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Annual Program Report  

2019-2020 

Checklist: 

 

 Complete Cover Page with Signatures 

 Complete Section I (Program Narrative) 

 Complete Section II (Student Data) 

 Complete Section III (Evaluation of Program Effectiveness) 

 Complete Section IV (WIOA Partner Activities, including Integration with One-Stop Partners) 

 Complete Section V (Career Pathways Activities) 

 Complete Section VI (College and Career Readiness Standards). 

 Complete Section VII (IELCE) 

 Complete Section VIII (Staff and Professional Development). 

 Complete Section IX (Fiscal Survey) 

 Attach all NRS Tables 

 Attach MOUs and IFAs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Adult Education Local Provider Annual Report 2019-2020 

 

3 

 

 

Introduction: 

NMHED AE Division provides these guidelines for the Annual Report process for programs to supply 2019-

2020 program year information. Please take this opportunity to identify areas of program improvement and 

request technical assistance from NMHED AE.  The process also helps the NMHED AE Division to aggregate 

program information for reporting to OCTAE at the U.S. Department of Education. Please be sure to contact the 

NMHED AE Division with any questions.  

General Instructions: 

1. Cover Page  

 

2. Annual Report (Sections I – IX). 

 

This section includes: 

 Section I (Program Narrative Report) 

 Section II (Student Data) 

 Section III (Evaluation of Program Effectiveness) 

 Section IV (WIOA Partner Activities, including Integration with One-Stop Partners) 

 Section V (Career Pathway Activities) 

 Section VI (College and Career Readiness Standards) 

 Section VII (IELCE Activities) 

 Section VIII (Staff and Professional Development) 

 Section IX (Fiscal Survey) 

3. Attach all NRS Tables 

4. Attach MOU and IFA 

 

(Please remove these instructional pages when submitting your final report. 

Your submitted report should begin with the signed cover page.) 
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Section I. Program Narrative Report 
 

Directions:  Answer each of the following questions. As you complete your narrative, include program data and/or 

research on which you base these practices as appropriate to answering the questions. 

 

1.  Please list your program’s three highest priority goals for the 2019-2020 program year.  Discuss your 

program’s progress on each of these goals, as well as any additional program year highlights you care to share.  If 

you encountered significant goal-related challenges that were NOT due to the COVID pandemic, please cite them 

here; pandemic-related program impacts will be addressed separately in question #4 below.   

1. Please list your program’s three highest priority goals for the 2019-2020 program year.  Discuss your 

program’s progress in meeting each of these goals. 

 

Priority Goal 1) To increase academic performance level gains, entrance into jobs and continued education  

while expanding the opportunity for communities, families, and individuals to participate. 

 

Progress – Yes, Goal Accomplishment - Yes and No 

a. While progress was made as we continued to expand instructional options and adjust to the new 

versions of TABE, a work in progress, the data indicates we did not accomplish this priority goal 

regarding NRS Table 4, column I, ‘Percentage Achieving Measurable Skill Gains’ (former 65.9% 

to current 39.1%) and column M the ‘Percentage of Periods of Participation with Measurable 

Skill Gains’ column M, (former 65.9% to current 38.6%) respectively. A decrease of 27% as 

these table columns require more time then circumstances allowed to populate appropriately to 

evaluate goals.  

b. However, NRS Table 4A, column D ‘Percentage Achieving ELA/Literacy EFL Gains’ indicates a 

26.7% increase (former 44.7% to current 71.4%). This is significant as we strive toward a 

benchmark of 80% competency. So, although monitoring a lower population, achievement for 

this group was accomplished in a timely manner. This was largely in response to locally 

produced, instructor driven methodologies at each delivery site based on an expanded vocabulary 

foundation. This response was a combination of instructor contact balanced with guided online 

engine search. The concentration for this focus developed after careful observation and discussion 

by all involved, including student interviews, of language assessment results as well as High 

School Equivalency practice and official test results (Reading, Science and Social Studies). We 

believe this intensive care approach toward our students experiencing language challenges* is the 

reason our HSE graduation number in six months (41) surpassed the previous twelve months 

(35).   *Seven-year legal battle with a court decision agreeing with the academic neglect of rural Native students. 

Those K-12 students impacted most by this neglect are now our Adult Education students.  
c. NRS Table 4A, column F ‘Percentage Achieving Mathematics EFL Gains’ indicates a decrease  

of 43.2% (76.5% to current 33.3%). The difference for mathematics between the competency 

goal of 80% and last fiscal year’s 76.5% is 3.5%. The conclusion being that we almost 

accomplished our goal last fiscal year and with our concentration on language challenges for our 

general population this fiscal year we would have experienced a higher success rate with Math 

word problems solidifying or increasing last year’s percentage.  

d. Based on the data, theoretically, the percentages leave us hopeful that all percentages would not 

only have increased but may have reached our 80% competency for 19-20. This is data driven 

observation, not unfounded speculation. 
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Priority Goal 2) To continue to expand the use of technology and career-oriented student work incorporating  

both blended and career pathways methodology into all instruction. 

 

a. Expanded Incorporation of Technology – Accomplished 

All program sites developed their own methods of blended instruction while sharing and 

adapting some components of partnering locations. 

b. Expanded exploration and participation in Career Pathways initiatives – accomplished 

Contextualized Instruction (relevant to student academic and job/career goals), being holistic/ 

familiar to our programs for 30+ years has been legitimized, supported, and encouraged under 

the current state Adult Education office. This is providing our programs the opportunity to now 

be mainstream rather than a novelty. Members from all our partners shared participation in the 

statewide Career Pathways initiative. This provided all with validation of local practices while 

expanding these practices through current ideologies and methodologies.  

c. Plans are in place to continue in these directions’ FY 20 - 21 

 
Priority Goal 3) To increase academic all numbers and percentages over the course of a three year  

comprehensive WIOA project. 

 

        This goal is extended for Fiscal Year ‘20 – ’21.  

        The following chart illustrates current status.  

 

The following chart is an illustration of the comparison of accomplishments between the three years of 

operation under the comprehensive WIOA proposal.  

 

                                                                                  PROGRAM PERFORMANCE DATA COMPARATIVE 3 YEAR SUMMARY BASED ON NRS TABLES 

  

Total 

Number 

Enrolled 

Total 

Attendance 

Hours for 

All 

Participants 

Number who 

Achieved at 

Least One 

EFL Gain 

Number who 

Attained a 

Secondary 

School 

Diploma or 

its Equivalent 

Number 

Separated 

Before 

Achieving 

Measurable 

Skill Gains 

Number 

Remaining 

in Program 

without 

Measurable 

Skill Gains 

Percentage 

Achieving 

Measurable 

Skill Gains 

Total Number 

of Periods of 

Participation 

Total Number 

of 

Periods of 

Participation 

with 

Measurable 

Skill Gains & % 

Percentage of 

Periods of 

Participation 

with 

Measurable 

Skill Gains 

FY 

2019-

2020 

AE Total 138 9638 15 41 63 21 39% 140 15 - 11% 65.9% 

ESL 

Total 

0 0 0 0 0 0 0 0 0 

000 

0 

Grand 

Total 

138 9638 15 41 63 21 39% 140 15 - 11% 65.9% 

FY 

2018-

2019 

AE Total 164 12821 73 35 38 18 66% 167 110 - 66% 54.6% 

ESL 

Total 

0 0 0 0 0 0 0 0 0 0 

Grand 

Total 

160 12821 73 35 38 18 66% 167 110 - 66% 54.6% 

FY 

2017-

2018 

AE Total 160 16402 58 31 18 53 56% 163 89 - 55% 

ESL 

Total 

0 0 0 0 0 0 0 0 0 

Grand 
Total 160 16402 58 31 18 53 56% 163 89 - 55% 
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2.  Describe any cooperative arrangements your organization has with other agencies, institutions, or 

organizations for the delivery of adult education and literacy activities.  Please specify degree of formality for 

each arrangement described (e.g. purely informal agreement vs. MOA/MOU.)  How have these collaborations 

supported your program’s goals?   

   

3. Describe your participation in any statewide initiatives and how that participation has affected your program’s 

goals. (For example: Justice Initiative, Career Pathways Initiative) 

a. Career Pathways – Members from all our FY 19 – 20 instructional delivery partners shared participation in 

the statewide Career Pathways Initiative. 

b. Justice Initiative (JI) – With the support of NMHED AE a comprehensive effort was implemented by one of 

our partners with all data, academic and student count reported in this document. Working well beyond the 

typical challenges encountered in this area successes above expectation were achieved. The project was 

limited to a controlled area to establish a base model. Previously, part-time AE instruction was offered to the 

JI population. This was as successful as most programs. However, the ability to hire a full-time individual 

with a position description to include JI community liaison with equal time shared with instruction provided 

the advantage to make a huge difference in the operation. From the exploratory meeting in the community 

after a JI project was first presented to HED AE the key players were right there, anxious to get started. This 

was different than years of experience with JI’s. A solid foundation was quickly formed not only to support, 

but to physically be there. Cooperation was evident: from probation officer, public defenders, judges, child 

support supervisor to community division head for public safety to the best detention warden and staff for 

which one could hope. Both JI women and men were included equally including High School Equivalency 

official testing with instruction available separately. Release transition was planned from the detention facility 

incorporating the JI program employee into the local Adult Learning Center. This was to assist in the smooth 

continuation of instruction utilizing familiar personnel serving the same purpose in relation to JI individuals. 

This program had its typical challenges; however, multiple agency support and extensive networking were 

successes, not challenges.  

4. Please describe the impact of the COVID pandemic on your program.  How were goals, timelines, and 

collaborative arrangements affected?  Describe any substantial changes your program made to both general 

service delivery and to specific policies or procedures, including testing.  

The COVID pandemic had an overwhelming impact on the program. All learning centers were shut down 

effective March 16th. Without shut down at this time the impact of the pandemic would have been more devasting 

to the majority of our population served, enrolled members of the Navajo Nation and Pueblo of Zuni. Most 

students live on these reservations. The pandemic impact to Native Nations within the United States and world 

indigenous populations in general has been internationally documented with numerous reports focusing on the 

Navajo Nation. 

Goals, timelines and collaborative arrangements were and are affected as with all school, business, work and 

healthcare operations. Virtual meetings, email, phone calls and text are available. In person visitations among 

staff with precautions in designated areas has been successful with the cooperation and supervision of border 

guards. Virtual meetings are not available where hot spot areas are closed, and people are under home lock down 

and not allowed to go to their work site and do not have internet access at home. 

 

The use of technology has been available to our program locations since computers were introduced on  

Campuses through a special Adult Education grant. Online instruction, commercial and locally developed, has  

been available to our program locations over the past five years. 
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Substantial changes: 

 

 Over a weekend, Friday to Monday, online instruction could become the best delivery method available. 

