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Section I. Program Narrative Report 
 
Directions:  Answer each of the following questions. As you complete your narrative, include program data and/or 
research on which you base these practices as appropriate to answering the questions. 

 

1.  Please list your program’s three highest priority goals for the 2019-2020 program year. Discuss your 
program’s progress on each of these goals, as well as any additional program year highlights you care to share. If 
you encountered significant goal-related challenges that were NOT due to the COVID pandemic, please cite them 
here; pandemic-related program impacts will be addressed separately in question #4 below. 

This year’s goals are: 

1. Increase Measurable Skill Gains to 42% 
2. Increase Partnership Activities with Workforce Connection 
3. Participate in the Career Pathways Initiative and Create a Career Pathways Plan 

Increase Measurable Skill Gains to 42% 

In an attempt to bring the MSGs to 42%, UNM Valencia Next Steps: Adult Education Center has implemented 
or reinforced the following practices:  

Learning Plans: All instructors create a learning plan for their students that targets specific areas that require 
study based on their individual TABE profiles. The instructors meet with students on a regular basis, at least 
twice each session, to ensure that the student is making headway on their learning plan.  

During the Career Pathways Initiative this Learning Plan has evolved to also include career exploration. 
Michael Carriere and Allison Lucero worked with other instructors across New Mexico to help develop this 
new template. The new template developed has not yet been approved by the Career Pathways group, so 
instructors are continuing to use the learning plan previously developed for the program. 

Career Navigators: Next Steps has recently hired a Career Navigator. The Career Navigator meets with 
students to ensure that they are also making progress. All new incoming students must make an appointment to 
meet with the Navigator. There are plans to hire at least one additional Navigator to ensure access for all 
students. Though the Navigator was hired, there were still issues with what exactly this person should do. The 
Navigator did continue to communicate with students, offer resources, and support from November through 
June. 

“10-Hour Rule:” The program is reviewing attendance hours for every student each week starting October 29. 
Instructors have submitted action plans on how they will support students to participate in the program for a 
minimum of ten hours per week. During the last session of the fall semester, the percentage of students who met 
this goal increased from 10% to 25% and in February this rose to 41%. The goal is 80%. Reporting on this 
discontinued February 18. This method of reporting has proven to be time consuming and the program is 
working on another process to review attendance and the Navigator will work with students and instructors to 
improve attendance. 

Revise Onboarding Process: Orientation and the introductory course, Learning and Career Skills, have been 
revised to reflect the other changes in the program and to integrate Workforce Connections more fully. Changes 
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are based on student input gathered by instructor Allison Lucero and persistence research from World 
Education. Additional changes have been made to make orientation more interactive. 
In order to better serve students and work around their busy schedules, our LCS instructors, both morning and 
evening, aligned their curriculum. If a student must miss a session, that student can attend the other session 
offered that day, so they will still receive the needed material. According to the instructors, students found this 
arrangement to be beneficial.  

Purchase ELL and Reading Programs: Burlington English was purchased to increase access to instruction for 
ELL. Given that the program is enrolling more students with low reading levels, AceReader has been purchased 
to assist with reading speed and comprehension. 

Increase Partnership Activities with Workforce Connection 

Since the beginning of the Fall 2019 semester, Next Steps has increased its collaboration with the Workforce 
solutions representatives. We have done this through having representatives come into the classes regularly to 
work with students as well as to introduce them to the online program, Why I Work. The program helps the 
students understand that the career they wish to pursue may or may not support the lifestyle they wish to live. 
Next Steps had planned to work with the representatives to hold mock interviews for the students as well as 
help the students build resumes. This plan was interrupted and will be revisited as the program is able. 
 
Participate in the Career Pathways Initiative and Create a Career Pathways Plan  
Michael Carriere, Training Specialist and Lead Instructor, has participated fully in the Career Pathways 
initiative with Cindy Sisneros, Workforce Connections Job Development Career Coach, and with Allison 
Lucero, Training Specialist. Together they have developed and submitted a Career Pathways Plan (attached). 

One initiative that was implemented in November, was the hiring of a Career Navigator. In October, the Next 
Steps staff, faculty, and students met for strategic planning. During that time the participants developed the idea 
of a Career Navigator, a position that would help students in a variety of ways. All incoming students will meet 
with the Navigator and connect with them regularly throughout their participation in the program. During the 
initial meeting, the Navigator and student will discuss career and educational goals. The Navigator will also 
discuss barriers and make referrals as necessary. The Navigator’s other role is to reach out to students that are 
not making progress in the program, have missed more than two days, and act as a liaison between the student 
and instructor. 
For the first few months that the Navigator was implemented the data doesn’t show an effectiveness. This is particularly 
due to an unclear job description and professional development for the Navigator. The Next Steps staff, faculty, and 
students had an idea of what they wanted, but it took awhile to fully understand what the Career Navigator’s role should 
be, specifically. Next Steps has not given up on the idea of a Navigator and for this year a new Navigator has been hired 
with clearer responsibilities and expertise in coaching.  

2.  Describe any cooperative arrangements your organization has with other agencies, institutions, or 
organizations for the delivery of adult education and literacy activities. Please specify the degree of formality for 
each arrangement described (e.g. purely informal agreement vs. MOA/MOU.) How have these collaborations 
supported your program’s goals? 

UNM-Valencia Next Steps: Adult Education Center serves three counties, Valencia, Torrance and Socorro. It also serves 
ACCE students in Bernalillo and Sandoval Counties. With only one campus, the program depends on partners to provide 
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space and to recruit and refer students. In order to serve more remote locations, UNM-Valencia remains available for 
support. 

Those partners include: 
● Belen Public Library: recruits students and provides space 
● Clariant (worksite): recruits students and provides space 
● Creative Work Solutions: recruits students and provides space  
● Estancia Public Library: recruits students and provides space 
● Los Lunas Public Library: provides space 
● Moriarty Read, "Write": recruits students and provides space  
● Socorro Schools: provides space 
● Valencia County: provides space 
● Valencia County Literacy Council: refers students, provides child development and tutoring for family literacy 

project; Next Steps refers students to VCLC, assists with assessment and data collection of shared students. 
● Workforce Connections (Valencia and Socorro Counties): refers students, provides presentations and information 

The partnership with Creative Work Solutions (formerly SL Start) is through a grant contract with the Human Services 
Department (HSD) to serve recipients of Temporary Assistance for Needy Families (TANF) to obtain a high school 
credential. The ACCE project provides the instructor for these classes and the adult education program provides space, 
assessments, curriculum support and other supports for student success. Creative Work Solutions provides direct referrals 
and assists students with registration and scheduling as well as assistance with follow-up and other support services. 

 

3.  Describe your participation in any statewide initiatives and how that participation has affected your program’s 
goals. (For example: Justice Initiative, Career Pathways Initiative) 

Michael Carriere, Allison Lucero, and Cindy Sisneros have completed their year long commitment to the Career Pathways 
initiative. During that time, they conducted a Gap Analysis Plan. This year the program will continue to work on 
improving and reaching new students. Some areas that the program will work on are: 

● Revise the online registration system to include information regarding ADA, FERPA and student policies, 
including Computer Usage, to reduce the amount of time spent on these topics in orientation. 

● Evaluate and revise Orientation and Learning and Career Skills (LCS) to ensure objectives align with student and 
program needs. 

● Hire Career Navigators to meet with students individually within the first week of service and follow-up with 
them throughout program participation and transition to additional services. Navigators will also provide referrals 
to campus and community organizations as appropriate. 

 
Too much time was spent in the orientation process devoted to discussing the above. These have not been cut; however, 
they have been drastically reduced to allow the facilitator to discuss how students affect the Next Steps program. 
Orientation and LCS have been modified so that students understand how they affect the program as a whole, how post- 
testing affects program data, and how and why collecting data is vital to the program. The program makes students aware 
of how the state looks at the data Next Steps collects and why. Next Steps wants students to be aware that this is their 
program designed to help them succeed because such awareness can increase student buy in, which is necessary to their 
success.  
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In November, Next Steps hired a Career Navigator to meet with students individually within the first week of service and 
follow-up with them throughout program participation and through transition to additional services. Navigators will also 
provide referrals to campus and community organizations as appropriate. Students that stop out or find the program 
difficult can work with the Career Navigator to identify barriers, receive appropriate referrals, as well as one on one 
tutoring. 

