers
to employmaent.

The Board will focus on providing access and flexibility for work-based training options like OJT’s, Customized
Training and incumbent Warker Training that will be used to develop a career pathway along with co-enroliments
for job seekers and a job-driven strategy for employers and industries. Improved access to training programs and
partnerships with businesses and educational organizations will benefit job seekers with barriers to career
pathways and employers.

Additional measures will also be deployed by the Board to enhance access to employment, training, education, and
supportive services for eligible individuals, particularly eligible individuals with barriers to employment by:

ENHANCING COORDINATION WITH CORE AND OTHER WORKFORCE PARTNERS

The Board, through its administrative entity and One-Stop Operator, will facilitate this process with its partners to
determine how the co-location and leveraging of partners, program goal mapping, cross-training, and new outreach
strategies and materials will play a role to expand access Lo the services. Beyond the planning phase, the partners
will also work on their plan and timeline for implementation, A memarandum of understanding to support their
plan is the blueprint for how the workforce system functions and establishes the working relationship that supports
the cooperative outreach and leveraging efforts for capacity building to expand services. Under WIOA, the Board’s
focus and priority of service are serving those with barriers to employment.

REPRESENTATION ON THE BOARD

The Board has representation from various partners who engage in strategic planning, policy development,
monitering, and oversight of the WIOA program. This meodel helps the Board understand the strengths and
weaknesses of a partnering program, it helps shape how resources can be managed and how services can be
delivered.

FUNDING

The Board will seek to maintain at least 50% of its service providers’ funding allocation for employment, training,
education and supportive services. This will help broaden the pathway for individuals and employers to access
providers and services throughout the network.

INCREMENTAL CAPACITY BUILDING
As the Board and workforce partners implement the strategies outlined in this plan during the first year,
improvements will be made to the system that will incrementally build capacity in the system.

The warkforce centers have established a strong and effective system of coordinated services with its partners and
witl continue to do so into the future. The existing workforce system stems from the Workforce Investment Act of
1998, as amended. Numerous educational institutions, known as, eligible training providers, service providers,
partners, and employers have been the foundation to the workforce system. Now under WIQA, the system adds
improvements and alignment to better serve those with barriers to employment,
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tmproving Access to Activities for Postsecondary Credentials

§679.560(b){2){iii) Dascribe how the local board will work with entities carrying out core programs to
improve access to activities leading to a recognized postsecondary credential {including
a credential that is an industry-recognized certificate or certification, portable, and
stackable).

The Board will work with the core programs and its eligible fraining providers to ensure that there is access to
programs that lead to recognized postsecondary credentials, including industry-recognized certificates or
certifications, as well as portable and stackable credentials.

Since the implementation of the Workforce investment Act of 1998, the Board has worked with its mandated
partners in carrying out activities that provide access to postsecondary credentials. During this time, the system
which is comprised of eligible training providers, service providers, workforce partners, job seekers, youth, and
employers have all made inroads in their respective activities.

Beyond this point, and as the Board continues past the post-implementation period of WIOA, the Board seeks to
follow the Combined State Plan and expand access to credentials through the coordination and collaboration of its
partners. The Board’s One-Stop Operator will work to streamliine the region’s operation and focus on the following
key elements:

+  Co-location of Core partners, where appropriate

* Coaperative partnerships to eliminate duplication and improve efficiency
« Functional alignment of staff

o Cross-training of staff

Each of WIOA's Core partners listed below has different functions and key roles in the delivery of services to an
individual in the workforce development pipeline.

o Title 1B — Adult

» Title IB — Dislocated Worker

s Title 1B - Youth

o Title I — Adult Education and Literacy

» Title Il - Wagner-Peyser Act {Employment servicas)
» Title IV - Rehabilitation Act of 1973 Title |

Each of the Core partners’ role is essential to an individual’s development that leads to placement into an
occupation and a self-sufficiency wage. In addition to the Core partners’ role in expanding activities leading to
credentials, the Board will work with industries and training providers to develop a curriculum that meets the needs
of employers within the industries. This information will be coupled with the data from the Economic and Analysis
Bureau for the Board and workforce partners to analyze. Their analysis will lead to the Board identifying the
occupations-in-demand for the region. Subseguently, it will lead to determining the type of industry-recognized
and postsecondary credentials that the Board will fund through Individual Training Accounts,
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Title I8 — As prescribed under WIOA, the Board’s Adult and Dislocated Worker programs will continue to offer three
types of career services and training services in combination or seguentially with other services offered by its
partners, where needed: The Basic, Individualized, and Follow-up services, which can be provided in any order and
are based on the individual’s needs. The Basic services must be made available to all individuals who seek services.
Basic services include, but are not limited to, eligibility determination for assistance from the Adult, Dislocated
Worker, or Youth programs, as well as, outreach and reemployment services, initial assessment of skill levels, labor
exchange services, referrais to other programs, and assistance with financial aid for programs other than WIQA.
Individualized career services include, but are not limited to, individualized assessments, individual employment
plans, group or individual counseling and mentoring, career planning, short-term pre-vocational services,
internships, work experience, and English language programs. Follow-up services are required for participants for
a period of up to 12 months after their first day of employment in unsubsidized employment.

In addition to the three types of career services, training services are also offered to adults and dislocated workers
that lead to postsecondary education credentials. Training services are offered to an individual who is determined
to be unlikely or unable to obtain or retain employment that leads to a self-sufficiency wage or wages that are
higher from previous employment and has the skills and qualifications to succeed in a training program.

Title I1B ~ The Board’s Youth program focuses on in-school and out-of-school youth ages 14 to 24 and offers the 14
service elements required by WIOA. Co-enrollment with training services offered by the Adult or Dislocated Worker
program may be performed in combination or sequentially with the youth program. Other services offered by the
workforce partners will also be considered,

The board has established a high priority to ensure that services are made available for those needing life skills,
computer, and customer service training. These services will be made available to WIOA eligible job seekers, youth,
and employed individuals to support the workforce needs of employers.

Local Strategy Implementation

§679.560(b){3){i} Describe the strategies and services that will be used in the local area to facilitate
engagement of employers in workforce development programs, including small
empioyers and employars in in-demand industry sectors and occupations.

A comprehensive and collaborative approach with the workforce partners is necessary to create new strategies to
enhance the methods of engaging employers and addressing their workforce needs. A strong focal point of
coltaboration will be with economic development organizations, business organizations, and industry groups.

An additional strategy will be to create a Community Workforce Alliance that will be facilitated through the Board'’s
administrative entity, Each county will have its own respective alliance comprised of community businesses,
economic development and business arganizations, as well as government representatives. This group wilt provide
a local perspective on the workforce needs of the community and how the needs will be met.

As economic development and business organizations work to bring e-based jobs into the region, the Board will
offer workforce staff to be a part of their recruitment teams. Their role will be to provide information to provide
labor market information, workforce services available to the business, and any other technical information that
will be needed to assist the economic development or business organization.
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In addition, by analyzing labor market information and input from the community, the workforce development
programs will have a better understanding of the needs of the employers in order to develop strategies to address
those needs.

Many of the employers in the region are small. The business services team from each workforce office customizes
methods for engaging and servicing small emplovers, as they do for larger employers. The teams may choose to
incorporate the New Mexico Workforce Connection Online System that delivers information to employers via email.
Social media, through the Board’s social and web-based media, is another effective method for customizing
messages to employers at a minimal cost. Additionally, the workforce partners may engage with economic
development offices and chambers of commerce as a medium for establishing and cultivating relationships with
smaller emplovers. Other methods for consideration for reaching employers are the traditional use of radio,
newspaper, and billboard.

Labor market information, and the dominant industries in a community, easily lend itself to identifying in-demand
industry sectors and cccupations. In accordance with the Board's policies, it will establish ¢riteria for in-demand
industries and occupations-in-demand through its labor market analysis. The labor market information is obtained
from the New Mexico Department of Workforce Solutions’ Economic and Research Analysis Bureau. !t identifies
occupation information, wage information, unemployment rates, advertised job posting statistics, demographic
information, and more; for a specific region, county, or metropolitan area.

The Southwaestern Area Workforce Development Board's goal is to meet the workforce needs of employers through
the delivery of services offered at workforce centers and through its partners. Since the inception of the Workforce
investment Act of 1998 (WIA), the Board's strategy has been to support a business-driven model that trains job
seekers to earn credentials that not only lead to self-sufficiency, but meets the workforce needs of businesses as
well.

Strategies and Services to Meet the Neaeds of Local Businesses

§679.560(b){3)(ii} Describe the strategies and services that will be used in the local area to support a {ocal
workforce development system that meets the needs of businesses in the local area.

The Board’s strategy is to build on WIA's foundation by incorporating the menu of services offered by all Core
partners to meet the needs of businesses. Additionally, through the identification of the skill needs of industries
through periodic round table work-sessions, the Board will focus its resources within specific occupations-in-
demand. Board members from the respective industries will also participant in the roundtable work-sessions, The
interactive and collective work among industry |leaders will create an informative basis for strategy, investments,
and policy.

In addition to the collaborative efforts, through the Board's One-Stop Operator, information will be shared with the
Core workforce partners so that they may develop better methods that will meet the needs of businesses through
a variety of employer services and innovative approaches.

The Board and its workforce partners will offer the following business services:
+ Search for a job candidate
* Post a job opening

+ Job placement
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Database job matching

Credentialed job seeker

s On-the-job training

* Customized training

«  Qutreach & Recruitment - finding candidates for jobs
»  (Organizing hire events

s Job candidate skill-set assessments

¢ Pre-employment screenings

+ Job market trends

* Jjob description development

s Labor market trends

+ Unemployment Tax Assistance {Las Cruces only)
*  (Obtain required employment posters

= Rapid Response

Work Opportunity Tax Credit (WOTC}

s Synchronize marketing activities with the above listed groups to standardize outreach

The coordination of outreach activitias among the workforce partners is also a priority to the Board as it seeks to
align and leverage resources within the network, The One-Stop Cperator will ensure that business outreach teams
utilize the Customer Relationships Module of the New Mexico Workforce Connection Online System. The module
provides an online and integrated method of managing employers, displaying their business services
representative, and provides a history of activities with the employers. By using this module, staff can create
marketing leads, contact fists, view all the marketing leads, create work items and appointments, and create online
employer surveys,

Other methods to the delivery of services include, but are not limited to, the following:

» Working up-front with employers to determine local regional hiring needs and design training programs that
are responsive ta those needs.

» Engaging employers, employer associations, and labor organizations in the design and delivery of programs
and services to meet current and future hiring needs that will likely result in employment for participating
job seekers.

=  Developing and implementing proven or promising strategies that expand employment and career
advancement apportunities for systemn participants in in-demand industry sectors or occupations and meet
the needs of employers by providing a skilled workforce.
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» Developing effective linkages with employers in the region to support emplover utilization of the local
workforce development system and to support local workforce investment activities.

* Ensuring that workforce investment activities meet the needs of employers and support economic growth in
the region by enhancing communication, coordination, and collaboration among employers, economic
development entities, and service providers.

»  Prioritizing work-based learning opportunities including on-the-job training, internships, pre-apprenticeships,
registered apprenticeship, and customized training as training paths to employment.

+ Utilizing timely, reliable, and readily accessible labor market information, in conjunction with program
cutcomes, to guide jobseekers in choosing the types of employment, fields of study, training, and credentials
to pursue, Labor market information includes current and projected local, regional, state, and national labor
markels, such as the number and types of available jobs, future demand, job characteristics, training and
skilts requirements, and composition, characteristics and skills of the labor supply.

Strategies and Services for Workforce Programs and Economic Development
§679.560{b}(3){iii) Describe the strategies and services that will be used in the local area to better
coordinate workforce development programs and economic development.

WIOA identifies over 17 required and additional partners in the workforce system, Each partner specializes in
performing different functions within the system that play an important role in connecting employers with job
seekers to promete economic development through workforce development.

In this process, the partners in the system work together to help individuals, including youth ages 14 to 24,
overcome barriers to education or training and employment. The day-to-day coordination and collaboration among
the partners are the heartbeat of the workforce system that supports economic development.

In addition, regional and county level round-table discussions will help to formulate innovative ideas and practices
to benefit the economy. An objective of the Board is to build stronger bonds that lead to joint projects with
eccnomic development offices and educational institutions to meet the workforce needs of new and existing
employers, By strengthening relationships, the objectives of each the economic development offices and workforce
system are achieved. Through the Board’s One-Stop Operator and/or Administrative Entity, in-service training with
economic development offices will be offered to provide a better understanding of how the WIOA systern functions.
in addition to sharing information about career services and training services, the Board will offer labor market
information to economic development offices in the areas of economic activity, researching employers by industry,
industry profiles, regional reviews, industry spotlights, occupations bulletins, and other reports that assist with their
economic strategies and services. Anather important facet of working with and supporting economic development
offices is to train them on the types of services that are available to businesses. Included in this training is an
orientation around the JET Fund, career services, on-the-job training, incumbent worker training, customized
worker training, employee training, and tuition assistance services. Some of these services complement the Job
Training Incentive Program offered by the economic development department that reimburses companies for
training expenses when they create new jobs.

Through its One-Stop Operator and workforce partners, the Board wilt market the workforce services to businesses
as an economic gardening approach. This approach will attract additional businesses to use and take advantage of
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the services offered. The expectation is to help businesses become more competitive in the market by narrowing
the skilis gap in the region.

The Board will offer workforce staff to be a part of their recruitment teams

in 2018, the Board with economic development and business organizations that work to bring

e-based jobs into the region. Labor market information, workforce services

approved a new available to the business, and any other technical information will be
program called the provided to assist in the recruitment efforts.

JET Fund The Board will also lock at economic development organizations’
marketing materials to align its workforce materials that support economic
development in the region.

The New Mexico Economic Development Department and local economic development offices engage existing
businesses for economic growth and new businesses to bring e-based jobs to New Mexico. In 2018, the Board
passed a resolution that provides $100,000 in WIOA funds to train the new employees of businesses who are
recruited by economic development offices to the Scuthwestern Area of New Mexico — the program is called the
JET Fund {Joint Economic Training Fund).

The Beard also contracts with the South Central Council of Governments for its administrative entity services. it
assists local governments and political subdivisions with local planning and economic development. It is also the
organization that develops the Comprehensive Economic Development Plan that describes the regional economy,
establishes regionai goals and objectives, develops a regional plan of action, and identifies investment priorities,

Strategies and Services for One-Stop System and Unemployment Insurance

§679.560{b)}{3){iv) Describe the strategies and services that will be used in the local area to strengthen
linkages between the one-stop delivery system and unemployment insurance programs.

The unemployment insurance {Ul) program is a life-line for individuals who are dislocated from their employment
through no fault of their own to receive monetary benefits while they search for and acquire their next job, The
Board’s primary obiective is to ensure that the Ul program, provided through the New Mexico Department of
Workforce Solutions, is offered office space at each of the comprehensive and affiliate workforce centers for
dislocated workers to certify and recertify for benefits via telephone or computer.,

As dislocated workers enter the workforce center to certify for Ui benefits, they will be registered in the New Mexico
Workforce Connections Online System, offered employment services to develop or update their résumes, taught
how to do online job searches, determine a need for training or education, and offered other services as deemed
necessary. During the assessment phase, individuals will also be referred to other workforce partners to address
any barriers to training, education, and employment. This guarantees that the one-stop system is available and
ready to meet the needs of the unemployment insurance system’s objectives.

According to the NMDWS, Local Area Unemployment Statistics program in conjunction with U.S. Bureau of Labor
Statistics, the top 10 counties in New Mexico with the highest unemployment rate {not seasonally adjusted) in July,
2018 were Luna County (8.0%), McKinley County (7.6%), Torrance County {7.1%), Cibola County {6.8%), San Miguel
County (6.4%]), Taos County {6.2%), Sterra County {5.9%), Dofia Ana County (5.8%), Valencia County {5.8%), and
Socorro County (5.7%). Of these counties Luna, Sterra, Dofia Ana, and Socorro are in the Southwestern region.
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As such, the need exists to support dislocated workers with employment services under Wagner Peyser, training
services under Title B, and other services offered by the Core and additional partners. Below are the kay services
that are currently offered through the Board’s workforce partners.

+ Job search assistance

* (Creating a résumé

* Finding job search maiches

* Veterans services

s Migrant Seasonal Workers

s Job candidate skill assessments

s Job description development

»  Virtual Recruiter services

* Training to upgrade skill-sets for employability
» Tuition Assistance, On-the-Job Training, Customized Training
» Jjob market trends

» labor market trends

» Career Exploration

Coordinate Local Workforce Activities and Promote Entrepreneurial Training
§679.560(h){4} Describe how the local board will coordinate local workforce investment activities with

regional economic development activities that are carried out in the local area and how

the local board will promote entrepreneurial skills training and smal! business services.

Entrepreneurial skills training and smali business services play an important role in the economic gardening of the
region’s economic activities. There are different reasons why individuals start their own businesses, It could be a
life-long goal, out of necessity due to limited employment opportunities, or simply because the warkforce center
provides entrepreneurtal  workshops  and  small
business services through its workforce partners.
Regardiess of the reason, individuals are starting
businesses every day to deliver a product or offer a
service.

The U.S. Small Business Administration’s services will
be promoted at the workforce centers and on other
promotional materials. Individuals are offered services
on how to plan their business, obtain market research
and competitive analysis, write a business plan,
calcutate their startup costs, and identify funding their
business.
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The Board will continue to strengthen its relationship and market its business services to economic development
offices to promote entrepreneurial and small business development. Within the region, the Board has worked to
establish relationships with economic development officials, both at the state and local levels; additionally, the
Board’'s Administrative Entity is the South Central Council of Governments, a regional planning and economic
development government agency.

The Board has members who are leaders in business and economic development. They possess a high and in-depth
level of knowledge within their areas and provide the information and perspective needed to develop sound policies
and decisions.

The Board currently works to align the needs of employers with the skiils needed in the workforce, facilitates career
pathways, and establishes a pipeline for job seekers to enhance their skill-sets through industry-recognized and
other credentials. Through the Board's Administrative Entity, the Board has representation with Borderplex 2020,
a multi-regional and binational economic and workforce development task force. The task force works to improve
the region’s economic levels and promote entrepreneurship and innovation. In addition to Borderplex 2020, the
Board will work with some of its eligible training providers and programs such as Arrowhead Park’s Business
Incubator, to provide access to entrepreneurial programs,

The Board will engage small business development organizations, such as the Smalt Business Development Centers
in Las Cruces, Deming, and Silver City. It is through this engagement and activities that the Board will coordinate its
regional economic activities, promote entrepreneurial skills, and smalt business services in the region.

Develop Training for All Core Pariners

§679.550(c) Describe how the local board will develop and implement training across systems for all
core partners to ensure a unified approach to service delivery; including vocational
rehabilitation.

During the years under the Workforce Investment Act, the Board and its workforce partners established a solid
foundation and method for the referral of customers. In these years, from 2000 to 2014, the Division of Vocational
Rehabilitation, and some other workforce partners were not co-located and provided services at different locations,
other than the workforce centers,

As WIOA now requires vocational rehabilitation
services to be provided at comprehensive
workforce centers, the Board is enhancing its
coordination with its Core partners to improve

s v
lN‘NG &% the delivery of services under a unified
TEVELOPMEN approach, Under this unified approach, the

One-Stop Operator will facilitate meetings with
the Core partners to implement the planning
process for each of the following areas: co-
locating and resource sharing agreements,
mapping program deliverables and methods of
measurement, cross-train among partners, and
the development of outreach materials. As the
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plans are developed for each area, the partners will consider establishing teams with a team leader who can
facilitate the design and planning process.

An important area for the partners to explore is a cross-training methed to be used to train scores of workforce
professionals on each other’s programs. Short audio-based PowerPoint modules uploaded on a restricted website
wifl be considered, in addition to personalized training and other ideas proposed by the partners. The cross-training
witl be essential to the workforce professionals to understand the eligibility requirements and services available to
those they will serve.

The Board has a representative from the New Mexico Division of .
Vocational Rehabilitation {DVR), that serves on the workforce board, A representatwe of
who can prO\{lc.Je first-hand information to develop pglrcy and guide t.he New Mexico Division of
Board on decisions. The board member can also provide the Board with . e
technical information specific to DVR services, such as vocational Vocational Rehabilitation

guidance and counseling, school-to-work transition services, vocational serves as a
and other training, job search and placement assistance,

diagnostic/treatment of impairments, accommodations and assistive board member
technology.

The Board will also coordinate with the Commission for the Blind, a state government agency that serves those who
are blind or visually impaired. As stated in New Mexico’s WIOA Combined State Plan, the Commission and DVR
provide services to mutual participants. The Board recognizes that its role is to build a strong system of services
within the workforce network.

One-Stop Delivery System

§679.560{b){5){i) Describe how the local board will ensure the continuous improvement of eligible
providers through the system and how such providers will meet the employment needs
of focal employers, workers, and job seekers. {Please include a copy of the board’s ETPL
policy as a part of Attachment A.)

The Board has developed excellent relationships in the Southwestern area with its eligible training providers. They
are comprised of public and private educational entities, both in and out of New Mexico, An important goal of the
workforce system to ensure the needs of employers are met while developing a skilled and gualified workforce for
the region and state of New Mexico.

The Board’s plan is to meet the employment needs of local employers, workers, and job seekers by:

Promoting one-on-one meeting with employers for a more personalized and effective customer service
approach

» Conducting round-table discussions by industry with industry leaders and training providers to better
understand their needs

+  Apalyze labor market information and industry input to modify or develop training offered by providers

*  Work with training providers to upload or modify their training programs in the New Mexico Workforce
Connections Online System
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s Train workforce partners on the changes to the curriculum

s Advise customers on the recent changes to the curriculum available in the region

In addition, the Board will continue to improve it level of services to job seekers and youth by providing orientations
on workforce services, career exploration, its other career services and training services.

As described in the Board's eligible training policy, the workforce development system established under WIOA
emphasizes informed consumer choice, job-driven training, provider performance, and continuous improvement.
The quality and selection of providers and programs of training services are vital to achieving these core principles.
As required by WIQA Sec. 122, states, in partnership with Local Boards, must identify eligible training providers
{ETPs} and programs that are qualified to receive WHOA Title I-8 funds to train adults, dislocated workers, and out-
of-school youth ages 16 through 24*, including those with disabilities.

The approved state list of eligible training providers and programs serves as an important tool for participants
seeking training to identify appropriate providers and programs, and relevant information, such as cost and
program outcomes, WIOA Sec. 122 {c} specifies that states must establish an application procedure for training
providers and programs to maintain their eligibility and the eligibitity of their programs. Beginning lanuary 1, 2017,
the State centralized the administrative responsibility for certifying ETP applications.

As such, the New Mexico Department of Workforce Solutions (NMDWS) as the State Administrative Entity {SAE) in
partnership with the Local Workforce Development Boards {LWDBs) provide oversight and administration for the
Fligible Training Provider (ETP} certification system. LWDBs work with NMDWS to identify eligible training providers
and programs qualified to receive WIOA title |-B funds to train adults and dislocated workers, and out-of-school
youth ages 16 through 24*, including those with disabilities,

Access to the One-Stop Delivery System’s Services

§679.560(b}{51{ii) Describe how the local board will facilitate access to services provided through the one-
stop delivery system, including in remote areas, through the use of technology and other
means.

Distance learning has evolved at a very rapid pace with the development of the internet and faster internet speeds.
Access to high speed internet remains a barrier to education for many rural parts of New Mexico; however, in many
other areas of the Southwestern area, high speed internet access is available and more affordable.

Training providers, now more than ever, offer online classes leading to degrees and other credentials. Many of the
Board’s eligible training providers use this method to deliver their instruction to those in rural areas and to those
who work day jobs, The Board will focus its efforts to promote the creation of additional courses with its training
providers and promote distance learning in the rural communities through different marketing methods.
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Mondiscrimination and Americans with Disabilities Act

§679.560(b)(5)(iii) Describe how entities within the one-stop delivery system, including one-stop operators
and the one-stop partners, will comply with WIOA sec. 188 {Nondiscrirmination), if
applicabie, and applicable provisions of the Americans with Disabilities Act of 1890 (42
U.S.C 12101 et seq.) regarding the physical and programmatic accessibility of facilities,
programs and services, technology, and materials for individuals with disabilities,
including providing staff training and support for addressing the needs of individuals with
disabilities.

The Board, through its One-Stop Operator and workforce partners, wili conduct training to their respective staffs
within the region. The training may be facilitated by the New Mexico Department of Workforce Solutions’ training
team, who encourages local workforce areas to request training that is beneficial to the staff within the workforce
system. The training will cover Non-Discrimination (Sec. 188), as well as ADA requirements.

Section 188 prohibits discrimination against individuals in any program or activity that receives financial assistance
under Title | of WIOA, as well as by the one-stop partners listed in WIOA Section 121{b) that offer programs or
activities through the one-stop/American Job Center system. Section 188 prohibits discrimination because of race,
color, religion, sex, national origin, age, disability, political affiliation or belief, or, for beneficiaries, applicants, and
participants only, citizenship status, or because of an individual’s participation in a program or activity that receives
financial assistance under Title | of WIOA. As it pertains to new employees, the partners should receive training on
WIOA Sec. 188 as part of their employee arientation or onboarding.

In regard to facitity and equipment compliance, the Board's partners provide services out of three workforce
centers that are owned by the State of New Mexico. These centers are in Deming, Las Cruces, and Silver City. There
is one workforce center in Socorro that is not government-owned and one local office in Truth or Consequences
that is owned by the City of Truth or Conseguences. All five facilities are required under state and federal regulations
to be compliant with the Disabilities Act of 1990 and have programs and services, technology, materials, and staff
training to meet the needs of individuals with disabilities and barriers to language.

As tenants of the buildings, it is the Board’s responsibility, along with the owners, to ensure that the buildings meet
the requirements of state and federal laws. In addition to building compliance, the workforce partners must also
be involved in ensuring that they understand the requirement for equipment and matertals that are necessary for
individuals with disabilities and ensure they are provided.

The Board's One-Stop Operator will facilitate and present the ADA requirements to the workforce partners that are
co-located at the workforce centers. The Board will also coordinate with the Division of Vocational Rehabilitation
and the Commission for the Blind to develop the process for inspections and staff training. The Cne-Stop Operator
will coordinate annual inspections of the centers and promptly correct any deficiencies identified with the building
owners and workforce partners, Additionally, the Board will explore the requirements of having staff who can
communicate using American Sign Language and to provide written materials in English and Spanish.
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One-Stop Pariner Memorandum of Understanding

§679.560({b){5)(iv} Describe the specific roles and resource contributions of the one-stop partners, to date.
Please include your process for updating any cooperative agreerments, resource sharing
agreements, and memoranda of understanding relevant to the Workforce Innovation
and Opportunity Act. {if any of these documents have already been updated or are even
stilt in draft form, please provide copies as a part of Attachment D.}

The Board, its administrative entity, One-Stop Operator, and one-stop
Devempment of the partners began the process of developing its Memorandum of
Memorandum of Understanding (MOU) with workforce partners in July of 2017, The
‘ ; Administrative Entity met with other regions to research their method
UnderStandlng with of creating their MOU. The draft MOU was introduced to the SAWDB
workforce pariners began One-Stop Committee, and then to our regional workforce partners for
in JUW 2017 their input. During that period, comments were received and
incorporated into the MOU. A final version, ready for legal review and
signature, was sent to workforce partners on December 12, 2017. As of October 15, 2018, all of the requirad
partners have signed the MQU and Infrastructure Funding Agreement and only a few of the additional partners
remain in signing their documents for the Las Cruces Warkforce Connection Center.

The workforce partners’ Infrastructure Funding Agreement involved a lot of thoughtfulness and consideration.
ldeas on how to allocate costs for each co-located partner varied. We needed to collect input from the partners on
the IFAs they may be familiar with and how this one should be created. The AE assemblad an IFA work session for
the Las Cruces Workforce Connection Center where the expected outcome was to walk away from the meeting
with a spreadshee! everyone agreed to. Some partners came to the table stating they had no funding to contribute
ta the Las Cruces Workforce Connection center.

in addition, a notable item is the positive coliaboration of the partners that were present at the meetings which
resulted in a consensus on the method to identify additional cost items and the process to fund them — this section
is included in the IFA.