Instructors and students who were previously hesitant to adjust to technology and online instruction were 

immediately at a disadvantage and fell by the wayside. During the week of March 9th to the 13th, seeing what was 

coming, instructors feverously worked with students to instill as a necessity what previously many considered a 

luxury or option. The training that had been repeated on a daily basis was no longer an attempt to try to convince 

students of the benefits of technology and online coursework. This was it. We would no longer be there to guide 

them in person through their lessons. We worked with students while holding back the panic of visualizing where 

we could be in the future, where we have been these last three months, where we are now, fearing for the potential 

impact of this novel virus on the people and families of those sitting in our classrooms. 

 During the week of March 9th – 13th an exercise book, a survival compilation of materials including various levels 

of writing, reading and math skills was prepared for distribution to students without internet access. As these were 

being distributed to those without internet access, one by one those with internet access requested and were given 

a copy. 

 Students in the testing cycle were given a commercially produced High School Equivalency text – there was no 

time to continue the anticipated guidance moving through the text. 

 Students who were not in attendance that week in March had home deliveries of material. There was a rush before 

the situation got worse.  

 Additional inexpensive phones were purchased for instructors in remote areas including for the Justice Initiative 

program so instructors could keep contact with students. These were passed on to instructors in COVID hot spot 

areas along with text materials at reservation ‘residents only’ border check points. These phones complimented 

two instruction and one Tech Support hotlines already in use for many years.  

 At one hot spot program location student appointments were made in the learning center parking lot with 

materials laid out ahead of time with the instructor standing on the raised entrance balcony giving directions from 

a distance for material use as people arrived for their appointment. 

 Staff meetings have been held in backyards, driveways, college breezeways and at reservation checkpoints.  

 Production and distribution of written material is ongoing and continues to date at border check points.  

 All testing of any kind stopped abruptly. Slowly publishers are adapting in unproven delivery methods.  

 Policies and procedures became irrelevant (intake, assessment, HSE testing prep, HSE testing, in person 

instruction). Trial and error methods to establish a new norm started the end of FY ‘19-’20.  

 

 

 

 

 

 

 

 

 

 

 



Section II. Student Data 2019-2020 
Please enter the following information regarding student count/hours for: 

 your total program 

 each satellite site 
 Total 

Program 

Site: DC 

Shiprock 

Site: DC 

Crownpoint 

Site:  

Sage XL 

Site: Zuni 

Adobe Center 

Site: Zuni 

Justice Initiative 

Total count of students with fewer than 12  hours (Table 2A) 36 36 -0- -0- -0- -0- 

Total count of students with 12 + hours  140 54 12 35 21 18 

Total contact hours for students with 12 + hours 9687.5 4210.5 871.25 1765 2395.5 445.25 

Average contact hours for students with 12 + hours  69 78 73 50 114 25 

Average contact hours for students with 12 + hours experiencing 

level gains  

61 157 150 85 162 -0- 

Count of all HSE graduates with 12 + hours  41 16 0 15 9 1 

Count of HSE en Español graduates with 12 + hours  N/A N/A N/A N/A N/A N/A 

Post Test Rate ABE (Divide Column B ABE Total of Table 4b 

by  

Column B ABE Total of Table 4) 

45% 46% 42% 19% 62% 17% 

Post Test Rate ESL (Divide Column B ESL Total of Table 4b by  

Column B ESL Total of Table 4) 

N/A N/A N/A N/A N/A N/A 

Percent of ABE students with 12+ who separated before 

achieving MSG (Divide Column G ABE Total on Table 4 by 

Column B ABE Total on Table 4) 

46% 54% 42% 29% 14% 94% 

Percent of ESL students with 12+ who separated before 

achieving MSG (Divide Column G ESL Total on Table 4 by 

Column B ESL Total on Table 4) 

N/A N/A N/A N/A N/A N/A 

Please indicate your retention rate to 40 hours or more. (# of 

ABE students with 40+ instructional hours divided by Table 4, 

Column B ABE Total) 

62% 62% 67% 74% 90% 6% 

Please indicate your retention rate to 40 hours or more. (# of 

ESL students with 40+ instructional hours divided by Table 4, 

Column B ESL Total) 

N/A N/A N/A N/A N/A N/A 

Total # of students reporting TRANSPORTATION issues 

that impact the ability to participate in the AE Program. 

40 11 11 13 5 0 

Total # of students reporting CHILD CARE issues that 

impact the ability to participate in the AE Program. 

25 6 4 9 6 0 
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Please provide a list of communities or organizations requesting 

services or additional service from your program. 

Service 

Requested 

  

  

  

  

  

  

  

  



 

Section III. Evaluation of Program Effectiveness 

 
In this section please address program performance and demonstrated effectiveness.  Look at the 

data for individual sites, as well as for your program as a whole. 

 

1. What approaches does your organization currently use to improve performance, and how 

does your organization share promising practices among your program sites? 

 

Essentially, the key to improving performance is communication with students and 

immediate feedback.  Maintaining consistency when communicating with students through 

phone calls, emails and a text messaging app. Multiple resources are utilized such as 

common core textbooks, TABE practice workbooks, and Number textbooks. Other 

resources include online resources such as Khan Academy, Youtube, free practice test prep, 

and personally created worksheets and assessments. Instructors implement different skills 

to help students build life skills in different ways.  For instance, the instructor will go over 

test anxiety skills, financial literacy and other various topics.  On a weekly basis the 

instructors will discuss in detail proven instructional practices learned from webinars or 

practices from other sites.  Those relevant to our student populations are implemented and 

assessed.  During the end of the fiscal year, the program transition fully to online virtual 

classes due to the pandemic.  We are monitoring to ensure student engagement and success. 

 

2. When you look at your program data, how effective do you gage your program to be, and 

why?  Discuss areas of both strength and challenge, grounding your answer in the data. 

 

With the pandemic, comparing our overall data to past performance shows decreases; 

however, we were able to increase the number of graduates.  We were making strides in our 

performance leading up to the pandemic. Each site provided effective approaches to help 

reach outcomes which resulted in the program reaching its target goals for the fiscal year. 

Communication with other sites was key. Reaching out to the students consistently was 

effective.  

 

 

3. When you look at your program data, what noteworthy trends do you see?  Anchor your 

answer in the data and discuss any action items these observed trends may suggest. 

 

Despite the pandemic, our enrollment and the number of graduates increased steadily each 

month as a Consortia. According to the instructional hours, level gains were demonstrated 

in less than 100 hours of instruction. Engaging students in the classrooms and encouraging 

students to take the HISET when ready contributed to this positive outcome.  The tables 

provided do illustrate demonstrated effectiveness by the Consortia.  

 

 

4. Describe any program improvement initiatives you plan to pursue that were not already 

discussed in question #3 above.  
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Transition from the hybrid learning method as students become more technology savvy and 

increase to 100% online courses for students. This give students the opportunity to gain 

computer knowledge for employment and/or postsecondary as they move forward after they 

complete our program and pass the HSE.  

 

5. How has your program’s effectiveness been affected by the pandemic?  Again, use data to 

support your response. 

 

Student hours decreased tremendously. Several program sites were shut down and did not 

allow the public into the building for several months.  Some of our sites were using other 

facilities and could not enter the building for instruction.  Student hours did not accumulate 

as quickly as when students attended in class sessions.   

 

 

Charts based on data to illustrate program effectiveness 
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Section IV. WIOA Partner Activities, including Integration with One-Stop 

Partners 
 

For this section, please describe how the program has provided or supported services in the 

workplace development, career, employment and training arena.  

 

1. Please provide an estimate of FEDERAL FUNDS used during the 

2019-2020 fiscal year to support Title I WIOA related activities and 

services through the One-Stop system. 

 
2. Describe how services provided are aligned with the local workforce development area plan 

(Section 108 of WIOA), including how concurrent enrollment is promoted in programs and 

activities under the Workforce Development Activities (Titles I, III, and IV of WIOA, and as listed 

in New Mexico’s Combined State Plan).  Include information on the activities your organization 

provides in response to the regional needs as identified in the local workforce development area 

plan under section 108 of title I of WIOA.  

 

 academic instruction is provided for workforce program enrolled participants working 

toward: 

- language and math skills improvement aimed at performance level gains 

- a high school equivalency credential 

- preparation for college entrance 

- preparation for entrance into the military 

- preparation for entrance into specific career degree programs 

 academic assessment screening is provided for workforce participants with appropriate 

level instruction available aimed at accomplishing workforce academic goals 

 workforce program participants of our WIOA partners needing specific academic 

improvement, goal accomplishment and career pathway advisement and preparation are 

required to concurrent enrollment with our Adult Education program 

 

3. Describe activities and strategies your organization has implemented to demonstrate partnership 

with the Local Workforce Development Board (LWDB) and one-stop operators to plan, develop, 

and evaluate adult education and literacy activities for the area you will serve. 

 an additional curriculum has been developed to address specific language development 

needs to assist concurrent workforce – Adult Education participants as they achieve their 

job, career and educational goals 

 all items listed in number 2 of this section will be resumed for FY 20 – 21 activities 

 

 

4. Include a copy of your program’s MOU and IFA with the Local Workforce Board(s) in the area(s) 

in which you provide service.  In the event that the MOU or IFA are not complete, please discuss. 
 

Attached at the end of this document 

 

45,000 
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Section V. Career Pathways Activities  

 
For this section, please describe how the program has developed its Career Pathways service 

delivery model and supported related career pathway activities during the 2019-2020 program year. 

 

1. Please attach your original Career Pathways Initiative Action Plan + final Progress and 

Sustainability Plan to this report. 

 

See attached plan  

 

2. Describe how your organization’s activities provide learning in context, including through 

integrated education and training (IET)*, so that an individual acquires the skills needed to 

transition to and complete postsecondary education and training programs, and obtain and 

advance in employment leading to economic self-sufficiency.  *If you offered any IET 

programs, please describe how they fulfill the three requirements for an IET program (34 

CFR 463) 

 

We provide presentations from local employment agencies and our college personnel, and 

the instructors incorporate real life scenarios in instruction especially those pertaining to 

employment and life skills. 

 

 

3. If your organization is currently in the process of actively developing any new IET 

programming or is currently working in partnership with another organization or entity to 

develop such programming, please describe the nature and status of the effort here.   

 

 

  

 

4. If your organization provides formal work-based learning opportunities to your students, or 

if it has a collaborative arrangement with another organization or entity to provide such 

opportunities (or is in the active planning stages of such an effort), please describe those 

opportunities and/or partnerships here. 

 
We continue our collaboration with programs such as Navajo Nation Workforce 

Development, Navajo Nation Self-Reliance, and the National Indian Youth Council.  

 

Section VI. College and Career Readiness Standards  

 

For this section, please describe the program’s progress toward implementation of adult education 

college and career readiness standards (CCRS).  Of course we understand that your answers to the 

questions below will necessarily include both pre-and-post pandemic realities.  We trust you will 

capture both and organize your responses in a way that makes most sense to you and adds helpful 

perspective to information already supplied in earlier sections of this report. 
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1. Describe how your organization’s program a) is of sufficient intensity and quality, and based on the 

most rigorous research available so that participants achieve substantial learning gains; and b) uses 

instructional practices that include the essential components of reading instruction. 