4.  Please describe the impact of the COVID pandemic on your program. How were goals, timelines, and 
collaborative arrangements affected? Describe any substantial changes your program made to both general service 
delivery and to specific policies or procedures, including testing. 

Next Steps transitioned well into a post-COVID atmosphere in that all instructors had already had a Google Classroom 
component to their class; however, the amount of time that online instruction demanded of them was not fully known. The 
move to completely online learning has left some students and instructors with a sense of loss.  

As mentioned above, Michael Carriere, Allison Lucero, and Cindy Sisneros (Job Developer, Workforce Connections) 
completed a year long Career Pathways state initiative. That being written, the work and plan was contingent on a 
pre-COVID atmosphere. Now, Next Steps will have to ascertain how to conduct some of its plans completely online for 
example two areas that were planned: 

● Work with Workforce Solutions to get more material for students, hold mock interviews, have a resume 
building workshop. 

● Create an “Orientation Pack—Youth Resources packet provided by DWS or a resource packet that can hit 
all ages. 

The instructors were surveyed about how the pandemic has affected their class. The move to completely online learning 
has left some students and instructors with a sense of loss. Below are some of the responses: 

● Due to CO-VID 19 Pandemic, it has severely affected my classes. A lot of students just stopped attending 
when face-to-face classes were cancelled and we had to go fully online. Unable to contact many students. 
Those that started online were unsure of programs. I feel many need to be in the classroom. 

● Lack of devices and stable internet service makes it impossible for some students to continue with their 
classes and it is very challenging for others. Those without a laptop or computer find it very difficult with 
just a smartphone. 

● For some students, especially those with small children, having to attend class from their homes and 
provide childcare at the same time is really difficult and filled with distractions. They cannot focus or 
concentrate on class because of numerous interruptions. Sometimes they cannot attend at all or have to 
leave early if their children are unhappy or unsettled and need attention. 

● In some families, several adults and several children all need to use one laptop to complete schoolwork or 
job-related activities and it is difficult for each family member to have enough time to do what they need 
to do. 

● I have noticed an increase in psychosocial issues among my students. There is evidence of depression, 
low motivation, anxiety, stress, and domestic strife in their relationships. The Stay at Home restrictions 
and decrease in opportunities for employment and social contact with friends and family for support and 
assistance with childcare has been difficult. Students complain of feeling stuck and hopeless and worried 
about the future for themselves, their families, and society at large. 

● Class attendance is down. Class participation and assignment completion are down. 
● As for my teaching, I really miss working with students face-to-face and being able to check their work in 

progress. Students seem much less willing to talk in an online setting and it is difficult to manage class 
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discussions. The Google Classroom allows me to see their work and send them feedback but there is a 
time-lapse that takes away from spontaneous exchanges that accelerate learning. I find working from 
home, away from colleagues, to be rather isolating. 

● Class size dropped due to no internet, no interest in internet learning, problems with internet learning. 
Entire lesson plans shifted to internet sites which are going well for those who have stuck with it. 
One-on-one meetings with students who are having difficulties and getting discouraged with this new 
system. 

● Some students were demoralized because they were close to finishing, but the official test was delayed by 
the virus. 

 
In addition to the psychosocial effect and the lack of resources for students, the ability to measure gain through 
standardized assessments was impacted due to the inability to deliver tests remotely. High school equivalency tests were 
also unavailable. Without HSE tests available, the program did not experience the typical surge of students attempting to 
complete the program before graduation. When the assessments were finally available, the backlog was overwhelming. 
165 students needed to be pre- or post-tested but only 35 of them were able to test before the end of the fiscal year. Not all 
students had the necessary equipment or a quiet place to test (in a recent poll, 100% of students reported having children 
at home with them dividing their attention and access to digital resources). All of these factors had a definite impact on the 
program’s ability to report MSGs. 
 
Since COVID, many of our students with children are not sending them back to school. Suggesting that 
expanded family literacy activities would benefit the students so that they can better help their children. As the 
Latin proverb states, Docendo discimus meaning "by teaching, we learn."  
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Section II. Student Data 2019-2020 
Please enter the following information regarding student count/hours for: 

● your total program 
● each satellite site 

 
 
 

Total Program 
ACCE ABQ 
Montgomery 

ACCE ABQ 
WFC 

ACCE Los 
Lunas 

Total count of students with fewer than 12  hours (Table 2A) 664 269 1 40 

Total count of students with 12 + hours  386 68 4 15 
Total contact hours for students with 12 + hours 25672.7 4241.2 169 1033 
Average contact hours for students with 12 + hours  66.51 62.37 42.25 68.87 
Average contact hours for students with 12 + hours 
experiencing level gains  

132.69 154.16 0.00 192.38 

Count of all HSE graduates with 12 + hours  8 3 0 0 
Count of HSE en Español graduates with 12 + hours  1 0 0 0 
Post Test Rate ABE (Divide Column B ABE Total of Table 4b 
by Column B ABE Total of Table 4) 

30.10% 23.53% 0.00% 13.33% 

Post Test Rate ESL (Divide Column B ESL Total of Table 4b 
by Column B ESL Total of Table 4) 

36.36% 0.00% 0.00% 0.00% 

Percent of ABE students with 12+ who separated before 
achieving MSG (Divide Column G ABE Total on Table 4 by 
Column B ABE Total on Table 4) 

63.11% 57.35% 100.00% 46.67% 

Percent of ESL students with 12+ who separated before 
achieving MSG (Divide Column G ESL Total on Table 4 by 
Column B ESL Total on Table 4) 

55.84% 0.00% 0.00% 0.00% 

Please indicate your retention rate to 40 hours or more. (# of 
ABE students with 40+ instructional hours divided by Table 4, 
Column B ABE Total) 

48.22% 50.00% 50.00% 66.67% 

Please indicate your retention rate to 40 hours or more. (# of 
ESL students with 40+ instructional hours divided by Table 4, 
Column B ESL Total) 

63.64% 0.00% 0.00% 0.00% 

Total # of (Table 4) students reporting TRANSPORTATION 
issues that impact the ability to participate in the AE 
Program. 

11 6 0 1 

Total # of (Table 2a) students reporting 
TRANSPORTATION issues that impact the ability to 
participate in the AE Program. 

109 46 0 6 

Total # of (Table 4) students reporting CHILD CARE issues 
that impact the ability to participate in the AE Program. 

13 4 0 0 

Total # of (Table 2a) students reporting CHILD CARE 
issues that impact the ability to participate in the AE 
Program. 

69 34 0 5 
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 ACCE 
Moriarty 

ACCE Rio 
Rancho ACCE Socorro Belen Blended 

Total count of students with fewer than 12  hours (Table 2A) 7 41 17 1 

Total count of students with 12 + hours  7 6 3 8 
Total contact hours for students with 12 + hours 676.25 285 94.25 513.75 
Average contact hours for students with 12 + hours  96.61 47.50 31.42 64.22 
Average contact hours for students with 12 + hours 
experiencing level gains  

105.17 0.00 0.00 126.08 

Count of all HSE graduates with 12 + hours  0 0 0 1 
Count of HSE en Español graduates with 12 + hours  0 0 0 0 
Post Test Rate ABE (Divide Column B ABE Total of Table 
4b by Column B ABE Total of Table 4) 

71.43% 0.00% 0.00% 50.00% 

Post Test Rate ESL (Divide Column B ESL Total of Table 
4b by Column B ESL Total of Table 4) 

0.00% 0.00% 0.00% 0.00% 

Percent of ABE students with 12+ who separated before 
achieving MSG (Divide Column G ABE Total on Table 4 by 
Column B ABE Total on Table 4) 

0.00% 66.67% 100.00% 37.50% 

Percent of ESL students with 12+ who separated before 
achieving MSG (Divide Column G ESL Total on Table 4 by 
Column B ESL Total on Table 4) 

0.00% 0.00% 0.00% 0.00% 

Please indicate your retention rate to 40 hours or more. (# of 
ABE students with 40+ instructional hours divided by Table 
4, Column B ABE Total) 

85.71% 33.33% 33.33% 50.00% 

Please indicate your retention rate to 40 hours or more. (# of 
ESL students with 40+ instructional hours divided by Table 
4, Column B ESL Total) 

0.00% 0.00% 0.00% 0.00% 

Total # of (Table 4) students reporting 
TRANSPORTATION issues that impact the ability to 
participate in the AE Program. 