Beyond the development of the initial MOU and IFA, the process will now be simpler for updating the terms and
conditions in the documents have been vetted and accepted by most of the partners. The Board plans to update
the documents every three years or when needed. It will entail working in collaboration with the workforce
partners to identify any changes that are reflective of current or future priorities and initiatives, presenting the
proposed changes to the One-Stop Committee with their recommendations, then presenting to the Board and CECQs
for their approval.

Accessibility for English Language Learners

§679.560(c} Describe how entities within the one-stop delivery system, including one-stop operators
and the one-stop partners, will provide for the Accessibility for English tanguage
Learners {ELL).

Currently, the One-Stop offices provide accessibility for English language learners through its partners, £ach office
has a staff member who can read, write, and speak the Spanish language. The New Mexico Workforce Connection
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Online System offers an English and Spanish language function. The New Mexico Unemployment Insurance services
system provides access in Spanish. Promotional materials are also made available in Spanish.

In the future, the One-Stop Operator will work with the one-stop partners to evaluate their processes and examine
best practices. Best practices are provided in the Training and Employment Notice {TEN} 28-16. As stated in the
notice, it provides "workforce system examples, best practices, partnership models, and information on how to
align resources available under the Workforce Innovation and Opportunity Act (WIOA) to increase services to
£nglish Language Learners [ELL) with substantial cultural and language barriers to employment. It further provides
information to the workforce system, including partner programs and entities that are jointly responsible for
workforce and economic development, educational, and other human resource programs, about how to align their
efforts to provide basic career services, individualized career services, and training services.”

Service Implementation of indicated Populations

§679.560(b}(8) Provide a description and assessment of the type and availability of youth workforce
investment activities in the local area including activities for youth with disabilities, and
other barriers, such as homeless youth, foster and former foster youth, and/or expecting
and parenting youth.

YOUTH
Currently, the Southwestern Area Workforce Development Board, through local policy and federal regulations,
outline the 14 vouth service elements and their requirements to its youth service providers,

The local workforce board’s Youth and Young Adult Committee will meet and discuss recommendation on how the
14 service elements are to be delivered in specific geographic area of the regions. Subsequently, the local workforce
board, through its Request for Proposal process, outlines the federal requirements of the Act and requests for
proposers to identify how they wilt provide the 14 service elements. The proposers should indicate whether the
services will be provided directly by them, or by a workforce partner, or other agency. The RFP will encourage
proposers 1o outline the workforce partner relationships it will use in the delivery of services. The successful offeror
{service provider)} of services will be monitored in accordance with their contracted scope of work related to the
delivery of the 14 required service elements. The results will be included in a monitoring report. In addition, the
service provider should ensure that it has periodic partner meetings to manage and enhance its program’s
deliverables through the term of its contract agreement with the local board.

The Southwestern Area Workforce Development Board recognizes that Supportive Services are key to minimizing
or eliminating barriers that impede on the success of youth participant in a workforce activity. The Board recognizes
that with more out-of-school youth being served, there is a higher propensity for transportation, child care,
dependent care, housing, and needs-related payments. The Board will allocate funds within its service providers’
contracts to make supportive services available in accordance with the local board policy to those who qualify and
are in need.

Tutaring/Study Skifls Training

Includes instruction and evidence-based dropout prevention and recovery strategies that lead to completion of HS
diploma or equivalent {including a recognized certificate of attendance or similar document for youth with
disabilities) or preparation for postsecondary credentials.
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Alternotive Secandary Schoaol Services
Includes referral to formal alternative education programs or formal dropout recovery services, as appropriate.

Cccupational Skills

The SAWDRB evaluates trends in the region to determine the needs of the employers and works with our partner
educational institutions to develop relevant training courses. Through careful evaluation of each participant, our
workforce partner will determine a strategy to assist the clients in obtaining access to such trainings with supportive
services including tuition assistance,

Wark Experience

The participants are places into a worksite to learn a trade and gain valuable experience wile possibly earning a
wage. Participants that have barriers such as a disability or access to child care, are supported by our partner
organizations through a referral process to receive additional assistance. Additional programs are provided for
youth such as summer employment, pre-apprenticeships, internships and on-the-job training.

Education offered concurrently with, and in the same context as, workforce preparation activities and training for
a specific occupation or occupational cluster refers to the integrated education and training model in which
required education and training occur concurrently and contextually with workforce preparation activities and
workforce training. Such a program element must describe how workforce preparation activities, basic academic
skills, and hands-on occupational skills are to be taught within the same time frame and connected to training in a
specific occupation, occupational cluster, or career pathway.

Leudership Development Opportunities
Leadership development are opportunities that encourage responsibility, confidence, employability, self-
determination, and other positive social behaviors such as:

s Exposure to postsecondary educational possibilities

s Community and service-learning projects

s Peer-centered activities, including peer mentoring or peer tutoring

e Qrganizational and team work training, including team leadership training

* Training in decision-making, including prioritization and problem solving

s (itizenship training, including life skills such as parenting and work behavior training
» (Civic engagement activities which promote the quality of life in a community, and

» Activities that place the youth in a leadership role such as serving on a youth leadership committee or a
standing youth committee

Supportive Services

Foryouth that are designed to enable them to participate in WIOA activities and may include: linkage to community
services; referrals to health care; and cost assistance with: transportation, chifdcare, housing, uniforms, work attire,
work-related tools, protective gear, educaticnal testing, and reasonable accommodations for youth with
disabilities.

Adutt Mentoring
Farmal, in-person, relationship between a vouth participant and an adult mentor that includes structured activities
where the mentor offers guidance, support, and encouragement to assist in the develop of the competence and
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character of the mentee. The activity must |ast for a period of at least 12 months and must be with an adult mentor
other than the assigned youth case manager. Adult mentoring may include workplace mentoring where the local
program matches a youth participant with an employer or employee of a company who acts as a mentor.

Foltow-Up Services
Provided for at least a 12-month period following the vouth's exit from the program. These services are designed
to help ensure that the youth is successful in employment or postsecondary education/training.

Comprehensive Guidance & Counseling

individualized to the participant. This may include career and academic counseling, drug and alcohol abuse
counseling, mental health counseling, and referral to partner programs for which the youth counselor has
coordinated the youth referral with the partner agency on behalf of the individual youth.

Financial Literacy

Education or activities that: assist youth to initiate checking and savings accounts at banks and to make informed
financial decisions; supports youth learning how to manage spending, credit, and debt, including student loans,
consumer credit and credit cards, Supports a participant’s ability to understand, evaluate, and compare financial
products and services; informs participants about identity theft, their rights regarding it, and ways they can protect
themselves from it; and supports the financial literacy needs of non-English speakers using multilingual financial
literacy and educational materials.

Entrepreneurial Skills Training

Training that provides the basics of starting and operating a small business, taking initiative, creatively seeking out
and tdentifying business opportunities, developing budgets and forecasting resource needs, understanding various
options for acquiring capital and the trade-offs associated with each option, and how to communicate effectively
to market oneself and one’s ideas.

Labor Market & Career Awareness Information
Services that impart information to the youth about jobs that are in demand in the local labor market that may
include career awareness, exploration activities, and career counseling.

fransition to Postsecondary Education

Include information about, and preparation for,
college entrance. Also, include, information
about applying to colleges, financial aid,
entrance testing, student life, pre-requisite
courses and more.

The SAWDB Youth providers builds strang
partnerships with regional programs that serve
persons with barriers that would prevent or limit
their access to the workforce. A focus on youth
with disabilities and homelessness is handled
with our partnerships with Division of
Vocational Rehabilitation, juvenile Justice
system, schools and other community
organization.
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Building a Skilled & Ready Workforce

Fulfilling Youth Reguirements

§679.560(c) Describe how the local board is planning or working to fulfill specific Youth requirements,
as laid out in the Workforce Innovation and Opportunity Act, including:

a. how the board is providing for the 14 required Youth service elements;

b. approach towards meeting the 20% work experience, including the use of Registered
Apprenticeship as a service strategy;

approaches toward meeting the 75% OSY minimum expenditure;

a description of changes in the youth provider’s service delivery models;

a description of any changes in outreach activities around Youth; and

any changes in Youth case management approach, including the use of supportive
services.

- e

a) The SAWDSB necessitates all youth providers to implement the required elements in accordance with WIOA,
Each provider may provide only some of the required 14 services, so a referral system is utilized to make sure that
the elements not delivered at one provider ¢can be completed with our other partpers.

b} All youth providers are monitored closely, and often, to confirm that the required 20% of formulated funds are
spent on work experience activities. These activities are necessary to achieve long term goals established with the
participants to gain skills and experience that would bolster their career prospects. The SAWDB will strengthen our
relationship with the State Apprenticeship Program and work closely with our regional employers to develop
ongoing apprentice programs.

¢} The key approach to meeting the 75% OSY requirement will be for workforce partners to network with Aduit
Education Service providers and community-based organizations for recruitment. Additionally, individuals will be
recruited by searching the employment services online database, as well as screening those who walk into the
workforce center for services. The SAWDS is developing a new marketing campaign to target communities and
inform them about the advantages of our services to garner peer referrals and linkages with employers that need
maore skilled emgployees. The youth case managers will continue to enter activities for supportive service when it is
provided. There are a broad range of activities to assist in academic and occupational learning {through the 14
elements), developing leadership skills, and preparing for further education and training that leads to employment.

d) Our service provider has met its performance obligations in the past but are starting to have trouble maintaining
the 75% Qut-of-School youth in this tast program year. The board Is working with the provider to establish objectives
and targets to further expand outreach services and increased coordination with other network partners by
developing a centralized referral system. The SAWDB has also created the Youth Career Academy to operate in the
summer and fall of 2018. The Youth Career Academy will focus on OSY and will develap a new system of career
exploration and work experience that can be shared across the region.

e} The SAWDRB has a Communications and Graphic Design staff person that coordinates outreach activities in the
seven-colnty region. The outreach materials are disseminated in our schools and community centers. The board
has also increased our social media presence 1o reach our priority participants in outlying rural communities. The
board has several members that participate in community groups {boards, councils & committees) that deat with
youth issues and share our programs with an audience that may not be familiar with all services offered in our
region. All outreach activities are applied in conjunction with our adult programs to strengthen a co-enrollment
activity.
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f) The youth case managers will continue to enter activities for supportive service when it is provided. There are a
broad range of activities to assist in academic and occupational fearning (through the 14 elements), developing
leadership skills, and preparing for further education and training that leads to employment. Case management
approaches have also changed due to the 75% OSY requirement,

Services for Adult and Dislocated Workers

§679.560(b}(6) and Provide a description and assessment of the type and availability of adult and dislocated
§679.560(c) worker employment and training activities in the local area, including any services
targeted toward adult populations with barriers, such as displaced homemakers,
homeless adults, ex-offenders, single parents and pregnant women, and/or long-term
unemployed.
CAREER SERVICES

WIOA authorizes “career services” for adults and dislocated workers, rather than “Core” and “intensive” services,
as authorized by WIA. There are three types of “career services”: Basic career services, individualized career
services, and Follow-up services. These services can be provided in any order; there is no sequence requirement
for these services. Career services, under this approach, provide local areas and service providers with the flexibility
ta target services to the needs of the customer.

The three categories of career services are defined as follows:

BASIC CAREER SERVICES
Basic career services must be made avallable to all individuals seeking services in the One-Stop delivery system, and
include:

* Determinations of whether the individual is eligible to receive assistance from the Adult, Dislocated Worker,
or Youth programs,

s QOutreach, intake {including identification through the State’s Worker Profiling and Reemployment Services)
system of unemployment insurance (U claimants likely to exhaust benefits, and orientation to information
and other services available through the One-Stop delivery system;

» Initial assessment of skill levels including literacy, numeracy, and Fnglish language proficiency, as welf as
aptitudes, abilities {including skills gaps}, and supportive service needs

+ Labor exchange services, including Job search and placement assistance and, {when needed by an individual)
career counseling, including the provision of information on in-demand industry sectors and occupations {as
defined in sec. 3(23) of WIOA)

s Provision of information on non-traditional employment {as defined in sec.3(37) of WIOA)
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e Provision of referrals to, and
coordination of, activities with other
programs and services, including those
within the One-Stop delivery system and,
when appropriate, other workforce
development programs

*  Provision of workforce and labor market
employment  statistics  information,
including the provision of accurate
information relating to local, regional,
and national labor market areas,
including job vacancy listings in labor
market areas

+ Information an job skills necessary to obtain the vacant jobs listed

* Information relating to local occupations-in-demand and the earnings, skilf requirements, and opportunities
for advancement for those jobs

s Provision of performance information and program cost information on eligible providers of training services
by program and type of providers

s Provision of information about how the local area is performing on local performance accountability
measures, as well as any additional performance information relating to the area’s One-Stop delivery system

= Provision of information refating to the availability of supportive services or assistance, and appropriate
referrals to those services and assistance, including: child care, child support; medical or child health
assistance available through the State’s Medicaid pregram and Children’s Health Insurance Program; benefits
under the Supplemental Nutrition Assistance Program {SNAP)

s Assistance through the earned income tax credit; housing counseling and assistance services sponsored
through the U.5. Department of Housing and Urban Development (HUD)L; and assistance under a State
program for Temporary Assistance for Needy Families (TANF}, and other supportive services and
transportation provided through that program

+ Assistance in establishing eligibility for programs of financial aid assistance for training and education
programs not provided under WIQOA

»  Provision of information and assistance regarding filing claims under Unemployment insurance {Utl)
programs, including meaningful assistance to individuals seeking assistance in filing a claim, on-site: using
staff who are properly trained in Ul claims, filing, and/or the acceptance of information necessary to file a
claim, or by phone or via other technology: as long as the assistance is provided by trained and availabie staff
and within a reasonable time

s The costs associated in providing meaningful assistance may be paid for by the State’s Ul program, the WIOA
Adult or Dislocated Worker programs, the Wagner-Peyser Employment Service, or some combination of
these funding sources
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INDIVIDUALIZED CAREER SERVICES

If One-Stop Center staff determine that individualized career services are appropriate for an individual to obtain or
retain employment, these services must be made available to the individual. These services rnust be available in all
One-Stop centers. One-Stop center staff may use recent previous assessments by partner programs to determine
if individualized career services would be appropriate.

These services include Comprehensive and specialized assessments of the skill levels and service needs of adults
and dislocated workers, which may include the following:

+ Diagnostic testing and use of other assessment tools; and
* In-depth interviewing and evaluation to identify employment barriers and
» Appropriate employrent goals;

+ Development of an individual employment plan, to identify the employment goals, appropriate achievement
objectives, and appropriate combination of services for the participant to achieve his or her employment
goals, including the list of, and information about, eligible training providers;

»  Group and/or individual counseling and mentoring;
« (areer planning {e.g. case management);

s Short-term pre-vocational services, including development of learning skills, communication skills,
interviewing skilts, punctuality, personal maintenance skills, and professional conduct to prepare individuals
for unsubsidized employment or training, in some instances, pre-apprenticeship programs may be considered
as short-term pre-vocational services;

* Internships and work experiences that are linked to careers;

»  Workforce preparation activities that help an individual acquire a combination of basic academic skills, critical
thinking skills, digital literacy skills, and self-management skills, including competencies in utilizing resources,
using information, working with others, understanding systems, and obtaining skills necessary for successful
transition into and completion of postsecondary education, or training, or employment;

+ financial literacy services;
+ Out-of-area job search assistance and relocation assistance; and

+ [English language acquisition and integrated education and training programs

FOLLOW-UP SERVICES

Follow-up services must be provided as appropriate for participants who are placed in unsubsidized employment,
for up to 12 months after the first day of employment. Counseling about the work place is an appropriate type of
follow-up service. Follow-up servicas do not extend beyond the date of exit in performance reporting.

The Adult and Dislocated Worker Program, under Title | of the Workforce Innovation and Opportunity Act, is
designed to provide gquality employment and training services to assist eligible individuals in finding and qualifying
for meaningful employment, and to help employers find the skilled workers they need to compete and succeed in
business.

.
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WIOA increases individuals with disabilities’ access to high quality workforce services; preparing them for
competitive integrated employment, and preparing vulnerable youth, and other job seekers, for successful
employment through increasing the use of proven service model services.

EMPLOYMENT AND TRAINING SERVICES

IEP - Individual Employment Plan

An IEP provides a tangible strategy that
incorporates specific steps designed to accomplish
the individual participant’s employment goals
through a comprehensive assessment.

ITA - Individual Training Account

The intent of an ITA is to augment the quality of
skills training to meet the needs of both employers
and job seekers alike. This is done through
identifying training providers whose performance
gualifies them o receive WIOA funds to be used
to train adults and disfocated workers.

OJT - On the Job Training

QiTs provides financial assistance to employers
who agree to train WIOA eligible and suitable
individuals. The purpose of an OJT is placement of
individuals into appropriate skilled employment.

Customized Training

Training designed to meet the needs of a specific
employer or group of employers. The emgplover
pays for not less than 50% of the cost of training
and must commit to employ, or continue to
employ, the worker(s) upon successful completion
of any form of customized training.

Services that target individuals with barriers, such
as displaced homemakers, homeless adults, ex-
offenders, single parents, and pregnant women
will be addressed by contacting State Agencies,
Criminal Jlustice, etc, Partners will be crossed
trained and case management that will meet their
needs, will be identified.
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individuals with Disabilities
§679.560(b)(13) and | Describe how individuals with disabilities will be served through the one-stop center
system in the local area, including copies of executed cooperative agreements which
§679.560(c) ) : . i . " . .
define how ali local service providers, including additional providers, will carry out the
requirements for integration of and access to the entire set of services available in the
local one-stop delivery system. This includes cooperative agreements {as defined in
WIOA sec. 107{d}{11]} between the LWDB or other local entities described in WIOA sec,
101(a){11}8) of the Rehabilitation Act of 1973 {29 U.S.C. 723{a){11)(B)) and the local
office of a designated State agency or designated State unit administering programs
carried out under title | of the Rehabilitation Act{28 U.5.C. 720 et seq.} {The Division of
Vocational Rehabilitation within the NM Public Education Department and the
Commission for the Blind) {other than sec. 112 or part C of that title (29 U.S.C. 732, 741)
and subject to sec. 121{f}} in accordance with sec. 101{a}{11} of the Rehabilitation Act
{29 U.S.C. 721{a){11)) with respect to efforts that will enhance the provision of services
to individuals with disabilities and to other individuals, such as cross training of staff,
technical assistance, use and sharing of information and resources, cooperative efforts
with employers, and other efforts at cooperation, collaboration, and coordination, such
as improving or creating referral processes, joint enrollment and case management.

The U.5. Census Bureau reports that in 2010 nearly 1 in 5 persons (19%, 56.7 million) in the country have a disability
and more than half disclose that their disability is severe. The bureau states that “41 percent of those age 21 to 64
with any disability were empioyed, compared with 79 percent of those with no disability. Along with the lower
liketihood of having a job came the higher likelihood of experiencing persistent poverty; that is, continuous poverty
over a 24-month period. Among people age 15 to 64 with severe disabilities, 10.8 percent experienced persistent
poverty; the same was true for 4.9 percent of those with a non-severe disability and 3.8 percent of those with no
disability.” The Board recognizes that this statistic has a direct bearing on how the services at the New Mexico
Workforce Connection Center should be structured and delivered to ensure that the workforce partners address
the needs of those with disabilities, as well the barriers to training, education, and employment.

A key strategy is to ensure that those with disabilities receive integrated and coordinated services from the partners
in the workforce system. The Board will work through its One-Stop Qperator to align vocational rehabilitation
services and core program services. This will provide better access to a variety of services and a streamlined process
for those with disabilities. The Board will work with the Division of Vocational Rehabilitation {DVR), who will be the
lead partner, to facilitate how vocational rehabilitation services may be triaged not only at the workforce centers,
but at other partner offices as well.

The Board's objective is to strengthen the coordination amaong its workforce partners to guarantee that they are a
part of an integrated system that delivers services that will enable those with disabilities to be skilled and
competitive in the workplace. Many individuals with disabilities are capabie of being competitive when provided
with training for high demand occupations.

Another important element in the workforce system is the cross-training with the workforce partners’ staff. The
Board’s One-Stop Operator will organize and facilitate the cross-training activities, one of which will be on the topic
of vocational rehabilitation eligibility, services, referrals, coordination, and how to triage and manage customers.

{Bureau, 2012}
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The Mew Mexico Division of Vocational Rehabilitation {(DVR} has been, and continues to be, an important partner
within the workforce system. The Workforce innovation and QOpportunity Act requires a closer and stronger
relationship amaong DVR and the WIDA Title 1B programs and Wagner-Peyser.

Veterans

§679.560(c) and Describe the board’s strategic approach to serving Veterans to improve employment
§630, Subpart £ outcomes for this population, including priority of service efforts.

The Board places veterans and eligible spouses in a priority of service for job training programs, in accordance with
Training and Employment Guidance Letter {TEGL) 10-09.

WIOA services are available to veterans at the One-stop centers. At the Las Cruces and Silver City, New Mexico
centers, full-time veteran representatives assist veterans with a variety of services leading to either an educational
track, employment track, or both. Veteran representatives are available at the Deming and Socorro centers by
appointment,

Strategy 1~ Community awareness

Community awarenass is an important component to reaching veterans and their eligible spouses who are not
aware of the employment services available to them. As part of the Board's outreach and promotional campaign,
veteran re-entry to employment will be promoted in each county of the regions.

Strategy 2 - Partnership and coordination with veteran programs

As part of the on-going process to enhance the services to veterans in the workforce system, workforce partners,
the New Mexico Department of Veteran Affairs, and the U.5. Department of Veterans Affairs will be invited to
periodic workforce partner meetings.

Strategy 3 - Crass-training of workforce staff

To ensure that veterans and their eligible spouses are properly served, cross-training among workforce staff is a
priority. Workforce staff will be trained on the priority of services and how under the Title | Adult program, veterans
and eligible spouses will receive the highest priority of service, followed by persons receiving public assistance, low-
income individuals, or those who are basic skills deficient. The Code of Federal Regulation, Section 680.650 states
that veterans receive priority of service under the Workforce Innovation and Opportunity Act. As defined under
“WIOA sec. 3(63HA) and 38 U.S.C. 101, receive. S.C. 4215 and described in 20 CFR part 1010. A veteran still must
meet each program’s eligibility criteria {o receive services under the respective employment and training program.
For income-based eligibility determinations, amounts paid while on active duty or paid by the Department of
Veterans Affairs (VA) for vocational rehabilitation, disability payments, or related VA-funded programs are not to
be considered as income, in accordance with 38 U.5.C. 4213 and § 683.230 of this chapter.

Pursuant to § 680.660, when a “separating service member is separating from the Armed Forces with a discharge
that is anything other than dishonorable, the separating service member qualifies for distfocated worker activities
based on the following criteria:

The separating service member has received a notice of separation, a DD-214 from the Department of Defense, or
other documentation showing a separation or imminent separation from the Armed Forces to satisfy the
termination or layoff part of the dislocated worker eligibility criteria in WIQA sec. 3{15){A){i);
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The separating service member qualifies for the dislocated worker eligibility criteria on eligibility for or exbaustion
of unemployment compensation in WIOA sec. 3{25HA}){1} or {Il}; and,

As a separating service member, the individual meets the dislocated worker eligibility criteria that the individual is
unlikely to return to a previous industry or occupation in WIOA sec. 3(15){(A)ii).”

Strategy 4 — Use of workforce center services

A job seekers attainment of employment depends on using the available online resources at the center. Building a
good résums, posting i on the online system, learning and practicing good interview skills, and following the advice
of the workforce staff is important in obtaining employment.

Migrant Seasonal Farmworkers

§679.560(c) Describe, as appropriate, the board’s approach to serving migrant seascnal farmworkers
Parts 653 and 685 ;v{;iljrlwat}]t;nrespectwe area to increase education and employment outcomes for this

The Beard established a priority to meet the needs of farmworkers and seeks to provide the services offered by the
workforce system. Seasonal farmworkers do not need to enter a workfarce center when their seasonal employment
ends to file for unemployment because they can use a toll-free number or computer do so. This reduces the
opportunity to make contact and offer the workforce services for re-employment. Therefore, outreach to
farmwarkers is a necessary approach to offering them the services at the workfarce center, include the message of
the benefits of having a trained and skilled workforce, and how WIOA can help with training reimbursements. In
addition, it is also a priority to develop strategies with the National Farmworker Jobs Program, as well as other
workforce partners working with migrant and seasonal farmworkers.

In addition to the customary outreach services available, service providers should supply information on the
benefits of training, and it ultimately translating to higher earning potential and an increased quality of life,

The Board examines the barriers to training for farmwaorkers with its workforce partners and determine how the
barriers, to include transportation needs, may be overcome,

Mative Americans

§679.560(c) and Describe, as appropriate, the board’s approach to serving Native Americans within its
bart 684 respective area 1o increase education and employment cutcomes for this population,

The Alamo Navajo Chapter of the Navajo Nation is in Secorro County, The Board currently contracts with the Alamo
Navajo School Board to deliver WIOA Youth services on the Alamo Navajo Reservation. An objective for the next
four years is to provide community awareness of services to adults and dislocated workers and to expand the work
experience opportunities for youth that are limited on the reservation to Magdalena and the City of Socorro.
Partnerships with the public and private sector will be explored within the communities to expand the academic
and employment opportunities to Native Americans.

Along with its service providers, workforce partners, local governments, and other community-based organizations,
the Scuthwestern Area Workforce Development Board shall examine the barriers to training, to inciude
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transportation needs. Based on the examination, the workforce partners and service providers will create a feasible
plan and implement it into the services provided.

The Alameo Navajo School Board is a non-profit 501{c) 3 organization. ANSB operates under resolutions from the
Alamo Navaje Community and from the Navajo Tribe. ANSB was organized within the Alamo Navajo Chapter
Community to establish and operate Federal and State programs that serve the people of Alamo under Contracts,
Grants, or Cooperative or Joint Powers Agreements.

Poverty and unemployment have been insurmountable obstacles to Alamo Community members who have not
been in the mainstream and have no experience interacting with mainstream society, Historically, clients who went
off-reservation for employment and/or postsecondary education had difficulty in completing these programs due
to barriers created by lack of transportation, affordable housing, childcare, and basic-skill deficiencies, and other
support resources. A majority of clients requesting assistance in postsecondary education or training are single
parents with young children or older clients with families. They do not have the support services to live off-
reservation, maintain their program of education, and maintain their family responsibilities. In addition, mainstream
institutions do not have services of personal counseling, etc. that assist clients in maintaining their educational
program as well as accessing the support services necessary to their retention and success.

The isolation, setting, and environment of the Alamo Navajo Reservation have a major impact on the educational
goals and aspirations of the Alamo Community. The Reservation consists of 63,109 acres of arid rocky land in west
central New Mexico. Alamo is one of the most isolated reservation communities in the entire state. A paved road
{1982} cannects the Reservation with the nearest town, Magdalena, Magdalena {pop. 800) is located 32 miles south
of the Alamo Navajo Chapter. Socorro, New Mexico is the county seat and anly nearby town of appreciable size.
Socorro is 70 miles away. To seek services, clients must travel to Albuquerque or Socorro, Travel time to
Albuguergue alone is 5 hours roundtrip. The lack of cars or cars in good repair and the rising costs of fuel also
contribute to this problem significantly. Geographic separation from the mainstream of the state has caused a
communications and services gap for the Alamo Navajo people. The distance to services for postsecondary
education, staff development, and curricutum diversity is financially and physically prohibitive for community
members who are already educationally and financially disadvantaged.