Websites and relevant books are used to help students obtain the information regarding what is 

expected to achieve reading readiness. Lessons are worked on together during daily discussions. 

Implementing daily discussions helps students think about their goals and how to achieve those 

goals. Students benefit by hearing their peers’ experiences in the work field. A beneficial website 

used is the Career One Stop website. This website identifies the students’ talents and interests based 

on how they answer questions. The Labor report for New Mexico is also helpful to show students 

what the economy is like. Students are presented with research questions about the workplace. 

Lessons relate to what is relevant to the current news. Some researchers do have controversial 

topics. However, this helps students become aware and be more prepared to handle uncomfortable 

situations as they will arise in the workplace and life in general. 

Vocabulary development in content and context is stressed with students. This is used at all EFL’s 

with emphasis on how unfamiliar words and terms are used in preparation for the High School 

Equivalency Exam, transition into specific post-secondary and workforce situations. The Transition 

– course available to all Consortia students offers the opportunity for each student to expand their 

vocabulary as it relates to their individual job, vocational or academic interests. Widening Horizons: 

Vocabulary Development is a course which focuses on the language necessary in preparation for 

successfully understanding what is being read on each of the HSE competency exams.  Both courses 

are open-ended, allowing the Adult Learner the freedom to take their experience as far as they can. 

With all courses both have a foundation in utilizing investigative research.  

The common denominator for all Consortia instruction, which we view as a best practice, is 

providing students the opportunity to discover and explore critical thinking and transferable skills. 

The degree to which students accept and take advantage of what facilitators present is purely 

individual. As AE practitioners we owe it to our students to present the challenges allowing them to 

interpret, practice and process to their best ability. We aim to mentor and transform each of our 

students into a lifelong learner as it will relate to their talents and choices in life.  

2. Describe how your organization’s activities effectively use technology, services, and delivery 

systems, including distance education in a manner sufficient to increase the amount and quality of 

learning and how such technology, services, and systems lead to improved performance.  

 

Programs excel in the use of technology and were rapidly expanding distance learning through 

Edmentum and Google Classroom. All students have access to laptops and iPads and facilitators 

encourage cell phone use in the classroom to conduct research activities.  

Another useful tool is the website www.typing.com. AE instructors can create a free account and set 

up classroom typing lessons for students. This website is added to our 24/7 offerings as students can 

access it anytime, anywhere internet/WiFi is available. Student typing speed is recorded and can be 

added it to their skills section in their resume. As a common practice we should be helping students 

beef up their resumes and this is another example of technology helping us help them. 

http://www.typing.com/
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VII. Integrated English Language and Civics Education (IELCE) Activities  
 

For this section, if the program received IELCE funding for 2019-2020, please describe IELCE 

activities and services provided by the program so far this fiscal year.  

 

(If your program does not receive IELCE funding, just indicate N/A). 

 

 

1. Please indicate the number of IELCE students (12+) served:   

 
2. Describe how the local areas in which your organization is located have demonstrated a need for 

additional English language acquisition programs and civics education programs. 

 

3. Describe how your program has provided Integrated Education and Training (IET) for your IELCE 

students and how they fulfill the three requirements for an IET program (34 CFR 463) 

N/A 



VIII. Staff and Professional Development  
 

Please fill out the chart below providing information about your program’s staff, their levels of education, years of experience in 

adult education, and professional development received in 2019-2020   

 

 
Last Name 

First Name Position 

Full or 
Part 
Time 

 
Educational 
Attainment 

Years of 
Experience in 

Adult 
Education 

Professional Development Attended Date Location 

 
 

           

 
 
Begay 

 
 
Tomasina 

Data Tech  

FT       BA 5 NMHED Conference 
Career Pathways 
COABE Webinars 

Blended Instruction 

Sept 
Dec  

 

ABQ 
ABQ  

Shiprock 

              

 
 
 
Garfield 

 
 
 
Jervis  

 Instructor 

FT BA 10 NMHED Conference  
Career Pathways 
COABE Webinars 

Blended Instruction 

Sept 
  

ABQ 
online  

        
 

    

 
 
Wagner 

 
 
Alice  

Instructor  
FT BA     20+ NMHED Conference 

COABE Webinars 
Blended Instruction 

  
online 

Shiprock  
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IX. Fiscal Survey 

PLEASE REVIEW AND FILL OUT THIS SECTION IN ITS ENTIRETY, ALL DONATED  

COSTS MUST BE TAKEN INTO CONSIDERATION  

1. Please indicate Total hours contributed – Volunteer Tutors  

Total hours contributed Fair Market Value per Hour Total 

  -0- 

 

2. Please indicate FY 2019-2020 hours contributed – Volunteer Admin (Receptionist/Front 

Desk) 

Total hours contributed Fair Market Value per Hour Total 

  -0- 

 

3. Please indicate FY 2019-2020  hours contributed – Board of Directors (Organizational 

Development) 

Total hours contributed Fair Market Value per Hour Total 

50 $50 2500 

 

 

4. Please indicate total fair market value of donated supplies and materials. 

 (e.g., books) 

 

5. Please indicate total fair market value of donated equipment. 

 

6. Please indicate total fair market value of donated IT infrastructure and 

support. 

 

Please estimate the Total indirect, in-kind expenses donated by your institution. This refers to all types of 

space, infrastructure, and instructional support. For space cost calculations, you can 1) estimate your 

institution's fair market rental value per square foot per month, or 2) you can provide the institution's 

building renewal and replacement allocation (and cite the source document). At a minimum, please 

indicate the approximate square footage of donated space (for NMHED to calculate at an average rate). 

 

1. Please indicate square footage of donated space (all space your program uses that you do 

not have to pay fees for use) 

Square footage of donated space Fair Market Value per Square foot Total 

5000 1.25 6500 

 

Alternate option: 

 

Please indicate institution’s building renewal and replacement allocation 

-0- 

-0- 

-0- 

(Please cite the source document for the amount) 

 

-0- 
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IX. Fiscal Survey (Continued) 
 

A. Additional grants, funding from partnerships, etc. 

1. Please list other sources of support and their contributions for FY 2019-2020. 

 

Source Amount 

sponsors 1000 

  

  

  

  

  

 

B. Program Income Activities 

 

 

2. Please indicate the amount of PROGRAM INCOME generated 

from your program for the 2019-2020 fiscal year. 

 

 

Please list the PROGRAM INCOME EXPENDITURES below: 

 

AEFLA allowable activity Amount 

N/A -0- 

  

  

  

  

  

  

  

  

  

 

-0- 
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Please attach your NRS tables and MOU/IFA documents to the end of this document, scan it, 

and, if possible, submit one single PDF document to: adult.education@state.nm.us AND 

amy.anderson@state.nm.us no later than 5:00 p.m. on September 1, 2020. 

NRS Table 1: Participants by Entering Educational Functioning Level, 
Ethnicity, and Sex 

      NRS FY 19-20 

               

                

Entering 
Educational 
Functioning 
Level (A) 

American 
Indian or 
Alaska 
Native Asian 

Black or 
African- 
American Hispanic/Latino 

Native 
Hawaiian  
or Other 
Pacific 
Islander White 

More 
than 
One 
Race Total 

M 
(B) 

F 
(C) 

M 
(D) 

F 
(E) 

M 
(F) 

F 
(G) M (H) F (I) 

M 
(J) 

F 
(K) 

M 
(L) 

F 
(M) 

M 
(N) 

F 
(O) (P) 

ABE Level 1 1 3 0 0 0 0 0 0 0 0 0 0 0 0 4 

ABE Level 2 16 24 0 0 0 0 0 0 0 0 0 0 1 1 42 

ABE Level 3 37 25 0 0 0 0 1 1 0 0 0 0 0 0 64 

ABE Level 4 12 7 0 0 0 0 2 1 0 0 1 0 0 0 23 

ABE Level 5 3 2 0 0 0 0 0 0 0 0 0 0 0 0 5 

ABE Level 6 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

ESL Level 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

ESL Level 2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

ESL Level 3 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

ESL Level 4 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

ESL Level 5 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

ESL Level 6 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Total 69 61 0 0 0 0 3 2 0 0 1 0 1 1 138 

 

 

 

 

 

 

 

mailto:adult.education@state.nm.us
mailto:amy.anderson@state.nm.us
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NRS Table 2: Participants by Age, Ethnicity, and Sex 

        NRS FY 
19-20 

               

                

Age Group 
(A) 

American 
Indian or 
Alaska 
Native Asian 

Black or 
African- 
American Hispanic/Latino 

Native 
Hawaiian 
or 
Other 
Pacific 
Islander White 

More than 
One Race Total 

M (B) F (C) 
M 
(D) 

F 
(E) 

M 
(F) 

F 
(G) M (H) F (I) M (J) F (K) 

M 
(L) 

F 
(M) 

M 
(N) 

F 
(O) (P) 

16-18 8 9 0 0 0 0 0 1 0 0 0 0 1 0 19 

19-24 17 15 0 0 0 0 3 1 0 0 1 0 0 0 37 

25-44 36 35 0 0 0 0 0 0 0 0 0 0 0 1 72 

45-54 7 0 0 0 0 0 0 0 0 0 0 0 0 0 7 

55-59 1 2 0 0 0 0 0 0 0 0 0 0 0 0 3 

60+ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Total 69 61 0 0 0 0 3 2 0 0 1 0 1 1 138 
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NRS Table 2A: Reportable Individuals by Age, 
Ethnicity, and Sex 

        NRS FY 
19-20 

               Enter the number of reportable individuals who have completed fewer than 12 contact hours 
by age, ethnicity, and sex. 