0 0 0 0 

Total # of (Table 2a) students reporting 
TRANSPORTATION issues that impact the ability to 
participate in the AE Program. 

1 8 8 0 

Total # of (Table 4) students reporting CHILD CARE 
issues that impact the ability to participate in the AE 
Program. 

1 1 0 0 

Total # of (Table 2a) students reporting CHILD CARE 
issues that impact the ability to participate in the AE 
Program. 

1 8 5 0 
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 Clariant 
Worksite El Cerro Estancia 

Blended I-BEST Los Lunas 
Blended 

Total count of students with fewer than 12  hours 
(Table 2A) 

1 25 8 1 1 

Total count of students with 12 + hours  2 46 2 20 15 
Total contact hours for students with 12 + hours 115 4204.5 37.5 1459.5 1498.25 
Average contact hours for students with 12 + hours  57.50 91.40 18.75 72.98 99.88 
Average contact hours for students with 12 + hours 
experiencing level gains  

77.00 136.69 0.00 55.50 163.90 

Count of all HSE graduates with 12 + hours  0 1 0 0 1 
Count of HSE en Español graduates with 12 + hours  0 1 0 0 0 
Post Test Rate ABE (Divide Column B ABE Total of 
Table 4b by Column B ABE Total of Table 4) 

50.00% 50.00% 0.00% 50.00% 60.00% 

Post Test Rate ESL (Divide Column B ESL Total of 
Table 4b by Column B ESL Total of Table 4) 

0.00% 40.91% 0.00% 0.00% 0.00% 

Percent of ABE students with 12+ who separated 
before achieving MSG (Divide Column G ABE Total 
on Table 4 by Column B ABE Total on Table 4) 

50.00% 50.00% 100.00% 70.00% 46.67% 

Percent of ESL students with 12+ who separated 
before achieving MSG (Divide Column G ESL Total 
on Table 4 by Column B ESL Total on Table 4) 

0.00% 50.00% 0.00% 0.00% 0.00% 

Please indicate your retention rate to 40 hours or 
more. (# of ABE students with 40+ instructional 
hours divided by Table 4, Column B ABE Total) 

50.00% 50.00% 0.00% 75.00% 73.33% 

Please indicate your retention rate to 40 hours or 
more. (# of ESL students with 40+ instructional hours 
divided by Table 4, Column B ESL Total) 

0.00% 79.55% 0.00% 0.00% 0.00% 

Total # of (Table 4) students reporting 
TRANSPORTATION issues that impact the ability 
to participate in the AE Program. 

0 0 0 0 0 

Total # of (Table 2a) students reporting 
TRANSPORTATION issues that impact the ability 
to participate in the AE Program. 

0 1 3 0 0 

Total # of (Table 4) students reporting CHILD 
CARE issues that impact the ability to participate in 
the AE Program. 

0 7 0 0 0 

Total # of (Table 2a) students reporting CHILD 
CARE issues that impact the ability to participate in 
the AE Program. 

0 2 2 0 0 
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 Moriarty 
Blended 

Socorro 
Blended UNM Main Valencia 

Campus 
Total count of students with fewer than 12  hours (Table 2A) 19 34 4 195 

Total count of students with 12 + hours  17 8 3 162 
Total contact hours for students with 12 + hours 1404.5 195.5 120 9625.5 
Average contact hours for students with 12 + hours  82.62 24.44 40.00 59.42 
Average contact hours for students with 12 + hours 
experiencing level gains  

161.70 68.00 40.00 137.02 

Count of all HSE graduates with 12 + hours  0 1 0 1 
Count of HSE en Español graduates with 12 + hours  0 0 0 0 
Post Test Rate ABE (Divide Column B ABE Total of Table 
4b by Column B ABE Total of Table 4) 

47.06% 12.50% 100.00% 25.58% 

Post Test Rate ESL (Divide Column B ESL Total of Table 
4b by Column B ESL Total of Table 4) 

0.00% 0.00% 0.00% 30.30% 

Percent of ABE students with 12+ who separated before 
achieving MSG (Divide Column G ABE Total on Table 4 by 
Column B ABE Total on Table 4) 

64.71% 75.00% 0.00% 72.09% 

Percent of ESL students with 12+ who separated before 
achieving MSG (Divide Column G ESL Total on Table 4 by 
Column B ESL Total on Table 4) 

0.00% 0.00% 0.00% 63.64% 

Please indicate your retention rate to 40 hours or more. (# of 
ABE students with 40+ instructional hours divided by Table 
4, Column B ABE Total) 

47.06% 12.50% 100.00% 38.76% 

Please indicate your retention rate to 40 hours or more. (# of 
ESL students with 40+ instructional hours divided by Table 
4, Column B ESL Total) 

0.00% 0.00% 0.00% 42.42% 

Total # of (Table 4) students reporting 
TRANSPORTATION issues that impact the ability to 
participate in the AE Program. 

0 0 0 4 

Total # of (Table 2a) students reporting 
TRANSPORTATION issues that impact the ability to 
participate in the AE Program. 

3 4 0 29 

Total # of (Table 4) students reporting CHILD CARE 
issues that impact the ability to participate in the AE 
Program. 

0 0 0 0 

Total # of (Table 2a) students reporting CHILD CARE 
issues that impact the ability to participate in the AE 
Program. 

1 2 0 9 
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Please provide a list of communities or organizations requesting 
services or additional service from your program. 

Service 
Requested 
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Section III. Evaluation of Program Effectiveness 
 
In this section please address program performance and demonstrated effectiveness.  Look at the data for 
individual sites, as well as for your program as a whole. 
 
1.  What approaches does your organization currently use to improve performance, and how does your 
organization share promising practices among your program sites? 
 
Program data is reviewed weekly at department meetings. Elizabeth Wilkinson, Program Coordinator, has 
created a dashboard to review data of interest to improve performance.  The data is analyzed, discussed, and 
decisions for improvements are made during these meetings.  The dashboard can be visited at 
https://unmvalencia.nmdelt.org/. 
 

Next Steps holds two all day professional development sessions at the beginning of both the Fall and Spring 
Semesters each year. At these sessions, instructors are encouraged to share creative, successful instructing 
techniques, as well as any techniques that the instructor learned from other professional development 
opportunities. The Next Steps professional development website is also an excellent tool for instructors to share 
and discover ideas with colleagues.  

Instructors and staff are encouraged to participate in state-sponsored professional development, which included 
this year’s Mountain Plains Adult Education Association conference (MPAEA).  Nine attended this valuable 
conference.  The Google Applied Digital Skills was interesting and may lead to providing certification for 
students. One instructor said that she immediately implemented Daily Math into her Google Classroom, a 
practice presented at the MPAEA conference. Another pointed out it was one of the main reasons Next Steps 
took a hard look at its math curriculum. Another stated that’s where she got the idea to create a fun graphic to 
tell students about herself, which made her more personal and they were very interested and inspired because of 
her story. 

ESL instructors attended the NMTESOL conference in October, which they reported was “Very Informational” 
and “Well worth it.”  They have also attended several webinars with Burlington English to implement that 
curriculum into their instruction. One instructor says that student engagement has increased and that students 
enjoy working with Burlington English. Six instructors also attended the Teachers’ Institute in the fall, and one 
stated, “I changed the language arts class to focus on finding text to justify conclusions and inferences.” 

In October, a Strategic Planning meeting was held and the idea of a Career Navigator was discussed. By 
November Next Steps hired the first Career Navigator, Kevin Diegel. He has met with several students to help 
identify barriers that may keep them from attending class. In the future, this position will include developing a 
career plan with students, helping students transition into the workforce or into post-secondary programs, and 
connecting students with necessary support services. 
 
2.  When you look at your program data, how effective do you gage your program to be, and why?  Discuss 
areas of both strength and challenge, grounding your answer in the data. 
 
Next Steps embraces innovation and collaboration. Staff and faculty are willing to look at the research and 
adjust their practice to improve instruction and services to students. This does not always lead to immediate 
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improvements in MSG outcomes. Innovation takes time to practice, evaluate, and 
revise before improvements may be realized.  This year the program began to 
focus on instruction intensity in terms of time. The bootcamp partnership with 
UNM and the Lightspeed classes focused on targeted instruction in a short period 
of time.  Though participation was small in these groups, 100% of the UNM 
group obtained EFL gains and 58% of the students who participated in 
Lightspeed had MSGs. 
 