Alamo Socorro New Mexico Navajo Mation | USA
Population 2,025 17866 2,059,179 178,100 308,745,528
Per Capita | 58,481 $18,206 523,537 $10,248 527,915
% 14.5% 6.2% 8.2% 24% 8.7%
% Not in Labor | 63.5% 53.7% 38.4% 54.2% 35.2%
% Native | 96.7% 10.2% 9.1% 94% 9%
%lLiving ini43% 27.4% 19%% 37.2%% 10.5%%
% < MS | 40.4% 22.2%% 17% 27.9% 14.6%
Some College | 10.1% 19.2% 23.6% 20.9% 21%
Associate 2.3% 4.7% 7.3% 9.6% 7.6%
Bachelor’s 3% 11.3% 14.7% 5.1% 17.7%
Master’s (0.26% 9.8% 10.8% 4.2% 10.5%
' Source: Census 2010,
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Alamo Socorro New Mexico Navajo Nation | USA
% Limited | 43.7% 14.2% 9.7% 8.7%
Public 9% 4.1% 2.6% 9.4% 2.6%
Food Stamps | 41.4% 17.8% 11.2% 285% 10.2%
Median Age 30.4 36.3 36.7 37.2

As seen an the previous table, the population of Alamo represents over 11% of the total county population and the
Native American population in the county primarily resides on the Alamo Mavajo Reservation. The data documents
the isolation and poverty of the Alamo Community in its relation to the rest of the county, the rest of the state, and
the rest of the Navajo Nation. Alamo is one of the poorest Reservation communities in the State of New Mexico
with a 14.5% unemployment rate, with an additional 63.5% of the population not in the labor force, and 43% of the
population living under the poverty level,

The following map of Alamo Navajo is a comparisan of the Greater Navajo Nation, with the Albuquerque as the
closest major city, and the city of Socorro.
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Low-income Individuals

§679.560(c) and Describe how the board will identify and work with low-income individuals, including any
§680, Subpart £ plans to coordinate locally with the Temporary Assistance for Needy Families {TAMF)
’ program to serve this population, as well as to serve TANF exhaustees.

The Board and the workforce partners continue to enhance their service delivery model to identify and work with
low-income individuals. This is accomplished by increasing its service providers’ and workforce partners’ capabilities
on serving youth and adults with limited skills, limited or no work experience, and barriers to employment and/or
training. The Board seeks to expand access to education and training opportunities for those not only in the TANF
program, but other low-income individuals as well. This will be accomplished through the Board’s One-Stop
Operator who will coordinate services and develop methods with the TANF service provider to better serve low-
income individuals at the workforce centers. Cross-training for staff among various workforce partners will be
conducted to better understand and emgploy effective methods for managing low-income individuals — effective
employment-based activities,

Working with the TANF program, the Beoard will seek to improve its strategy and process to improve its service
alignment across the workforce system.

The Board's key functions are to ensure that the workforce system aligns its planning and policies that can support
low-income individuals to have better access toits Core programs through a unified process of serving low-income
populations.

WIQOA's priority of service requirement also establishes the eligibility for serving adults who are low-income, The
Board’s local policies for eligibility and service will address this requirement to support this vulnerable population
of low-income and low-skitted individuals.

The Workforce Innovation and Opportunity Act requires a priority of service to low-income individuals. Policy has
been established and partnerships with human services are in place to provide accessibility to the warkforce system
for those who are low-income. During the next several months, through the Southwestern Area Workforce
Development Board’'s service provider, methods for better access to low-income individuals will be explored.

Older Individuals

§679.560(c} Provide a description of how the local board will coordinate WIOA title | workforce
investment activitias with the Senior Community Service Employment Program (Title V
of the Older Americans Act of 1965} to serve the employment needs of clder individuals.

Older individuals with low skills encounter barriers to education and employment and require work experience
training that will lead to higher-skilled and higher-paying employment opportunities. The Southwestern Area
Workforce Development Board will coordinate with the Senior Community Service Employment Program (SCSEP)
to develop strategies to provide effective employment-based activities for older individuals within the workforce
system,

The Board will also align its actions with the Combined State Plan and those of the Aging and Long-Term Services
Department and its goals: {1} assist income-eligible persons, age 55 or older, to obtain employment {2) to provide
community service through paid, part-time, training positions. Currently, SCSEP participants are located at the
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workforce centers and assist in the welcome function to help job seekers enroll and access job opportunities
through the New Mexico Workforce Connection Online System.

Workforce partners will be trained to understand the barriers that older individuals encounter and how to address
them. SCSEP, along with the Board’s One-Stop Operator, will provide cross-training to the workforce partners.
Through this joint planning and systemn design with SCSEP, older individuals will have better access to training and
be more competitive in the workplace.

The New Mexico Department of Aging and Long-Term Care is an important partner within the workforce system.,
The Workforce Innovation and Opportunity Act seeks partnerships that can address the workforce needs for all
adults.

As part of the on-going process to enhance the workforce system through the collaboration of partners, systems
will be studied, and protocols will be written to address the needs of older adults.

Individuals with Low-Literacy Levels

§679.560{b}{12) Provide a description of how the local board will coordinate WIOA title | workforce
investment activities with adult education and literacy activities under WIOA title IL
Describe the joint planning processes planned or underway that will enhance the
provision of services to individuals with receiving adult education services, such as cross
training of staff, technical assistance, sharing resources, sharing of information,
cooperative efforts to improve or create referral processes, joint enroliment and case
management. This description must also include how the L WDB will carry out the review
of local applications submitted under title I consistent with WIQA Secs. 107{d){11)}{A}
and [B}{i} and WIOA sec. 232

The Workforce Innovation and Opportunity Act requires a priority of service to individual who are basic-skills
deficient. In collaboration with K-12 programs, Adult Education Service {AES) partners, and the private sector,
strategies will be developed to address the low-literacy levels in the southwestern area. Research on best practices
in and outside of New Mexico will be explored and examined for impiementation in the workforce system.

Activities with Adult Education and Literacy under WIOA Title I} are available in the metropolitan areas of the state
but are limited in most rural counties. The SAWDS and Core partners have created leveraged resources amongst
its programs to offer adult education services for the participants, Cross-training will be developed for staff of One-
Stop centers and adult education providers to learn more about existing and future partner programs to better
identify those in need of literacy services and how to best manage services for the customer.

fn addition to programs offered by the Adult Literacy partners, the range of career and training services wilt be
avatlable to individuals with low literacy levels and establish this customer as a priority for receiving services if they
are basic-skills deficient. The delivery of AES services is determined by current occupations in demand as welt as
economic conditions in our region.

By utilizing systems such as WorkKeys, Key Train and online training resources, the SAWDB can access data on the
current needs of the clients related to education. This information is shared with the board of directors and our
AES partners to determine if the availability and types of trainings offered are appropriate and meet the demands
of the employers.
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Coordination of Services Across Programs

Coordination with Wagner-Peyser Services

§679.560(b)(11) Provide a description of plans, assurances, and strategies for maximizing coordination,
improving service delivery, and avoiding duplication of Wagner-Peyser Act {29 US.C 49
et seq.} services and other services provided through the one-stop delivery system

The Scuthwestern Area Workforce Development Board plans to improve the alignment of services with the Core
and additional workforce partners by working with Wagner-Peyser and other partners to enhance its methods for
the delivery of services. Traditionally, the services offered to individuals

have been those delivered under the Wagner-Peyser program and Three Functional Teams
Waorkforce investment Act program, which include unemployment are in place 10

insurance services via telephone and internet.

. . _ eliminate duplication of
The Board, through its One-Stop Operator, will arganize the partners and

discuss the customer flow process to minimize the duplication of services services and improve

and enhance the quality of services, The Workforce Center Service Guide services to be delivered
identifies the processes for workforce staff to follow. The Service Guide

containg three functionat service teams. The teams include the Welcome Function Team, Skills Development Team,
and the Business Services Team. Each team has its own functions and mission statement, as shown below.

WELCOME TEAM MISSION
To greet customers with a smile, in a welcoming, inviting and friendly manner, begin the assessment of customer
skill levels consistent with employer needs, and direct customers by marketing the services and opportunities.

SKILLS TEAM MISSION

In a customer-friendly and professional environment, the Skiils Team will facilitate skill/career development to assist
motivated customers in becoming self-sufficient. Customers wilt explore new and enhanced existing career skills
that are in-demand by area employers. Customers will be able to sustain employment through the successful
marketing of their skills.

BUSINESS SERVICES TEAM MISSION
The Business Services Team will provide job-getting and skill-development services that develop qualified job
seekers to meet area employer needs,

With the collaboration of workforce partners, a new customer flow diagram is now in place: switchboard process,
customer greeting process, intake guestionnaire, process for helping those needing unemployment assistance, and
a customer complaint process. These are some items in the new Workforce Center Service Guide.

All workforce Connection Centers have a plan that involves the Three Functional Teams; all partners will share in
these functions. The functions are in place to eliminate duplication of services and will also improve services to be
dedivered.

o
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Coordination with Rapid Response Activities
§679.560(b}(7) A description of how the local board will coordinate workforce investment activities
carried out in the local area with statewide rapid response activities

The local board will work closely with the Statewide Rapid Response team when there is a mass layoff in the
Southwestern Area to help effected employees get training whether it be in the form of tuition assistance or job
training.

s In coordination with the State (OWS) Rapid Response team, and as stated in Training and Employment
Guidance Letter No. 19-16, “the Board will assist to promote economic recovery and vitality by developing
ongoing, comprehensive approaches to identifying, planning for, or responding to layoffs and dislocations,
and preventing or minimizing their impacts on workers, businesses, and communities. A successful Rapid
Response system must include:

« informational and direct reemployment services for workers, including but not fimited to: information and
support for filing unemployment insurance claims; information about the Trade Adjustment Assistance {TAA)
program; information on the impacts of layoff on health coverage or other benefits; information on and
referral to career services; reemployment-focused workshops and services; and training;

» Delivery of solutions to address the needs of businesses in transition, provided across the business lifecycle
{expansion and contraction), including comprehensive business engagement and layoff aversion strategies
and activities designed to prevent or minimize the duration of unemployment;

s (onvening, brokering, and facilitating the connections, networks and partners to ensure the ability to provide
assistance to dislocated workers and their families such as home heating assistance, legal aid, and financial
advice; and

« Strategic planning, data gathering, and analysis designed to anticipate, prepare for, and manage economic
change.”

Coordination with Secondary and Posisecondary Education System

§679.560(b}{9) Provide a description of how the local board will coordinate relevant secondary and
postsecondary education programs and activities with education and workforce
investment activities {o coordinate strategies, enhance services, and avoid duplication
of services

§679.560(h){2){ii) Describe how the local board will work with entities carrying out core programs to
improve access to activities leading 1o a recognized postsecondary credential (including
a credential that is an industry-recognized certificate or certification, portable, and
stackable).

Our local board will provide activities leading to the attainment of a secondary diploma or its recognized equivalent,
a recognized postsecondary credential along with preparation for postsecondary educationat and training
opportunities such as tutoring, study skills training, instruction, and evidence-based dropout prevention and
recovery strategies that lead to completion of the requirements for a secondary school diploma or its recognized
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equivalent {including a recognized certificate of attendance or similar document for individuals with disabilities} or
for a recognized postsecondary credential.

Education will be offered concurrently with, and in the same context as, workforce preparation activities and
training for a specific occupation or occupational cluster.

We can reduce the duplication of services through assessment of skilt levels and strengthening our partnerships to
help our system move toward shared resources, assessments and support more co-enroliment. In doing so, we can
filt eligibility gaps and better serve the full array of individuals with disabilities.

The local board will be waorking with educational institutions and employers to carry out activities leading to
postsecondary credentials. To improve the industry-recognized credentials, the local board will do employer
outreach in the area to determine what are the occupations in derand and what the industries need for employees
to obtain a credential. The local board will also do outreach for the portable credentials that participants have to
see if there are occupations in demand either in other geographic areas, at other educational institutions, or by
other industries or employing companies. The local board will do outreach to help participants with stackable
credentials that can be utilized in various occupations in demand.

Coordination of Supportive Services

§679.560{b}{10) Provide a description of how the local board will coordinate WIQA title | workforce
investment activities with the provision of transportation and other appropriate
suppaortive services in the local area.

Supportive services, including transportation, will only be provided to individuals who are: {a) participating in
intensive or training services (b} unable to obtain supportive services through other programs providing such
services, Additionally, supportive services may only be provided when they are necessary to enable individuals to
participate in Title | activities.

The Board will periodically examine its supportive services policies to be reflective of the needs of its participants.
It will study how and what limits it should place in the following areas of supportive services:

s Books and supplies for training

s Dependent care

e [Educational testing

¢ Fees for applications, test, certifications
¢ Housing

s Medical and counseling services

» Transportation

o Bus
o Gas
s+ (ther
qﬁm«wﬁ“’w " - J(&ym%%m»
wM g s,
’ Building a Skilled & Ready Workforce i G— 85




7

e,

o Auto insurance

o Auto repair

o Utilities

o Youth services

Work attire or related costs

Workplace accommodations

Coordination of Follow-Up Services

§679.560(c) Provide a description of how the local board will coordinate WIOA title | workforce

investment activities with the provision of transportation and other appropriate
supportive services in the local area.

The Southwestern Area Workforce Development Board's follow-up services policy aligns with WIOA's regulations
to ensure that workforce center staff remain in contact with existing customers after their last activity. Service
providers will receive the guidance needed to do follow-up services for WIOA Adult, Dislocated Workers, and Youth
providers. The policy became effective on July 1, 2017,

ADULT/DISLOCATED WORKERS

Upon employment, Adult and Dislocated Worker customers who are assessed as in-Need, will receive follow-up
services for the WIOA program. Follow-up activity, known as data entry into our state database system, New Mexico
Workforce Connection Online System (NMWCOS), is required. Following an exit, information from the
Adult/Dislocated Worker follow-ups must be entered into this State database on a quarterly basis. All contacts and
attempts to contact an individual for a follow-up must be entered into NMWCOS. Evidence of a minimum of 2
atternpts to contact an individual not available must be documented in NMWCOS to constitute a follow-up.

For those customers who have completed education and
training services, secured unsubsidized employment, and are
assessed as In-Need of such follow-up services, the services will
be made available. The Adult/Dislocated Worker Follow-Up
services include, but are not limited to the following:

Additional career planning and counseling

Contact with the participant’s emplover including
assistance with work-related problems

Peer support groups

Infarmation about additional educational opportunities

Referral to supportive service to meet the participant’s employment goals

Follow-up services must be provided, as appropriate, including: counseling regarding the workplace, for participants
in adult or dislocated worker workforce investment activities who are placed in unsubsidized employment, for up
to 12 months after the first day of employment, as described in WIOA sec. 134{c){2}{A}{xiii} and §678.430(c)
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YOUTH

Follow-up services are critical services that are provided following a youth's exit from the program to help ensure
the youth is successful in employment and/or postsecondary education and training. Follow-up services may
include regular contact with a youth participant’s employer, including assistance in addressing work-related
problems that arise,

Follow-up services for youth may also include the following program elements:

Supportive Services
Adult mentoring
financiai literacy education

Services that provide labor market and employment information about in-demand industry sectors or
occupations available in the local area, such as career awareness, career counseling, and career exploration
services and

Activities that help youth prepare for and transition to postsecondary education and training

Follow-up services must be provided to alt participants for up a minimum of 12 months unless participant
declines to receive the services. Information from the Youth follow-ups must be entered into the State
database called New Mexico Workforce Connection Online System {NMWCQOS), on a guarterly basis, following
exit. All contacts and attempts to contact an individual for a follow up must be entered into NMWCQOS,
Evidence of a minimum of 2 attempts to contact an individual not avaitable must be documented in NMWCOS
to constitute a follow-up.

Follow-up services must be provided, as approgpriate, including: counseling regarding the workplace, for
participants in adult or dislocated worker workforce investment activities who are placed in unsubsidized
employment, for up to 12 months after the first day of employment, As a requirement for applying for
supportive services under WIOA, other refated resources in the area {including One-Stop partners} must first
be explored. Applicants and participants shall secure documentation of denial from all other available
community resources the applicant was referred to by case manager. Such efforts shall be documented in
the participant’s file. To prevent the duplication of ¢osts and efforts, participants first must exhaust related
available services before WIOA services will be authorized.

Coordination of Service Priorities

§679.560(b}{21} Describe the direction given by the Governor {NMDWS} and the tWDB to the one-stop

operator to ensure priority for adult career and training services will be given to
recipients of public assistance, other low-income individuals, and individuals who are
basic skills deficient consistent with WIOA sec. 134{c}{3){E) and §680.600 of the WIOA
DOL Rule.

The Southwestern Area Workforce Development Board, in accordance with WIOA sec. 134({c}{3}E and 880.600 of
the WIOA DOL Rule, establishes the Priority of Service that is given to the One-Stop Operator for participants that
are low-income, on public assistance, or who are basic-skills deficient. The Board establishes a Priority of Service
for veterans or eligible spouses of veterans, who are followed by other individuals who are NOT low-income, on
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public assistance, basic-skills deficient, veterans or spouses of veterans, but meet WIOA's eligibility requirements.
The priority of services exists at all times, not only when funds are limited.

The Board will ensure that the service provider incorporates the Priority of Service into their application process for
every individual receiving career or training services, and that the service provider's management self-monitors
their program for compliance. The One-Stop Operator will ensure that the Priority of Service reguirements is being
met by conducting a review and monitering of the process not less than six times per year. The Administrative Entity
of the Board will conduct desk reviews at least four times per year by sampling participants to ensure compliance.

QRDER OF PRIORITY
in accordance with TEGL 03-15, priority will be provided in the following order:

s First, to veterans and eligible spouses who are also
included in the groups given statutory priority for WIOA
adult formuta funds. This means that veterans and eligible
spouses who are also recipients of public assistance, other
low-income individuals, or individuals who are basic-skills
deficient will receive first priority for services provided
with WIOA adult formula funds

+ Second, to non-covered persons {that is, individuals who
are not veterans or eligible spouses) who are included in
the groups given priority for WIOA adult formula funds

» Third, to veterans and eligible spouses who are not
included in WIOA's pricrity groups

= Last, to non-covered persons outside the groups given
priority under WIOA

The local board has given the Service Providers direction to give priority to participants that are low-income, on
public assistance, or are basic-skills deficient. This is following the WIHOA sec. 134{c}{3)£ and 680.600 of the WIOA
DOL Rule, stating that WIOA establishes a priority requirement with respect to funds allocated to a focal area for
adult employment and training activities.

Coordination of Qutreach Efforts
5679.560(c) Describe how the board will coordinate outreach efforts across partner programs for
shared customers and target popuiations.

The Southwestern Area Workforce Development Board’s focus is to provide an efficient delivery of outreach to
individuals and employers. The One-Stop Operator, along with the workforce partners, will establish an Outreach
Plan that outlines their objectives and the coordination across the partners’ programs and targeted populations.

The Plan will concentrate on four poputations:
¢  Youth

o Job Seekers
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= Employers

» Agricultural Employers and Farmwaorkers

The One-Stop Operator wilt invite workforce partners and receive their input for the Plan and provide the necessary
content that supports their services effectively to the targeted populations,

Youth partners will develop their strategy for youth, both in-school and out-of-schaol. The Title 1B youth service
provider, Job Corps, and other agencies who focus on providing direct services to youth, are essential to the
development of this section of the Plan, as they know what is effective and efficient.

Similarly, Wagner-Peyser, WIOA Adult and Dislocated Worker, Adult Education and Family Literacy, Division of
Vocational Rehabilitation, and other workforce partners who focus on providing services to job seekers, will develop
their respective section to the Plan. The partners should consider their commaon goals, objectives, targeted
locations, populations to engage, outside agencies who can serve as advocates, medias and materials, staff roles,
and frequency of team meetings.

Employers are the end recipient of skilled youth and job seekers who will support their workforce needs and help
make them more competitive within their industries. The One-Stop Operator will organize partners whose
participants reguire placement into employment. The partners will develop the Qutreach Plan specific to
employers, which includes agricultural employers. Most partners, if not all, will have staff on the Business Services
team.

In each of the sections mentioned above, the partners will also address their method for engaging farmworkers and
employers to ensure that it aligns with the State’s Combined Plan to offer WIQA services to agriculturat employers
and job seekers; enhance and cultivate a network of organizations whose mission and target population is simifar
with WIOA and Wagner-Peyser; coordinate employment and Lraining services that are offered at the workforce
centers and with other training programs, such as the Trade Adjustment Assistance {TAA) program and WICA Sec.
167 grantees from New Mexico and £} Pase, Texas; participate in the agricultural outreach planning and services
with ofher programs and organizations, such as, the Annual Agricultural Employer Conference and Farmworker
Forum; participate in establishing annual measurable goals with the workforce partners for the delivery of services;
participate in reporting performance measures and outcomes; monitor the effectiveness of the Welcome Function
with agricuttural employers and job seekers through the local workforce board’s One-Stop Operator; and work with
the State Monitor Advocate to identify the strengths and weaknesses of systems and services at the local level. The
One-Stop Operator will also use WorkforceGPS to access the agricultural modules of the online training program to
explore other outreach options for engaging farmworkers.

Co-located workforce partners will develop strategies and pians on their methods of outreach for employers, job
seekers, and vouth. They will also work together to coordinate their efforts with workforce partners that are not
co-located within the center. Qutreach to targeted populations should be provided by using printed materials, social
media, websites, banners, flyers, and public service announcements.
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Coordination of Professional Develooment Activities

§679.560(c) Describe how professional development activities will be coordinated across alt partner
programs staff.

The Southwestern Area Workforce Development Board's One-Stop Operator will gather and facilitate the cross-
training pracess among the workforce partners. Ultimately, the One-Stop Operator will publish a cross-training and
workforce development plan that incorporates the frequency and methodology that will be used to train partners
on each other’s programs and services, The primary media for the cross-training may be 7 to 10-minute audic-
based PowerPoint trainings that ¢can be viewed online during an employee’s onboarding or as a refresher or a
reference tool, '

In addition to the cross-training among programs and services, the One-Stop Operator will facilitate and offer other
types of training to workforce partner staff through the fofllowing online sites:

s Geographic Solutions Online Training

*  “WorkforceGPS” Online Training {PowerPoint and video-based), “WorkforceGPS” provides a large library of
self-paced trainings that brings together many aspects of WIQA for a workforce professional, such as:

+ Financial management

« Labor market workforce information

+ Performance management

s Service to Migrant and Seascnal Farmwarkers
¢ Workforce Innovation and Opportunity Act 101
s Veterans Priority of Service

o The Agricultural Connection

in addition, and as a standard practice, the Board's Administrative Entity will provide on-going trainings and
technical assistance throughout the program year to service providers, training providers, and the One-Stop
Operator. The trainings will range from local board policies to state and federal regulations, as well as outlining the
local plan’s goals and objectives.

The workforce system partners serve a broad spectrum of the state’s population, providing training and services to
adults and youth, including dislocated workers, low-income individuals, migrant and seasonal farm workers,
individuals training for nontraditional employment, veterans, public assistance recipients, and individuals with
multiple barriers to employment, including older individuals, individuals with limited English-speaking proficiency,
and individuals with disabilities. Workforce system partners are responsible for the delivery of a broad range of
services focused on education, workforce education, and training for this diverse pool of participants. These
partners will also participate in cross-training and establish with the local board areas shared success indicators,
operating strategies and procedures, and customer flow, where appropriate, for effective seamiess service delivery.
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Coordination of Referrals

§679.560(c} Bescribe how the board will coordinate customer referrals across partner programs.

The Southwestern Area Workforce Development Board, through its One-Stop Operator, will work with its workforce
partners to enhance the existing customer referral process across pariner programs. The referral process is ane of
the cornerstones to how services are delivered to a customer through the workforce system. Internal referrals
within the workforce center are a simpler process in comparison to the referrals to workforce partner programs
outside of the workforce center. Since the inception of the Workforce Investment Act of 1998, the workforce center
programs have referred customers to programs both within and cutside of the center.

The current referral process that is in place within
various programs at the workforce centers is made
through the New Mexico Workforce Connection Oniine
System’s software system. This process works well,
however, a different method is used with workforce
partners that are not co-located at the workforce
centers. This process involves hand-carried referrals by
the customers from one program to another, telephone
referrals, or faxed referrals. Federal regulations require
confidential  information, including  identifiable
information, to be transmitted through a secure site
and/or process. Various Core partners and additional
partners do not use the same secure online software system to manage customers. Therefore, they do not
interface, and workfarce staff does not have access to partners’ systems. As such, the customer referral process is
not entirely efficient and can result in a customer dropping from the system and not receiving the needed services.

Moving forward beyond the existing referral process, the Board's One-Stop Operator will facilitate the workforce
partners’ ideas for an enhanced system that will work within their agencies and be compliant with federal and state
security regulations. The Board will encourage the partners to explore systems that are used by other workforce
systems in the country and to focus on technology-tased ondine software for its customer referrals. Service
providers have the authority and responsibitity for recommendations and referrals to, and coordination of, activities
with other programs and partners to better leverage limited resources. Service providers will develop uniform
assessment toois and referral processes to ensure customers are referred to the appropriate services in a prompt
manner and will align services across multiple service delivery systems/partners through a unified plan, and
perfarmance cutcomes in all Core programs.
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Coordination with Other Partner Programs

§679.560(c) Describe any other services provided in the one-stops to support the local workforce
development system and customers. include any coordination plans or activities the
hoard has with any other partner programs such as, AmeriCorps, JobCorps, Youth Build,
Mission: Graduation, Innovate Educate, etc.

The Southwestern Area Workforce Development Board, its One-Stop Operator, and service providers service
hundreds of customers on a weekly basis. With this comes the need to coordinate services with partners, such as
Job Corps, Youth Build programs, and other community-based programs. The Board currently has memorandums
of understanding with the National Farmworker Jobs Pragram, and with the low-income housing program in Dofia
Ana county o coordinate services and activities. In addition to connecting with these programs, the Board’s
Administrative Entity witl continue to engage with the BorderPlex Alliance, economic development offices, and
other agencies to develop strategies for services, leveraging resources, and minimizing the duplication of services.

lob Corps is co-located at one of the Board’s workforce centers in Las Cruces, New Mexico. Cubical space is and will
continue to be afforded to Job Corps and other partners in Silver City, Deming, and Socorro, New Mexico. This type
of partnership provides for a strong support mechanism for Job Corps youth, as they can access the NMWCOS
database. In addition, Job Corps participants can take advantage of résumé writing services, job search, and the On-
the-lob Training programs that are offered at the workforce centers.

The Board will continue to explore and be receptive to developing relationships with other organizations that
support the mission of workforce development within the region.

The Board’s One-Stop Committee will recommend
policy to the Board and offer guidance to the
Administrative Entity and One-Stop Operator on the
coordination with other partner programs. The focal PR
point of the policy is to ensure that the workforce

pariners are coordinating their efforts to provide a )
streamlined service to customers.

=
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The One-Stop Operator’s responsibility is to have the
workforce partners meet regularly to ensure that their
methods and procedures are effective and efficient.
Goal-setting and the measuring the workforce partners
progress is an important and key function to ensure
efficiency within the program.

The Board's administrative entity and several of the New Maexico Workforce Connection Center partners have
participated in providing technical information to The Bridge of Southern New Mexico, a community-based
organization, in their development of a workforce talent strategic plan, titled the Dofia Ana County/Borderplex Joint
Regional Workforce Talent Development Strategic Plan. Through a community collaboration of organizations, the
group worked together to identify and understand the barriers to success, plus identifying eight industries and their
occupational pathways, Future collaboration with The Bridge of Southern New Mexico and the communities of
Dofia Ana and £l Paso bring awarenass of the workforce system to the community and help drive economy in a
positive direction.
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The New Mexico Mational Guard Youth Challenge Academy, a state supported program, is a 17 ¥ month program
that starts with a demanding 22-week quasi-military residential phase for cadets in Roswell, NM. it is followed by a
year of mentoring support to help the cadets maintain positive lifestyles. The program is for young men and women,
ages 16 to 18, who are not currently attending school, or do not have enough credits to graduate from high school.
The Board will work with the program to develop a pathway to transition youth who reside in the Board's seven-
county area under the WIQA out-of-school youth program. This partnership will leverage federal and state
rescurces and seek to develop greater positive cutcomes that lead to career trainings and job placements for the
youth in the region.