  

Age Group 
(A) 

American 
Indian or 
Alaska 
Native Asian 

Black or 
African- 
American Hispanic/Latino 

Native 
Hawaiian 
or 
Other 
Pacific 
Islander White 

More 
than 
One 
Race Total 

M (B) F (C) 
M 
(D) 

F 
(E) M (F) F (G) M (H) F (I) 

M 
(J) 

F 
(K) 

M 
(L) 

F 
(M) 

M 
(N) 

F 
(O) (P) 

16-18 6 3 0 0 0 0 1 0 0 0 0 0 0 0 10 

19-24 3 7 0 0 0 0 0 0 0 0 0 0 0 0 10 

25-44 7 7 0 0 0 0 0 1 1 0 0 0 0 0 16 

45-54 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

55-59 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

60+ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Total 16 17 0 0 0 0 1 1 1 0 0 0 0 0 36 
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NRS Table 3: Participants by Program Type and Age 

     NRS FY 19-20 

       

        

Program Type (A) 
16-18 
(B) 

19-24 
(C) 

25-44 
(D) 

45-54 
(E) 

55-59 
(F) 

60+ 
(G) 

Total 
(H) 

Adult Basic Education 19 36 68 7 3 0 133 

Integrated Education and Training 
Program 0 0 0 0 0 0 0 

Adult Secondary Education 0 1 4 0 0 0 5 

Integrated Education and Training 
Program 0 0 0 0 0 0 0 

English Language Acquisition 0 0 0 0 0 0 0 

Integrated Education and Training 
Program 0 0 0 0 0 0 0 

Integrated English Literacy and 
Civics 
Education (Sec. 243) 0 0 0 0 0 0 0 

Integrated Education and Training 
Program 0 0 0 0 0 0 0 

Total 19 37 72 7 3 0 138 
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NRS Table 4: Measurable Skill Gains by Entry Level 

        NRS FY 
19-20 

            

             First Period of Participation All Periods of Participation 

Entering 
Educationa
l 
Functionin
g 
Level 
(A) 

Number of 
Participant
s 
(B) 

Total 
Number of 
Participants 
Excluded 
from MSG 
Performanc
e 
(C) 

Total 
Attendanc
e 
Hours for 
All 
Participant
s 
(D) 

Number 
Who 
Achieved 
at 
Least One 
Education
al 
Functionin
g 
Level Gain 
(E) 

Number 
Who 
Attained a 
Secondary 
School 
Diploma or 
Its 
Recognize
d 
Equivalent 
(F) 

Number 
Separated 
Before 
Achieving 
Measurabl
e 
Skill Gains 
(G) 

Number 
Remaining 
in Program 
Without 
Measurabl
e 
Skill Gains 
(H) 

Percentag
e 
Achieving 
Measurabl
e 
Skill Gains 
(I) 

Total 
Number of 
Periods of 
Participatio
n 
(J) 

Total 
Number 
of Periods 
of 
Participatio
n 
in Which 
Participants 
Achieved at 
Least One 
Educational 
Functioning 
Level Gain 
(K) 

Total 
Number 
of Periods 
of 
Participatio
n 
in Which a 
Secondary 
School 
Diploma or 
Its 
Recognize
d 
Equivalent 
Was 
Attained 
(L) 

Percentage 
of Periods 
of 
Participatio
n 
with 
Measurable 
Skill Gains 
(M) 

ABE Level 
1 4 0 450.75 3 0 1 0 75.0% 4 3 0 75.0% 

ABE Level 
2 42 0 3255.25 7 7 22 6 33.3% 43 7 7 32.6% 

ABE Level 
3 64 0 4548 3 16 34 11 29.7% 65 3 16 29.2% 

ABE Level 
4 23 0 1048.25 2 12 6 3 60.9% 23 2 12 60.9% 

ABE Level 5 0 335.75 0 4 0 1 80.0% 5 0 4 80.0% 
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5 

ABE Level 
6 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ABE Total 138 0 9638 15 39 63 21 39.1% 140 15 39 38.6% 

ESL Level 
1 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ESL Level 
2 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ESL Level 
3 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ESL Level 
4 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ESL Level 
5 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ESL Level 
6 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

ESL Total 0 0 0 0 0 0 0 0.0% 0 0 0 0.0% 

Grand 
Total 138 0 9638 15 39 63 21 39.1% 140 15 39 38.6% 

 

 

 

 

 

NRS Table 4A: Educational Functioning Level Gain 
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NRS FY 19-20 

         

          

Entering 
Educational 
Functioning 
Level 
(A) 

Number of 
Participants 
(B) 

Number with 
EFL Gain for 
ELA/Literacy 
or ELP by 
pre- 
posttesting 
(C) 

Percentage 
Achieving 
ELA/Literacy 
or ELP EFL 
Gains 
(D) 

Number with 
EFL Gain for 
Mathematics 
by pre- 
posttesting 
(E) 

Percentage 
Achieving 
Mathematics 
EFL Gains 
(F) 

Number with 
EFL Gain by 
Carnegie 
Units/Credits 
(G) 

Percentage 
Achieving 
EFL Gain by 
Carnegie 
Units/Credits 
(H) 

Number with 
EFL Gain by 
Transition to 
Postsecondary 
Education 
(I) 

Percentage 
Achieving EFL 
Gain by 
Transition to 
Postsecondary 
Education 
(J) 

ABE Level 1 3 2 66.7% 1 33.3% 0 0.0% 0 0.0% 

ABE Level 2 11 8 72.7% 5 45.5% 0 0.0% 0 0.0% 

ABE Level 3 5 5 100.0% 0 0.0% 0 0.0% 0 0.0% 

ABE Level 4 2 0 0.0% 1 50.0% 0 0.0% 1 50.0% 

ABE Level 5 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ABE Level 6 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ABE Total 21 15 71.4% 7 33.3% 0 0.0% 1 4.8% 

ESL Level 1 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ESL Level 2 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ESL Level 3 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ESL Level 4 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ESL Level 5 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ESL Level 6 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

ESL Total 0 0 0.0% 0 0.0% 0 0.0% 0 0.0% 

Grand Total 21 15 71.4% 7 33.3% 0 0.0% 1 4.8% 



NRS Table 4B: EFL Gain and 
Attendance for Pre- and Post-tested 
Participants 

      NRS FY 19-20 

      

       

Entering 
Educational 
Functioning 
Level 
(A) 

Total 
Number 
Enrolled 
(B) 

Total 
Attendance 
Hours 
(C) 

Number 
with 
EFL 
Gain 
(D) 

Number 
Seperated 
Before 
Achieving 
EFL Gain 
(E) 

Number 
Remaining 
Within 
Level 
(F) 

Percentage 
Achieving 
EFL GAIN 
(G) 

ABE Level 1 3 431.25 3 0 0 100.0% 

ABE Level 2 16 2254.5 11 4 1 68.8% 

ABE Level 3 32 3397.25 5 20 7 15.6% 

ABE Level 4 8 587 1 6 1 12.5% 

ABE Level 5 3 243 0 2 1 0.0% 

ABE Total 62 6913 20 32 10 32.3% 

ESL Level 1 0 0 0 0 0 0.0% 

ESL Level 2 0 0 0 0 0 0.0% 

ESL Level 3 0 0 0 0 0 0.0% 

ESL Level 4 0 0 0 0 0 0.0% 

ESL Level 5 0 0 0 0 0 0.0% 

ESL Level 6 0 0 0 0 0 0.0% 

ESL Total 0 0 0 0 0 0.0% 

Grand Total 62 6913 20 32 10 32.3% 
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NRS Table 5: Core Follow-
up Outcome Achievement 

      NRS FY 19-20 

      

       First Period of Participation All Periods of Participation 

Primary 
Indicators of 
Performance 
(A) 

Number of 
Participants 
who Exited 
(B) 

Number of 
Participants 
who Exited 
Achieving 
Outcome or 
Median 
Earnings 
Value 
(C) 

Percent of 
Participants 
Achieving 
Outcome 
(D) 

Total 
Periods of 
Participation 
(E) 

Number of 
Periods of 
Participation 
in which 
Participants 
Achieved 
Outcome or 
Median 
Earnings 
Value for all 
Periods of 
Participation 
(F) 

Percentage 
of 
Participants 
in 
All Periods 
of 
Participation 
Achieving 
Outcome 
(G) 

Employment 
Second Quarter 
afer Exit 11 0 0.0% 11 0 0.0% 

Employment 
Fourth Quarter 
after Exit 12 2 16.7% 12 2 16.7% 

Median Earnings 
Second Quarter 
after exit 0 0 0.0% 0 0 0.0% 

Attained a 
Secondary School 
Diploma/Recognized 
Equivalent and 
Enrolled in 
Postsecondary 
Education or 
Training within one 
year of exit 0 0 0.0% 0 0 0.0% 

Attained a 
Secondary School 
Diploma/Recognized 
Equivalent and 
Employed within one 
year of exit 0 0 0.0% 0 0 0.0% 

Attained a 
Postsecondary 
Credential while 0 0 0.0% 0 0 0.0% 
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enrolled or within 
one year of exit 

Attained any Credential 
(undiplicated) 23 2 8.7% 0 0 0.0% 
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NRS Table 6: Participant Status and Program Enrollment 

NRS FY 19-20 

  

   Participant Status on Entry into the Program 
(A) 

Number 
(B) 

Employed 14 

Employed, but Received Notice of Termination 
of Employment or Military Separation is pending 0 

Unemployed 31 

Not in the Labor Force 93 

TOTAL 138 

Highest Degree Level of School Completed 
US Based 
Schooling 

Non-US Based 
Schooling 

No Schooling 0 0 

Grades 1-5 0 0 

Grades 6-8 10 0 

Grades 9-12 (no diploma) 109 0 

Secondary School Diploma or alternate credential 16 0 

Secondary School Equivalent 2 0 

Some Postsecondary education, no degree 0 0 

Postsecondary or professional degree 0 0 

Unknown 0 0 

TOTAL (both US Based and Non-US Based) 137 

Program Type 

 In Family Literacy Program 0 

In Workplace Adult Education and Literacy Activities*** 0 

Institutional Programs (section 225) 

 In Correctional Facility 0 

In Community Correctional Program 18 
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In Other Institutional Setting 0 

TOTAL Institutional 18 
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NRS Table 10: Outcome Achievement for Participants in Correctional Education 
Programs 

 NRS FY 19-20 

      

       First Period of Participation All Periods of Participation 

Primary Indicators of 
Performance 

Number of 
Participants 
Included in 
the 
Indicator 

Number of 
Participants 
Achieving 
Outcome or 
Median 
Earnings 
Value 

Percentage 
of 
Participants 
Achieving 
Outcome 

Total 
Periods 
of 
Participation 

Total 
Number 
of Periods of 
Participation 
in which 
Participants 
Achieved 
Outcome or 
Median 
Earnings 
Value for All 
Periods of 
Participation 

Percentage 
of 
Participants 
in 
All Periods 
of 
Participation 
Achieving 
Outcome 

(A) (B) (C) (D) (E) (F) (G) 

Measurable Skill Gain 18 2 11.1% 18 2 11.1% 

Employment Second 
Quarter 
after exit 

  

0.0% 0 

 

0.0% 

Employment Fourth 
Quarter 
after exit 

  

0.0% 0 

 

0.0% 

Median Earnings Second 
Quarter after Exit 

  

0.0% 59 

 

0.0% 

Attained a Secondary 
School 
Diploma/Recognized 
Equivalent 
and Enrolled in 
Postsecondary 
Education or Training 
within 
one year of exit 

  

0.0% 68 

 

0.0% 

Attained a Secondary 
School 
Diploma/Recognized 
Equivalent 
and Employed within one 
year 
of exit 

  

0.0% 0 

 

0.0% 
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Attained a Postsecondary 
Credential while enrolled 
or 
within one year of exit 

  

0.0% 0 

 

0.0% 

 



Name of Program:    Diné College – ARK  Date Submitted: December 04, 2019

1
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, copyright 2012 (revised for New Mexico 2019).