Next Steps was one of the first programs in the state to pilot the I-BEST model. 
The first course chosen was a low level certification for Patient Care Assistant 
(PCA).  Students, including those who had not yet completed their high school 
equivalency exams, not only passed the course, but did so with high scores.  As 
the project continued with funding and support from SUNPATH, data showed 
that these students also did very well in the next level course, Certified Nursing 

Assistant (CNA). Since CNAs make significantly more money and have more job opportunities, it was decided 
that adult education students should be able to succeed in I-BEST CNA without spending time and tuition in the 
PCA course.  This year, CNA and phlebotomy courses were offered as I-BEST. Twenty-one    students 
participated and  85.7% achieved an MSG by passing the technical/occupational skills exam. This model has 
shown how the program embraces innovation and is willing to take risks. It is also evidence of how the program 

collaborates effectively with other departments and agencies not only to deliver 
instruction but also to help place students into jobs. UNM-Valencia was 
recognized in the four-year report for TAACCCT Round 4 for it’s collaborative 
efforts between adult education, the nursing program, and Workforce 

Connections for creating a system and building partnerships that a) identified students who had not only the 
desire but a clear understanding of the program requirements and what they would be doing in field, b) 
supported the success of participating students by improving basic skills in a contextualized environment, and c) 
included continual support from all partners including Workforce Connections who provided resume writing, 
job search and placement. UNM-Valencia is committed to continuing this program and is examining ways to 
expand I-BEST into other career pathways.  
 
In most cases, blended learning is offered in collaboration with other partners. The following sites support 
blended learning from offering space to recruiting and referring students to the program: Clariant (workplace), 
Belen Public Library, Los Lunas Public Library, and Read, “Write” in Moriarty. The blended learning classes 
taught by Claudia Lopez and Matthew Edelen are the most successful classes in terms of MSGs (40-50% per 
class). However, when the program started offering blended learning, MSGs were lower than the program 
average.  By not giving up on this method and continuing to research and implement promising practices like 
maintaining regular contact with their students and closely monitoring their online work when they are not in 
class, the program has made blended learning much more effective in terms of MSGs. The added support of 
effective use of time with students outside of regular class time increased the flexibility of the program and may 
have been a contributing factor to student success. 
 
Other collaborative efforts include participation in community organizations.  The program, as well as the 
campus, is represented on the Valencia County Partnership for a Work-Ready Community, which is a group of 
employers, educators, community leaders, and Workforce Connections staff working together to improve the 
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career readiness of youth and adult education students. Through this project, the program gained access to 
employers and created videos that can be viewed on the program website. Some of these videos are used in 
orientation and other aspects of the program. The Summer Institute brings teachers and employers together to 
learn about specific skills that employers need and potential applied lessons that directly relate to the career 
field. Adult education instructors have attended both Summer Institutes offered and have appreciated the 
opportunity to meet with employers and learn from them. 
 
Next Steps has a long standing relationship with Valencia County Literacy Council (VCLC). Though 
difficulties lead to a break in the partnership, those have been resolved, and family literacy was restored to El 
Cerro Mission Community Center. This community center also houses the HeadStart program making it a 
collaborative effort of Valencia County, VCLC, HeadStart, and Next Steps. All partners are committed to 
improving the lives of the families in this community. Though there were only four participants recorded to be 
in family literacy this year, this program is expected to return to its former enrollment of  thirty or more.  
 
Another collaborative project that was planned for this year was a Soft Skills Mini Summit that was to be 
sponsored by the Small Business Development Center and presented by Workforce Solutions and Next Steps. 
Preparation was underway with the Workforce Solutions trainer working with Next Steps instructors where the 
trainer would present the skills and the instructors would work with students in the next session on application 
of the skills. Students would have received a certificate of completion for attending. The first summit was 
scheduled for April 1 and would have included Customer Service, Professionalism, and Teamwork for Everyone 
and 8 Tips - Building Relationships. The second summit was scheduled for October 21 and included 
Unconscious Bias and Communication at Work.   
 
The Accelerated College and Career Education (ACCE) program is a large collaborative project funded in part 
by the Human Services Department (HSD). It serves students receiving Temporary Assistance to Needy 
Families (TANF) who are often referred to as a “hardest to serve” population. In an effort to serve this 
population, Next Steps has made a concerted effort to have ACCE instructors whose students are also supported 
by Next Steps more involved in program activities to create more community among teachers. Next Steps 
embraces serving these students who make up 27% of the enrolled students.  
 
It is important to also note that because of the time and effort it takes to serve students with less than 12 hour 
that they represent 56% of the students on Table 2A. These students often realize lower MSGs and stop-out at a 
higher rate. Tina Hite, who also manages the ACCE project with Kristen Waring and Susan Yasenka who are 
coordinators as well as instructors of the project, met with HSD, Creative Work Solutions (CWS, formerly SL 
Start) and Michelle Ribeiro, Outreach Coordinator for HED Adult Education Division, in January to plan and 
create policy to better serve this population. It was decided to pilot a FastTrak for new students who could count 
education as their primary work activity for 4 weeks. This requires that students spend 20 hours per week 
focusing on their education including work-readiness skills. CWS provides support for their participation. The 
pilot started the beginning in March, and then COVID hit. The inability to post-test has inhibited the ability to 
measure progress. There are students who have participated in this pilot that have been trying to register for the 
HiSET®   and are unable to do it remotely. Also, strict participation requirements for TANF clients have been 
lifted during this time.  
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The table below shows that the TANF population in the ACCE program had a much lower MSG rate (13%) 
compared to non-ACCE students (19%). They also have a lower separation rate of NRS students (from column 
F in Table 4) because close to 80% of the ACCE students (from Table 2a) who apply to the ACCE program 
leave before they reach NRS status.  

 
 
While innovation and collaboration are two major factors of the program’s effectiveness, inclusiveness is 
something else that the program does well. Every effort is made to serve every student who applies to the 
program. This is somewhat reflected in the percentage of students who enter at ABE Level 3 or lower, 85% of 
ABE students. Some of these students exhibit learning difficulties and take a great deal of time to show 
progress; however, they do progress and that progress has positive effects on their lives. For example, Eric 
Gabaldon has been in and out of the program for nine years. This year he was recognized as NMAEA 
Outstanding Student of the Year because of his commitment to his education. While he has demonstrated steady 
improvement on TABE tests over the years, he has still not moved beyond ABE Level 3. However, his ability to 
work with others, his initiative, and his communication skills have all improved greatly. He was able to take 
these improved skills and become an entrepreneur and a film extra.  
 
3.  When you look at your program data, what noteworthy trends do you see?  Anchor your answer in the data 
and discuss any action items these observed trends may suggest. 
 

15 
 



Adult Education Local Provider Annual Report 2019-2020 
 

 
As shown in the chart above, blended learning is the most effective delivery method for instruction in the 
program. Since the program did not offer pure distance learning before COVID, all distance learning students 
on Table 4C are actually blended learning students. Claudia Lopez and Matthew Edelen are the most effective 
instructors in delivering blended learning instruction. They regularly monitor, support, and coach their students 
to engage in instruction at least ten hours per week even if they only meet for two hours. The overall MSGs for 
distance learners according to Table 4C 23.4% exceeds the program average of 17.2%. Claudia’s MSGs for 
blended learning are 44% and Matt’s are 33%. The significantly lower rate of separation from the program is 
also noteworthy. Blended learning students are more likely to continue in the program than the overall student 
population. More support will be provided to instructors to increase blended learning in all classes. 
 
Intense instruction is another area that has shown to be promising. Though participation numbers in this type of 
instruction have been low, the outcomes have been high. Next Steps partnered with UNM-Main to provide a 
pre-college bootcamp for potential students who needed to increase their math skill to enter college. Though 
only 3 were served, all of them achieved educational functioning level gains in one 40 hour week of instruction 
 
Michael Carriere and Amiee Stahlman created an intensive 2-week course for 20 hours per week. The class was 
called Light Speed, and the students who participated studied math for two weeks and then English. As students 
studied math, more effort was placed on what they were doing and why than on calculation. Students expressed 
themselves verbally as well as in writing describing their thinking process by using the language of 
mathematics. In the math class, 6 students started the course and 5 completed. The English class served 11 
students, most of whom chose to continue the class for an additional three weeks. Students in this class focused 
on writing essays that required them to critically examine information, evaluate arguments, respond to 
arguments, and provide textual support for their own arguments. Students created vocabulary lists based on 
readings and practiced using context clues to determine meaning.  
 