ONE-TEAM APPRCACH
The Workforce Innovation and Opportunity Act calls for a fully integrated model with Adult Education and Family
Literacy, and Vocational Rehabilitation to better serve individuals and employers.

The One-Team Approach is a “We” concept of how staffs think about their workforce partners as one team.

Management from the different partners will develop trainings and practices to incorporate this approach into the
workforce system’s daily practices.

Administrative Elements

Fiscal and Performance Management

§679.560(b){14) Identify the entity responsible for the disbursal of grant funds described in WIOA sec.
107(dy{12)(BYiN1IE

BISBURSAL OF FUNDS

The South Central Councit of Governments is responsibie for the disbursal of grant funds described in WIOA sec.
107{d)12)(B){i}{H1). The South Central Council of Governments shall dishurse the grant funds for the Workforce
innovation and Opportunity Act activities at the direction of the local hoard.

Fiscal and Performance Management

§679.560(b}{15) Provide a detailed description of the competitive process that will be used to award the
subgrants and contracts for WIOA title | activities. {Please provide a copy of the board’s
procurement policy or policies, including conflict of interest provisions as a part of
Attachment A}

COMPETITIVE PROCESS

The Southwestern Area Waorkforce Development Board follows the New Mexico State Procurement Code 13-1-1
through 13-1-199 NMSA 1878, and in conjunction with the reguirements under the Workforce Innovation and
Opportunity Act, such as, but not limited to, the procurement of one-stop operators and service providers.

» The Code of Federal Regulations, Section 662.410 states the following on how the One-Stop Qperator is

selected.
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s "The Local Board, with the agreement of the chief elected official, must designate and certify One-Stop
Operators in each local area.

« The One-Stop Operator is designated or certified:
« Through a competitive process

« Under an agreement between the Local Board and a consortium of entities that includes at least three or
more of the required One-Stop partners identified at §662.200, or

¢ Under the conditions described in §§662.420 or 662.430. (WA sec.121(d}, 121{e) and 117{f}{2}}

o The designation or certification of the One-Stop Operator must be carried out in accordance with the
“sunshine provision” at 20 CFR 661.307.7

Fiscal and Performance Management

§679.560(b}){16} Provide the local levels of performance negotiated with the Governor {NMDWS) and
chief elected official consistent with WIOA sec. 116(c), to be used to measure the
performance of the local area and to be used by the local board for measuring the
parformance of the local fiscal agent {where appropriate), eligible providers under WIOA
title | subtitle B, and the one-stop delivery system in the local area, in Attachment E.
(Refer to Section [} of these guidelines, Process for Plan Modifications, for information
on required updates to this section.)

LOCAL PERFORMANCE LEVELS
The negotiated performance levels for Program Year 2018 and 2019 are shown in the following table,

Adult Dislocated Youth
Performance Measures — PY 2018 & 2019 Worker
Employment Rate 2nd Quarter After Exit 77.0% 72.0% 55.0%
Employment Rate 4th Quarter After Exit 78.0% 59.08 81.0%
Median Earnings 2nd Quarter After Exit 57,500 $7,100 Baseline
Credential Attainment 4th Quarter After Exit 60.0% 57.0% 58.3%
S [
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High-Performing Workforce Development Board

§679.560(b){(17) | Describe the actions the LWDB will take toward becoming or remaining a high-performing
workforce development board.

Helpful Resource:

» Strategic Board Toolkit:
https:/ion.workforcegps.org/resources/2016/06/27/09/30/Strategic Board Toolkit
Vision

To work toward fulfilling the needs of emplovers in the area, the Southwestern Area Workforce Development Board
will need to coordinate with its key workforce partners and employers to identify the needs and expected outcomes
within the region, The Southwestern Area Workfarce Development Board may establish an adhoc committee to
research and make recommendations on best practices.

The Southwestern Workforce Development Board, throughout its yvears of performance under the Workforce
Investment Act of 1998, met and/or exceeded its performance measures in the areas of entered employment,
average six-months earnings, retention, entered employment or education for youth, literacy and numeracy gains,
and credentials earned. It has been a very successful board in many facets and will continue to pursue
improvements in its own performance and the performance of its service and training providers under the
Workforce Innovation and Opportunity Act. As an example of innovation that pursues high performance, the board
established a Summer Youth program that provides career exploration, classroom training, paid work experience,
and the connection with the WIOA Adult program that will lead to Individual Training Accounts and On-the-fob
Training opportunities for youth.

The Board will also periodically examine its vision, structure, future initiatives, and partnerships as it develops
strategies for its programs and how it can best support economic development and the employers in the region. It
will convene stakeholders, align its partner program, and seek to increase capacity amaong partners.

At the board level, the Board has incorporated professional development items on its board meeting agenda to
educate its board members on the workforce system, Testimaonials are also incorporated into the meetings. Both
participants and employers will continue to provide board members with first-hand accounts of their experience in
the WIOA program.

The board will also benefit through its Mational Association of Workforce Board membership where it will obtain
the latest information on workforce matters and practices. in addition, the Board will utitize WorkforceGPS as a
training platform to build the board members’ knowledge of WIOA and its systems.
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How Training Services Will Be Provided

§679.560(b)(18)

Describe how training services outlined in WIOA sec. 134 will be provided through the
use of individual training accounts, including, if contracts for training services will be
used, how the use of such contracts will be coordinated with the use of individual training
accounts, and how the local board will ensure informed customer choice in the selection
of training programs regardless of how the training services are to be provided.

In accordance with WIOA Section 134(b}, Local Employment
Training Activities, funds allocated under the Act for adults
and dislocated workers will provide for Career Services,
individual Training Accounts, On-the-fob Training, and
Customized Training. Individuals will be screened for
eligibility, as provided in the Act. Individuals will receive an
orientation of services, assessment of skill levels, supportive
service needs, labor exchange services, referrals to partner
programs, fabor market information, as well as a list of
eligible training providers with customer choice instructions
for those entering training programs.

The Scuthwestern Area Workforce Development Board will
require that service providers maintain a customer choice
document signed by the participant cutlining the customer
choice requirements, as required by the Act. This
requirement will be monitored through the Southwestern
Area Workforce Development Board’s monitoring process on
an annual basis.

Planning for Pay for Performance Contracts

§679.560(c)

Boards may implement a pay-for-performance contract strategy for certain elements,
for which the board may reserve and use not more than 10 percent of the total funds
allocated to the board under WIOA Section 128{b). Describe any plans the board may
have to use pay-for-performance contracts 0 communicate performance expectations
to service providers.

As a preliminary phase to issuing request for proposals involving pay for performance contracts, the Southwestern
Area Workforce Development Board may explore the benefits and methods of issuing such contracts with its
administrative entity and legal counsel. The board may request technical assistance from the New Mexico
Department of Workfarce Solutions to ensure that it foilows federal and state regulations, as it relates to pay for

performa nce contracts.

PY 2016-2019 Medified Four-Year Local Plan



Minimum Training Obligation and Training Requirements

§679.560(c) The local board prant agreements require boards to achieve or exceed a Minimum
Training Expenditure Requirement of 40%. Local boards should obligate a minimum of
80% and expend a minimum of 40% of current year funding by the end of the third
guarter of the program year. Please report on the local board’s expected obligation and
expenditure rates for PY 2016.

The Southwestern Area Workforce Development
Board prepares a 15-month budget beginning in July
and ending in September of the following year.
Local boards are allowed two years to use their
funds. The Southwestern Area Workforce
Development Board intends to achieve or exceed
the minimum training expenditure requirement of
40%, as well achieving or exceeding the minimum
annual obligation and expenditure requirements of
80% and 40%, respectively.

cnaf )

The Southwestern Area Workforce Development
Board has traditionally used at least 50% of its Adult
and Dislocated Worker funds for training. it is
anticipated that the board wilt maintain at least the
50% level for PY2016. The Board plans to achieve
this requirement by establishing at least a 50%
minimum expenditure level in its service providers’
contract. The Board will also use its monthly desk review process to ensure that expenditures are consistent with
the contractual level. The Board plans to have this information reviewed by its Monitoring Committee, which wilt
report the information to the Board at its regular board meetings. If the service provider is not meeting the
minimum requirements, the Board's Administrative Entity will request an Action Plan outlining the service
provider's steps to remedy the deficiency.

Pltanning for integration of One-Stop Partners

§679.560(h})(20} Describe how one-stop centers are planning to implement or transition to an integrated,
technology-enabled intake and case management infoermation system for programs
carried out under WIOA and by one-stop partners.

The Southwestern Area Workforce Development Board currently has the Workforce Innovation and Opportunity
Act's Adult, Dislocated Worker, and Youth (Title 1B} programs integrated with the Wagner-Peyser program in the
Cne-Stops located in Deming, Las Cruces, Silver City, and Socorro, New Mexico.

The Adult Education Services (AES) and Division of Vocational Rehabititation {DVR] programs are currently co-
located in the Las Cruces One-Stop center, and AES is currently co-located at the Truth or Consequences One-5top
location with Adult, Dislocated Worker, and Youth programs. It is the intent of the Southwestern Area Workforce
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Developrment Baoard to work with Wagner-Peyser, AES and DVR to explore strategies, policies, and methods that
will be in place for full implementation on or before july 1, 2019,

The Southwestern Area Workforce Development Board has determined that there are significant barriers in the
way customers are serviced among the different partners and program. The WIOA Wagner-Peyser and Title iB
programs {Adult, Dislocated Worker, and Youth) have and will continue to use the New Mexico Workforce Center
Online System, which is capable of registering individuals into one system. The issue lies with the NM Division of
Vocational Rehabilitation and Adult Education Services partners because they use different online client
management software that does not interface with NMWCOS.

The objective for the Board is to
work with its workforce partners
to examine their current method
for intake and case management,
avaluate systems that are working
in other parts of the country, and
propose an interface system that
wilt  work for  all  partnering
programs. An option to consider is
Geographic  Solutions” modules
that have recently been developed
for wvocational rehabilitation and
adult education service providers.

For the shorl-term, the Board, through its One-Stop Operator and Administrative Entity, will work with its workfarce
partners to create a common intake tool that will work among all programs.
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Definitions

Additional Assistance

§679.560(c} Because the State has chosen not to define “additional assistance,” as it relates to WIQA
Youth program eligibility, each local board has the responsibility for determining its awn
definition of this eligibility category. If the local board wishes to use this eligibility
category, a local policy must be developed that specifies what conditions must be met
for a youth to require “additional assistance” and what documeniation is needed to
demaonstrate this eligibility category. In each area, not more than five percent of the in-
school-youth under WIOA Section 129(3){8) may be eligible under “individual who
reguires additional assistance” to complete an educational program or to secure or hold
employment, if applicable, provide the definitions the board uses for “requires additional
assistance” and a copy of the related local policy as a part of Attachment A,

The Southwestern Area Workforce Development Board will establish a policy that addresses “additional assistance”

as it relates to WIQA Youth program eligibility. The policy will address: A gifted individuat who provides evidence of
high-achievement potential in intellectual, creative, artistic, or an academic area, and who needs services that are
not effectively provided by the individual’s school to advance.

LIMITATION

In each local area, not more than 5 percent of the in-school youth assisted under this section may be eligible under
“individual who requires additional assistance” to complete an educational program or to secure or hold
employment, (WIOA and Sec 129(3)(B))

EXCEPTION
Not more than 5 percent of the in-school individuals assisted may be individuals that are not low-income. {WIOA
and Sec 129(3){A)(ii}}

Basic-Skills Deficient

§679.560(c) The state defines “basic skills deficient” for Adults and Youth as follows.

»  For Adult — An individual who is unable to compute or solve problems, or read,
write, or speak English, at a level necassary to function on the job, in the
individual’s family, or in society.

* For Youth - An individual who computes or solves problems, reads, writes, or
speaks English at or below the eighth-grade level on a generally accepted
standardized test or comparable score on a criterion-referenced test.

Please describe the process the board uses to test individuals for hasic skills deficiency.

The Southwestern Area Workforce Board authorizes its service providers to use WorkKeys for determining basic-
skills deficient {BSD} for Adult and Dislocated Worker individuals, A score of 3 or below is considered basic-skitls
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deficient. For youth, the Test for Adult Basic Education (TABE) is used and anything below 8.0 is considered basic-
skills deficient.

Note on Regional Planning
The New Mexico Warkforce Innovation and Opportunity Act State Plan designates the existing four local areas,
which include the Southwestern Workforce Development Area, as the regional planning areas.

Assurances
Consistent with the NV WIOA State Combined Plan, the local plan must include assurances that: -

# Assurance indicate Yes or No

The LWDB obtained input into the development of the Local Plan and
provided an opportunity for comment on the plan by representatives of
local boards and chief elected officials, businesses, labor organizations,
institutions of higher education, the entities responsible for planning or Yes
administrating the Core programs and other programs included in the Plan,
other primary stakeholders, and the general public, and the Local Plan
is available and accessible to the general public,

The LWDB has established a policy identifying circumstances that may
2. present a conflict of interest for a local board member, or the entity or class

Yes
of officials that the member represents, and procedures to resolve such
conflicts. A local conflict of interest document exists for board members.
The LWDB has established a policy to provide to the public (including
3. individuals with disabilities] access to meetings of local boards, and Yes

information regarding activities of local boards, such as data on board
membership and minutes.

The LWD8 has established fiscal control and fund accounting procedures
4. necessary to ensure the proper accounting for funds paid to the local Yes
boards for adult, distocated worker, and youth programs to carry out
workforce investment activities under chapters 2 and 3 of subtitle B.

The Federal funds received to carry out a Core program will not be
expended for anmy purpose other than for activities authorized with
respect to such funds under that Core program.

Yes

Service providers have a referral process in place for directing Veterans with
6. Significant Barriers to Employment (SBE) to DVOP services, when Yes
appropriate.
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Assurance Indicate Yes or No

The LWDB has implemented a policy to ensure & process is in place
7. for referring veterans with significant barriers to employment to Yes
career services provided by the JVSG program’s Disabled Veterans'
CGutreach Program (DVOP) specialist.

The LWDB established procedures that set forth criteria to be used by

8. chief elected officials for the appointment of local workforce Yes
investment board members.

9. Priority of Service for coverad persons is provided for each of the Title | Yes
programs; and
The LWDB has taken appropriate action to secure compiiance with the

10 | Uniform Guidance at 2 CFR 200 and 2 CFR 2900 and WIOA 184{a}(3). Yes

CRIGINAL RECORD OF ASSURANCES AND SIGNATURES ON FILE AT 500 HWY 195, ELEPHANT BUTTE, NM 87935

Lacal Board Chair Date
CEQ Chair Date
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Attachments

Attachment A — Local Policies

Cur program manager is currently finalizing a few pending policies. These policies will be presented to the Board at
their January 2019 meeting for approval. Input from workforce partners, participants, training providers, and
service providers will be sought in the revision of existing policies and the creation of new policies.

The following polices are current in the southwestern area and can be found on the New Mexico Workforce
Connection Southwestern Area regional website: www.employnm.com

Each policy listed below is a hyperlink to that policy housed on the website;

12-02  Eligibility Policy
STAG — Attachment to Eligibility
Basic Skills Deficiency for Adults/OW and Youth
13-01  Contract Signature Authority Policy
15-01  Contract Procedure Policy
17-01 _Oversight Monitoring Policy
17-03___On-the-ioh Training Policy
17-08.2 1TA Policy
SWAGL 15-1 ITA Waiver Request Letter
SWAGL 17-02 Occupation in Demand/Labor Market Analysis
17-09.1 Supportive Services Policy
17-11  Eligible Training Provider List Policy
17-12 _Technical Assistance and Training Policy
17-16 Seif-Sufficiency Policy
17-17  One-Stop Delivery System Policy
17-18 _ Follow-Up Policy
17-19  Electronic Files Content Management
17-20  Incumbent Worker Training Activities
17-21  Performance Policy
17-22 _ Conflict of Interest Policy
18.01  Contract Approval Authority
18-02  Co-Enrollment Poiicy
18-03  Youth Additional Assistance Policy
18-04  Youth Activities Policy
18-05  Referral Process Policy
18-06 _ Veteran's Referral Process Policy
18-07  Use of Assessments Policy
18-08  Board Meeting Accessibility Policy
WI0A Adult and Dislocated Worker Services STAG July 2015
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Attachment B — Local Board Membership and Standing Committees
Presently, the local board consists of 23 board members. The following is a full roster of the local board membership
including the group each member represents. You will also find a list of all standing committees, the standing
committee membership, and a description of the purpose of each committee.

Southwestern Area Workforce Development Board
Board Membership List and Representation

NAME & TITLE

SECTOR, COUNTY

Cassie Arias
Economic Development Coordinator

Mandated Partner
Economic Devalopment
Luna County

Chris Boston
President and CEQ

Dual Mandated Partner
Labor, Private-Health Care and Social Assistance
Dofia Ana County

Mary Ann Chavez-Lopez
Executive Director

wMandated Partner
HUD
Secorro County

Deborah Dean
Manager

Private
Accommodation and Fooad Services
Socorro County

Alisa Estrada
Administrator

Private
Health Care and Social Assistance
Catron County

lacgueline 8. Fryar
Owner

Private
Other Services
Catron County

Alonzo Gonzales
Qwner

Private
Other Services
Socorro County

loe Gristy
Business Agent Organizer

Mandate Partner
Labor
Doila Ana County

Marlene Herrera
Community Service Birector

Dual Mandated Partner
Education, Labor

ANSB

Native American Grants
Socorro County

Marcos Martinez
Business Services

Mandated Partner
Wagner-Peyser DWS
All Counties
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NAME & TITLE SECTOR, COUNTY
Private

Rod Matcham
Vice-President and CEQ

Manufacturing
Socorro County

Michael Glguin, Jr.
Personal Lines Manager/Commerical Lines Manager
{Board Chair}

Private
Finance and knsurance
Socorro County

Joshua Orozco
Project Manager

Mandated Partner
tconomic Development
Dofia Ana County

Mandated Partner

Erik Padilta OVR

Program Manager for OVR, Area 3 .
(orta Ana County
Private

Antén Salome
Qwmner

Other Services
Socorrg County

Debbie Schoonover

Dual Mandated Partner
Education
Postsecondary K-12
Private

Education Services
Doifia Ana County

Steve Siafiez
Uniserv Director

Mandated Partner
Labor
Dofa Ana County

Kim Skinner
Vice President/Co-Owner

Private
QOther Services
Sierra County

Mary Ulrich

Director of DACC

Waorkforce Develooment and
Career Readiness

Mandated Partner
Carl D. Perkins
Dofia Ana County

Angelo Vega
Job Placement Specialist

Mandated Partner
Labor
Dofa Ana County

Leona Wagner
Owner

Private
Other Services
Sierra County

Gary Whitehead
Owner
{Board Vice-Chair}

Private
Other Services
Sierra County
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The Southwestern Area Workforce Development Board has six standing committees:

Disabilities Committee
Executive Commitiee
Monitoring Committee
One-Stop Committee
Planning Committee

Youth and Young Adult Committee

Southwestern Area Workforce Development Board
Committee Membership List

Disabilities Committee
Chris Boston
Alisa Estrada

Marlene Herrera

Erik Padilta - Vice-Chair
Debbie Schoonover

*Susana Santillan

Chair currently vacant

Planning Commitiee
Cassie Arias

Joshua Orozco

Angelo Vega

Gary Whitehead

*Kathie Davis - Chair

Monitoring / Performance Committee
Marlene Herrera

Anton Salome

Kim Skinner - Chair

Leona Wagner

*Susana Santilan

Youth & Young Adult Committee

Cassie Arias

Alisa Estrada (CBO}
Marlene Herrera (CBO}
Debbie Schoonover - Chair
Anton Salome

Steve Siafiez

*Kathie Davis

*Myriam Martinez

One-Stop / Agency Coordination Committee
Cassie Arias

Mary Ann Chavez-Lopez

Jacqueline Fryar

Marcos Martinez - Chair

Erik Padilia

*Myriam Martinez

Vice-Chair currently vacant

Executive Committee

Michael Olguin - Chair
trik Padilia

Debibie Schoonover
Kim Skinner

Gary Whitehead
*Kathie Davis

* Non-board member appointee
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COMMITTEE DESCRIPTIONS:

Disabilities Committee

This committee will provide information and assist with operational and other issues relating to the provision of
services to individuals with disabilities, including issues relating to compliance with section 188, if applicable, and
applicable provisions of the Americans with Disabilities Act of 1990 {42 U.S.C. 12101 et seq.] regarding providing
programrmatic and physical access to the services, programs, and activities of the One-Stop delivery system, as well
as appropriate training for staff on providing supports for or accommodations to, and finding employment
opportunities for, individuals with disabilities.

Executive Committee

This committee has the responsibility for reviewing and coordinating the work of the other committees prior to the
Chair of those committees reporting to the SAWDB. This committee is accountable for reporting all actions taken
to the Board. Any action taken by the Executive Committee must be in accordance with the Board's mission
statement and is subject to ratification by the Board.

Moaitoring/Performance Committee

The responsibility of this committee is to oversee and evaluate workforce development areas and local programs
for compliance with rules and regulations to determine program success or failure, Additionally, it will review and
approve state and local performance goals, review monitoring and performance reports, make recommendations
for recognition, award incentive grants for program success, take corrective action, and/or impose sanctions for
non-compliance or program failure. The goal of this committee is to assure the continuous improvement of State
training programs.

Cne-Stop/Agency Coordination Committee

This committee will facilitate the integration of all the One-Stops/Workforce Connections Centers in the
southwestern area. They will make efforts to minimize program duplication, as well as facilitate coordination and
communication between agencies, employers, and training providers. This committee is responsible for researching
and identifying employment and training activities, services available, and facilitating the interaction between the
government and private sector to assure they do not overlap and are effective and efficient in promoting a clear
strategy leading to program success.

Planning Committee

This committee has the responsibility of reviewing and making recommendations pertaining to workforce
development planning and operation. This includes reviewing state and local plans and resources for those
workforce areas and identifying the educational need for services and training. The Planning Committee shail
develop a four-year plan with Board approval and CEO concurrence and annually review and update said plan as
necessary, as outlined in the focal plan.

Youth and Young Adult Committee

This committee will provide recommendations to the SAWDRB on matter related the WIOA Youth Program, as well
as its related policies, measures, and practices. The committee shall also review the youth services provider’s
performance reports, to include quarterly performance measures.
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Attachment € ~ One-Stop Centers and Pariners

Southwestern Area Workforce Development Board

One-Stop Centers and Partners
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Attachment D - Cooperative Agreements, Resource Sharing Agreements, and MOUs

The coaperative agreements, resource sharing agreements, and memorandums of understanding created in PY17
are provided below as hyperlinks. Any revisions will be incorporated into this plan upon approval by the
Southwestern Workforce Development Board.

= PY17 Infrastructure Funding Agreement for Las Cruces Workforce Center
s  Memorandum of Understanding between the Southwestern Area Workforce Development Board and
American Job Center Partners

Attachment £ — Negotiated Performance Levels
The negotiated performance levels for the 2018 & 2019 Program Years are shown in the following table.

PY18 & PY19 Negotiated Goals
Performance Levels Aduit Dislocated Worker Youth
Entered Employment or £d (2nd Qtr} 77.0% 72.0% 65.0%
Entered Employment or Ed (4th Qtr) 78.0% 59.0% 81.0%
Median Earnings {2nd Qtr) S 7,500 | § 7,100 Baseline
Credential rate 60.0% 67.0% 58.3%

Public Comment

The public comment period began on September 2, 2018, The legal notice for public comment were published in
the following newspapers of general circulation and sent to WIOA service providers within the Southwestern region
of New Mexico:

*  Albuquerque Journal
s Deming Headlight

s El Defensor Chieftain
s Hidalgo County Herald
s las Cruces Sun-News
s Sjerra County Sentinel
o Silver City Daily Press
» The Herald

There were no comments received during the 30-day public comment period.
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Southwestern Area Workforce Development Board
600 Fhwy 195, Ste. C

PO Box 1072

Flephant Butte, NM 87935

575-744-4857

WHAW 2ITID onn M.Com
facebook com/employiim

™

New Mexied
Workiforce Connection
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SERVING
Catron County  Dola Ana County  GranT CounTy

Hivanco County  Luna County

Sterra County  Socorro CounTY

IFA Signatures

Entity Partner Signature Authority
NM Dapt. of Warkforce Solutions Wagnar Payser, UI, TAA, VETS Erin Thompson, Acting Secretary
RasCare Workforce Services Titte 1 Adult & DWW Michael vu, vP of Operations
Help, NM, nc. Titla i Youth Joseph Griego, Acting CEQ
NM Bivision of Vocational Rehab Vacational Rehabilitation Erik Padilla, Regional Program Manager
Dena Ana Community College Adult Basic Education/ Carl Perkins Renay M, Scott, President
Dept. of Human Services TANF 8rant Earnest, Secratary
Goodwiil Industries of NM 5CSEP Mary Best, President/CEQ
Alamao Navajo Schooi Board, inc. Adult Basic Education Frank Curley, Jr. Acting Executive Director
Western NM University Adult Basic Education Debbie Maldonadoe, Aduit Ed Program Manager

NOTE: Na YoutihBuild, HUD or CSBG Pragrams in the region.

Job Corps of Ef Paseo declined to sign tha IFA

600 Hwy. 195, 5t2. C PO Box 1072 Elephant Butte, New Mexico 87935
P: 575-744-4857 £ 575-744-5021

www.employnm.com  facebook.com/employnm

instagram.com/employnrim

New Mexiod.
Workforce Colmcctlon

Rtk

A Proud Paritiae o! i.rm ﬂmn.rfr:ml Job Curlu\r He.‘wo:h




SOUTHWESTERN AREA
WORKFORCE DEVELOPMENT BOARD

INFRASTRUCTURE FUNDING AGREEMENT

This Infrastructure Funding Agreement ("IFA") and its attachments sets forth the agreement
between the Southwestern Area Workforce Development Board ("Board") and the Partners
(“Partners™) associated with the operation and occupancy of the workforce facility situated in the
city of Las Cruces, located at 226 S. Alameda, Las Cruces, NM 88003.

IT IS MUTUALLY AGREED BETWEEN THE PARTIES.

1. Definitions

The following terms when used in this [FA have the meanings set forth below:

A. New Mexico Workforce Connection Center (NMWCC): New Mexico's network of
local one-stop field offices which provides wortkforee programs, services and
activities through partner agencies with oversight from local workforce development
board.

B. Partuners: Agencies or organizations assigned space within the New Mexico
Workforce Connection Center (NMWCC) pursuant to a resource sharing agreement
in order to provide services to employers, job seekers and those seeking career
advancement. Partners will be defined pursuant to the Workforce Innovation and
Opportunity Act {(Act). Any organization not identified in the Act may be assigned
space under this agreement upon the mutual agreement of DWS and the Board.

C. Infrastructure Funding Agreement ("IFA"): A formal agreement that defines the
process by which the partners will pay the costs or the funding of shared costs for
the NMWCC.

. One-Stop Operating Budgets and Costs: The operating budget of one-stop centers,
ot AJCs, is the financial plan to which the one-stop partners, CEQO(s), and Local WDB
in each local area have agreed in the MOU that will be used to achieve their goals of

delivering services in a local area. The MOU must contain, among other things,
provisions describing how the costs of services provided by the one-stop system and
how the operating costs of such system will be funded, including the infrastructure
costs for the one-stop system (WIOA sec. 121(c)(2)(A) and 20 CFR 678.500(b), 34
CFR 361.500(b), and 34 CFR 463.500(b)).

(1)

The one-stop operating budget may be considered the master budget that contains a
set of individual budgets or components that consist of costs that are specifically
identified in the statute: infrastructure costs, defined in WIOA sec, 121(h){(4); and
additional costs, which must include applicabie career services and may include
shared operating costs and shared services that are related to the operation of the one-
stop delivery system but do not constitute infrastructure costs. These additional costs
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are described in WIOA sec. [21(i).