PURPOSE OF STATEWIDE INITIATIVE:
1. To create and implement a comprehensive Career Pathways Service Delivery Model for Adult Education statewide and to promote the 

development of innovative, effective, and sustainable career pathways instruction, which may include Integrated Education and 
Training opportunities, for New Mexicans with low literacy levels and other significant barriers to employment, including individuals 
involved with the criminal justice system.

2. To encourage local Adult Education programs and other education providers serving similar demographics to form productive 
partnerships with each other, and with other agencies, organizations, businesses, and other entities who are—or might be---
meaningfully engaged with providing education, training, support, employment services, and jobs to adults with low literacy levels 
and other significant barriers to employment, including incarcerated and other justice-involved individuals.  

RELEVANT DEFINITIONS FROM THE WORKFORCE INNOVATION AND OPPORTUNITY ACT
Adult Education Services:
 Title II of the Workforce Innovation and Opportunity Act (WIOA) defines adult education (AE) to mean academic instruction and 

education services below the postsecondary level that increases an individual’s ability to:
A. read, write, and speak in English and perform mathematics or other activities necessary for the attainment of a secondary school 

diploma or its recognized equivalent;
B. transition to postsecondary education and training; and 
C. obtain employment.

Career Pathways:
 WIOA defines career pathways to mean a series of rigorous and high-quality education and training strategies and other services that 

enable individuals to secure employment within a specific occupational sector and to advance over time to successively higher levels 
of education and employment in that sector. Elements of career pathways will:
A. align with the skill needs of industries in the economy of the State or regional economy involved; 

 New Mexico Higher Education Department 
Statewide Career Pathways Initiative

Career Pathways Planning System FY20  
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B. prepare an individual to be successful in any of a full range of secondary or postsecondary education options, including registered 
apprenticeships; 

C. include advising to support an individual in achieving the individual’s education and career goals; 
D. include, as appropriate, education offered concurrently with and in the same context as workforce preparation activities and 

training for a specific occupation or occupational cluster; 
E. organize education, training, and other services to meet the particular needs of an individual in a manner that accelerates the 

educational and career advancement of the individual to the extent possible; 
F. enable an individual to attain a secondary school diploma or its recognized equivalent and at least one recognized postsecondary 

credential; and 
G. help an individual enter or advance within a specific occupation or occupational cluster.

Integrated Education and Training (IET):
 Defined in WIOA Section 203(11) as: A service approach that provides adult education and literacy activities concurrently and 

contextually with workforce preparation activities and workforce training for a specific occupation or occupational cluster for the 
purpose of educational and career advancement.  

 Required IET Components as specified in C34 CFR 463.36:  
1. Adult Education and literacy activities as described in 463.30  
2. Workforce preparation activities as described in 463.34, and 
3. Workforce training for a specific occupation or occupational cluster, which can be any of the training services defined in section 
134(c)(3)(D) of WIOA.

DEFINITION OF JUSTICE-INVOLVED INDIVIDUALS:
 Justice-involved individuals include anyone who is currently or has been involved with the criminal justice system. This includes 

individuals who are awaiting trial, convicted of a crime, on probation, under home confinement, incarcerated in jail or prison, under 
community residential supervision, or on parole. (NATIONAL INSTITUTE OF CORRECTIONS)

PURPOSE OF CAREER PATHWAYS PLANNING SYSTEM:
 To ensure New Mexico’s adult education programs meet the federal definitions of adult education, career pathways, and integrated 

education and training; as well as to meet WIOA requirements and the rigor established through the Career Pathways in Adult 
Education Training, programs will prepare and submit a Career Pathways Plan that will be approved by state staff for implementation 
during the second half of FY20 (January through June 2020) and beyond.  This Plan should be viewed and used as a strategic planning 
document, that can be reviewed and revised annually, to assist programs with identifying gaps, assessing needs, developing goals, 
determining resources, and evaluating progress relevant to comprehensive career pathways services. 

Please identify members of the team who developed this plan: Thomas Bennett, 
Nick Evangelista
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Please Check: Draft Plan (Due October 31, 2019)

                      XX        Final Plan (Due December 16, 2019)

CAREER PATHWAYS PLAN:  
This planning system is a 3-step process designed to assess a program’s current status by conducting a gap analysis that identifies (1) what the 
program has in place and (2) what the program is missing; and to (3) create a plan with the steps needed to move forward toward delivering 
services within a comprehensive career pathways model.  The first part is a gap analysis; the second part is developing an action plan the 
program will take to fill in the gaps, if all necessary components of a comprehensive career pathways model are not currently in place.  Note:  
It is possible that a program may have aspects of all the components in place; in this instance, those programs are encouraged to focus on 
strengthening aspects within the components as a continuous improvement effort. 

All programs participating in the Statewide Career Pathways Initiative are required to submit a Career Pathways Plan to the state for approval.  
If you have questions as you develop your Career Pathways Plan, contact Jeffrey A. Fantine, Ph.D., the contractor for this initiative:  
jeff.fantine@gmail.com.  Dr. Fantine will be in regular communication with NMHED state staff to discuss specific aspects of this initiative 
and the planning process, and having a central contact will ensure consistency of information and process.

3-Step Process:
1. Identify what is in place:  CURRENT ACTIVITIES
2. Identify what is missing:  PLANNED NEW ACTIVITIES
3. Create a plan to implement was is missing:  PLAN TO IMPLEMENT NEW ACTIVITIES

NOTE:  There should be a direct correlation between what is identified in Step 2 and the plan created in Step 3. Complete each section in 
bulleted format rather than a narrative.  Save this document with your program name in the title.   If the program has previously participated 
in a career pathways effort that resulted in a plan, please attach it along with this document when submitted.

It is highly recommended as the program develops its Career Pathways Plan, that it seeks connections to what already exists locally before 
creating something new to avoid duplication of efforts within the workforce development system.  Please understand, no matter where you are 
in the career pathways process, either starting out or far along, you can make improvements and move forward.  Also, in order to better ensure 
successful implementation of this Plan, it is recommended that a program take a few steps forward at a time and stagger its implementation 
timeline.  

Creating A Comprehensive Career Pathways Model

mailto:jeff.fantine@gmail.com
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Gap Analysis and Plan
Essential Component 1:  Partnerships
Description:  Partnerships are critical to an effective career pathways system.  They help align services within a community and create a seamless education and training pipeline.  
Partnerships should be strategic and mutually beneficial.

Considerations - 
 Put relationships in writing.  Create formal written agreements with partners critical to an effective career pathways system.  These partners include postsecondary institutions, WIOA core and 

required partners, employers, community agencies, and any stakeholder relevant to the workforce development system.  The agreement should include partner roles and responsibilities, services 
provided, expected outcomes, how resources will be shared, and when the agreement will be revisited. 

 Programs may convene a Career Pathways Advisory Group with relevant stakeholder representation to guide career pathways efforts. 
 Have an effective referral network in place with stakeholders to streamline services.  Determine how the program handles referrals from other agencies and how the program will make referrals 

to other agencies.
Current Activities:
Include a list of formal partnerships that already exist.  Indicate who the partner is and the 
nature of the partnership.

Planned New Activities:
Include a list of formal partnerships the program would like to establish or a partnership 
that already exists, but the program would like to strengthen (a minimum of one new or 
strengthened partnership is required in this Plan).  Indicate who the partner is and what 
the program would like the nature of this partnership to be. 

Current Partnerships
 Zuni Education and Career Development Center (one-stop-shop, Pueblo of Zuni), ARK 

Consortia partner sponsoring Adobe Center – full-time instructional HUB Site, HSE test 
center

 Diné College Shiprock & Crownpoint Campuses – ARK Consortia partner – full-time 
instructional HUB Sites, HSE test centers

 Tepeyac Consortium, Inc. sponsoring Sage Xtreme Learning
 Chee Dodge Elementary School (Yah-Ta-Hey) – full-time instructional HUB Site, HSE test 

center
 HOST Site partners (providing rotating instructional facilities to accommodate Adult Learner 

clusters), offer advice to our program: JL Gray Cliffside Apartment Complex, Community 
Room, Gallup Community Pantry Conference Room, and Gallup Children’s Library Study 
Rooms, various restaurants

 San Juan College, Kirtland Campus - Diné College Shiprock AE program use of instructional 
facility, availability of campus student success resources for DC AE students, feeder source 
for San Juan College at the Kirtland Campus  

 Navajo Department Workforce Development (NDWD) and Department for Self-Reliance 
(DSR) ARK Consortia providing:

 WIOA, Chapter II foundation training as requested by both NN departments 
(intake, assessment, goal setting)  both departments request to refer to ARK AE 
services

 NM Workforce Connections (San Juan & McKinley County offices):  

Potential Partnerships
 various vocational and academic post-secondary locations with acceptable completion 

success % rates to complement our Transitions – (specific area) Investigative Research 
course as continuing educational locations for Ark students in addition to 
Diné College

 various businesses (to be explored and contacted) and employers to assist with jobs and 
Career Pathways for the purpose of referring current students and graduates

Strengthen 
ARK team facilitators– intensify Career Pathways training
the role of Community Learning Resource Liaisons (CLRL’s) to work with Navajo Nation 
Chapter and Pueblo of Zuni Leadership in addressing identified community needs
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 exchange of services and participants offered between NMWFC and the ARK 
Consortia 

 request from NMWFC for the ARK Consortia to provide vocational certification 
testing

 National Indian Youth Council (NIYC) – exchange of services and participant referrals
 Good Will, Gallup, Career Services – exchange of services and participant referrals
 Native Nations CDL – mutually beneficial to our students 
 The UPS Store – excellent working relationship for office support services, monthly UPS 

package service HSE test sites, student referrals from the UPS Store to ARK instruction sites
 Multiple Pueblo of Zuni departments – support services to AE program, refer students, advise
 Multiple Navajo Nation Chapter Houses – allow ARK Consortia to speak at leadership 

planning and regular community governance meetings, explain programs and recruit students 

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.  Include how the 
program will go about establishing or strengthening the partnerships listed in “Planned New Activities” above.  

Timeline: 

Strengthen the following partnerships:
 Native Nations CDL to assist their students with needed skills we can offer while referring our HSE graduates to this vocational 

training program
 Navajo Nation Regional Chapter officials and staff by offering leadership and business skills as previously discussed
 Navajo Nation Workforce Development and Department of Self-Reliance by offering instruction in person and distance learning at 

their community locations 
 NM Workforce Connections to follow up on previous discussions
 additional Navajo Nation Chapter communities to offer instructional services and  community needs
 additional community school district locations to offer instructional service
 explore with partners re-implementing academic/work programs including apprenticeships and entrepreneurship
 identify and chart out appropriate businesses to approach with a goal of notification of vacant positions, ways we can prepare students 

for regular vacancies while studying with our programs, possibility of apprenticeships 
 continue training facilitators to enroll and support students with Transition – course through comprehensive investigative research in 

relation to identifying post-secondary partner options that offer the best possible completion success rate for our students

January, February, March 2020

ongoing with set benchmarks once businesses are 
identified

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 2:  Career Culture 
Description:  Programs should create a career pathways culture, one that promotes college and career readiness.  Career Pathways should impact every aspect of a program and includes 
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messaging, attitudes, environment and speak.  