While not all students achieved educational functioning level (EFL) gains in the post tests taken immediately 
after the end of the Light Speed session, all students posted at least some gain in their Language Arts score 
(mean of 25.6 points) and three of the five students who completed the math course posted some gain. The sixth 
student left the course because she was scheduled to take the HSE exam and she passed. The impetus of Light 
Speed was to take ABE Level 3+ students and prepare them to take their HiSET or GED exams. The level of 
intensity and rigor for this class will be revisited for subsequent Light Speed classes; in addition, the program 
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plans to implement modified versions of strategies used in these intense courses for use for classes serving 
students who score below ABE Level 3. 

 
The MSGs of students participating in the 
Accelerated College and Career Education have 
improved over time. The chart on the left shows a 
drop in MSGs when the TABE 11/12 was 
introduced in FY19, but an increase again this year. 
The pilot for FastTrak was a promising practice that 
was impacted due to COVID. Had post-tests and the 
HiSET been available to students who demonstrated 
readiness, ACCE MSGs would have exceeded those 
realized in FY18.  Continued collaboration and 
intensity of instruction for entering students will 
ultimately result in even higher MSGs. 
 

Since COVID, many of our students with children are not sending them back to school. Suggesting that 
expanded family literacy activities would benefit the students so that they can better help their children. As the 
Latin proverb states, Docendo discimus meaning "by teaching, we learn."  
 
4.  Describe any program improvement initiatives you plan to pursue that were not already discussed in question 
#3 above. 
 

Though initiatives may have been mentioned in previous questions, the program’s outline for improvement 
plans is provided here. 

Program Improvement Plan FY21 
 
Improve MSGs 
Increase intensity 

● Continue to closely monitor attendance and participation.  
● Take active steps to increase rigor and participation. 

Develop tools that will informally determine student readiness for post-testing rather than depending on the 
number of hours a student attends. 

● Use EdReady assessments for math 
● Create forms that list CCRS for each level 

Improve system to share student career/learning plans and the process of following up with them 
Provide professional development and support for coaching students 
Record class sessions and create videos for students to view on-demand 
Provide shorter, two-week sessions with higher demands on time on challenging assignments 
Increase focus on improving reading skills, including in math classes 
Promote and support blended learning 
 
Improve Collaboration with Partners 
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Valencia County Literacy Council - streamline assessment process to make collaboration and transition 
seamless; improve referral system; collaborate on family literacy especially to help parents help their children 
with remote learning 
Workforce Connections - increase services provided to students and classroom presentations 
Valencia County Partnership for a Work-Ready Community - work more closely with employers to provide 
adult education services 
Juvenile Justice Committee - support high school completion and entry to post-secondary education and training 
for out-of-school youth 
Small Business Development Center - collaborate to provide training and certificate to adult education students 
Men’s Recovery Academy and Crossroads for Women - offer blended learning for re-entering citizens 
Wings for Life - if offered in Valencia County, provide services as a part of participation for justice-involved 
families 
Expand I-BEST - revisit offering welding and early childhood education as well as other certification programs 
for I-BEST instruction 
 
 
Plan for Unpredictability 
Create a leadership redundancy plan - provide information and support skills for employees of the program to 
fill in for each in case someone is not available 
Plan for mass catastrophe - plan for things to go wrong and create systems that keep the program functioning 
even if minimal employees are available (e.g., several employees contract COVID and are unable to work) 
 
Support Students through the Program and Transitions 
Career Navigator - coaching students and providing professional development and support for instructors to 
help students complete the program and enter post-secondary education or the workforce 
Create and follow the career/learning plans - ensure that career/learning plans are used as they were intended 
and progress is documented 
 
 
Improve Support for Instructors 
Career Navigator - support instructors with coaching methods 
Create a program repository of lesson plans 
Provide professional development on basic reading instruction 
Provide professional development and support to increase intensity of instruction 
Encourage community learning and engaging in conversation with directors and instructors from other 
programs 
Help instructors meet students where they are with technology and remote learning 
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5.  How has your program’s effectiveness been affected by the pandemic?  Again, use data to support your 
response. 

 
The graphs shown above are of data records as of February 28; there was still one more month to complete the 
third quarter.  Post-test rates were higher than they had been in four years, and MSGs were higher than two of 
the previous three years. The percentage of students who gained an educational functioning level was higher 
than last year but approaching the rates of fiscal years 17 and 18. Some instructors had delayed post-testing for 
the first session of the spring semester and were about to post-test for the second session when the campus shut 
down due to COVID. The inability to post-test these students and the fact that 42% of them separated from the 
program in March undoubtedly affected the ability for the program to capture additional learning gains.  
 
Nearly all of the ESL students who were participating in the family literacy project at El Cerro Mission 
Community Center left the program. Most responded that they were overwhelmed by having their children 
home from school as well as some also having spouses/significant others home. Their time for learning English 
just was not a priority nor did they feel that they had the resources to do so.  
 
The COVID pandemic did affect the plans Next Steps laid out in the Gap Analysis and Plan conducted during 
the year long Career Pathways state initiative. The plans were all contingent on being able to meet face to face.  
 
The instructors were surveyed about how the COVID pandemic has affected their classes. The COVID 
pandemic has had negative effects on students, instructors, and the program. The lack of technology resources, 
especially reliable broadband internet, creates challenges that can be overwhelming. Students are experiencing 
depression and a general lack of motivation. Some instructors find that working from home to be isolating 
which can also lead to depression and lack of motivation. Below are some of the responses collected from the 
survey: 

● “Due to CO-VID 19 Pandemic, it has severely affected my classes. A lot of students just stopped 
attending when face-to-face classes were cancelled and we had to go fully online. Unable to contact 
many students. Those that started online were unsure of programs. I feel many need to be in the 
classroom.” 
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● Lack of devices and stable internet service makes it impossible for some students to continue with their 
classes and it is very challenging for others.  Those without a laptop or computer find it very difficult 
with just a smartphone. 

● For some students, especially those with small children, having to attend class from their homes and 
provide childcare at the same time is really difficult and filled with distractions.  They cannot focus or 
concentrate on class because of numerous interruptions.  Sometimes they cannot attend at all or have to 
leave early if their children are unhappy or unsettled and need attention. 

● In some families, several adults and several children all need to use one laptop to complete schoolwork 
or job-related activities and it is difficult for each family member to have enough time to do what they 
need to do. 

● I have noticed an increase in psychosocial issues among my students.  There is evidence of depression, 
low motivation, anxiety, stress, and domestic strife in their relationships. The Stay at Home restrictions 
and decrease in opportunities for employment and social contact with friends and family for support and 
assistance with childcare has been difficult.  Students complain of feeling stuck and hopeless and 
worried about the future for themselves, their families, and society at large. 

● Class attendance is down.  Class participation and assignment completion are down. 
● As for my teaching, I really miss working with students face-to-face and being able to check their work 

in progress.  Students seem much less willing to talk in an online setting and it is difficult to manage 
class discussions.  The Google Classroom allows me to see their work and send them feedback, but there 
is a time-lapse that takes away from spontaneous exchanges that accelerate learning. I find working from 
home, away from colleagues, to be rather isolating. 

● In February of 2019 I had about 10 students who had been studying with the program from 6 months to 
over a year. Each of them had made excellent progress towards their educational goals. All of them had 
planned to take an official test before the end of the Spring semester. Unfortunately in March, the 
campus was shut down due to the outbreak of COVID-19. As of this moment, none of those students 
have yet taken an official exam. This delay has caused many of those students to experience depression 
and a lack of motivation. Attendance to the online classes was good at first, but became more sporadic 
as time went on. It appears that building an online community for GED students that sustains them is 
challenging but may well proof essential to their success. Lower level students appear to be feeling this 
disconnect more acutely. 
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Enrollment also suffered due to COVID. As shown in the chart above, enrollment typically increases in April 
prior to graduation, then drops in May and starts to rebound in June (note the blue columns in the chart above). 
This year, enrollment peaked in March just before the shut down and dropped steadily through the end of the 
fiscal year.  
 