The one-stop operating budget must be periodically reconciled against actual costs
incurred and adjusted accordingly. This reconciliation ensures that the budget reflects
a cost allocation methodology that demonstrates how infrastructure costs are charged
to each partner in proportion fo the partner’s use of the one-stop center and relative
benefit received. The one-stop operating budget may be further refined by the one-
stop partners, as needed, to assist in tracking their contributions. It may be necessary
at times to separate the budget of a comprehensive one-stop center from a specialized
one-stop center or an affiliate one-stop center.

E. Infrastructure Costs: Infrastructure costs of AJCs are defined as non-personnel
costs that are necessary for the general operation of the one-stop center, inciuding:
rental of the facilities; utilities and maintenance; equipment (including assessment-
refated and assistive technology for individuals with disabilities); and technology to
facilitate access to the one- stop center, including technology used for the center’s
planning and outreach activities (WIOA sec. [21(h)(4), 20 CFR 678.700(a), 34 CFR
361.700¢a), and 34 CFR 463.700(a)). This list is not exhaustive. For example, the
costs associated with the development and use of the common identificr (i.e., AJC
signage) and supplies, as defined in the Uniform Guidance at 2 CFR 200.94, used to
support the general operation of the one-stop center, may be considered allowable
infrastructure costs.

(1)

(2)

Non-personnel costs. Non-personnel costs are all costs that are not compensation for
personatl services. For example, technology-related services performed by vendors or
contractors are non-personnel costs and may be identified as infrastructure costs if
they are necessary for the general operation of the one-stop center. Such costs may
include service contracts with vendors or contractors, equipment, and supplies.

Personnel costs. In contrast to non-personnel costs for the one-stop system, personnel
costs include salaries, wages, and fringe benefits of the employees of partner
programs ot their subrecipients, as described in 2 CFR 200.430 (Compensation —
personal services) and 2 CFR 200.431 {(Compensation — fringe benefits) of the
Uniform Guidance. For example, allocable salary and fringe benefit costs of partner
program staff who work on information technology systems (i.e., common
performance and reporting outcomes) for use by the one-stop center as a whole would
be personnel costs and would be identified as additional costs — not infrastructure
costs. The cost of a shared welcome desk or greeter directing employers and
customers to the services or staff that are available in that one-stop center is a
personnel expense. These costs, therefore, could not be included in infrastructure
costs, but are included as “additional costs” in the one-stop operating budget.

F. Additional Costs: One-stop partners must share in additional costs, which must
include applicable career services, and may include shared operating costs and shared
services that are necessary for the general operation of the one-stop center.

1)

Career Services. One-stop partners must ensure that at least some career services,
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described in WIOA sec. 134(c)(2), are provided at the one-stop center. Additional
requirements regarding career services may be found at WIOA sec. 121(bY(1{A)XI),
(©)(2)(A)(Ii), (e} 1)(A), and (i)(1), 20 CFR 678.760, 34 CFR 361.760, and 34 CFR
463.760. Please also see a detailed discussion about the provision of career services at
the one-stop centers in the General Guidance for the American Job Center Network in
the Operation of One-Stop Centers, issued jointly by DOL and ED, via DOL’s TEGL,
ED’s Office of Career, Technical, and Adult Education’s Program Memorandum, and
ED’s Rehabilitation Services Administration’s Technical Assistance Circufar.

(2}  Shared Operating Costs and Shared Services, One-stop partners also may share other
costs that support the operations of the one-stop centers, as well as the costs of shared
services. The costs of shared services may include initiat intake, assessment of needs,
appraisat of basic skills, identification of appropriate services to meet such needs,
referrals to other one- stop partners, and business services {WIOA sec. 121{(1)(2), 20
CFR 678.760, 34 CFR 361.760, and 34 CFR 463.760). As discussed in more detaii in
the section pertaining to personnel costs above, such costs also may include personnel
expenses associated with a shared welcome desk or greeter directing employers and
customers to the services or staff that are availabie in that one-stop center.

(3} A portion of the costs of Local WDB staff who perform functions that are not
otherwise paid with WIOA title [ funds and support the general operations of the one~
stop centers may also be included as additional costs, An example of such shared
operating costs would be a Local WDB statf person acting as the office manager in a
one-stop center. As with any additional costs paid by partner programs for the
operations of the one-stop delivery system, these shared operating costs must be
propottionate to the use of the partner program and consistent with the Federal Cost
Principles of the Uniform Guidance set forth in 2 CFR part 200,

IL. Property
The Board, DWS, and Partners agree to the following operation and maintenance terms:

A. Property Manager. The One Stop Operator is responsibie for the functional
management of the facility and the New Mexico Department of Workforce Solutions
{DWS) is responsibie for facility maintenance through its agreement with the General
Services Department (GSD).

B. Site Manager. The Board, through its One Stop Operator will appoint a site manager
responsible for the day-to-day operation of the one stop program activities conducted
at the NMWCC,

C. Utilities. DWS will pay for gas, clectric, refuse, sewer and water services

("Utilities") for the property. All utility charges will be allocated to all partners
through the 1FA.

D. Telecommunications and Information Technology Systems. The Partners will
utilize telephone, email and information technology services from the State of
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New Mexico Department of information Technology. These will be provided to
NM State employees and offered to non-state employees, who have the option to
use alternative email and internet access providers, All staff will comply with State
of New Mcxico policies pertaining to internet and etnail usage. Costs for
Information Technofogy and telephone services will be aliocated through the
IFA. The parties agree that the sharing of confidential information is subject to
federal and state rules and regulations governing confidentiality. The Board,
through its One Stop Operator, shall notify DWS immediately if a security violation
is detected or if the Board has any reason to suspect that the security or integrity of
any confidential data has or may be compromised in any way.

E. Security. DWS will be responsible for contracting for security arrangements, all
security costs and the associated security contract, Security costs will be allocated
to all partners through the [FA.

F. Janitorial and Snow Removal. DWS will be responsible for snow removal and
all janitorial service costs, supplies and the associated janitorial contract. Janitorial
and snow removal costs will be allocated to all partners through the IFA,

G. Office Operational Costs. DWS will be responsible for the day-to-day shared
office operational costs, which wili include but not be limited to shared office
equipment and related expenses including copier leases, maintenance and
supplies, postage costs and fax machines. Office operational costs will be
allocated to all pariners through the TFA.

(1)  Each partner will be responsible for their employees' genetai desk supplies, office
furniture, computers, personal printer expenses, and property/contents insurance.

(2}  Inaccordance with Attachment B, One Stop Operating Budget and Costs Worksheet,
partners will share in the infrastructure costs and additional costs associated with the
operation of services and the facility, as prescribed in the Training and Employment
Guidance Letter No, |7-16.

H. Condition of Property. The Board hereby acknowledges that through its One Stop
Operator, it has made an on-site inspection, including a DWS facilitated Fire
Marshall inspection, and knows the conditions of said property, that no
representations as to the condition of the property have been made by DWS, and
the Board hereby accepts the property in its present condition, excepting any latent
defects not readily apparent upon a reasonable inspection. The parties have
identified areas of the property in need of replacement or repair as set forth in
Exhibit B of this IFA. The parties further agree that DWS, in accordance with its
agreement with GSD, shall be solely responsibie for the cost of repair or
replacement of the areas or items identified in Exhibit B. The disposition of
property will be conducted in accordance the respective Partners’ property
disposition policy.

1. Alterations. The Board will provide a written request and obtain written approval
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from DWS before any alteration ot permanent improvement is made to the
property. DWS will obtain the written permission from the State of New Mexico,
General Services Department, Property Costrol Division ("PCD") to proceed with
alterations and improvements. DWS will not unreasonably delay their approval for
the needed alteration(s} and/or their request to PCD for approval by submitting a
written request to PCD within |5 business days from the Board's written request.
DWS will provide the Board with copies of all correspondence relating to property
alteration(s) request. Any alterations or improvements will become part of the
property and will remain with the property upon expiration of this IFA.

J. Maintenance of Building, Grounds and Site. Shared maintenance costs wiil be
assessed to ali partners through the IFA, except as {imited herein, Maintenance
repairs and replacements shali be limited to a maximum of $1,000 per partner per
repait ot replacement. Any shared costs exceeding this limitation shall be DWS's
responsibility. Notwithstanding any provision of this paragraph, each partner
shall be liable for damages to the facility due to the negligence of its employees,
agents or contractors.

K. Signs and Personal Property. The Board may place necessary and reasonable
exterior signage on the property. The Board will seek approval from DWS prior to
instatling any exterior signage. All signs and personal property of the Board, its
employees, agents, customers and invitees kept on the property wiil be at the sole
risk of the Board. DWS will not be liable for any damage thereto. The Board will
remove all exterior signage installed by the Board within 60 calendar days of the
end of the term of its occupancy.

L. Inspection. The parties agree that the Board, its Administrative Entity or One
Stop Operator, DWS and the Property Control Division of the General Services
Department will be permitted to enter the property at all reasonable times in order
to inspect the condition, use, safety or security of the property and any
improvements thercon. The aforementioned parties wiil be allowed access to the
property in emergency situations.

M. Laws. The Board and DWS will comply with all applicable federal, state and local
faws and ordinances and with all applicable rules and regulations of the State of
New Mexico and DWS.

N. Expiration. Upon termination of this [FA by reason of the expiration of the term,
the Board will peaceably surreader to DWS possession of the property and all
normal and reasonable improvements thereon in good condition and repair,
reasonable wear and tear excepted.

1. Term and Termination

A. This [FA will be effective January |, 2018 and wiil continue in effect unless
terminated pursuant to Paragraph B of this Section or pursuant to Section V. Any
and all amendments to this IFA will be made in writing and will be agreed to and
executed by the parties before becoming effective.
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v,

VI.

VII.

VHI.

B.

This [FA may be terminated with ot without cause by either of the parties upon
written notice delivered to the other party at least 120 days prior to the intended
date of termination. By such termination, neither party may nuilify obligations
already incurred for performance or failure to perform prior to the date of
nullification.

Invoices

A,

The Board will prepare invoices for all pro-rata shared costs fisted in Section [I,
Property, and in accordance with the cost allocation described in the IFA. DWS
will submit on or before the 20" of the subsequent month an invoice detailing
each partners’ shared costs as indicated in the [FA. Each partner shali submit
payment to DWS Accounts Receivable unit on or before the 20" of the following
month. Disputed invoices will be resolved in good faith by DWS and the Board
in a timely manner.

Appropriations

A,

The terms of this TFA are contingent upon sufficient state and federal
appropriations and authorization being made by the United States Congress and the
New Mexico State Legislature for the petrformance of this IFA. If sufficient
appropriations and authorization are not made by the United States Congress and
the New Mexico State Legislature or if either body rescinds any funding previously
appropriated to DWS or the Board, this IFA will terminate immediately upon
written notice being given by the party initiating the termination, The initiating
party’s decision as to whether sufficient appropriations are avaifable wiil be
accepted by the other party and will be final. If either party proposes an
amendment to this [FA or the [FA to uailaterally reduce funding, the other party
will have the option to terminate the IFA or agree to the reduced funding, within
thirty (30) days of receipt of the proposed amendment(s).

Assignment

Al

Neither the Board or DWS will assign or transfer any interest in this IFA or assign
any claims for money due or to become due under this [FA without the prior
written approval of the parties.

Amendment

A.

This IFA will not be altered, changed or amended except by instrument in writing
executed by the parties.

E.qual Opportunity Compliance

A.

The parties agree to abide by all applicabie federal and state taws and rules and
regulations, pertaining to nondiserimination and equal employment opportunity with
respect to employment of staff and to those persons using the premises and/or
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receiving services from DWS, the Board or any partner agency assigned space under
this agreement.

IX. Applicable Law

A. The laws of the State of New Mexico will govern this [FA,

X. Liability and {nsurance

A. The Hability coverage for DWS is provided pursuant to the New Mexico State Tort
Claims Act and in accordance with the rules and regulations of the New Mexico
State Risk Management Division. The Board nor DWS shall not be responsible
for liability incurred as a result of another party's acts or omissions in connection
with this TFA. Any liability incurred in connection with this IFA is subject to the
immunities and limitations of the New Mexico Tort Claims Act, Sections 41-4-1, et
seq., NMSA 1978, as amended.

B. The Board, through its One Stop Operator, shall ensure that each partner has
insurance in place to cover any personal property, casualty claims, damages, losses,
incliding reasonable attorney fees, resulting from the activities of the Board, its
employees, consractors, agents or clients in this facility. The Board shall provide
DWS with a certificate of such insurance.

XK. Notices

A. Any notices provided for by this IFA will be made in writing and delivered either
by:

(1}  actual delivery of the notice into the hands of the parties thereunto entitled,
including by a nationaily recognized overnight common carrier; or

(2} by the mailing of the notice in the U.S. mail to the addresses set forth below of the
party entitled thereto, registered or certified mail, return receipt requested.

XIL. Method of Determining and Allocating Additional Costs
A. Attachment A, Acquisition of Additional Costs Resources, outlines the methodology
for the partners to determine and allocate additional costs in accordance with
Attachment B, One Stop Operating Budpet and Costs Worksheet.
XIIL Counterparts

This IFA may be signed in any number of counterparts which, when taken together, will
constitute one instrument.
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New Mexico:
Worktorce Connection

A Proud Partner of the American Job Center Network

Authority and Signature Page
for Memorandum of Understanding Between the Southwestern Area Workforce Development
Board
and the American Job Center Partners

By Signing my name below, | , certify that |
have read the above information on behalf of my entity,

All of my gquestions have been discussed and answered satisfactory.

My signature certifies that | have the legal authority to bind my agency and that | understand
the terms and conditions outlined in:

« The Infrastructure Funding Agreement (IFA)

The Infrastructure Funding Agreement {IFA) — Please note; The Current Resource Sharing
Agreement {RSA) will remain in effect until negotiations with each WIOA required partner is
signed.

| understand that this [FA may be executed in counterparts, each being considered an
original, and that this MOU expires either.

a} Inthree years,
b) Upon amendment, modification, or termination, or
c) On June 30, 2020, whichever occurs eartier.

Signature Date

Printed Name and Tille

Agency Name

Agency Contact information

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 | www.employnm.com | (575} 744-4857




ATTACHMENT A

Acquisition of Additional Costs Resources

Additional Costs — In accordance and as stated in TEGL 17-16, “One-stop partners must share
in additional costs, which must include applicable career services, and may include shared
operating costs and shared services that are necessary for the general operation of the one-stop
center.”

Additional Resources — may consists of any equipment, supplies, human capital, facilities, or
other resources not currently used or owned by the workforce partners designated under WIOA
for daily operational needs,

Acquisition of Additional Resources — refers to the process by which the WIOA designated
workforce pariners acquire additional resources to optimize efficiency, services, and resources in
assisting the clients of the workforce partners and the communities they serve.

Considerations Concerning the Policy of the Acquisition of Additional Resources — The goal
of WIOA’s mandated collaboration of workforce partners is to cootrdinate resources and services
of the workforce partners to provide efficient service to individuals within the community in
obtaining their employment goal, regardless, of the organization currently serving that
individual. WIOA also, seeks to ensure that there is not duplication of services amongst the
workforce partners for the same individual. The key factor is to ensure a fair contribution
structure for all WIOA designated workforce partners per the Memorandum of Understanding
and the IFA.

Due to the varying poticies, procedures, goals, laws, and regulations that govern the budgets and
spending of the workforce partners, it is essential that the workforce partners work as a team, are
open-minded, and creative when problem solving situations arise to increase the level of service
concerning the acquisition of additional resources.

Two-Step Process for Approval of Additional Resources and Costs
t. Partners’ Determination for Additionat Resources
2. Partners’ Contribution for Additional Resource Cost

Partners’ Determination for Additional Resources — For consideration, proposals for the
acquisition of additional resources must be presented formally or informally during a workforce
partrer meeting or other meeting consensually agreed upon by all workforce partners. After the
proposal is presented, the representatives of the workforce partners will have an open discussion
providing necessary feedback for consideration concerning the acquisition of additional
resources. All feedback provided by the workforce partnet representatives should be considered
with an open mind, while taking into account any legal ramifications of the wotkforce partners
and local, state, and federal laws during the discussion. If additional information or feedback
needs to be collected, the proposal can be tabled. Once all Feedback is provided, the proposal




will be called to a vote. The proposal will carry forward if there is a unanimous vote for the
proposed acquisition of additional resources. Ifthere is not a consensus after the vote, the
proposal will not carry forward.

Partners’ Contribution for Additionat Resource Cost « For those proposals that do carry forward,
all WIOA designated workforce partners should contribute to the overall cost of the acquisition
of additional resources, either financially or in-kind. However, if there is a partnet who cannot
contribute monetarily or in-kind, the remaining partners wiil determine if they will absorb the
partner’s costs who is not contributing,.

The percentage that each workforce partner contributes is based on the Infrastructure Funding
Agreement percentage allocation for additional costs. For example, if the overall cost of the
proposal item is $1,000, the allocation for a partner whose percentage allocation is 12%, will be
$120.00, either monetarily or in-kind. Contribution details should be discussed prior to voting to
ensure that the values that each partner contributes whether monetarily and/or in-kind are agreed
0.

In-kind contributions can include any equipment, supplics, human capital, or facilities of the
workforce partner that may be used in the acquisition, facilitation, or implementation of
additional resources. For example, a proposal for a marketing campaign where a partner cannot
conitibute financially, a partner could use its human capital/staff to participate in the marketing
campaign as an in-kind contribution. Each hour spent by the workforce partner for the marketing
campaign can be valued by their rate of pay. For instance, if the partner has 5 staff members that
work on the campaign and the staff each work 20 hours and get paid $20/hour. The partner
contributed an in-kind value of $2,000 in pay that was not provided by WIOA funds or other
workforce partners. Values contributed in-kind can be provided in a simitar fashion for other
partner resources.
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New Mexico
Workforce Connectlon_

A Proud Partner of the American Job Center Network

Authority and Signature Page
for Memorandum of Understanding Between the Southwestern Area Workforce Development
Board
and the American Job Center Partners

By Signing my name below, | Elﬁ AW hom _P«S" O , certify that |
have read the above information on behalf of my entity,
NN D W

—_—

All of my questions have been discussed and answered satisfactory.

My signature certifies that | have the legal authority to bind my agency and that | understand
the terms and conditions outlined in:

» The Infrastructure Funding Agreement (IFA)

The Infrastructure Funding Agreement (IFA) — Please note; The Current Resource Sharing
Agreement (RSA) will remain in effect until negotiations with each WIOA required partner is
signed.

| understand that this IFA may be executed in counterparts, each being considered an
original, and that this MOU expires either:

a) Inthree years,
b) Upon amendment, modification, or termination, or
¢) On June 30, 2020, whichever occurs earlier.

2 7 — ZIEIIE:

‘Signature 1/ Date ' !

ERind  THOMODS0KW Achins s&uzf:‘rmay

Printed Name and Title v

N D WS

Agency Name

| S045) 41— K40 &

Agelrey Contact Infofmation

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 | www.employnm.com | (575) 744-4857




New Mexico:
Workforce Connection

A Proud Partner of the American Job Center Network

Authority and Signature Page
for Memorandum of Understanding Between the Southwestern Area Workforce Development
Board
and the American Job Center Partners

By Signing my name below, | M epided . Wi , certify that |
have read the above information on behalf of my entity,
Led

All of my questions have been discussed and answered satisfactory.

My signature certifies that | have the legal authority to bind my agency and that | understand
the terms and conditions outlined in:

¢ The infrastructure Funding Agreement (IFA)

The Infrastructure Funding Agreement (IFA) — Please note; The Current Resource Sharing
Agreement (RSA) will remain in effect untii negotiations with each WIOA required partner is
signed.

| understand that this IFA may be executed in counterparts, each being considered an
original, and that this MOU expires either:

a) Inthree years,
b} Upon amendment, modification, or termination, or
¢) On June 30, 2020, whichever ocours earlier.

& 1916

Signalure Datg

Micplpoa W \erm  PRsX Doug

Frinted Name and Tilie

RACANS \Soqw FoRes  Sumiiecs

Agency Name

SH5 -9 Zu2

Agehcy Contact Information

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 | www.employnm.com | (575) 744-4857




New Mexico
Workforce Connectlon

A Proud Partner of the Amencan Job Cenrer Network

Authority and Signature Page
for Memorandum of Understanding Between the Southwestern Area Workforce Development
Board
and the American Job Center Partners

/”'( o .
By Signing my name below, | VIS é& AR & , certify that |
have read the above informatiorion behAlf of my entity,

Al of my questions have been discussed and answered satisfactory,

My signature certifies that | have the legal authority to bind my agency and that | understand
the terms and conditions outlined in:

» The Infrastructure Funding Agreement (IFA)

The Infrastructure Funding Agreement (IFA) — Please note; The Current Resource Sharing
Agreement (RSA) will remain in effect until negotiations with each WIOA required partner is
signed.

I understand that this IFA may be executed in counterparts, each being considered an
original, and that this MOU expires either:

a} Inthree years,
k) Upon amendment, madification, or termination, or
¢) On June 30, 2020, whichever occurs earlier.

( / \ 07.06% .18

;:Haa;;re Date '
27}1‘ k‘iﬁ@{o \&J\w{ CED -~ HELP- M

Printed Name ahd Title

HHECA- N M, T
Agency Name

ArvreHe, fedndlede Qnpedte Grehyfetn g he lonenc ors
Agency Contact Information (, ﬂ)b} __,) blo- LMSC)

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 | www employnm.cons | {575) 744-4857




New Meximﬁy.
Workiforce Connection

A Proud Partner of the American Job Center Network

Authority and Signature Page
for Memorandum of Understanding Between the Southwestern Area Workforce Development
Board
and the American Job Center Partners

By Signing my name below, | ,&f‘ Q/X*’ . certify that |
have read the above mformatzon ch ehalf of my entity,
VM D 1AL ?“ Ve et Calial, { ﬁw

All of my guestions have been discussed and answered satisfactory.

My signature certifies that | have the legal authority to bind my agency and that | understand
the terms and conditions outlined in:

» The Infrastructure Funding Agreement (iFA)

The Infrastructure Funding Agreement {IFA) — Please note; The Current Resource Sharing
Agreement (RSA) will remain in effect until negotiations with each WIOA required partner is
sighed.

| understand that this IFA may be executed in counterparts, each being considered an
original, and that this MOU expires either;

a} In three years,
b) Upon amendment, modification, or termination, or
c) On June 30, 2020, whichever occurs earlier,

b N

Signature Date ’

CZ;;’/{J f//r\:r’.i.(.‘lﬂa:[(‘g} . j f}(\ {Ldan. / i;’U‘{f A

Printed Name and Tille

/\/ /Y /)! ViSjga o f Vi '/42;.»1.&.&? Flofnl, [, fo ot

Agency Name

{f'/"EZL [?/'?CQ_I[{‘ /W(\T/I SA (/5‘_‘? ’é f”("”“’ </ > ﬁ }{g Aat.tls

Agency Contact Informatiord

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 | www.employnm.com | (575) 744-4857




New Mexico
Worktorce Connection

A Proud Partner of the American Job Center Network

Authority and Signature Page
for Memorandum of Understanding Between the Scuthwestern Area Workforce Development
Board
and the American Jok Center Partners

By Signing my name below, | __ISenoy M . St , certify that |
have read the above information on behalf of my entity,
Do Ane. Camooun \l olle ?}DJ

All of my questions have been discussed and answered satisfactory.

My signature certifies that | have the legal authority to bind my agency and that { understand
the terms and conditicns outlined in;

« The infrastructure Funding Agreement (IFA)

The Infrastructure Funding Agraement (IFA) — Please note; The Current Resource Sharing
Agreement (RSA)} will remain in effect until negotiations with each WIOA required partner is
signed,

t understand that this IFA may be executed in counterparts, each being considered an
original, and that this MOU expires either:

a) Inthree years,
b) Upon amendment, madification, or termination, or
¢} On June 30, 2020, whichever occurs earlier.

ol Semkh (=20 - 2018
SignalureQ \ Date
?@nau M Secotd Presidont

Printed Name and Title |

Do Ane Loty Colle. SD,

Agency Name i

2200 Sonpena R aneln B Aos Couees, MY QD1
Agency Conlact Information D\'-)"'l 6_. 6&”} - 15 10
DAL s ek doec & UL 2ol

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 | www.employnm.coim | {575} 744-4857




New Mexice{-
Workforce Connectlon

A Proud Partnier of the American Job Center Network

Authority and Signature Page
for Memorandum of Understanding Between the Southwestern Area Workforce Development
Board
and the American Job Center Partners

By Signing my name bslow, | %m& , certify that
I have read the above information ¢h behalf of my entity, New Mexico Human Services
Department.

All of my questions have been discussed and answered satisfactory.

My signature certifies that | have the legal authority to bind my agency and that |
understand the terms and conditions outlined in:

s The infrastructure Funding Agreement (iIFA)

The Infrastructure Funding Agreement (IFA) -~ Please note; The Current Resource Sharing
Agreemant (RSA) will remain in effect until negotiations with each WIOA required partner is
signed.

t understand that this IFA may be executed in counterparts, each being considered an
original, and that this MOU expires either:

a} Inthree years,
b} Upon amendment, modification, or termination, or
¢} OnJune 30, 2020, whichever occurs earlier.

s wl/f%

Signaltre ¥ =~ e e — Date

Brent Earnest, Secretary
Printed Name and Tille

New Mexico Human Services Department
Agency Name

Agency Contact Information

Southwestern Area Workforce Development Area
PQ Box 1072, Elephant Butte, NM 87935 | www.employam.com | {575) 744-4857




AUTHORITY AND COUNTERPART SIGNATURE PAGE

for

Memorandum of Ur
Between
Southwestern Area Workforc

and

American Job Cen

derstanding
2 Development Board

er Partners

By signing my name below, |, %7”? W %ﬁfceanify that | have read the information and understand

the terms contained in the Memorandum of Understanding (MOLU) on behalf of my entity,

Lopopur! FpusTeres of New Hedie o (Lzm)

1 also certify that 1 have the legal autherity to bind my agency {oy

that the current Resource Sharing Agreement (RSA) will remain

tlined betow) to the terms of MOU; and understand

n effect until the Infrastructure Funding Agreement

(IF A} negotiations with each required WIQA partner are completg or on December 31, 2017,

| understand that this MOU may be executed in counterparts, ea

ch being considered an original, and that this MOU

expires either by providing written notice by any party to the MOU or on June 30, 2020.

3-39-14

-h'\a-bu‘ A A‘Jj‘.’.