Considerations - 
 The program’s vision and mission statements should align with the local workforce development system and should reflect a workforce focus. 
 Does the program name effectively communicate career pathways services?  If not, the program might need a new name or a career pathways tagline. 
 A program’s promotional materials should emphasize the future beyond the program rather than the endpoint (i.e., college, career and life success over getting a HSE certificate).  
 Programs should create an environment that inspires students toward college and career opportunities (i.e., the language that is used, the visuals seen around the facility, the attitudes toward and 

expectations of students).
Current Activities:
Include a list of what the program already does to create a career pathways culture.  

Planned New Activities:
Include a list of what the program could do to enhance a career pathways culture.  

Promotional Materials
all program marketing has been and is aimed at ‘Gainful Employment’ while offering examples of 
the steps offered to obtain ‘Gainful Employment’, over the last few years the term Career 
Pathways has been added to correspond with the language of WIOA
Atmosphere
 ongoing advisement and discussion imbedded in instruction aimed at ‘what next’
 students offered and enrolled in a detailed day by day Workforce course (2006-2009)
 students enrolled in course - Transition – (specific career interest) 

aspects of a career culture are explored through an Investigative Research approach
this helps both individuals who have a career interest and those who need further exploration

 language matters – encouraging & supportive language is essential in developing an open-
ended Career Culture, one that is not restricted by what a student is accustomed to while 
neglecting their hopes and dreams, using terms in our coursework like: expanding boundaries, 
widening horizons, without limitations, Make a Difference (MAD) etc. might be helpful to 
some students

Designer Courses – with assistance from people in a career field
 assistance from people in specific careers as stated by students on the ‘Goal Sheet’, 

people in specific careers work with facilitators to develop presentations that they give to 
students in person & online with question & answer exchange throughout 

Strengthen 
 closer working relation with Workforce Connection offices 
 Revise ‘Goal Sheet’ to include registration with Workforce Connection site: 

https://www.jobs.state.nm.us/vosnet/Default.aspx
 expand designer courses based on student career interest 
 use of appropriate career culture & HSE language at all Consortia locations
 revisit Workforce Course offering from ‘06-‘09 marketing item below
New
 our one-stop Consortia partner was founded on a Career Culture mentality, however, other 

partners need to revisit vision, mission etc., and determine whether or not to abandon the 
‘culture learning’ label and environment and replace with a workforce culture or find an 
acceptable compromise 

 restructure a portable classroom for Career Culture

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.  Include what the 
program will do specifically to create or enhance a career pathways culture in the program.    

Timeline: 

https://www.jobs.state.nm.us/vosnet/Default.aspx
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Strengthen 
 revisit Workforce Connection offices, San Juan & McKinley Counties in relation to the program Career Pathways Plan 
 revise ‘Goal Sheet’ beginning December to include Workforce Connection site
 as part of intake process - glean from students’ career interests for continued expansion of Transition offerings 
 language of a career culture & HSE - discuss with all team workers

New
 rebranding & philosophical change in direction - January Consortia partner Leadership Group meetings
 explore additional space to move from a ‘classroom’ environment to a Career Culture environment
 accessibility to a variety of materials relating to a variety of jobs and careers
 be open and receptive to Career Culture ideas not thought of yet that should be sparked by the development of this document

January, February, March 2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 3:  Labor Market Information (LMI)
Description:  Career Pathways systems are driven by local labor market information.  Labor market information describes current and projected local workforce needs.  This information 
can be helpful when guiding students with career planning as well as with planning instructional services and IET programs.  It is important that programs analyze and utilize labor 
market information to design and implement career pathways models.   New Mexico’s Labor Market Information can be found at https://www.dws.state.nm.us/ .

Considerations – 
 Engage employers that align with local workforce needs.

https://www.dws.state.nm.us/
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 Share labor market information with students to help inform their career goal-setting and planning.
 Develop contextualized instruction and IET programs in in-demand industries.  
Current Activities:

Include an analysis of local LMI, i.e. what the current and projected local workforce needs 
are.  Include a list of how the program currently uses LMI to inform career pathways efforts.  

Planned New Activities:
Include a list of how the program will use LMI to inform career pathways efforts (either 
enhancing what is already being done, or beginning to use this information if it is not being 
used currently in a meaningful way).

LMI and student job and career interest are in sync for this area: tourism, food service, and the 
standards: education, health care, construction, plumbing, electrical, welding and automotive jobs 
are the fields most in need and are what students express most interest – and the fields 
conventionally providing employment for their families
our Consortia currently uses LMI as a starting point while exploring with students other career 
interests that they have dreamt about and maybe never thought possible, this is the challenging part 
of our ‘what next?’ with students – helping students sort out possibilities including others than 
what they are accustomed to within families and friends – we observe this developing as they 
achieve benchmark successes within the program, students start with what they grew up being 
familiar with and then some explore and expand options as they experience success in the program
time for open discussions about LMI, job and career interest within the classroom where students 
can compare ideas and hear experiences from their peers are beneficial exchange throughout. 
TC Publications Expanding Boundaries Gainful Employment and Self-Employed exercise books 
were developed to familiarize students with Core Math (four major operations, relationship 
between decimals, fractions, percent in respect to salaries, federal and state payroll deductions) 
specific to numerous LMI jobs in New Mexico and as expressed by student career interest.

Strengthen
 facilitators will mention LMI more often, it will be included in the Transition course
 facilitators need to emphasis and provide more investigative research activities for 

students to explore their job and career option choices

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   

Timeline: 

 more specific training for facilitators in respect to:
 utilizing LMI as a tool
 investigative research activities for students to explore their job and career options
 inclusion of career interest in coursework

January, February, March 2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 4:  Onboarding:  Intake, Assessment and Orientation 
Description:  The process of enrolling students, gathering the necessary information to serve students effectively and establishing appropriate expectations of participation in the program.  
This process should emphasize career pathways and college and career readiness.   

Considerations - 
 Have students register with Workforce Connection:  https://www.jobs.state.nm.us/vosnet/Default.aspx

https://www.jobs.state.nm.us/vosnet/Default.aspx
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 Provide student enrollment through both managed and open enrollment approaches.
 Integrate career-related assessments and opportunities for career exploration.  
 Use career pathways maps/visuals to illustrate career advancement.
 Identify support services to enhance persistence and the probability of success.
 Have a comprehensive orientation process, such as a Start Smart course, with all necessary onboarding elements.  Once the orientation is complete, students then begin instruction.
Current Activities:
Describe the program’s current onboarding process.  Provide a list of all elements of the 
process, including any career-related activities.    

Planned New Activities:
Describe what the new process will look like, if any changes will be made to the 
onboarding process.  Provide a list of career-related activities the program will include.    

   Intake
1) Enrollment

 both managed and open enrollment (time or task oriented) approaches are utilized 
depending on the Consortia partnering location

2) Assessment & Advisement 
advisement after assessment with some Consortia partners includes deciding on the closest 
study location, utilizing the 24/7 schedule including study by appointment accommodating 
those who work or have other special accommodation needs

3) Goal Sheet
Career Pathways section – career-related activity as part of the intake process

Career Pathways - Core Goals
Date Goals Set:    
 Occupation – employment, ASAP possibilities, 

places to apply (get a job, earn an income):
 Career Interest – what careers interest you:
 Attend Career Interest Training or College

to achieve career interest
Where:
When:

Intake
 Revise ‘Goal Sheet’ to include registration with Workforce Connection site: 

https://www.jobs.state.nm.us/vosnet/Default.aspx
 list and discuss local support services 
 think out additional items to make ‘Goal Sheet’ part of the Career Culture
 explore additional space for career oriented  information : maps/visuals, activities, 

other items to be determined

https://www.jobs.state.nm.us/vosnet/Default.aspx
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Area of Study: 
Certification/Degree to be earned:

Entrepreneurship
 Small Business Start-up/ownership:
 Retain current employment at:
Behavior Awareness - Stabilize/Change
 Dedication, Commitment, Momentum 
 Organizational Skills

4) Time Sheet
5) Schedule - as developed with student, 24/7 utilizing technology and replacing the need for an 

attendance policy (on-the-job and post-secondary structured)
6) CareerScope (career survey online program) - as available per location
7) Orientation including instruction locations & options, on-going as relevant throughout the 

student’s time with program, encouraging students to continue with program after completion 
of initial goals while job hunting and preparing for vocational training or academic 
coursework.

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.    

Timeline:

 Intake
Revise ‘Goal Sheet’ to include registration with Workforce Connections:  

https://www.jobs.state.nm.us/vosnet/Default.aspx
 facilitators will be trained in the use of revised ‘Goal Sheet’ 

January, February, March  2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 5:  Individual Education, Career and Life Plans
Description:  Adult education students should have an individual education, career and life plan that he/she is involved in developing, and that is used to guides their program services in a 
manner that accelerates the student’s educational and career advancement.  It should include highlights of formal and informal assessment results, academic and career goal setting, 

https://www.jobs.state.nm.us/vosnet/Default.aspx
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identified support services, persistence strategies, and a plan for services and transition.  NMHED is considering requiring a process programs will use for the Individual Education and 
Career Plans for students.

Considerations – 
 Integrate career-related elements to an Individual Learning Plan.
 Involve students in creating their plan, and help them understand how to use it to guide them toward academic, career and life success.
 Review several samples of individual education and career plans, choose or create a template that will work for the program.
Current Activities:
If the program currently uses an Individual Learning Plan or Individual Education and 
Career Plan, list the elements included in the template.   Include how the plan is developed 
and used, and how students are involved in the process.

Planned New Activities:
Indicate if the program will use (create new or revise existing) an Individual Education, 
Career and Life Plan for every student?  Include a list of the elements that will be 
included in the template, how it will be created and used for each student, and how 
students will be involved in the process.

Consortia partners use the intake procedure to gather information from the student to assist them in 
the manner in which we facilitate their stated goals.
Another starting point for an Individual Learning etc. guide during the intake process is the 24/7 
schedule guide, the student working on this chart assists with organizational skills while providing 
the opportunity to form a foundation for their Individual Learning guide with the facilitator 
including study location, inclusion of technology and distance learning, get a job, earn an income, 
career interest, entrepreneurship 

Strengthen 
 expand items on the Goal Sheet currently used into an ‘Individual Education, Career and 

Life Guide’ 
 more emphasis on the importance of the 24/7 schedule guide
 explore a change in our philosophical direction of assisting students 

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   Describe how the 
template will be created, what elements will be included in the template, how the program will create and use these plans for each 
students, and how students will be involved in creating and using their individual plan.