 
The chart above shows that the number of NRS Fundable students dropped dramatically in April due to the 
inability to pretest students. Although remote assessment became available in June, the Fundable count has not 
recovered yet. Of the 353 students who were active or enrolled between 3/1/2020 and the end of the fiscal year, 
173 students were unable to test remotely, either because they left before the remote TABE was available or 
they were unable to test due to the technology and privacy requirements for remote proctoring.  
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Interestingly, the number of hours each student averaged per month was actually higher through the initial 
months of the COVID pandemic than last year. The chart above demonstrates that the average number of hours 
per student was much higher than in FY 19. This was impacted by the “10-hour rule” and has continued through 
the transition to remote learning. Though few students are participating, those who are participating are doing so 
at a higher rate than the previous year. 
 
The uncertainty of the future impacted the transition to post-secondary education and training though there is no 
data to support this. 
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Section IV. WIOA Partner Activities, including Integration with One-Stop Partners 
 
For this section, please describe how the program has provided or supported services in the workplace 
development, career, employment and training arena.  

 
1. Please provide an estimate of FEDERAL FUNDS used during the 2019-2020 fiscal year to 

support Title I WIOA related activities and services through the One-Stop system. 
 

The One-Stop within Valencia County is considered an affiliate center versus a comprehensive one-stop; therefore, 
contributions are not required from UNM Valencia Campus - Adult Basic Education program & Carl D. Perkins 
associated program. (MOU with WCCNM, p. 32)  No direct contributions have been made. 
 

2. Describe how services provided are aligned with the local workforce development area plan (Section 108 of 
WIOA), including how concurrent enrollment is promoted in programs and activities under the Workforce 
Development Activities (Titles I, III, and IV of WIOA, and as listed in New Mexico’s Combined State Plan). 
Include information on the activities your organization provides in response to the regional needs as identified in 
the local workforce development area plan under section 108 of title I of WIOA.  

 
Services are aligned with the local workforce development area plans by contextualizing instruction and encouraging 
entry into in-demand fields identified by Workforce Connection of Central New Mexico (WCCNM) and the Southwest 
Area Workforce Development Board (SAWDB). The career pathway in nursing has been well-established and adult 
education students are supported in the beginning levels of this pathway with I-BEST courses. Certified nursing assistant 
and phlebotomy are consistently offered as I-BEST courses. Workforce Connection provides funding for students who 
qualify and support for all students in the I-BEST program that include resumé writing and job placement. 
 
Since the beginning of the Fall 2019 semester, Next Steps has increased its collaboration with the Workforce solutions 
representatives. The representatives come into the classes on multiple occasions to work with students as well as to 
introduce them to the online program, Why I Work and the career exploration tools. Why I Work helps students understand 
that the career they wish to pursue may or may not support the lifestyle they wish to live and how to choose a career path 
that supports the lifestyle they want. These representatives also make sure students are made aware of the services and 
monies available to them through WIOA, encouraging them to take advantage of services offered to pursue entry into 
college programs such as the I-BEST classes.  
 

3. Describe activities and strategies your organization has implemented to demonstrate partnership with the Local 
Workforce Development Board (LWDB) and one-stop operators to plan, develop, and evaluate adult education 
and literacy activities for the area you will serve. 
 

There is still a great deal of work to be done in this area. Local Workforce Connections offices are not one-stops at this 
time. The Socorro office meets occasionally with the instructor, Allison Lucero, to discuss services and referrals but there 
has been no other conversation around planning, developing or evaluating adult education services. This is also true for 
the Valencia County office. Tina Hite, Manager, has met with staff members to discuss referrals and potential on-site 
services at UNM-Valencia, but little has happened.  
 
UNM-Valencia has had a Job Development Specialist, Cindy Sisneros, on campus. This position has been vital in placing 
students in jobs after completing their certificates. Most notable is the phlebotomy program where nearly 100% of 
graduates are placed in jobs. 
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Cindy Sisneros, Job Development Specialist at UNM Valencia was invited to participate in the Career Pathways initiative 
with Michael Carriere as a means to strengthen the partnership with Workforce Connections and increase collaboration. 
As a result, early on during the initiative Cindy Sisneros began to visit the program’s Learning and Career Skill classes 
and present the Why I Work program. The program was well received by students as it touched on areas that caught their 
interest, such as the budget planning. Kristen Waring, an LCS instructor stated that, “Students asked a lot of questions and 
seemed eager to keep going once they started.” 

 
4. Include a copy of your program’s MOU and IFA with the Local Workforce Board(s) in the area(s) in which you 

provide service.  In the event that the MOU or IFA are not complete, please discuss. 
 
The MOU with Workforce Connections of Central New Mexico (WCCNM) is attached. Though the discussion 
about getting the MOU with the Southern Area Workforce Board continued this year, UNM-Valencia has yet to 
receive a final copy. 
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Section V. Career Pathways Activities  
 
For this section, please describe how the program has developed its Career Pathways service delivery model 
and supported related career pathway activities during the 2019-2020 program year. 
 
1.  Please attach your original Career Pathways Initiative Action Plan + final Progress and Sustainability Plan to 
this report. 
 
(See attachments) 
 
2.  Describe how your organization’s activities provide learning in context, including through integrated 
education and training (IET)*, so that an individual acquires the skills needed to transition to and complete 
postsecondary education and training programs, and obtain and advance in employment leading to economic 
self-sufficiency. *If you offered any IET programs, please describe how they fulfill the three requirements for 
an IET program (34 CFR 463) 
 

In all aspects of the program, instruction is contextualized to lead toward post-secondary education and training 
as well as civics instruction. In Learning and Career Skills (LCS), students improve their computer literacy 
skills while completing career exploration exercises and presenting their career plan. Students also practice their 
writing and communication skills. There is a focus on “soft skills” through a WorkForce Solution Curriculum 
called Skills to Pay the Bills that includes stress management and time management. Creating the learning plan 
in LCS provides students with the opportunity and support to create a plan for their own future and learning 
themselves, while also giving them an opportunity to practice skills desired by post-secondary educators and 
employers. Instructors use various methods to contextualize their curricula: 

• I start every day with a connection activity that ties to a real-world word problem. I try to make these 
problems applicable to various career fields. 

• Students must regularly work in pairs or groups, giving them teambuilding and communication skills that 
are essential to the workplace. 

• To ensure students use up-to-date technology, students regularly use computers, Google Meet, and 
Classroom. 

• To ensure students use up-to-date technology, students also use a variety of programs: Google Sheets, 
Excel, Google Docs, MS Word, and PowerPoint to name a few.  

• When practicing essay writing and/or correct grammar usage, I give students a post-secondary or career 
focus. For example, students wrote an essay on whether they felt it was more advantageous to go to 
college or a trade school. While they had some literature to back up both sides, they still had to research 
pro's and con's for both.  

In other classes, math lessons include problems that have come from local employers and writing assignments 
include topics relevant to careers.  Soft skills and digital literacy skills are addressed in every class offered. 

Currently, Next Steps works with the Allied Health Department on the UNM Valencia Campus. Between the 
two programs, phlebotomy, a full time (12 credits) class, and a certified nursing assistant (CNA) (8 credits) 
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were developed to be I-BEST classes. Both classes lead to a certification and are a part of the nursing career 
pathway.  

In phlebotomy and CNA, students learn hands-on techniques, as well as study mathematics specific to the 
healthcare field. Students are also required to write a research paper in APA style regarding issues encountered 
in healthcare that are specific to the course. Not only do students learn healthcare skills in the class, but they 
also improve math, writing, and study skills within the context of the course. For phlebotomy the adult 
education instructor, Amiee Stahlman stated the following:  

Everything we do with students in this class is focused on their eventual entry into the medical 
field. Students are required to learn the jargon of the profession, consider frequent issues related 
to the field, and learn the proper skills and techniques to successfully perform their duties as 
phlebotomists. As part of the course, students must complete a research paper on a bloodborne 
pathogen. This assignment not only sharpens students writing, researching, and analytical skills, 
it teaches them to put into conversation the elements of the phlebotomy course and reinforces 
important considerations in the field, specifically stopping the spread of disease. 

The phlebotomy and CNA classes are I-BEST classes and fulfill the three requirements for an IET program. 
Adult education and literacy activities are provided by an adult education instructor who is present in the 
classroom to aid students with fundamental reading, writing, mathematics, and study skills specifically related 
to the field. A content instructor works with students, in this case CNA and phlebotomy, to learn the skills 
necessary to work as a CNA or phlebotomist, as well as prepare the students to take their state exams to be 
certified.  