Signature

y /0

U FesT, [ HsswalT]

Date

e

Printed Name &nd Title

Lospur? Fordysziziws ot New

L tyae

Agency Name

(525 85/-4 ¥/,

Lrppnont Ik, 2

Agency Contact Information

4
=

Southwestern Area Workforce Development Area

PO Box 1072, Elephant Butte, NM 87935 | wy

vw.employam.com | (575) 744-4857
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AUTHORITY AND COUNTERPART SIGNATURE PAGFE
for
Memorandum of Understanding
Between
Southwestern Area Workforce Development Board
and
American Job Center Partners

By signing my name bhelow, |, _~ . certify that | have read the informaticn and understand

the terms contained in the Memorandum of Understanding (MOU) on behaif of my entity,

ﬂ///?/a 4//,4 /(?’ '\5(/)/35 / 5%44/ e

b also certify that | have the jegat authority to bind my agency {outiined below) to the terms of MOU: and understand

that the current Resource Sharing Agreement {RSA) wili remain in effect until the Infrastructure Funding Agreement

(IFA) negotliations with each required WIOA partner are complete or on December 31, 2017

I understand that this MOU may be executed in counterparts, each being considered an original. and that this MOU

expires either by providing written notice by any party to the MOU or on June 30, 2020.

v S ) /
e /\{/ (/ Cg/; / (M _____ y, / / A S

1

anm‘{ &u /w/JC x’/c’ﬁm Liec it e ID;/c’c ﬁﬂ/) ANS BT

Printed Name and Title

/%’/m /Mf( Wt &/xac/ &?f/z*/ 240,

Age cy Name

22”1@2 g07 /LZ/(} mo, VY 57645, %//m/z Jnis oG Gl pee
{/c’wajo Weservacten

Southwestern Area Workforee Dey elopmcnt Area
PO Box 1072, Elephant Butte, NM 87935 | . gl or g | (375) 744-0857



AUTHORITY AND COUNTERPART SIGNATURE PAGE
for
Memorandum of Understanding
Between
Southwestern Area Workforce Development Board
and
American job Centar Partners

8y signing my name below, i, Debbie Maldonado, certify that { have read the information and understand

the terms contained in the Memorandum of Understanding {MOU) on behalf of my entity,

Western New Mexico University Adult Educational Services.

| also certify that | have the legal authority to bind my agency {outlined below) to the terms of MOU; and
understand that the current Resource Sharing Agreement (RSA} will remain in effect unul the
infrastructure Funding Agreement (IFA) negotiations with gach required WIOA partner are complete or

on December 31, 2017.

| understand that this MOU may be executed in counterparts, each being considered an original, and that

this MOU expires either by providing written notice by any party to the MOU or on June 30, 2020,

/"‘ P 3 L _-:"r ! s
{ ) ey Al e PR
&,{ K K,.L.(_,.-' ) 7y cpi'-"".s?/f’ 26 %“; . 11/ .)./ 2078

Signature /Date {

Dehbie Maldonado, WNMU Adult Educational Services Program Manager
Printed Name and Title

Western New Mexico University Adult Educational Services
Agency Name

__PQ Box 630, Silver City, NM 88062, 575-574-5101, Debbie Maldonado@wnmu. edy
Agency Contact Information

Southwestern Area Workforce Development Area
PO Box 1072, Elephant Butte, NM 87935 www . employnm.com {375} 744-4857



Name of Program: Date Submitted:

\J;.

- New Mexico Higher Education Department

Statewide Career Pathways Initiative

Career Pathways Planning System FY20

——

D

PURPOSE OF STATEWIDE INITIATIVE.:

1.

To create and implement a comprehensive Career Pathways Service Delivery Model for Adult Education statewide and to promote the
development of innovative, effective, and sustainable career pathways instruction, which may include Integrated Education and
Training opportunities, for New Mexicans with low literacy levels and other significant barriers to employment, including individuals
involved with the criminal justice system.

To encourage local Adult Education programs and other education providers serving similar demographics to form productive
partnerships with each other, and with other agencies, organizations, businesses, and other entities who are—or might be---
meaningfully engaged with providing education, training, support, employment services, and jobs to adults with low literacy levels
and other significant barriers to employment, including incarcerated and other justice-involved individuals.

RELEVANT DEFINITIONS FROM THE WORKFORCE INNOVATION AND OPPORTUNITY ACT
Adult Education Services:
» Title II of the Workforce Innovation and Opportunity Act (WIOA) defines adult education (AE) to mean academic instruction and

education services below the postsecondary level that increases an individual’s ability to:

A. read, write, and speak in English and perform mathematics or other activities necessary for the attainment of a secondary school
diploma or its recognized equivalent;

B. transition to postsecondary education and training; and

C. obtain employment.

Career Pathways:
» WIOA defines career pathways to mean a series of rigorous and high-quality education and training strategies and other services that

enable individuals to secure employment within a specific occupational sector and to advance over time to successively higher levels
of education and employment in that sector. Elements of career pathways will:
A. align with the skill needs of industries in the economy of the State or regional economy involved;

1
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, copyright 2012 (revised for New Mexico 2019).



Name of Program: Date Submitted:

B. prepare an individual to be successful in any of a full range of secondary or postsecondary education options, including registered
apprenticeships;

C. include advising to support an individual in achieving the individual’s education and career goals;

D. include, as appropriate, education offered concurrently with and in the same context as workforce preparation activities and
training for a specific occupation or occupational cluster;

E. organize education, training, and other services to meet the particular needs of an individual in a manner that accelerates the
educational and career advancement of the individual to the extent possible;

F. enable an individual to attain a secondary school diploma or its recognized equivalent and at least one recognized postsecondary
credential; and

G. help an individual enter or advance within a specific occupation or occupational cluster.

Integrated Education and Training (IET):

» Defined in WIOA Section 203(11) as: A service approach that provides adult education and literacy activities concurrently and
contextually with workforce preparation activities and workforce training for a specific occupation or occupational cluster for the
purpose of educational and career advancement.

» Required IET Components as specified in C34 CFR 463.36:

1. Adult Education and literacy activities as described in 463.30

2. Workforce preparation activities as described in 463.34, and

3. Workforce training for a specific occupation or occupational cluster, which can be any of the training services defined in section
134(c)(3)(D) of WIOA.

DEFINITION OF JUSTICE-INVOLVED INDIVIDUALS:
» Justice-involved individuals include anyone who is currently or has been involved with the criminal justice system. This includes
individuals who are awaiting trial, convicted of a crime, on probation, under home confinement, incarcerated in jail or prison, under
community residential supervision, or on parole. (NATIONAL INSTITUTE OF CORRECTIONS)

PURPOSE OF CAREER PATHWAYS PLANNING SYSTEM:

» To ensure New Mexico’s adult education programs meet the federal definitions of adult education, career pathways, and integrated
education and training; as well as to meet WIOA requirements and the rigor established through the Career Pathways in Adult
Education Training, programs will prepare and submit a Career Pathways Plan that will be approved by state staff for implementation
during the second half of FY20 (January through June 2020) and beyond. This Plan should be viewed and used as a strategic planning
document, that can be reviewed and revised annually, to assist programs with identifying gaps, assessing needs, developing goals,
determining resources, and evaluating progress relevant to comprehensive career pathways services.

2
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, copyright 2012 (revised for New Mexico 2019).



Name of Program: Date Submitted:

Please identify members of the team who developed this plan: | naria Ethier

Eva Luevano

There will be additional individuals who will work through different
developmental phases of this plan, we are looking at a major redesign
of the program and will need to bring many different stakeholders
onboard.

Please Check: [ Draft Plan (Due October 31, 2019)

B Final Plan (Due December 16, 2019)

CAREER PATHWAYS PLAN:
This planning system is a 3-step process designed to assess a program’s current status by conducting a gap analysis that identifies (1) what the
program has in place and (2) what the program is missing; and to (3) create a plan with the steps needed to move forward toward delivering
services within a comprehensive career pathways model. The first part is a gap analysis; the second part is developing an action plan the
program will take to fill in the gaps, if all necessary components of a comprehensive career pathways model are not currently in place. Note:
It is possible that a program may have aspects of all the components in place; in this instance, those programs are encouraged to focus on
strengthening aspects within the components as a continuous improvement effort.

All programs participating in the Statewide Career Pathways Initiative are required to submit a Career Pathways Plan to the state for approval.
If you have questions as you develop your Career Pathways Plan, contact Jeffrey A. Fantine, Ph.D., the contractor for this initiative:
jeff.fantine@gmail.com. Dr. Fantine will be in regular communication with NMHED state staff to discuss specific aspects of this initiative
and the planning process, and having a central contact will ensure consistency of information and process.

3-Step Process:

1. Identify what is in place: CURRENT ACTIVITIES

2. Identify what is missing: PLANNED NEW ACTIVITIES

3. Create a plan to implement was is missing: PLAN TO IMPLEMENT NEW ACTIVITIES

NOTE: There should be a direct correlation between what is identified in Step 2 and the plan created in Step 3. Complete each section in
bulleted format rather than a narrative. Save this document with your program name in the title. If the program has previously participated
in a career pathways effort that resulted in a plan, please attach it along with this document when submitted.

It is highly recommended as the program develops its Career Pathways Plan, that it seeks connections to what already exists locally before
creating something new to avoid duplication of efforts within the workforce development system. Please understand, no matter where you are
in the career pathways process, either starting out or far along, you can make improvements and move forward. Also, in order to better ensure
successful implementation of this Plan, it is recommended that a program take a few steps forward at a time and stagger its implementation
timeline.
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Creating A Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 1: Partnerships

Description: Partnerships are critical to an effective career pathways system. They help align services within a community and create a seamless education and training pipeline.
Partnerships should be strategic and mutually beneficial.

Considerations -

e  Put relationships in writing. Create formal written agreements with partners critical to an effective career pathways system. These partners include postsecondary institutions, WIOA core and
required partners, employers, community agencies, and any stakeholder relevant to the workforce development system. The agreement should include partner roles and responsibilities, services
provided, expected outcomes, how resources will be shared, and when the agreement will be revisited.

e  Programs may convene a Career Pathways Advisory Group with relevant stakeholder representation to guide career pathways efforts.

e  Have an effective referral network in place with stakeholders to streamline services. Determine how the program handles referrals from other agencies and how the program will make referrals
to other agencies.

Current Activities: Planned New Activities:
Include a list of formal partnerships that already exist. Indicate who the partner is and the Include a list of formal partnerships the program would like to establish or a partnership
nature of the partnership. that already exists, but the program would like to strengthen (a2 minimum of one new or

strengthened partnership is required in this Plan). Indicate who the partner is and what
the program would like the nature of this partnership to be.

DACC adult education has a strong partnership with our parent organization;
Dona Ana Community College. Our program goals are supported by the We feel that partnerships are a vital to provide students with a path

executive team of the college, and that support is essential in navigating the into college or career. We are focusing our work in developin
complicated intersection of adult education and a traditional community college. g ) g ping

There are several practical advantages of this partnership for students. Through robust partnerships with our WIOA Core Partners, specifically Title
this partnership we are able to provide many services for adult education I. DACC would like to develop or strengthen our partnerships with
students when they transfer to the credit side of the college: adult education the following entities:

students have their admission fee waived, they have access to a specially . : .

trained transition advisor, they have the option to retake the ACUPLACER if they * TitleIb Aflult and Dislocated worker in the Southwestern
place into remedial classes at no cost to the student and students are eligible for New Mexico Workforce Development Area — ResCare
several scholarships that are only open to former adult education students. We (service provider)

work closely with student accessibility services to ensure that appropriate e Title Ib Youth in the Southwestern New Mexico Workforce

accommodations are made for students with a disability. Adult Education is able
to take advantage of the basic career services offered by our college’s workforce
centers, including access to experts in the field of career exploration and
navigation. We are working to further strengthen this relationship by expanding
our IET programing, with an ambitious goal of serving 15% of AE students in an
IET in five years. We are currently negotiating with our technology governance
department at DACC/NMSU to provide Banner ID’s for students, and are

Development Area — YDI, Inc. (service provider)
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reviewing what services our students could take advantage of with these ID’s.
Banner ID’s will also help us track students as they move through the university
to more fully tell the story of adult education. We are also working to provide
upper level adult education courses access to the same learning management
system used by the credit classes, in this way we hope to improve our student’s
familiarity and comfort using the system in a low risk environment like adult
education before they move to the higher risk environment of a credit baring
class.

We have an existing partnership with our WIOA Core partners that we would like
to reestablish and strengthen. Our vision is to have a system in place that allows
for funding and services to be woven together to create a safety net for adult
education students to help them meet their educational goals, our program
goals, and the goals of WIOA. Currently there is a lack of a both philosophical
partnerships and practical partnerships. We need to work to develop a shared
understanding of the goals of WIOA. This will help frame the development of
practical procedures that conduct the work of the partnership. For example, we
need to work on a referral system that would help maximize co-enroliments with
consistency, accuracy and effectiveness. That way, the burden of providing all
the services necessary for a student to succeed is not all the responsibility of a
single one partner program, but rather shared among the partners based on the
needs of the participant. The current partnership has been hampered by
turnover among program staff, and the natural tension between the labor side of
WIOA and Adult Education.

Plan:

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above. Include how the
program will go about establishing or strengthening the partnerships listed in “Planned New Activities” above.

Timeline:

1. Develop a shared goal through analyzing program needs in Title I and then present partnership with | This work will be ongoing through
Title I in a way that addresses the program needs creating a shared goal. This has been an ongoing out the rest of the fiscal year, with
influence campaign that is starting to produce a shared vision of the opportunities presented under a targeted date for complete
WIOA. This is a more philosophical step, but it extremely important and drives at why they want to | implementation by 8/2020

partner with us, because merely partnership as a requirement under the law is not sufficient. 6/2018-

Current

2. Create a task force to plan how we will address the challenges of partnership, including how we will
tackle co-enrollment. We are currently working on a plan specific to the development of an IET

program. October 2019
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3. Develop a responsibility tree that outlines which entity is responsible for actions under the
partnership, and to help address the challenges of turn over within and organization. One of our
primary goals in any partnership development is to enshrine the partnership in operating procedures
that continue to direct the partnership, even if the designers of the partnership leave an organization.
Turnover has been a major challenge to development of these partnerships. December 2019

4. Develop a referral system — Feb 2020

Develop a co-enrollment model — Feb 2020

6. Describe how funding will be braided between the title partners to expand access to IET programing.
We are focusing on IET as an entry point to this partnership, but even in the early stages it is clear
that we will be able to expand into other programing models with some minor modification to the
systems and models developed for IET programs. Aug 2020

7. Develop a regular schedule of meetings to reflect on the partnership procedures to ensure they are
still meeting the partner’s needs.

W

Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 2: Career Culture

Description: Programs should create a career pathways culture, one that promotes college and career readiness. Career Pathways should impact every aspect of a program and includes
messaging, attitudes, environment and speak.

Considerations -

e  The program’s vision and mission statements should align with the local workforce development system and should reflect a workforce focus.

e  Does the program name effectively communicate career pathways services? If not, the program might need a new name or a career pathways tagline.

e A program’s promotional materials should emphasize the future beyond the program rather than the endpoint (i.e., college, career and life success over getting a HSE certificate).

e  Programs should create an environment that inspires students toward college and career opportunities (i.e., the language that is used, the visuals seen around the facility, the attitudes toward and
expectations of students).

Current Activities: Planned New Activities:
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Include a list of what the program already does to create a career pathways culture.

Include a list of what the program could do to enhance a career pathways culture.

1.

Creating and implementing an environment that not only We plan to develop a career going culture through a multi-pronged
encourages a learning environment but is also a welcoming approach including the following broad areas:

environment is essential to student recruitment, retention and
graduation. Our program, specifically the Adult Education
department have made great strides in achieving this. As a result,

e Marketing
e Career Planning

our program has improved dramatically. Students are exposed to  Transition to College or Career

a common-sense approach to Adult Education. We are also in the
process of implementing an Integrated Education & Training
program that emphasizes student success, autonomy and
prepares them for a successful career pathways initiative.

Plan:

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities”
above. Include what the program will do specifically to create or enhance a career pathways culture in the
program.

Timeline:

Marketing/Program Identity — Convene a team of stakeholders to:

1.

4.

Develop a new mission and vision for Adult Education at DACC which reflects a career going culture
and aligns with the strategic plan for New Mexico State University — NMSU LEADS 2025 present to
DACC president for approval (Complete 12/19)

Based on our vision and mission statements draft a new program name which refocuses our culture
away from the intrinsic value of education toward the practical value of education — leading to better
employment opportunities 11/19/19 present to DACC president for approval (Complete 12/19)

Create a series of marketing materials for not only current or potential students, but also other
departments in the institution, Core Partners and other workforce professionals, the business

community, civic groups, and potential community partners. Aug 2020

Redesign our website to reflect our career going culture Aug 2020

This work will be ongoing
throughout the rest of the fiscal
year, with a targeted date for
complete implementation by 8/2020
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Career Planning — Convene a team of stakeholders to:
o Create/adapt career plan template for use by 100% of AE students 8/2020

e Create an adaptable lesson plan that will be required to be taught by every instructor, the lesson
plan will focus around reflecting on the plan made by the student at orientation, giving them the
opportunity to reflect on their learning, and their career path throughout their life as an Adult
Education Student. 6/2020

e Integrate career exploration as a component of classroom instruction and orientation. 8/2020

e Develop a portfolio to store the career plan and other career planning documents for 100% of
AE students. 8/2020

Transition to College or Career — Convene a team of stakeholders to:

1. Create a procedure for each student to develop a transition timeline student based on their
individual career plan. 6/2020

2. Develop a robust referral system between the WIOA title partners (see component 1)
3. Create vertical articulation documents which outline the path a student would take through adult

education into post-secondary education and training for each of the certificates and programs
offered at DACC 12/2020 and ongoing as programs change

8
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, copyright 2012 (revised for New Mexico 2019).




Name of Program:

Date Submitted:

Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 3: Labor Market Information (LMI)

Description: Career Pathways systems are driven by local labor market information. Labor market information describes current and projected local workforce needs. This information
can be helpful when guiding students with career planning as well as with planning instructional services and IET programs. It is important that programs analyze and utilize labor
market information to design and implement career pathways models. New Mexico’s Labor Market Information can be found at https://www.dws.state.nm.us/ .

Considerations —
o Engage employers that align with local workforce needs.

e  Share labor market information with students to help inform their career goal-setting and planning.

o Develop contextualized instruction and IET programs in in-demand industries.

Current Activities:

Include an analysis of local LMI, i.e. what the current and projected local workforce needs

are. Include a list of how the program currently uses LMI to inform career pathways efforts.

Planned New Activities:

Include a list of how the program will use LMI to inform career pathways efforts (either
enhancing what is already being done, or beginning to use this information if it is not being
used currently in a meaningful way).

DACC adult education works with several different sources for labor data
to make programming decisions. LMI data provided by New Mexico
Workforce Connections is one of the most comprehensive sources for
labor market data, however there is a lag with new and emerging fields
which can make it difficult to be as responsive to the needs of industry.
Our evaluation of LMI data from DWS and other sources:

Unemployment — According to Labor Market Review July 2019
1. NM was at 4.9 percent

2. Dona Ana County, 6.4 percent in July 2019, up from 6.0 percent
in July 2018

Employment Growth - Las Cruces

Nonfarm employment grew by 700 jobs, or 1.0 percent
Private sector was up 300 jobs, or 0.6 percent
Public sector was up 400 jobs or 2.3 percent

Education and health services had the largest growth with an
increase of 600 jobs, or 3.8 percent

o~

We will use labor market data to develop IET programs with braided
funding mechanisms — Using the industries in demand definitions from
Title Ib.

Labor Market Information may also be used as part of the career
planning and advisement plans we will develop for use with 100% of
students.
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6. Mining & Construction had an increase of 100 jobs, or 2.7 percent
Occupations with the Most Growth in Las Cruces

1. Personal Care Aide

2. Home Health Aides

3. Food Prep. & Serving
Occupations with the Fastest Growth in Las Cruces

1. Home Health Aides

2. Personal Care Aides

3. Information Security Analysis

DACC Building & Construction Technology staff work closely with the
construction industry and they report that employment opportunities
related to construction in NM are projected to increase by 7% over the
next few years.

There is strong local demand for construction workers at all levels.
DACC adult education takes this information into consideration when we
build IET programing. In addition to the raw labor data, we also evaluate
any specialized considerations for each industry when determining how
well it fits with an IET model. For example, we are working on an IET
program with the skilled building trades even though it is not listed in LMI
data as a fast-growing occupation because the building trades are open
to ex-offenders whereas the occupations with the fastest growth are not.

Plan: Timeline:
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.
The use of LMI data will be integrated throughout the development of our partnerships, it will not be a This work will be ongoing

separate discrete discussion because LMI data is central to the work of developing a career going culture.

7. Plan future IET programs using LMI data, and identifying in-demand industries in our region. Aug

2020 and ongoing

8. Describe how funding will be braided between the title partners to expand access to IET programing.

year, with a targeted date for

throughout the rest of the fiscal

complete implementation by 8/2020
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We are focusing on IET as an entry point to this partnership, but even in the early stages it is clear
that we will be able to expand into other programing models with some minor modification to the
systems and models developed for IET programs. Aug 2020

9. Develop a regular schedule of meetings to review current LMI data to determine if IET programs
continue to meet the needs of the community. Ongoing
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Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 4: Onboarding: Intake, Assessment and Orientation

Description: The process of enrolling students, gathering the necessary information to serve students effectively and establishing appropriate expectations of participation in the program.
This process should emphasize career pathways and college and career readiness.

Considerations -

e  Have students register with Workforce Connection: https://www.jobs.state.nm.us/vosnet/Default.aspx

e  Provide student enrollment through both managed and open enrollment approaches.

o Integrate career-related assessments and opportunities for career exploration.

e  Use career pathways maps/visuals to illustrate career advancement.

e Identify support services to enhance persistence and the probability of success.

e  Have a comprehensive orientation process, such as a Start Smart course, with all necessary onboarding elements. Once the orientation is complete, students then begin instruction.

Current Activities: Planned New Activities:

Describe the program’s current onboarding process. Provide a list of all elements of the Describe what the new process will look like, if any changes will be made to the
process, including any career-related activities. onboarding process. Provide a list of career-related activities the program will include.
Students attend an orientation that includes completing essential Develop an onboarding process which includes career exploration, goal
program documents required for all students under WIOA, and by | setting, and the development of a career plan to reflect our career going
our parent organization. After completing intake paperwork culture.

students are assessed. After the assessment is complete,
students are registered into a class.

Plan: Timeline:
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.

Convene a committee of stakeholders including current staff members engaged in orientations to redesign This work will be ongoing
the orientation process for students to include the following elements 1/20 throughout the rest of the fiscal
1. Development of a career plan — this career plan will be the focus of a continuing metacognitive year, with a targeted date for
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lesson in each class where students will review, revise, and reflect on their progress towards the goals | complete implementation by 8/2020
established during orientation

2. Incorporate career exploration as a structured activity during orientation

3. Explore delivery models for the orientation — possible site visits to other programs that already have
a robust orientation process.

Develop a procedure for returning students to complete the career planning activities

5. Create a canned curriculum that will be used throughout the program to ensure that students have a
similar experience at every center

Develop a staffing mechanism to support and deliver the new orientation 8/20

1. Examine current staffing and determine what changes need to be made to accommodate a longer
orientation process

2. Make hiring changes as needed

Jeff will help facilitate this process in January 2020

Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 5: Individual Education, Career and Life Plans

Description: Adult education students should have an individual education, career and life plan that he/she is involved in developing, and that is used to guides their program services in a
manner that accelerates the student’s educational and career advancement. It should include highlights of formal and informal assessment results, academic and career goal setting,
identified support services, persistence strategies, and a plan for services and transition. NMHED is considering requiring a process programs will use for the Individual Education and
Career Plans for students.

Considerations —
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e Integrate career-related elements to an Individual Learning Plan.
e Involve students in creating their plan, and help them understand how to use it to guide them toward academic, career and life success.
e  Review several samples of individual education and career plans, choose or create a template that will work for the program.

Current Activities: Planned New Activities:

.. . Indicate if the program will use (create new or revise existing) an Individual Education,
If the program Currently uses an Individual Learnlng Plan or Career and Life Plan for every student? Include a list of the elements that will be

Individual Education and Career Plan, list the elements included in | included in the template, how it will be created and used for each student, and how
the template. Include how the plan is developed and used, and students will be involved in the process.

how students are involved in the process.

We do not currently use any Education/Career/Life Plan Template 100% of students will complete a Career Plan and will
periodically reflect on their progress toward their goals.

Plan: Timeline:

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above. Describe how the
template will be created, what elements will be included in the template, how the program will create and use these plans for each
student, and how students will be involved in creating and using their individual plan.

Career Planning — Convene a team of stakeholders to: This work will be ongoing

e Create/adapt career plan template for use by 100% of AE students 8/2020 throughout the rest of the fiscal
year, with a targeted date for
e Create an adaptable lesson plan that will be required to be taught by every instructor, complete implementation by 8/2020

the lesson plan will focus around reflecting on the plan made by the student at
orientation, giving them the opportunity to reflect on their learning, and their career path
throughout their life as an Adult Education Student. 6/2020

¢ Integrate career exploration as a component of classroom instruction and orientation.
8/2020

e Develop a portfolio to store the career plan and other career planning documents for
100% of AE students. 8/2020

e Develop a process for to incorporate career advisement throughout the life cycle of an
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adult education student. 8/20
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Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 6: Career Advising

Description: Career advising in adult education is providing guidance to students on academic and career services. Advisors help students develop strategies and skills to explore and
pursue academic and career options, as well as develop and implement a plan for academic, career and life/family success. Advising services should be ongoing, incorporate use of the
student’s individual education and career plan, and continue through transition to next steps.

Considerations -
e  Offer advising through partnerships, use of volunteers, or as part of the program’s staffing structure (i.e., create a Career Advisor position).

e Create a process that provides for ongoing advising services.

e Include the Individual Education and Career Plan in the advising process.

e Determine the qualifications of a Career Advisor and identify training requirements.

e Outline in writing what the Career Advisor should be doing with students so that advising services are applied consistently.

Current Activities: Planned New Activities:

Include a description of how career advising services are currently provided by the program, | Include a description of how career advising services will be provided by the program
if they are being provided at all. Include how often students connect with advising services (either getting started, if it does not currently exist; or strengthened, if it already exists).
and how the student’s Individual Education and Career Plan is used in the advising process. Include how often students will connect with advising services and how the student’s

Individual Education and Career Plan will be used in the advising process.

DACC adult education has a dedicated college and career The program will expand career advising, and partner with other

transition advisor who meets with students to help connect them to | departments at the college to enhance our current career advisor.
career resources, and transition for adult education to credit
classes. 100% of AE students will participate in career advising activities.

Plan: Timeline:
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.

Career Planning — Convene a team of stakeholders to: This work will be ongoing

e Create/adapt career plan template for use by 100% of AE students 8/2020 throughout the rest of the fiscal
year, with a targeted date for
e Create an adaptable lesson plan that will be required to be taught by every instructor, the | complete implementation by
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lesson plan will focus around reflecting on the plan made by the student at orientation, 8/2020
giving them the opportunity to reflect on their learning, and their career path throughout
their life as an Adult Education Student. 6/2020

¢ Integrate career exploration as a component of classroom instruction and orientation.
8/2020

e Develop a portfolio to store the career plan and other career planning documents for
100% of AE students. 8/2020

e Develop a process for to incorporate career advisement throughout the life cycle of an
adult education student. 8/20
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Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 7: Contextualized Instruction, Workforce Preparation and Job Training

Training programs for both ABE and ELL students.

Considerations -
Align instruction to the College and Career Readiness Standards.

Offer IET programs that align to Labor Market Information and meet local workforce needs.

Description: Curricula and instructional practices in adult education programs should be rigorous, relevant and research-based (Title II, Subtitle C Sec. 231(e)(6)). The scope of instructional
services should include academic skills, workforce preparation and job training. Programs should offer a competency-based, contextualized curriculum in addition to Integrated Education and

Integrate workforce preparation (soft skills) and contextualization (career and life) into all instruction to meet student needs.

Have students utilize resources in Workforce Connection: https:/www.jobs.state.nm.us/vosnet/Default.aspx

Use technology to support career pathways efforts.

Involve employers and other partners in the design and delivery of instructional and career-related services.

Current Activities:

Include a description of how the program currently offers career pathways instructional
services, i.e., contextualized instruction, workforce preparation, job training and IET.

Planned New Activities:

Include a description of how the program will offer (begin or strengthen) career pathways
instructional services, i.e., contextualized instruction, workforce preparation, job training
and IET.

Plan:

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.

Timeline:

18

Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, copyright 2012 (revised for New Mexico 2019).




Name of Program: Date Submitted:

Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 8: Alignment of Services

Description: WIOA requires a seamless education and training pipeline in a local area or region.; therefore, programs should work to ensure the services they provide align to next steps
students take when they leave the program. This includes transitioning into employment, post-secondary programs, and advanced job training without the need for remediation.

Considerations —
e  Offer a curriculum that covers all of the College and Career Readiness Standards.

o Intentionally integrate workforce preparation (soft skills) into the instruction as these are skills employers demand.

o  Determine the content of remedial courses offered by local post-secondary programs and ensure students acquire and master those skills.

o Identify the skills needed for many entry level positions and ensure the program helps students acquire and master those skills.

e Use LMI to inform career pathways efforts.