Timeline:

 revise the intake Goal Sheet to include written Individual Learning Guide
 revisit the 24/7 schedule guide, revise as needed
 ‘Individual Education, Career and Life Plan’ discuss this topic with Consortia respective Leadership Groups

January, February, March  2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 6:  Career Advising
Description:  Career advising in adult education is providing guidance to students on academic and career services. Advisors help students develop strategies and skills to explore and 
pursue academic and career options, as well as develop and implement a plan for academic, career and life/family success.  Advising services should be ongoing, incorporate use of the 
student’s individual education and career plan, and continue through transition to next steps.   
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Considerations -
 Offer advising through partnerships, use of volunteers, or as part of the program’s staffing structure (i.e., create a Career Advisor position).
 Create a process that provides for ongoing advising services.
 Include the Individual Education and Career Plan in the advising process.
 Determine the qualifications of a Career Advisor and identify training requirements.
 Outline in writing what the Career Advisor should be doing with students so that advising services are applied consistently.
Current Activities:
Include a description of how career advising services are currently provided by the program, 
if they are being provided at all.  Include how often students connect with advising services 
and how the student’s Individual Education and Career Plan is used in the advising process.    

Planned New Activities:
Include a description of how career advising services will be provided by the program 
(either getting started, if it does not currently exist; or strengthened, if it already exists).  
Include how often students will connect with advising services and how the student’s 
Individual Education and Career Plan will be used in the advising process.  

 ‘Individual Education and Career Planning is done during the advising of students. This is 
done informally during the intake process. Some planning is discussed during case 
management so more experienced staff can assist and advise  

 professional advising is available at partnering locations:
 Diné College and Zuni Education and Career Development Center have career advising 

services available for Consortia partner program students
 Good Will Career Specialist has proven  a good local  resource for our Yah-Ta-Hey  and 

surrounding area students

 expanded services will depend on qualifications and abilities of existing staff, availability 
of services within partnering locations

 Good Will Career Specialist – re-visit with ARK offering fact sheet, and specific plan for 
referrals between organizations

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   

Timeline:

 review and extend of current available services will be conducted, to date what our programs are doing and services we are utilizing is 
working well

January, February, March  2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 7:  Contextualized Instruction, Workforce Preparation and Job Training 
Description:  Curricula and instructional practices in adult education programs should be rigorous, relevant and research-based (Title II, Subtitle C Sec. 231(e)(6)).  The scope of instructional 
services should include academic skills, workforce preparation and job training.  Programs should offer a competency-based, contextualized curriculum in addition to Integrated Education and 
Training programs for both ABE and ELL students.
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Considerations - 
 Align instruction to the College and Career Readiness Standards.  
 Integrate workforce preparation (soft skills) and contextualization (career and life) into all instruction to meet student needs.
 Offer IET programs that align to Labor Market Information and meet local workforce needs.  
 Have students utilize resources in Workforce Connection:  https://www.jobs.state.nm.us/vosnet/Default.aspx
 Involve employers and other partners in the design and delivery of instructional and career-related services.
 Use technology to support career pathways efforts.  
Current Activities:
Include a description of how the program currently offers career pathways instructional 
services, i.e., contextualized instruction, workforce preparation, job training and IET.  

Planned New Activities:
Include a description of how the program will offer (begin or strengthen) career pathways 
instructional services, i.e., contextualized instruction, workforce preparation, job training 
and IET.  

College and Career Readiness Standards
Instruction offered by Consortia partners is aligned to College and Career Readiness standards 
with support from Consortia partners Diné College Student Success Center and the Zuni Education 
and Career Development Center (as a one-stop-shop) complimenting with various work training 
and post-secondary components. Partner Tepeyac sponsored Sage community learning centers and 
the Pueblo of Zuni’s Adobe Center (now sponsored by ZECDC & Tepeyac) began offering 
culturally relevant Gainful Employment focused academic scenarios in the late eighties.

In 2009 TC Publications was initiated to address the need of Navajo students further from border 
towns who for whatever reasons appeared to have acceptable reading levels, however, had more 
difficulty than town students with reading comprehension in respect to a deliverable academic 
product including the HSE. TC Publications provides locally copyrighted (use by written 
permission only) option or compliment to commercial products serving as a bridge to a better 
understanding of commercial products. 

below is an introductory page to locally developed coursework:

Employer Design & Delivery
Strengthen –
 Native Nations CDL – in addition to reciprocal referrals, strengthen partnership by 

assisting CDL participants with contextualized reading/comprehension assessments and 
licensure testing

 revisit material and apprenticeships including on the job shadowing from late nineties to 
help explore employer partnerships

 as requested by Workforce Connections at local college, in addition to reciprocal referrals, 
the ARK project will continue exploring providing certification testing for vocational 
programs 

College and Career Readiness Standards
 expand available accessibility to ARK service with assistance of Diné and Ashiwi College
 explore commercial products in step with College and Career Readiness Standards while 

encouraging Consortia partners to continue developing in-house and local relevant and 
appropriate materials, presentations and activities for student use

https://www.jobs.state.nm.us/vosnet/Default.aspx
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Additional workforce preparation contextualized coursework (soft skills, career and life) years ago 
were transposed into a graphic novel media class presentation PowerPoint or distance learning 
format i.e. the ‘Keeping up with Cheii’ series (lessons written in 2002 for a specific Navajo Nation 
Chapter area, tee shirts where available for participating students) and the ‘Viajera de Alejandra’ 
series (with a female version Indiana Jones character ) targeting vocabulary development with 
open-ended scenarios prompting relevant on the job discussions.

  
Locally developed coursework is available to ARK Consortia partnering locations including the 
Zuni Correctional Center in text form and Google Classroom. Live-stream presentations are 
available for all Ark Consortia member instructional locations. CoolPad hotspots were purchased 
to better accommodate remote-rural Navajo Chapter areas to expand online instructional service 
were previously unavailable. Locally hired facilitators assist students at these sites.
Workforce Preparation & Contextualization
Career Specific work and entrepreneurship training with assistance from people working in fields 
of interest has been available to Consortia partner students for many years. People in specific 
careers work with facilitators to develop presentations that have been given to students in person & 
online with question & answer exchange throughout. Examples of designer courses with assistance 
from people working in the field that have been available to work with students based on student 
specific career interest are: First Responder Firefighter, Audio Productions and Graphic Design. A 
student interested in a designer course while in the program may not pursue their career this field. 



Name of Program:    Diné College – ARK  Date Submitted: December 04, 2019

15
Developed by and Property of Jeffrey A. Fantine, Fantine Academic and Career Training Services, copyright 2012 (revised for New Mexico 2019).

However, while in our programs this career exposure helps in retention, word of mouth marketing 
and the opportunity to gather more information to assist in career selection. TC Publications 
Expanding Boundaries and Self-Employment exercise books were developed to familiarize 
students with Core Math (four major operations, relationship between decimals, fractions, and 
percent) specific to numerous LMI jobs in New Mexico and as expressed by student career 
interest.

IET programs (align to LMI & program/area specific) 
the Tepeyac Concept (since 1969)
Diné College (since 1988)
the Tepeyac Consortium, Inc. (since 1996)
Zuni Education and  Career Development Center (since 2001)

Workforce Connections
Coordinate with San Juan & McKinley County offices

Technology in Support of Career Pathways 
In addition to Edmentum practice former and new coursework has been transposed to Google 
Classroom college style coursework with the goal of training for job and post-secondary 
vocational and academic independent work skills and time limitations to meet task completion and 
accomplishment.

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   

Timeline:

 representatives of ARK will meet with representatives of Native Nations CDL and potential employers to detail and develop program mate
 material used from the late nineties that defines Career Pathways will be revisited and considered for current use

January, February, March 2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 8:  Alignment of Services
Description:  WIOA requires a seamless education and training pipeline in a local area or region.; therefore, programs should work to ensure the services they provide align to next steps 
students take when they leave the program.  This includes transitioning into employment, post-secondary programs, and advanced job training without the need for remediation.  

Considerations – 
 Offer a curriculum that covers all of the College and Career Readiness Standards. 
 Intentionally integrate workforce preparation (soft skills) into the instruction as these are skills employers demand.
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 Determine the content of remedial courses offered by local post-secondary programs and ensure students acquire and master those skills.
 Identify the skills needed for many entry level positions and ensure the program helps students acquire and master those skills.
 Use LMI to inform career pathways efforts.
Current Activities:
List what strategies the program currently uses to ensure alignment of services.  

Planned New Activities:
List what new strategies the program will use to ensure alignment of services.   

 College and Career Readiness Standards are covered in the curriculum and incorporated in 
instruction. In addition to commercial texts and online programs developed coursework is 
available and evaluated regularly through use and upgraded as needed.

 Coursework mentioned in this document intentionally and seamlessly integrates workforce 
preparation: soft skills, career & life

  Consortia partners have been purchasing remedial education textbooks for years for use at 
our program locations

 ARK Consortia partner leadership have supervised college developmental departments for 
many years and are familiar with what is expected of college students and how to prepare 
students to avoid the remedial system   

 skills necessary for jobs and career interests are presented and discussed in class, we are 
attempting to enroll  all students in the Transition – (specific job/career interest) course

 LMI is used to inform career pathways efforts

Strengthen 
 facilitators are being identified and trained based on abilities to review student google 

classroom courses with respect to contextualized questions and student responses
 goal – enroll all students in Transition – course as they are assigned Google Classroom 

usernames and passwords 
 continue all current activities

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   

Timeline:

 develop a calendar January through June 2020 for rigorous training for all ARK Consortia partner AE facilitators, to include 
live- stream training to all program locations in the service area 

January, February, March 2020

Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 9:  Serving Populations with Barriers to Employment 
Description:  WIOA requires programs give priority of services to the “hardest to serve” and “most in need”.  This requires that programs prioritize services to populations with barriers 
to employment, including the lowest-skilled adults, adults with disabilities, and justice-involved individuals.  

Considerations -  
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 Provide screening for barriers to employment during the onboarding process, i.e., learning disabilities screening, support services checklist, etc.
 Establish formal partnerships with local agencies that serve vulnerable populations as an outreach effort to access students with barriers to employment, i.e., corrections, probation and parole, 

court system, vocational rehabilitation, homeless shelters, community agencies, etc.
 Provide strategies in instructional practice that address barriers to employment. 
 Ensure barriers to employment issues are addressed in the Individual Education and Career Plan and in advising services.
Current Activities:
Describe how the program currently accesses and provides services to populations with 
barriers to employment.   Include a thorough response to how justice-involved individuals 
are served.

Planned New Activities:
Describe how the program will access and provide services to populations with barriers to 
employment.  Include a thorough response to how justice-involved individuals are served.  
Include what will be added or strengthened.