To prepare for the workforce, students practice the skills that they will use in the field, and both classes have a 
built in clinical portion. Phlebotomy students are required to complete 100 hours of clinical work at a healthcare 
facility where they practice phlebotomy under supervision. Students must achieve 100 successful venipunctures 
during clinical to pass the class. Almost all phlebotomy students are offered a job before they leave their clinical 
experience. 

In CNA, students are required to complete a 32 hour supervised clinical experience in a healthcare facility that 
permits students to perform safe, basic, patient care skills and utilize the basic nursing knowledge attained. All 
students who pass their state tests are qualified to directly enter the workforce and/or continue on the nursing 
pathway, which includes a medical assistant certificate and a nursing associate's degree. 
3.  If your organization is currently in the process of actively developing any new IET programming or is 
currently working in partnership with another organization or entity to develop such programming, please 
describe the nature and status of the effort here. 
 
This year, a group of students has shown an interest in early childhood education. Instructors were 
contextualizing curriculum around this topic and were hoping to have an I-BEST class available in the fall; 
however, due to COVID Next Steps has to put this on hold. Welding is another I-BEST possibility that has been 
discussed.  
 
4.  If your organization provides formal work-based learning opportunities to your students, or if it has a 
collaborative arrangement with another organization or entity to provide such opportunities (or is in the active 
planning stages of such an effort), please describe those opportunities and/or partnerships here. 
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The only work-based partnership this year was the continuation of providing blended learning for high school 
equivalency at Clariant. Clariant provides space and allows students time to study using their equipment. Some 
time studying is also paid time. These students are temporary employees until they meet the requirement of 
obtaining a high school credential. They are then given preference for regular positions. 
 
The success of blended learning in other areas of the program and with the requirement to go fully online due to 
the COVID pandemic, when things start to open up again, employers may be more open to the idea of 
partnering with a blended or distance learning model. The program will explore other opportunities as the state 
starts opening up more. 
 
 
Section VI. College and Career Readiness Standards  
 
For this section, please describe the program’s progress toward implementation of adult education college and 
career readiness standards (CCRS).  Of course we understand that your answers to the questions below will 
necessarily include both pre-and-post pandemic realities. We trust you will capture both and organize your 
responses in a way that makes most sense to you and adds helpful perspective to information already supplied in 
earlier sections of this report. 
 

1. Describe how your organization’s program a) is of sufficient intensity and quality, and based on the 
most rigorous research available so that participants achieve substantial learning gains; and b) uses 
instructional practices that include the essential components of reading instruction. 

Intensity and Quality 

The program offers a flexible schedule in several locations to ensure that sufficient intensity is provided for 
students to make skill gains. On-site, morning and evening intensive classes are available for 4-5 days per week, 
2-4 hours per day depending on the number of classes students participate in. All classes include additional 
homework and blended learning opportunities.  

Most off-site classes use a blended learning method, meeting 1-3 times per week with additional online work 
assigned for 60-80% of instruction time. All classes are on a 5 week cycle with assessments and progress 
interviews held in the fifth week. During this fifth week instructors revisit the Learning Plans that have been 
created (see below) or create new Learning Plans should the student not have one.  

 
Learning Plan (Date and Session) – “Student Name” 

 
Subject Activity Number of Hours 

per Week 
Completed 

Reading  Fall ‘19 Session 3/ Start a Stephen King 
novel! 

6(class/lab) 1 hour 
a week reading 

 

Writing Fall ‘19 Session 3 6  
Math Fall ‘19 Session 3 6  

Science    
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Social 
Studies 

   

All 
Subjects 

   

    
    
    
    
    
 

Expectation: 

“Student Name” will focus on Reading and Writing for session 3. 

“Student Name” is expected to attend class regularly.  2 hours of additional study outside the classroom is 
recommended using approved online learning systems. 

Recommended Focus:  The recommended focus is from 10/21  to 11/21. Based on TABE results.  

 
Study Plan: 

Step 
1 

 
Target Completion: Going to class 

Step 
2 

 
Target Completion: Work on EdReady 

Step 
3 

 
Target Completion: Ask questions 
Goal: increase TABE reading score 500 

 

Additional Requirements to Complete your HSE Class: 

Based on Program Requirements 
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To also ensure Next Steps faculty and staff offer classes that are of sufficient intensity and quality, both 
staff and faculty continually engage in professional development, research, and program improvement. 
All instructors attended professional development and collaborative work using the CCR standards. 
Lesson plans demonstrating the use of standards are required. 

Recent data has shown that approximately 69% of students enrolled in the program have math as the 
subject they’ve scored lowest in. Only 22% of students who face math remediation are able to finish 
college, so it is important that the program provides math instruction that is of high quality and extends 
beyond what is needed to pass high school equivalency and work toward college preparation.  

EdReady Self-Study: Students also engage in self-study using the EdReady mathematics and English 
programs. Instructors, as well as tutors, before COVID quarantine, circulated to assist and monitor 
progress. Additional lessons and group activities were presented by the instructor as well. As evidence 
that the approach is working, 62.5% of students who post-tested in math saw improvement.  

 Learning Plans: All instructors create a learning plan for their students that targets specific areas that 
require study based on their individual TABE profiles. The instructors meet with students on a regular 
basis, at least twice each session, to ensure that the student is making progress on their learning plan.  

Career Navigators: Next Steps has recently hired a Career Navigator. The Career Navigator meets with 
students to ensure that they are also making progress on their learning plans. All new incoming students 
must make an appointment to meet with the Navigator.  

Light Speed: Light Speed was a class created by Michael Carriere and Amiee Stahlman. It was an 
accelerated class for higher level students, students that were close to taking their HiSET or GED test. 
The classes met 5 days a week for 4 hours a day. Students spent 40 hours in two weeks studying math, 
and then they spent the next two weeks studying English and writing. There were 12 students that 
enrolled in the class. Those students ended the year with 58.3% MSGs.  Only one student passed the 
HSE in FY 2020, but three additional students passed HSE practice tests but were unable to take the 
exam due to COVID. 
Essential Components of Reading 

Vocabulary, reading fluency and reading comprehension is addressed at every level of instruction. 
Instructors often use “Engaging the Text” exercises to help students understand and analyze difficult 
texts.  Students go through steps of interrogating the text which include discussion and writing. 
Phonemic awareness and phonics are also addressed to decipher new words.  In low levels of adult basic 
education and in English language instruction, these components are addressed in more depth. 

Reading skills are the foundation of academic success. The essential components of reading are 
addressed in different ways depending on the level of the students. At every level, students work on 
vocabulary development, reading fluency, and reading comprehension strategies. Even students who 
place into intermediate levels sometimes need instruction in phonemic awareness and phonics. These 
components of reading are especially important for English language learners and beginning readers. For 
higher level readers, a favorite reading exercise in the program is “Engaging a Text” based on The 
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Literature Workshop: Teaching Texts and Their Readers by Sheridan Blau. This activity involves 
“interrogating” the text. In small groups, students complete several sequences of reading, writing in 
response to general questions about the text that include vocabulary, fluency, comprehension, and 
synthesis, then discussing what they wrote, and writing about the discussion. 

2. Describe how your organization’s activities effectively use technology, services, and delivery systems, 
including distance education in a manner sufficient to increase the amount and quality of learning and 
how such technology, services, and systems lead to improved performance.  

Technology skills are essential to success in higher education and the workforce. UNM-Valencia is a 
technology enhanced campus. Every classroom has at least a presentation computer and projector. Many 
have SmartBoards, Classroom Capture, and/or classroom computers. Chromebooks and wireless hotspots 
are used at off-site locations when necessary. All students in the program are required to use computers as a 
part of their instruction. Students are allowed as well to utilize any technology that they may possess to aid 
in their education. Basic computer skills are taught as a part of the regular lesson. Instructors, tutors, and 
other students assist those who have difficulties with computer skills.  

All instructors are required to use Google Classroom, a course management system, to add a blended 
learning component. Students have become more engaged and communicate with their instructors between 
classes. The use of Google Classroom works well with other Google Tools, such as Gmail, Docs, Sheets, 
and Slides. These tools can be used for higher education and in the workplace and the skills learned are 
transferable to other programs.  