Current Activities: Planned New Activities:

List what strategies the program currently uses to ensure alignment of services. List what new strategies the program will use to ensure alignment of services.

We meet regularly with our Core Partners 1. Develop a robust referral system

DACC AE has a college and career transition advisor who works with AE 2. Create partnership with NMSU to allow AE students to access
students to transition to credit classes at the college university resources that are not currently available to them.
Plan: Timeline:

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.

Develop a series of processes and procedures that will promote college and career transition This work will be ongoing
1. Develop ‘tracks’ for students who want to transition directly into a career and those that want to throughout the rest of the fiscal
continue to college. year, with a targeted date for

2. Once students identify their path, this will trigger early advising and an alignment of services for the complete implementation by 8/2020

student to pursue their career goals.
3. Identify other services in the community and compile the information to refer students as needed
Work with the college to ensure that the services open to other campus community members are also
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open to AE students.
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Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 9: Serving Populations with Barriers to Employment

Description: WIOA requires programs give priority of services to the “hardest to serve” and “most in need”. This requires that programs prioritize services to populations with barriers
to employment, including the lowest-skilled adults, adults with disabilities, and justice-involved individuals.

Considerations -

e  Provide screening for barriers to employment during the onboarding process, i.e., learning disabilities screening, support services checklist, etc.
e  Establish formal partnerships with local agencies that serve vulnerable populations as an outreach effort to access students with barriers to employment, i.e., corrections, probation and parole,

court system, vocational rehabilitation, homeless shelters, community agencies, etc.
e  Provide strategies in instructional practice that address barriers to employment.

e  Ensure barriers to employment issues are addressed in the Individual Education and Career Plan and in advising services.

Current Activities:

Describe how the program currently accesses and provides services to populations with
barriers to employment. Include a thorough response to how justice-involved individuals
are served.

Planned New Activities:

Describe how the program will access and provide services to populations with barriers to
employment. Include a thorough response to how justice-involved individuals are served.
Include what will be added or strengthened.

As part of a different initiative DACC adult education is working with a
variety of stakeholders to develop a plan to address the specific needs of
students who are involved with the justice system

We partner with our student accessibility office to ensure students with a
disability are able to access instruction

We also have a partnership with LCPS to provide family literacy
activities for parents of LCPS students.

Develop a partnership with other community entities serving individuals
with barriers to employment, specifically homeless individuals

Plan:

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.

Timeline:

As we work through the proposed program redesign we will review the produced documents and plans to

ensure they support students with a variety of barriers to employment.

This work will be ongoing
throughout the rest of the fiscal
year, with a targeted date for
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We also need to do a better job of capturing barriers to employment at intake. Which will be addressed as complete implementation by 8/2020
part of the redesign.

Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Essential Component 10: Support Services

Description: Research suggests that when service agencies collaborate and provide holistic services to vulnerable populations, they have better persistence and performance outcomes.
Support services are those services that address critical issues beyond the scope of the program, but are necessary for student success. They are accessed while the student is in the
program to support persistence and achievement. For adult education programs in a career pathways environment, support services extend beyond the traditional transportation and
child care services to include such things as transition services and job exposure opportunities.

Considerations -

e  Offer job exposure opportunities, i.e., mentoring, internships, job shadowing, apprenticeships

e  Connect students directly to workforce services, i.e., American Job Centers

e  Provide direct linkages to community services, i.e., mental health, substance abuse, vocational rehabilitation, housing

e  Assist students with the development and implementation of a transition plan

e  Help students connect to and prepare for post-secondary programs, i.e., financial aid applications, college tours

o Offer a career or community services speaker series: invite professionals or service providers to program to meet with and speak to students

Current Activities: Planned New Activities:

Include a list of support services the program currently offers. Describe how these services Include a list of support services the program will offer (include what will be added or
are identified and accessed. strengthened). Describe how these services will be identified and accessed.

As part of a different initiative DACC adult education is working with a None at this time, planned new activities will be part of the 2nd phase,
variety of stakeholders to develop a plan to address the specific needs of | which will be developed while we implement phase 1.
students who are involved with the justice system

We partner with our student accessibility office to ensure students with a
disability are able to access instruction
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We also have a partnership with LCPS to provide family literacy
activities for parents of LCPS students.

Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.

Plan: Timeline:

Develop a series of processes and procedures that will promote college and career transition As a part of the comprehensive

1. Develop ‘tracks’ for students who want to transition directly into a career and those that want to redesign we will address
continue to college. supportive services but developing

strong linkages to supportive
services will not be a focus during
the first phase of the redesign but
rather will be approached during
Work with the college to ensure that the services open to other campus community members are also | fiscal year 20/21.

open to AE students.

2. Once students identify their path, this will trigger early advising and an alignment of services for the
student to pursue their career goals.

3. Identify other services in the community and compile the information to refer students as needed

Creating a Comprehensive Career Pathways Model

Gap Analysis and Plan

Sustainability

L]

Description: In order to ensure the success of this Career Pathways Plan, programs should have a sustainability plan. A sustainability plan should include data collection and monitoring,
establishing policies and procedures for new services, an annual review of formal partnerships, and accessing professional development.

Considerations —

How will career pathways efforts resulting from this statewide initiative be extended beyond the terms of this initiative?

Determine when staff will come together to discuss progress of this Career Pathways Plan (review and revise for continuous improvement).
Establish performance measures that will be monitored to determine success of career pathways efforts.

Create written policies and procedures to institutionalize new practice once it is proven successful.

Identify professional development needs that will ensure the Career Pathways Plan is successful.
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Plan:

Include a step-by-step action plan on what the program will do to ensure sustainability of this Career Pathways Plan. Be sure to
include at least 3 specific professional development needs the program anticipates for its staff in the coming year to support the success
of this Career Pathways Plan.

Timeline:

There will be a periodic review of all processes and procedures to determine what is working in the program
and what still needs tweaking. As part of this process we are undertaking a fairly comprehensive program
redesign which will require that we develop a series of written procedures.

Because this is part of a whole program redesign, it will just be the new way we do business so sustainability
is not as crucial an issue. We believe the larger challenge will be implementation with fidelity to the
processes and procedures.

The 1** Review will focus on monitoring for implementation fidelity.

The 2™ Review will focus on measuring the impact of these changes. We will use this review to monitor and
adjust any policy or procedures that may not be as impactful as we had hoped.

One of our challenges will be to give the new processes enough time to demonstrate a change in student
outcomes, so we will have to be diligent in our review process to avoid abandoning a good plan because of
difficulties in early implementation.

Professional Development Needs:

1. Leadership training that includes input from all state level agencies administering WIOA awards.
There are many areas where it seems that Title I & III have an entirely different understanding of the
roles and obligations of each title partner. I believe that a comprehensive leadership training
program would be beneficial for all Titles and promote a better working relationship between the
core partners.

2. Lesson Development. Instructors could benefit from professional development focused on planning
for instruction.

3. Leadership training with other programs who straddle a state line, there are many specific issues
when working across state line, it would be beneficial to have some written guidance on how to work
with students who may work in Texas, or live in Texas but work in New Mexico.

Implementation Fall 2020
I** Review — Dec 2020
2" Review - July 2021
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Student;

NRS Table 1: Participants by Entering Educational Functioning Level, Ethnicity, and Sex

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Enter the number of participants* by educational functioning level, ethnicity/race**, and sex.

Native
American Hawaiian
Indian or Black or or Other
Alaska African- Pacific More than
Entering Native Asian American  Hispanic/Latino  Islander White OneRace  Total
Educational
Functioning M F M F M F M F M F M F

Level (A) ® © O & & 6 M®H FO @O ®K O M N © @

ABE*** 0 0 0 0 0 1 9 10 0 0 0 4 0 0 24
Level 1

ABE Level 2 0 2 0 1 0 0 47 72 0 0 3 8 1 0 134
ABE Level 3 1 1 0 1 1 0 40 60 0 0 5 6 0 0 115
ABE Level 4 0 0 0 0 2 0 12 21 0 0 2 4 0 0 41
ABE Level 5 0 0 0 0 1 0 2 2 0 0 0 1 0 0 6
ABE Level 6 0 0 0 0 0 0 0 0 0 0 0 1 0 0 1
ESL*** 0 0 2 8 0 0 59 250 0 0 1 6 0 0 326
Level 1

ESL Level 2 0 0 1 2 1 0 33 150 0 0 0 3 0 0 190
ESL Level 3 0 0 1 6 0 0 32 157 0 0 2 4 0 0 202
ESL Level 4 0 0 2 7 0 0 22 82 0 0 1 3 0 0 117
ESL Level 5 0 0 1 6 0 0 7 31 0 0 0 2 0 0 47
ESL Level 6 0 0 1 0 0 0 1 8 0 0 0 0 0 0 10
Total 1 3 8 3 5 1 264 843 0 0 14 42 1 0 1213

*A participant is an individual in an AEFLA program who has completed at least 12 contact hours.
** See definitions for ethnicity/race categories.
*** ABE = Adult Basic Education; ESL = English as a Second Language

Ethnicity/Race:
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Hispanic / Latino: The participant indicates that he/she is a person of Cuban, Mexican, Puerto Rican, South or Central
American, or other Spanish culture in origin, regardless of race.

American Indian / Alaska Native: The participant indicates that he/she is a member of an Indian tribe, band, nation, or other
organized group or community, including any Alaska Native village or regional or village corporation as defined in or
established pursuant to the Alaska Native Claims Settlement Act (85 Stat. 688) [43 U.S.C. 1601 et seq.], which is recognized
as eligible for the special programs and services provided by the United States to Indians because of their status as Indians.
Asian: The participant indicates that he/she is a person having origins in any of the original peoples of the Far East,
Southeast Asia, or the Indian Subcontinent (e.g., India, Pakistan, Bangladesh, Sri Lanka, Nepal, Sikkim, and Bhutan). This area
includes, for example, Cambodia, China, Japan, Korea, Malaysia, Pakistan, the Philippine Islands, Thailand, and Vietnam.
Black / African American: The participant indicates that he/she is a person having origins in any of the black racial groups of
Africa.

Native Hawaiian / Other Pacific Islander: The participant indicates that he/she is a person having origins in any of the original
peoples of Hawaii, Guam, Samoa, or other Pacific Islands.

White: the participant indicates that he/she is a person having origins in any of the original peoples of Europe, the Middle
East, or North Africa.

More Than One Race: Participants having origins in more than one racial category at program entry.

Sex:
Male: The participant indicates that he is male.

Female: The participant indicates that she is female.

OMB Number 1830-0027, Expires 08/31/2017.
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NRS Table 2: Participants by Age, Ethnicity, and Sex

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Enter the number of participants* by age**, ethnicity/race***, and sex.

Native
American Hawaiian
Indian or Black or or Other
Alaska African- Pacific More than
Native Asian American Hispanic/Latino Islander White One Race Total
Age
Group Male F M F M F M F M F M F

(A (B) © © ® & (6 MH FQO O ® O MM N O @

16-18 0 0 0 0 0 0 39 33 0 0 4 5 0 0 81
19-24 0 0 2 2 3 0 42 68 0 0 2 14 1 0 134
25-44 1 2 4 22 2 1 108 398 0 0 4 14 0 0 556
45-54 0 1 2 3 0 0 40 210 0 0 3 4 0 0 263
55-59 0 0 0 2 0 0 15 62 0 0 0 2 0 0 81
60+ 0 0 0 2 0 0 20 72 0 0 1 3 0 0 98
Total 1 3 8 31 5 1 264 843 0 0 14 42 1 0 1213

*A participant is an individual in an AEFLA program who has completed at least 12 contact hours.

**Participants should be classified based on their age at program entry. Participants entering the program prior to the current
program year should be classified based on their age at the beginning of the current program year.

***See definitions of ethnicity/race categories.

The totals in columns B-0 should equal the totals in columns B—0 of Table 1. Row totals in column P should equal

corresponding column row totals in Table 3.

Ethnicity/Race:
See Table 1
Sex:

See Table 1

OMB Number 1830-0027, Expires 08/31/2017.
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Student;

NRS Table 2A: Reportable Individuals by Age, Ethnicity, and Sex

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Enter the number of reportable individuals* who have completed fewer than 12 contact hours by age**, ethnicity***, and sex.

Native
American Hawaiian
Indian or Black or or Other
Alaska African- Pacific More than
Native Asian American Hispanic/Latino Islander White One Race Total
Age
Group Male F M F M F M F M F M F

(A) (B) © ® & G 6 MH F0 O &K O ™M N © @

16-18 0 0 0 0 2 0 14 13 0 0 3 1 0 0 33
19-24 1 1 0 0 0 1 31 34 0 0 4 1 0 1 74
25-44 0 2 1 0 0 0 45 113 0 0 3 3 1 1 169
45-54 0 0 0 1 0 1 12 42 0 0 0 1 0 0 57
55-59 0 0 0 0 0 0 3 21 0 0 0 0 0 0 24
60+ 0 0 0 0 0 0 10 14 0 0 0 0 0 0 24
Total 1 3 1 1 2 2 115 237 0 0 10 6 1 2 381

*Report, on this table, only individuals who have completed fewer than 12 contact hours in a period of participation. A reportable
individual is an individual who has taken action that demonstrates an intent to use program services and who meets specific
reporting criteria of an AEFLA program.

** Reportable individuals should be classified based on their age at entry. Reportable individuals entering the program prior to the
current program year should be classified based on their age at the beginning of the current program year.

*** See definitions of race/ethnic categories and examples that demonstrate how to report them.

Ethnicity/Race: See Table 1
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Student;

NRS Table 3: Participants by Program Type and Age

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Enter the number of participants* by program type and age, non-duplicated.

Program Type (A) 16-18 (B) 19-24(C) 2544 (D) 4554(E) 55-59 (F) 60+ (G) Total (H)
Adult Basic Education** 59 70 140 21 8 2 300
Integrated Education and 2 4 5 0 0 0 11

Training Program

Adult Secondary 2 2 2 1 0 0 7
Education***

Integrated Education and 1 0 0 1 0 0 2
Training Program

English Language 15 44 290 166 51 60 626
Acquisition****

Integrated Education and 0 0 5 4 1 0 10
Training Program

Integrated English Literacy 5 18 124 75 22 36 280
and Civics Education (Sec.
243)*****

Integrated Education and 0 1 6 2 0 0 9

Training Program

Total 81 134 556 263 81 98 1213

*A participant is an individual in an AEFLA program who has completed at least 12 contact hours.

The total in column H should equal the total in column P of Table 1.

**Number of participants enrolled in ABE levels 1-4. This number includes those enrolled in Integrated Education and Training
(IET) Programs (Sec. 203(11) of WIOA).

***Number of participants enrolled in ABE levels 5 and 6. This number includes those enrolled in IET Programs (Sec. 203(11)
of WIOA).

****Number of participants enrolled in English Language Acquisition programs but not enrolled in Integrated English Literacy
and Civics Education (IELCE) programs (Sec. 243 of WIOA). This number includes those enrolled in IET Programs (Sec.
203(11) of WIOA).

**+**Number of participants enrolled in IELCE programs (Sec. 243 of WIOA). This number includes those enrolled in IET
Programs. It does not include those enrolled in ELA programs.

OMB Number 1830-0027, Expires 08/31/2017.
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NRS Table 4

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Measurable Skill Gains by Entry Level

Enter the number of participants for each category listed, total attendance hours, number achieving at least one educational
functioning level gain, number who attain a secondary school diploma or its equivalent, and periods of participation

outcomes.
First Period of Participation All Periods of Participation
Total
Numb
er of
Total Period
Numb  sof
er of Partici
Perio pation
ds of in
Numb Partic ~ Which
er ipatio a
Who nin Secon
Numb  Attain Numb Which  dary
Total er eda Numb er Partic  Schoo Perce
Numb Who Secon er Remai ipants | ntage
er of Achie  dary Separ  ning Achie  Diplo of
Partic vedat Schoo ated in vedat maor  Period
ipants Least | Befor  Progr  Perce Total Least Its s of
Enteri Exclu Total One Diplo e am ntage Numb One Recog Partici
ng ded Atten Educa maor Achie Witho Achie erof Educa nized pation
Educa from dance tional Its ving ut ving Perio tional  Equiv  with
tional Numb  MSG Hours Functi Recog Meas Meas Meas  dsof Functi  alent Meas
Functi  erof Perfor forAll oning  nized urable urable urable Partic oning Was urable
oning  Partic manc  Partic Level Equiv  Skill Skill Skill ipatio  Level Attain  Skill
Level ipants e ipants  Gain alent Gains  Gains Gains n Gain ed Gains

(A) (B) (©) (D) (E) (F) (G) (H) () V) (K) (L) (M)

ABE 24 0 1466.16 6 0 14 4 25 24 6 0 25
Level
1

ABE 134 0 5884.76 14 6 93 21 14.9 135 14 6 14.8
Level

ABE 115 0 6631.47 23 6 59 27 25.2 116 23 6 25
Level
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ABE
Level

ABE
Level

ABE
Level

ABE
Total

ESL

Level

ESL
Level

ESL
Level

ESL
Level

ESL
Level

ESL
Level

ESL

Total

Grand
Total

o Use participant’s pretest score for the 1st entry of a program year for initial placement in this table.

41

321

326

190

202

117

47

10

892

1213

1949.08

668.75

163

16763.22

22636.1

16620.29

17675.72

9333.09

4285.75

838.44

71389.39

88152.61

54

117

91

90

46

18

364

418

16

19

22

190

153

74

74

53

18

378

568

61

55

25

36

18

11

147

208

29.3

50

21.8

36.2

47.9

45.5

39.3

38.3

20

411

36

42

324

328

195

204

120

48

10

905

1229

54

117

91

90

46

18

364

418

16

19

28.6

50

21.6

36

46.7

45.1

38.3

37.5

20

40.6

35.6

o For the purposes of reporting measurable skill gain on Tables 4, 4C, 8, and 10, each program entry per participant

during the reporting period is considered a period of participation.

¢ Count each participant only once in columns E through H. Total number of participants in column B should equal

corresponding total number of participants in other NRS tables. Report the most recent measurable skill gain for a

participant who achieved more than one measurable skill gain during a period of participation.
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e The number in Column C is the number of participants who are being excluded from MSG performance due to the
exclusion scenarios listed in OCTAE Program Memorandum 17-2 Attachment 2, Table A. No values associated with
these participants should be entered into columns E-G.

e The number in column E is the number of participants who completed one or more Educational Functioning Level
(EFL) gains as measured in one of three ways: 1) by comparing a participant’s initial EFL as measured by a pre-test
with the participant’s EFL as measured by a participant’s post-test; or 2) for States that offer high school programs
that lead to a secondary school diploma or its recognized equivalent, an EFL gain may be measured through the
awarding of credits or Carnegie units; or 3) States may report an EFL gain for participants who exit the program and
enroll in postsecondary education or training during the program year.

e Column F is the number of participants who attained a secondary school diploma or its recognized equivalent.

« Enter only the most recent achievement, if attained, per participant in column E or column F. No participant should
have an achievement counted in both columns.

e Column G is the number of participants who achieved no measurable skill gain and exited the program. The last day
of service cannot be determined until at least 90 days have elapsed since the participant last received services
(services do not include self-service, information-only services or activities, or follow-up services), and there are no
plans to provide the participant with future services.

¢ Column H is number of participants who remain enrolled and achieved no measurable skill gain.

e Column B should equal Column C+E+F+ G+ H.

e Column | is calculated using the following formula: (Column I) = (Column E + Column F)/(Column B = Column C)

e Column J is the total number of periods of participation for each participant. A participant may have more than one
period of participation.

e Column K is the Total number of Periods of Participation in which at least one educational functioning level gain was
achieved. Multiple outcomes are permissible for individual participants with more than one period of participation.
Although participants may achieve more than one gain per period of participation, only one gain for a participant per
period of participation is reported in EITHER column K or column L.

e Column L is the Total number of Periods of Participation in which a secondary school diploma or its recognized
equivalent was attained. Multiple outcomes are permissible for individual participants with more than one period of
participation. Although participants may achieve more than one gain per period of participation, only one gain for a
participant per period of participation is reported in EITHER column K or column L.

e Column M is calculated using the following formula: (Column M) = (Column K + Column L)/(Column J)

o Period of Participation: For the Measurable Skill Gains indicator, a new period of participation is counted each time a
participant enrolls—even if both enrollments occur within the same program year. It is not necessary to wait until the
participant exits the program in order to count a measurable skill gain, because the measurable skill gains indicator is
not an exit-based indicator. The skill gain may be counted as soon as it is earned at any point during the participation
period of the program year in which it was earned. A person with more than one period of participation in a program
year is counted separately for each period of participation in both the numerator and denominator of each applicable
performance indicator. Therefore, the person is counted multiple times— once for each period of participation. Please

see OCTAE program memorandum 17-2 for examples of counting periods of participation.

OMB Number 1830-0027
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NRS Table 4A - Educational Functioning Level Gain

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

English Language Arts (ELA)/Literacy, English Language Proficiency (ELP), Mathematics, Carnegie Units/Credits, and Transition to
Postsecondary Education by Entry Level

Enter number of participants achieving educational gain at each level.

Percenta
ge
Number Number Achieving
with EFL Number Percenta with EFL EFL Gain
Gain For Percenta  with EFL ge Gain by by
ELA/Liter ge Gain for Percenta Number Achieving  Transitio Transitio
Entering acy or Achieving Mathema ge with EFL EFL Gain nto nto
Educatio Number ELP by ELA/Liter  tics by Achieving  Gain by by Postseco  Postseco
nal of pre- acy or pre- Mathema  Carnegis Carnegie ndary ndary
Functioni  Participa posttesti ELP EFL posttesti tics EFL Units/Cre  Units/Cre  Educatio Educatio
ng Level nts ng Gains ng Gains dits dits n n
(A) (B) (© (D) (E) (F) (G) (H) 0] V)
ABE 6 4 66.7 3 50 0 0 0 0
Level 1
ABE 16 11 68.8 9 56.3 0 0 0 0
Level 2
ABE 25 17 68 9 36 0 0 1 4
Level 3
ABE 11 9 81.8 2 18.2 0 0 0 0
Level 4
ABE 2 2 100 1 50 0 0 0 0
Level 5
ABE 0 0 0 0 0 0 0 0 0
Level 6
ABE Total 60 43 71.7 24 40 0 0 1 1.7
ESL Level 117 117 100 0 0 0 0 0 0
1
ESL Level 91 91 100 0 0 0 0 0 0
2
ESL Level 92 92 100 0 0 0 0 0 0

3
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Percenta

ge
Number Number Achieving
with EFL Number Percenta with EFL EFL Gain
Gain For Percenta  with EFL ge Gain by by
ELA/Liter ge Gain for Percenta Number Achieving  Transitio Transitio

Entering acy or Achieving Mathema ge with EFL EFL Gain nto nto

Educatio Number ELP by ELA/Liter  tics by Achieving  Gain by by Postseco  Postseco

nal of pre- acy or pre- Mathema  Carnegis Carnegie ndary ndary

Functioni  Participa  posttesti ELP EFL posttesti  tics EFL Units/Cre  Units/Cre  Educatio Educatio

ng Level nts ng Gains ng Gains dits dits n n

(A) (B) (C) (D) (E) (F) (G) (H) 0) ()

ESL Level 46 45 97.8 0 0 0 0 1 2.2

4

ESL Level 18 18 100 0 0 0 0 0 0

5

ESL Level 2 2 100 0 0 0 0 0 0

6

ESL Total 366 365 99.7 0 0 0 0 1 0.3

Grand 426 408 95.8 24 5.6 0 0 2 0.5

Total

Instructions for Completing Table 4A

e Column B is the number of participants who achieved an EFL gain during the program year
o Both ELA/literacy or ELP and Mathematics level gains must be reported for all participants, if tested in both areas. EFL
gains reported in Columns C and D may be measured by reading, writing, literacy skills, speaking or listening tests approved
for use in the National Reporting System for Adult Education (NRS).
e Report Carnegie unit/credit attainment and entry into postsecondary education for participants who achieved these
outcomes. Multiple outcomes are permissible on this table for individual participants.
e Ineach of Columns C, E, G, and |, record the total number of participants who achieved at least one educational functioning
level gain of that type.
e Calculate Percentages as follows:
o Column D = Column C/Column B
o Column F = Column E/Column B
o Column H = Column G/Column B

o Column J = Column I/Column B
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Student;

NRS Table 4B

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch

System:

Educational Functioning Level Gain and Attendance for Pre- and Post-tested Participants

Enter the number of pre- and post-tested participants for each category listed, number of post-tested participants achieving
at least one educational functioning level gain, and total attendance hours for post-tested participants.

Number
Separated
Total Total Number Before Number Percentage

Entering Educational Number Attendance with EFL Achieving Remaining Achieving
Functioning Level Enrolled Hours Gain EFL Gain Within Level EFL Gain
(A) (B) (C) (D) (E) (F) (G)
ABE Level 1 8 909.66 6 2 0 75
ABE Level 2 29 2392.65 16 11 2 55.2
ABE Level 3 46 4392.37 24 12 10 52.2
ABE Level 4 16 1174.74 11 4 1 68.8
ABE Level 5 3 613 2 0 1 66.7

ABE Total 102 9482.42 59 29 14 57.8
ESL Level 1 138 14924.27 117 10 11 84.8
ESL Level 2 105 12639.32 91 9 5 86.7
ESL Level 3 107 13340.84 92 6 10 86
ESL Level 4 52 6613.24 45 4 3 86.5
ESL Level 5 27 3086.6 18 4 5 66.7
ESL Level 6 4 599.5 2 1 1 50

ESL Total 433 51203.77 365 34 35 84.3

Total 535 60686.19 424 63 49 79.3

Include in this table only participants who are both pre- and post-tested.

« Column D is the total number of participants (both exited and continuing) who achieved at least one EFL gain by completing

at least one level through pre- and post-testing.

+ Column E is the number of participants who achieved no EFL gain and exited the program. The last day of service cannot be
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determined until at least 90 days have elapsed since the participant last received services (services do not include self-
service, information-only services, activities, or follow-up services), and there are no plans to provide the participant with
future services.

+ Column F represents the number of participants still enrolled who are at the same EFL level as when they entered.

* Column D + E + F should equal the total in Column B.

« Each row total in Column G is calculated using the following formula: G = Column D / Column B

OMB Number 1830-0027, Expires 08/31/2017.
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NRS Table 4C

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Measurable Skill Gains by Entry Level for Participants in Distance Education

Enter the number of participants for each category listed, total attendance hours, number achieving at least one educational
functioning level gain, number who attain a secondary school diploma or its equivalent, and periods of participation

outcomes.
Number Total
Who Number Number  Percent
Achieve  Who Number  Number of age of
d at Attaine ~ Separat Remaini Periods  Periods
Least da ed ngin Percent of of
Enterin Total One Second  Before Progra age Total Particip  Particip
g Attenda  Educati  ary Achievi m Achievi Number ation ation
Educati nce onal School ng Without ng of with with
onal Total Hours Functio  Diplom Measur  Measur Measur  Periods Measur  Measur
Functio  Number for All ning aorlts able able able of able able
ning Enrolle Particip  Level Equival  Skill Skill Skill Particip  Skill Skill
Level d ants Gain ent Gains Gains Gains ation Gains Gains
() (B) (©) (D) (B) (F) (G) (H) 0] V) (K)
ABE 0 0 0 0 0 0 0 0 0 0
Level 1
ABE 5 166.71 0 0 0 5 0 5 0 0
Level 2
ABE 3 62.73 0 0 0 3 0 3 0 0
Level 3
ABE 2 39.25 0 0 0 2 0 2 0 0
Level 4
ABE 0 0 0 0 0 0 0 0 0 0
Level 5
ABE 0 0 0 0 0 0 0 0 0 0
Level 6
ABE 10 268.69 0 0 0 10 0 10 0 0
Total
ESL 10 835.83 2 0 0 8 20 10 2 20

Level 1
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Number Total

Who Number Number  Percent
Achieve  Who Number  Number of age of
d at Attaine  Separat  Remaini Periods  Periods
Least da ed ngin Percent of of
Enterin Total One Second  Before Progra age Total Particip  Particip
g Attenda  Educati  ary Achievi m Achievi Number ation ation
Educati nce onal School ng Without ng of with with
onal Total Hours Functio  Diplom Measur  Measur Measur  Periods Measur  Measur
Functio  Number for All ning aorlts able able able of able able
ning Enrolle Particip  Level Equival  Skill Skill Skill Particip  Skill Skill
Level d ants Gain ent Gains Gains Gains ation Gains Gains
(A) (B) (C) (D) (E) (F) (G) (H) 0] () (K)
ESL 6 542.47 0 0 0 6 0 6 0 0
Level 2
ESL 9 1086.75 1 0 0 8 11.1 9 1 11.1
Level 3
ESL 5 43497 2 0 0 3 40 6 2 33.3
Level 4
ESL 1 250.07 0 0 0 1 0 1 0 0
Level 5
ESL 1 28.44 0 0 0 1 0 1 0 0
Level 6
ESL 32 3178.53 5 0 0 27 15.6 33 5 15.2
Total
Grand 42 344722 5 0 0 37 11.9 43 5 11.6
Total

Include in this table only participants who are counted as distance education participants . This table is a subset of the

participants reported in Table 4.