 Screening for employment barriers – 
 lowest-skilled adults

 Consortia partners will continue to assess and provide service to all EFL’s  and 
develop appropriate materials if necessary to accommodate lower EFL’s to assist in 
transition from in-house developed material to commercial material focusing on 
vocabulary development as this is a major area of concern for this population

 The locally developed NPR© (Natural Progressive Rotation) of a program is the 
fluid movement of learners with the program acknowledging and accepting 
performance range. A program that strives to be comprehensive, consisting of 
learners’ at all academic levels, may have a performance range as diverse as 80 to 
20. A breakdown of this range may indicate 80% of the enrolled learners assessing 
in the category ‘hardest to serve’ and ‘most in need’. Individuals comprising the 
80% come to programs with more barriers to overcome and often less skills to do 
so and therefore more challenging for programs to identify and address.

 adults with disabilities 
 The state AE office intake enrollment form contains a section on disabilities 

offering the opportunity for program enrollees to self-select appropriate categories, 
as of July 2018 Consortia partners included an additional item to the enrollment 
form, TBI (Traumatic Brain Injury) after observing the possible effects of a TBI as 
limitations to learning

 Diné College Student Success Center offers all appropriate services to Consortia 
partner locations

 justice-involved  
 Partners of the Consortia have been providing service to justice-involved 

individuals for many years including the first partnership agreement for Tepeyac in 
1998 with the Northwest New Mexico Regional Juvenile Services Authority 
Federal Resident Program, housed at the McKinley County Juvenile Detention 
Facility in Gallup. While working with this federal justice partner in helping their 
trustees gain social work skills, improve their academics, job skills & search and 
assist with family members for trustees to reenter their reservation communities 
Tepeyac engaged in what might now be termed an IET experience hiring an 
individual from the resident program after release. For many years Tepeyac also 
sent AE instructors into the McKinley County Adult Detention Center and the 
substance abuse center, NCI (Na’Nizhoozhi) in Gallup. Consortia partner added the 
McKinley County Adult Detention Center as an addendum official HSE test site 

 develop a support services check list
 explore facility space to better accommodate justice-involved students
 continue to explore ways to include the Navajo Nation Eastern, Shiprock and Fort Defiance 

Agencies judicial system in the Consortia’s Justice Initiative 
 continue to explore ways to expand services through business marketing for vulnerable 

populations 
 continue the on-going discussion with Leadership Groups and instructional facilitators on 

the ‘culture of poverty’ (the primary barrier to employment for our population is economic 
inequity)
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with the examiner administering the test within the facility.
 FY 18-19, Consortia partners entered an MOU with the Zuni Public Safety 

Department Correctional Center with AE facilitators assisting residents within the 
facility and working to follow up with them in the ZECDC one-stop AE Adobe 
Center after release.

  FY 19-20, Consortia member awarded a NMHED Justice Initiative grant with a 
focus on expanding services with the Zuni Correctional Center. This expansion 
includes a full-time Community Learning Resource Liaison (CLRL) and part-time 
Special Projects Coordinator, a former judge with a law degree from UNM. The 
CLRL facilitates learning within the detention center for both male and female 
residents utilizing distance learning coursework including the Transition course. 
After release residents are encouraged to continue their study program, enter the 
ZECDC work training program at the Adobe Center with their same CLRL 
facilitator from the detention center at the Adobe Center (for familiarity and 
program continuity). This CLRL communicates with all aspects of the judicial 
system in the Pueblo in respect to the residents/students. Early-release conditions 
may include continuation of a residents study program. The CLRL may attend 
hearings involving offenders/students.

 Consortia partners worked together and with the state AE office HSE coordinator, 
the Gallup-McKinley County School District, Pueblo of Zuni Governor and 
Council, DC/Crownpoint Campus  and ETS HiSET  to establish three official  HSE 
test locations: Zuni Administrative Building Conference Room, Chee Dodge School 
portable #28B in Yah-Ta-Hey and  Diné College Crownpoint Conference Room to 
assist in eliminating the barrier of travel and other expenses for HSE ready students 
to take their official tests. An additional HSE examiner has been certified and 
administers the HiSET exam in the Pueblo of Zuni and at Chee Dodge School in 
Yah-Ta-Hey. HSE official test center opened October, 2018.

 The Special Projects Coordinator is establishing a network involving all aspects of 
the McKinley and Cibola County judicial systems – as Consortia students either are 
or become justice-involved and as time permits. As an AE liaison the Special 
Projects Coordinator works to establish and maintain communication (i.e. justice-
involved Consortia student progress reports) via email to probation officers

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   

Timeline:

continue to explore ways to expand services through business marketing through standard on-going review process January, February, March 2020
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Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Essential Component 10:  Support Services 
Description:  Research suggests that when service agencies collaborate and provide holistic services to vulnerable populations, they have better persistence and performance outcomes.  
Support services are those services that address critical issues beyond the scope of the program, but are necessary for student success.  They are accessed while the student is in the 
program to support persistence and achievement.  For adult education programs in a career pathways environment, support services extend beyond the traditional transportation and 
child care services to include such things as transition services and job exposure opportunities.  

Considerations - 
 Offer job exposure opportunities, i.e., mentoring, internships, job shadowing, apprenticeships
 Connect students directly to workforce services, i.e., American Job Centers
 Provide direct linkages to community services, i.e., mental health, substance abuse, vocational rehabilitation, housing
 Assist students with the development and implementation of a transition plan
 Help students connect to and prepare for post-secondary programs, i.e., financial aid applications, college tours
 Offer a career or community services speaker series:  invite professionals or service providers to program to meet with and speak to students 
Current Activities:
Include a list of support services the program currently offers.  Describe how these services 
are identified and accessed.  

Planned New Activities:
Include a list of support services the program will offer (include what will be added or 
strengthened).  Describe how these services will be identified and accessed.  

Pueblo of Zuni (since 2011, ARK Consortia member 2017):
Zuni Education & Career Development Center - One-Stop-Shop including Adult Learning Center 
cost & staff shared with Tepeyac Consortium, TANF, Workforce Development, internships, soft 
skills, work projects, job and life skills workshops, job placement and Higher Education 
Department assisting and supporting post-secondary vocational training and academic coursework 
leading toward certifications and degrees, Zuni Corrections Facility
Diné College (since 1988, ARK Consortia member 2017):

new
 explore collaboration with Hozho substance abuse support services Northside Gallup as 

requested
 continue to approach vocational rehabilitation programs in the ARK service area
 explore mentoring, internships, job shadowing, apprenticeships with the our instructional 

HOST location the Gallup Community Pantry
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Student Success Center, all services available to Adult Education students
Tepeyac Concept (since 1969, Tepeyac Consortium, Inc. since 1996, Consortia member 2017)
job skills & search assistance, housing search, preparation and entrance into post-secondary
Navajo Nation: 
Department of Workforce Development (NDWD) & Department for Self-Reliance (DSR) job 
search workshops, academic assessment & advisement, financial support for childcare & 
transportation, Indian Health Services Crownpoint, Shiprock & Gallup – Behavioral Health
Workforce Services:
New Mexico Workforce Connections – San Juan & McKinley Counties 
Good Will, Gallup 
workforce services - job skills & search assistance, housing search, career advisement

strengthen
 review and strengthen all current activities
 brainstorm session with partner leadership groups to develop ‘wish list’ of new additional 

support service improvements 

Plan: 
Include a step-by-step action plan on how the program will implement each item in “Planned New Activities” above.   

Timeline:

new
 Hozho support group, Gallup
       visit with program manager to exchange: 1) current offerings that may be of mutual support 2) ideas on collaboration and mutual 
       support
 vocational rehabilitation programs

visit with program managers exchange: 1) current offerings that may be of mutual support 2) ideas on collaboration and mutual
support

strengthen
 existing support services

meet and evaluate, gap analysis, develop action plan to address gaps
 Consortia leadership groups

schedule a one item agenda, Career Pathways, to discuss new ‘Support Services’ to include expansion

January, February, March  2020
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Creating a Comprehensive Career Pathways Model
Gap Analysis and Plan

Sustainability
Description:  In order to ensure the success of this Career Pathways Plan, programs should have a sustainability plan.  A sustainability plan should include data collection and monitoring, 
establishing policies and procedures for new services, an annual review of formal partnerships, and accessing professional development.

Considerations – 
 How will career pathways efforts resulting from this statewide initiative be extended beyond the terms of this initiative?
 Determine when staff will come together to discuss progress of this Career Pathways Plan (review and revise for continuous improvement).
 Establish performance measures that will be monitored to determine success of career pathways efforts.
 Create written policies and procedures to institutionalize new practice once it is proven successful.
 Identify professional development needs that will ensure the Career Pathways Plan is successful.
Plan: 
Include a step-by-step action plan on what the program will do to ensure sustainability of this Career Pathways Plan.   Be sure to 
include at least 3 specific professional development needs the program anticipates for its staff in the coming year to support the success 
of this Career Pathways Plan. 

Timeline:

The following will be adapted specifically for Career Pathways to embed in program and ensure sustainability 
Data Collection – student intake with weekly case management review

 student current employment status information as standard procedure will continue to be collected on the intake enrollment form
 attached – from the program ‘Goal Sheet’ career pathways interview section, information as part of each students assessment portfolio 

–  as revised 2017
 

Career Pathways - Core Goals
Date Goals Set:
 Occupation – employment, ASAP possibilities, 

places to apply (get a job, earn an income):
 Career Interest – what careers interest you:
 Attend Career Interest Training or College

to achieve career interest
Where:

January, February, March 2020 
January – June 2020 – as a standard procedure 
review/reminder
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When:
Area of Study:
Certificate/Degree to be earned:

Entrepreneurship
 Small Business Start-up/ownership:
 Retain current employment at:
Behavior Awareness - Stabilize/Change
 Dedication, Commitment, Momentum
 Organizational Skills

Data Base
 in addition to the state data base an internal Career Pathways data base will be developed to track all students with the same fields 

matching the ‘Gainful Employment’ section of the intake ‘Goal Sheet’ and other accountability fields as deemed appropriate
Data Monitoring

 a monthly report will be prepared and submitted to the program manager by each Consortia partner per operation site location
 reports will be included as information to Consortia supervisors & Leadership Groups

Policies & Procedures – adapt existing procedures to place more emphasis on all students in regards to Career Pathways
 develop a Career Pathways Monthly Accountability Form (adapted from cumulative & monthly active enrollment-performance 

accountability form)
 Career Pathways will become a primary item during case management discussions 

Career Pathways Plan review
 a review of the plan at the monthly team gathering with emphasis on gaps to be addressed with action plan/timeline

Professional Development 
 at monthly team gathering - discuss PD relevant to Career Pathways both participation and potential for participation 

Operation & Fiscal
 Within the first quarter of 2020 components of this Career Pathways Plan will either be reinforced or implemented and become 

embedded standard operational procedures including contextualized instruction. This alignment and merging of the intent of Adult 
Education during the 20th century has the potential of addressing 21st needs. 

 A compromise between the primary goal and focus of Gainful Employment through vocational and career training and the AEA of 
1966 which included an emphasis on the academics is an achievable balance. Moving toward June, 2020 members of the program will 
have the opportunity to morph into the face of Adult Ed of the future. With the cooperation of all sustainability can be accomplished 
within funding allocations.
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