Use participant’s pretest score for initial placement in this table.

For the purposes of reporting measurable skill gain on Tables 4, 4C, 8, and 10, each program entry per participant
during the reporting period is considered a period of participation.

Count each participant only once in columns D through G.

The number in column D is the number of participants who completed one or more Educational Functioning Level
gains as measured in one of three ways: 1) by comparing a participant’s initial EFL as measured by a pre-test with the
participant’s EFL as measured by a participant’s post-test; or 2) for States that offer high school programs that lead to
a secondary school diploma or its recognized equivalent, an EFL gain may be measured through the awarding of
credits or Carnegie units: or 3) States may report an EFL gain for participants who exit the program and enroll in
postsecondary education or training during the program year.

Column E is the number of participants who attained a secondary school diploma or its equivalent.

Enter only the most recent achievement, if attained, per participant in column D or column E.
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¢ Column F is the number of participants who achieved no measurable skill gain and exited the program. The last day of
service cannot be determined until at least 90 days have elapsed since the participant last received services (services
do not include self-service, information-only services, activities, or follow-up services), and there are no plans to
provide the participant with future services.

e Column G is number of participants who remain enrolled and achieved no measurable skill gain.

e Column D + E + F + G should equal the total in column B.

e Column H is calculated using the following formula: (Column H) = (Column D + Column E) / (Column B)

¢ Column | is the total number of periods of participation for each participant. A participant may have more than one
period of participation.

e Column J is the number of periods of participation in which a Measurable Skill Gain is achieved. Multiple outcomes
are permissible for individual participants with more than one period of participation. Participants may achieve more
than one gain per period of participation. However, a maximum of one gain per period of participation is reported in
column J.

e Column K is calculated using the following formula: (Column K) = (Column J) / (Column I)

OMB Number 1830-0027, Expires 08/31/2017.
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Secondary School
Diploma/Recognized
Equivalent and
Employed within one
year of exit ***

NRS Table 5
Select Reporting NRS FY 19-20 v Agency: NMSU-Dona Ana Branch
System:
Primary Indicators of Performance
First Period of Participation All Periods of Participation
Total Number
of Periods of
Participation
in which
Number of Participants Percentage
Participants Achieved of
who Exited Outcome or Participants
Achieving Percentage Median in All Periods
Outcome or of Earnings of
Number of Median Participants Total Periods  Value for All Participation
Primary Indicators of  Participants Earnings Achieving of Periods of Achieving
Performance who Exited Value Outcome Participation Participation Outcome
(A) (B) (C) (D) (E) (F) (G)
Employment Second 958 191 19.9 976 195 20
Quarter after exit *
Employment Fourth 1035 300 29 1085 312 28.8
Quarter after exit *
Median Earnings 191 3487.66 195 3516.23
Second Quarter after
exit **
Attained a 32 4 12.5 32 4 12.5
Secondary School
Diploma/Recognized
Equivalent and
Enrolled in
Postsecondary
Education or
Training within one
year of exit ***
Attained a 32 6 18.8 32 6 18.8
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Attained a 0 0 0 0 0 0
Postsecondary

Credential while

enrolled or within

one year of exit ****

Attained any 32 8 25 32 8 25
credential
(unduplicated) *****

Instructions for Completing Table 5
Note: All shaded columns will be calculated automatically by OCTAE’s data system.

For the purposes of reporting on Employment 2nd Quarter, Employment 4th Quarter, Median Earnings, and the Credential
Attainment indicators on Tables 5, 5A, 8, 9, 10, and 11 each program entry and exit per participant during the reporting period

is considered a period of participation.
Do not exclude participants because of missing Social Security numbers or other missing data.

Exit: The exit date is the last date of service. The last day of service cannot be determined until at least 90 days have elapsed
since the participant last received services. Services do not include self-service, information-only services or activities, or

follow-up services. This also requires that there are no plans to provide the participant with future services.

Period of Participation: For all indicators, except measurable skill gains, a period of participation refers to the period of time
beginning when an individual becomes a participant and ending on the participant’s date of exit from the program. States
must count each participant’s exit during the same program year as a separate period of participation for purposes of
calculating levels of performance. For all indicators, except the measurable skill gains indicator, a new period of participation
is counted each time a participant re-enters and exits the program—even if both exits occur during the same program year. A
person with more than one period of participation in a program year is counted separately for each period of participation in
both the numerator and denominator of each applicable performance indicator. Therefore, the person is counted multiple
times— once for each period of participation. Please see OCTAE program memorandum 17-2 for examples of counting
periods of participation.

* Report in Column B (second and fourth quarter employment) the total number of participants who exited during the
program year, excluding participants who exited due to the exclusions listed in OCTAE Memorandum 17-2 Attachment 2:

Table A or incarcerated individuals under section 225 of WIOA who exited the AEFLA program but are still incarcerated.

** Report in Column B (Median Earnings) the total number of participants who exited during the program year and who were
employed in the second quarter after program exit, excluding participants who exited due to the exclusions listed in OCTAE
Program Memorandum 17-2 Attachment 2: Table A or incarcerated individuals under section 225 who exited the AEFLA
program but are still incarcerated.

*** Report in Column B (secondary school credential attainment) the total number of participants without a secondary school
credential or recognized equivalent who exited during the program year who entered at, or advanced into, a secondary school
level program (9th grade equivalent or higher), excluding participants who exited due to the exclusions listed in OCTAE
Program Memorandum 17-2 Attachment 2: Table A or incarcerated individuals under section 225 who exited the AEFLA
program but remain incarcerated. Participants may potentially be reported in both secondary school credential rows and the
postsecondary credential row. For participants included in the secondary school credential denominator who do not achieve

a qualifying secondary school credential or recognized equivalent, choose only one row to report for Column B. For
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participants who achieved a secondary school credential or a recognized equivalent, enrolled in postsecondary education or
training, and were employed within one year of exit, Column B and Column C would be reported for BOTH secondary school

credential rows.

**+% Report in Column B (postsecondary credential attainment) the total number of participants who during the program year
were also enrolled in a postsecondary education or training program leading to a recognized postsecondary credential and
exited that postsecondary training program, excluding participants who exited due to the exclusions listed in OCTAE Program
Memorandum 17-2 Attachment 2: Table A or incarcerated individuals under section 225 who exited the AEFLA program but
are still incarcerated. Participants may potentially be reported in both secondary school credential rows and the

postsecondary credential row.

**++% Report in Column B (Attained any credential (unduplicated)) the unduplicated total number of participants who EITHER:
(1) did not possess a secondary school credential or recognized equivalent and exited during the program year who entered
at, or advanced into, a secondary school level program (9th grade equivalent or higher) OR (2) were co-enrolled in a
postsecondary education or training program leading to a recognized postsecondary credential and exited that
postsecondary training program; excluding participants who exited due to the exclusions listed in OCTAE Program
Memorandum 17-2 Attachment 2: Table A or incarcerated individuals under section 225 who exited the AEFLA program but
remain incarcerated. Participants who meet the requirements for inclusion in both the secondary and postsecondary

credential cohorts would only be recorded once in Column B.

Column C (except for Median Earnings) is the number of participants that achieved each outcome. For Median Earnings
reporting, Column C is the median earnings value which is the midpoint between lowest and highest quarterly wage, in U.S.
dollars, for the total number of participants who exited during the program year and who were employed in the second
quarter after program exit, excluding participants who exited due to the exclusions listed in OCTAE Program Memorandum
17-2 Attachment 2: Table A or incarcerated individuals under section 225 who exited the AEFLA program but are still
incarcerated. Participants who earn both a secondary and postsecondary credential would only be recorded once in Column
C.

Column C, for median earnings, is the quarterly wage value for participants employed in the 2nd quarter after exit.

Column D (except for Median Earnings) is the number in Column C divided by the number in Column B. Column D should
never be greater than 100 percent.

Column E is the total number of periods of participation for each participant reported in column B. This number will be

greater than or equal to the number of participants in Column B.
Column F (except for Median Earnings) is the number of periods of participation in which the outcome was achieved.

For Median Earnings reporting, Column F is the median earnings value which is the midpoint between lowest and highest
quarterly wage, in U.S. dollars, for the total number of periods of participation, excluding incarcerated individuals under
section 225 who exited the AEFLA program but are still incarcerated.

Column F, for Median Earnings, is the median value for quarterly wage values from all PoPs reported for participants
employed in the 2nd quarter after exit. In cases where participants have multiple PoPs, there would be the same number of
instances of a quarterly earnings value. Those values would all be included in the final matrix of values used to determine the

median quarterly earnings value for a State.

Column G (except for Median Earnings) is the number in Column F divided by the number in Column E. Column G should
never be greater than 100 percent.

Columns D and G are not applicable to Median Earnings.






Student;

NRS Table 5A

Select Reporting
System:

NRS FY 19-20

v Agency:

NMSU-Dona Ana Branch

Primary Indicators of Performance for Participants in Distance Education

First Period of Participation

Primary Indicators of
Performance

QY

Employment Second
Quarter after exit

Employment Fourth
Quarter after exit

Median Earnings
Second Quarter after
exit

Attained a
Secondary School
Diploma/Recognized
Equivalent and
Enrolled in
Postsecondary
Education or
Training within one
year of exit

Attained a
Secondary School
Diploma/Recognized
Equivalent and
Employed within one
year of exit

Number of
Participants
who Exited

(B)

Number of
Participants
who Exited
Achieving
Outcome or
Median
Earnings
Value
(©)
0
0
0
0
0

Percentage
of
Participants
Achieving
Outcome

(D)

All Periods of Participation

Total Periods
of
Participation

(E)

Total Number
of Periods of
Participation
in which
Participants
Achieved
Outcome or
Median
Earnings
Value for All
Periods of
Participation

(F)

Percentage
of
Participants
in All Periods
of
Participation
Achieving
Outcome

(G)
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Attained a 0 0 0 0 0 0
Postsecondary

Credential while

enrolled or within

one year of exit

Attained any 0 0 0 0 0 0
credential
(unduplicated) *****

Instructions for Completing Table 5A

Include only participants who are counted as distance education participants. Distance education participants are also
included in Table 5. Participant data for all periods of participation are included on this table, if the participant met the State’s

definition of a distance education participant during the program year.

Follow instructions for completing Table 5.
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NRS Table 6: Participant Status and Program Enroliment

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch

System:
Participant Status on Entry into the Program Number
(A) (B)
Employed 483
Employed, but Received Notice of Termination of Employment or Military 0
Separation is pending
Unemployed 453
Not in the Labor Force 277
TOTAL 1213
Highest Degree Level of School Completed* US Based Non-US Based

Schooling Schooling

No Schooling 0 3
Grades 1-5 5 27
Grades 6-8 40 132
Grades 9-12 (no diploma) 273 285
Secondary School Diploma or alternate credential 34 95
Secondary School Equivalent 48 13
Some Postsecondary education, no degree 6 67
Postsecondary or professional degree 5 180
Unknown 0 0
TOTAL (both US Based and Non-US Based) 1213
Program Type**
In Family Literacy Program 0
In Workplace Adult Education and Literacy Activities*** 0
Institutional Programs (section 225)
In Correctional Facility 0
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Participant Status on Entry into the Program Number

(A (B)

In Community Correctional Program 0
In Other Institutional Setting 0
TOTAL Institutional 0

* Enter the highest level of schooling or degree attained for each participant in US or non-US-based schooling. Provide only
one entry per participant. The total number of participants reported here must be the same as the number reported in the
Total row of Column P, Table 1.

** Participants counted here must be in a program specifically designed for that purpose.

*** The term “workplace adult education and literacy activities” means adult education and literacy activities offered by an
eligible provider in collaboration with an employer or employee organization at a workplace or an off-site location that is
designed to improve the productivity of the workforce.

Employment Status definitions:

Employed: The participant, at program entry, (a) is currently performing any work at all as a paid employee, (b) is currently
performing any work at all in his or her own business, profession, or farm, (c) is currently performing any work as an unpaid
worker in an enterprise operated by a member of the family, or (d) is one who is not working, but currently has a job or
business from which he or she is temporarily absent because of iliness, bad weather, vacation, labor-management dispute, or
personal reasons, whether or not paid by the employer for time-off, and whether or not seeking another job.

Employed, but Received Notice of Termination of Employment or Military Separation is pending: The participant, at program
entry, is a person who, although employed, either (a) has received a notice of termination of employment or the employer has
issued a Worker Adjustment and Retraining Notification (WARN) or other notice that the facility or enterprise will close, or (b)

is a transitioning service member (i.e., within 12 months of separation or 24 months of retirement).

Not in the labor force: The participant, at program entry, is not in the labor force (i.e., those who are not employed and are not
actively looking for work, including those who are incarcerated).

Unemployed: The participant, at program entry, is not employed but is seeking employment, makes specific effort to find a
job, and is available for work.

OMB Number 1830-0027, Expires 08/31/2017.
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NRS Table 7: Adult Education Personnel by Function and Job Status

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:

Adult Education Personnel

Total Number of Part-  Total Number of Full-  Unpaid Volunteers

Function (A) time Personnel (B) time Personnel (C) (D)

State-level Administrative / Supervisory / Ancillary 0 0

Services

Local-level Administrative / Supervisory / Ancillary 0 11

Services

Local Counselors 0 1

Local Paraprofessionals 23 1

Local Teachers 57 1

Teachers' Years of Experience in Adult Education

Less than one year 15 0
One to three years 14 0
More than three years 28 1

Teacher Certificate

No certification 46 1
Adult Education Certificate 1 0
K-12 Certification 9 0
Special Education Certification 0 0

TESOL Certification 2 0
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NRS Table 8: Outcomes for Participants in Family Literacy Programs (Optional)

Select Reporting NRS FY 19-20

System:

First Period of Participation

Number of
Participants

Primary Indicators of Included in

Performance the Indicator
(A) (B)

Measurable Skill Gain 0
Employment Second 0

Quarter after exit*

Employment Fourth 0
Quarter after exit*

Median Earnings 0
Second Quarter after

exit**

Attained a Secondary 0
School

Diploma/Recognized
Equivalent and Enrolled
in Postsecondary
Education or Training

within one year of exit
*kk

Attained a Secondary 0
School

Diploma/Recognized

Equivalent and

Employed within one

year of exit ***

v Agency:
Number of
Participants
Achieving Percentage
Outcome or of
Median Participants
Earnings Achieving
Value Outcome
(C) (D)

0

0

0

0

0

0

NMSU-Dona Ana Branch

All Periods of Participation

Total Periods
of
Participation

(E)

Total
Number of
Periods of
Participation
in which
Participants
Achieved
Outcome or
Median
Earnings
Value for All
Periods of
Participation

(F)

Percentage
of
Participants
in All Periods
of
Participation
Achieving
Outcome

(G)
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Attained a 0 0 0 0 0 0
Postsecondary

Credential while

enrolled or within one

year of exit ****

Family Literacy Follow-  Number of Number of Percent
up Outcome Measures Participants  Participants  Achieving
who Exited who Exited Outcome
Achieving
Outcome
Increased Involvement 0 0 0

in Children’s Education

Helped more frequently 0 0 0
with school
Increased contact with 0

children’s teachers

More involved in 0
children’s school

activities

Increased Involvement 0
in Children’s Literacy

Activities

Reading to children 0 0 0
Visiting library 0
Purchasing books or 0
magazines

Left Public Assistance 0

Instructions for Completing Table 8

Include only family literacy program participants in Table 8.

Note: All shaded columns will be calculated automatically by OCTAE's data system.
For reporting measurable skill gains:

Enter in column B the total number of Family Literacy program participants enrolled during the reporting period. Enter in
column C the number of participants who achieved one or more educational functioning level gains or attained a secondary

school diploma. Enter only one of these achievements, if attained, per participant in column C.
For reporting the exit-based Primary Indicators of Performance:
Follow instructions for completing Table 5 to report these outcomes.

For reporting family literacy outcome measures:
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Report in Column B the total number of participants who exited during the program year. Do not exclude participants because

of missing Social Security numbers or other missing data.

Achievement of one or more of the increased involvement in children's education or children's literacy activities measures
should be counted only once per participant. However, the specific outcome should be recorded in the subcategory and more
than one outcome may be reported, so that the total for the three subcategories may be greater than the total reported for the
overall category. For example, a participant who helped more frequently with schoolwork and increased contact with child's
teachers would be recorded in both categories but would be counted only once in the overall category of "increased

involvement in children's education."
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NRS Table 9

Select Reporting
System:

NRS FY 19-20

Outcome Achievement for Participants in Integrated English Literacy and Civics Education

First Period of Participation

Primary Indicators of
Performance

(A)
Measurable Skill Gain

Employment Second
Quarter after exit

Employment Fourth
Quarter after exit

Median Earnings
Second Quarter after
exit

Attained a Secondary
School
Diploma/Recognized

Equivalent and Enrolled

in Postsecondary
Education or Training
within one year of exit

Attained a Secondary
School
Diploma/Recognized
Equivalent and
Employed within one
year of exit

Number of
Participants
Included in
the Indicator

(B)
280

165

207

33

v Agency:

Number of
Participants
Achieving
Outcome or
Median
Earnings
Value

(©)
147

33

48

3867.66

Percentage
of
Participants
Achieving
Outcome

(D)
52.5

20

23.2

NMSU-Dona Ana Branch

All Periods of Participation

Total Periods
of
Participation
(E)

287

169

208

34

Total
Number of
Periods of
Participation
in which
Participants
Achieved
Outcome or
Median
Earnings
Value for All
Periods of
Participation

(F)
147

34

48

3895.92

Percentage
of
Participants
in All Periods
of
Participation
Achieving
Outcome

(G)
51.2

20.1

23.1
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Attained a 0 0 0 0 0 0
Postsecondary

Credential while

enrolled or within one

year of exit
Civics Education Number of Number of Percent
Follow-up Outcome Participants  Participants  Achieving
Measures (Optional) Who Exited Who Exited Outcome
Achieving
Outcome
Achieved Citizenship 0 0 0
Skills
Voted or Registered to 0 0 0
Vote
Increased Involvement 0 0 0

in Community Activities

Instructions for Completing Table 9
Include only participants who are counted as Integrated English Literacy and Civics Education program participants.
Note: All shaded columns will be calculated automatically by OCTAE's data system.

For measurable skill gain: Enter in column B the total number of Integrated English Literacy and Civics Education program
participants enrolled during the reporting period. Enter in column C the number of participants who achieved one or more
educational functioning level gains or attained a secondary school diploma or recognized equivalent. Enter only one of these
achievements, if attained, per participant in column C.

For reporting the exit-based Primary Indicators of Performance:
Follow instructions for completing Table 5 to report these outcomes.
For reporting civics education outcome measures:

Report in Column B the total number of participants who exited during the program year. Do not exclude participants because

of missing Social Security numbers or other missing data.

Achievement of one or more of the civics education outcome measures should be counted only once per participant.
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Student;

Table 10: Outcome Achievement for Participants in Correctional Education Programs

Select Reporting NRS FY 19-20

System:

First Period of Participation

Number of
Participants

Primary Indicators of Included in

Performance the Indicator
(A) (B)

Measurable Skill Gain 0
Employment Second 0

Quarter after exit

Employment Fourth 0
Quarter after exit

Median Earnings 0
Second Quarter after

exit

Attained a Secondary 0
School

Diploma/Recognized
Equivalent and Enrolled
in Postsecondary
Education or Training
within one year of exit

Attained a Secondary 0
School

Diploma/Recognized

Equivalent and

Employed within one

year of exit

v Agency:
Number of
Participants
Achieving Percentage
Outcomeor  of
Median Participants
Earnings Achieving
Value Outcome
(C) (D)

0

0

0

0

0

0

NMSU-Dona Ana Branch

All Periods of Participation

Total Periods
of
Participation

(E)

Total
Number of
Periods of
Participation
in which
Participants
Achieved
Outcome or
Median
Earnings
Value for All
Periods of
Participation

(F)

Percentage
of
Participants
in All Periods
of
Participation
Achieving
Outcome

(G)
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Attained a 0 0 0 0 0 0
Postsecondary

Credential while

enrolled or within one

year of exit

Instructions for Completing Table 10

Include only correctional education participants under Sec. 225 of WIOA.

Note: All shaded columns will be calculated automatically by OCTAE's data system.

For measurable skill gain: Enter in column B the total number of correctional education program participants enrolled during
the reporting period. This indicator includes both released and non-released participants. Enter in column C the number
ofparticipants who achieved one or more educational functioning level gains or attained a secondary school diploma. Enter
only one of these achievements, if attained, per participant in column C.

For reporting the Primary Indicators of Performance:

Enter in column B the total number of correctional education program participants enrolled during the reporting period who
were no longer incarcerated at program exit. Enter in column C the number of participants who were no longer incarcerated at

program exit who achieved success in the designated indicator.
Follow instructions for completing Table 5 to report these outcomes.

OMB Number 1830-0027
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NRS Table 11

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch

System:

Outcome Achievement for Participants in Integrated Education and Training Programs

Enter the number of all participants in Integrated Education and Training programs for each of the categories listed.

Primary
Indicators of
Performance

QY

MSG via
Achievement
of at Least
One
Educational
Functioning
Level Gain

MSG via
Attainment of
Secondary
School
Diploma/
Recognized
Equivalent

MSG via
Secondary or
Postsecondary
Transcript

MSG via
Progress
Toward
Milestones

Number of
Participants
Included in the
Indicator

(B)

32

32

32

32

Number of
Participants
Achieving
Outcome or
Median
Earnings
Value

(©

21

Percentage of
Participants
Achieving
Outcome

(D)

65.6

12.5

Total Periods
of
Participation

(E)

32

32

32

32

Total Number
of Periods of
Participation
in which
Participants
Achieved
Outcome or
Median
Earnings
Value for All
Periods of
Participation

(F)

21

Percentage of
Participants in
All Periods of
Participation
Achieving
Outcome

(G)

65.6

12.5
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Primary
Indicators of
Performance

QY

MSG via
Passing
Technical/
Occupational
Skills Exam

Employment
Second
Quarter after
exit

Employment
Fourth Quarter
after exit

Median
Earnings
Second
Quarter after
exit

Attained a
Secondary
School

Number of
Participants
Included in the

Diploma/Recognized

Equivalent and
Enrolled in

Postsecondary

Education or
Training within
one year of
exit

Attained a
Secondary
School

Indicator
(B)
32
6
2
1
0
0

Diploma/Recognized

Equivalent and
Employed
within one
year of exit

Number of
Participants
Achieving
Outcome or
Median
Earnings
Value
(C)
14
1
0
2306
0
0

Percentage of
Participants
Achieving
Outcome

(D)

43.8

16.7

Total Periods
of
Participation

(E)

32

Total Number
of Periods of
Participation
in which
Participants
Achieved
Outcome or
Median
Earnings
Value for All
Periods of
Participation

(F)

14

2306

Percentage of
Participants in
All Periods of
Participation
Achieving
Outcome

(G)

43.8

14.3
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Total Number
of Periods of
Participation

in which
Participants
Number of Achieved
Participants Outcome or Percentage of
Achieving Median Participants in
Number of Outcome or Percentage of Earnings All Periods of
Primary Participants Median Participants Total Periods Value for All Participation
Indicators of Included inthe  Earnings Achieving of Periods of Achieving
Performance Indicator Value Outcome Participation Participation Outcome
(A) (B) (C) (D) (E) (F) (G)
Attained a 0 0 0 0 0 0
Postsecondary
Credential

while enrolled
or within one
year of exit

Instructions for Completing Table 11

Include only IET program participants but exclude participants who exited due to the exclusions listed in OCTAE
Memorandum 17-2 Attachment 2, Table A. Also exclude from all indicators, except EFL gains, incarcerated individuals under
WIOA section 225 who exited the AEFLA program but are still incarcerated. All shaded columns will be calculated
automatically by OCTAE'’s data system.

Report any of the following MSG outcomes for each IET participant. Reporting multiple MSG outcomes per participant is

permitted.

For reporting MSG via Achievement of at Least One Educational Functioning Level Gain: Enter in column B the total number
of Integrated Education and Training program participants enrolled during the reporting period. Enter in column C the number
of participants who completed one or more Educational Functioning Level (EFL) gains as measured in one of three ways: 1)
an EFL gain may be measured by comparing a participant’s initial EFL as measured by a pre-test with the participant’s EFL as
measured by a participant’s post-test; or 2) for States that offer high school programs that lead to a secondary school
diploma or its recognized equivalent, an EFL gain may be measured through the awarding of credits or Carnegie units; or 3)
States may report an EFL gain for participants who exit the program and enroll in postsecondary education or training during

the program year.

For reporting MSG via Attainment of Secondary School Diploma/Recognized Equivalent: Enter in column B the total number
of Integrated Education and Training program participants enrolled during the reporting period. Enter in column C the number
of participants who attained a secondary school diploma or its recognized equivalent.

For reporting MSG via Secondary or Postsecondary Transcript: Enter in column B the total number of Integrated Education
and Training program participants enrolled during the reporting period. Enter in column C the number of participants who
demonstrated progress through a secondary or postsecondary transcript or report card for a sufficient number of credit hours

that shows a participant is meeting the State unit's academic standards.

For reporting MSG via Progress Toward Milestones: Enter in column B the total number of Integrated Education and Training
program participants enrolled during the reporting period. Enter in column C the number of participants who demonstrated
satisfactory or better progress report, towards established milestones, such as completion of on-the-job training (OJT) or
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completion of one year of an apprenticeship program or similar milestones, from an employer or training provider who is
providing training.

For reporting MSG via Passing Technical/Occupational Skills Exams: Enter in column B the total number of Integrated
Education and Training program participants enrolled during the reporting period. Enter in column C the number of
participants who successfully passed an exam that is required for a particular occupation or attained progress in technical or
occupational skills as evidenced by trade-related benchmarks such as knowledge-based exams.

For reporting the exit-based Primary Indicators of Performance: Follow instructions for completing Table 5 to report these
outcomes.
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NRS Table 12 (beginning Program Year 2010-11): Work-based Project Learners by Age, Ethnicity, and Sex
(Optional)

Select Reporting NRS FY 19-20 v Agency:  NMSU-Dona Ana Branch
System:
Native
American Hawaiian or
Indian or Black or Other
Alaska African- Pacific Two or More
Native Asian American Hispanic/Latino Islander White Races
Age M M F M F M F M F M F
Group(A) (B) F(C) (O ® (B G MMH F@O @ ® OO ™M N (©
16-18 0 0 0 0 0 0 0 0 0 0 0 0 0 0
19-24 0 0 0 0 0 0 0 0 0 0 0 0 0 0
25-44 0 0 0 0 0 0 0 0 0 0 0 0 0 0
45-59 0 0 0 0 0 0 0 0 0 0 0 0 0 0
60 and 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Older
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