Next Steps instructors also use other technological tools to help instruct students ensuring that they are 
exposed to a variety of teaching methods. Tools and online curriculum such as Kahoot!, Nearpod, Khan 
Academy, YouTube, Burlington English, EdReady, and PLATO to name a few. The more disparate ways a 
student can be exposed to information the more they learn. 

Learning and Career Skills (LCS) is the introductory course that introduces students to technology tools: 
email, Google Docs, Google Sheets, and Google Slides  Students use these tools to create a budget and 
present their career plan. They use the internet and online programs to explore careers and improve reading 
skills and analyze charts and graphs.  

Assessments in EdReady are aligned with College and Career Readiness Standards (CCRS) and the new 
National Reporting System (NRS) educational functioning levels. Recent data has shown that approximately 
69% of students enrolled in the program have math as the subject in which they have scored lowest; the 
program focused efforts on improving math instruction by splitting the morning mathematics class into two 
levels.  

Up until the COVID quarantine, every class offered a blended learning component. Now the program 
functions on a purely distance learning capacity. Prior to COVID, classes designated as blended learning 
met weekly with at least 80% of instruction completed outside of class. Blended learning may be more 
effective than face-to-face or purely online because it extends learning time, helps students acquire online 
learning skills, allows students to “make up” missed lessons, makes homework more convenient, can be 
used in the workplace, and it fits well with competency based learning models. 
(http://app.essentialed.com/resources/blended-learning-teachers-guideweb.pdf)  Blended learning also 
allows the program to offer classes off-site with minimal requirements from the partner providing space. 
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Table 4 is all ABE students in the program. Table 4c is ABE students with more than half their instructional 
hours earned in Distance Learning. The distance learning students have considerably higher level gain rates than 
the regular population. Distance learning students also remained in the program at a higher rate than the regular 
population.   
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VII. Integrated English Language and Civics Education (IELCE) Activities  
 
For this section, if the program received IELCE funding for 2019-2020, please describe IELCE activities and 
services provided by the program so far this fiscal year.  
 
(If your program does not receive IELCE funding, just indicate N/A). 
 
 

1. Please indicate the number of IELCE students (12+) served:  
 

2. Describe how the local areas in which your organization is located have demonstrated a need for additional 
English language acquisition programs and civics education programs. 
 
The primary location for IECLE services in El Cerro Mission Community Center.  This community has a high 
number of families that don’t speak English well.  Services at El Cerro Mission Community Center have 
historically been and continue to be family literacy.  The demand is still strong in this area based on participation 
and census data. 
 
Census data shows a need for services in other areas, but additional funding and recruitment would be necessary 
to provide services.  If the program receives a list of at least 10 potential students requesting services in their area, 
every attempt is made to provide services. 

 

3. Describe how your program has provided Integrated Education and Training (IET) for your IELCE students and 
how they fulfill the three requirements for an IET program (34 CFR 463) 

This is an area in which the program has been working to improve. Currently, the programs that meet 
the three requirements are the I-BEST program in the nursing pathway. I-BEST courses offered this year 
have been certified nursing assistant (CNA) and phlebotomy.  

In lower-level classes, IELCE students study vocabulary, grammar, and conversation that relate to 
healthcare in preparation for these courses. One IECLE student is currently enrolled in a CNA class. 
Recently, a group of students has shown an interest in early childhood education (ECME).  Instructors 
were contextualizing curriculum around this topic; however, due to the COVID pandemic the ECME 
I-BEST class has been put on hold.  
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VIII. Staff and Professional Development  
 

Please fill out the chart below providing information about your program’s staff, their levels 
of education, years of experience in adult education, and professional development received 
in 2019-2020  
 
 

Last Name First 

Name 
Position 

Full or Part 

Time 
Educational 
Attainment 

Years of 

Experience in 

Adult 

Education 

Adkins Dawn Adjunct Instructor Part-time 
Doctoral 

degree 5 

Carriere Michael 
Training Specialist 

(Lead) Full Time 
Bachelor's 

degree 18 

Diegel Kevin Career Navigator Part-time 
Bachelor's 

degree 3 

Edelen Matthew Adjunct Instructor Part-time 
High School 

Diploma 3 

Fisher Carol Adjunct Instructor Part-time 
Bachelor's 

degree 9 

Flores de 

Larranaga Dolores 
Administrative 

Assistant Full Time 
Associates 

degree 
13 

(Admin) 

Griego-Schmitt Breanna Adjunct Instructor Part-time 
Doctoral 

degree 1 

Hilliard Cathi Adjunct Instructor Part-time Masters degree 5 

Hite Tina Program Manager Full Time 
Bachelor's 

degree 26 

Lopez Claudia Training Specialist Full Time Masters degree 4 

Lucero Allison Training Specialist Full Time 
Associates 

degree 17 

Perkins Sandy Adjunct Instructor Part-time 
Bachelor's 

degree 14 

Salazar Ron Adjunct Instructor Part-time 
Doctoral 

degree 3 
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Sanchez-Flavian Patricia Adjunct Instructor 
Part-time/ 

Volunteer 
Doctoral 

degree 11 

Sheets Kaya Tutor Part-time 
High school 

equivalency 1 

Sheets Thomas Tutor Part-time 
High school 

equivalency 2 

Stahlman Amiee Adjunct Instructor Part-time 
Bachelor's 

degree 10 

Trujillo Jamie Adjunct Instructor Part-time Masters degree 16 

Walter Karen Adjunct Instructor Part-time Masters degree 6 

Waring Kristen Training Specialist Full Time 
Associates 

degree 13 

Wilkinson Elizabeth 
Program 

Coordinator Full Time 
Bachelor's 

degree 13 

 
 
 

 

Last 
Name 

First 
Name 

Title of Professional 
Development/Training 

Date of 
Professional 
Developmen

t/Training 
Location of Professional 
Development/Training 

All Staff  Active Shooter Training 
7/1/19 - 
12/31/19 

UNM Mandatory Training 
Online 

All Staff  
Preventing Harassment & Sexual 
Violence (EDU-US) 

7/1/19 - 
12/31/19 

UNM Mandatory Training 
Online 

All Staff  Basic Annual Safety Training 
7/1/19 - 
12/31/19 

UNM Mandatory Training 
Online 

Carriere Michael NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Carriere Michael NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Carriere Michael 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Carriere Michael 
NMAEA Teacher's Institute 
(Central Region) 9/6/2019 

CNM Workforce Training 
Center / ABQ 

Carriere Michael 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Carriere Michael TimeClock Plus Training January 2020 UNM Valencia Campus 
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Carriere Michael Fall Professional Development 8/15/2019 Next Steps Center 

Carriere Michael Strategic Planning 10/10/2019 Next Steps Center 

Carriere Michael 
Career Pathways Training with Jeff 
Fantine All year Online and various locations 

Edelen Matthew NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Edelen Matthew NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Edelen Matthew 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Edelen Matthew Strategic Planning 10/10/2019 Next Steps Center 

Fisher Carol 
Mission Graduate 
Employer-Teacher Connection 7/18/2019 

LRC 101 UNM Valencia 
Campus 

Fisher Carol 
Burlington English Teacher 
Training 8/13/2019 

UNM Valencia Campus 
On-Line 

Fisher Carol 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Fisher Carol 
NMAEA Teacher's Institute 
(Central Region) 9/6/2019 

CNM Workforce Training 
Center / ABQ 

Fisher Carol NM TESOL 10/18/2019 
CNM Montoya Campus, 
Albuquerque NM 

Fisher Carol 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Fisher Carol 
ACT NOW - Remote Serving 
Students 5/26/2020 Webinar 

Fisher Carol ACT NOW - Recruitment 6/1/2020 Webinar 

Fisher Carol 5 Steps for Students to Get Online 5/13/2020 Webinar 

Fisher Carol Effective Remote Learning 6/24/2020 Webinar 

Fisher Carol Burlington English: Core 6/17/2020 Webinar 

Fisher Carol Fall Professional Development 8/15/2019 Next Steps Center 

Fisher Carol Strategic Planning 10/10/2019 Next Steps Center 

Flores Dolores 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Flores Dolores 
Asset Essential (new work order 
system) training 8/28/2019 Building J Room 209 

Flores Dolores 
Securing Private Data (Web 
Course) 10/15/2019 Learning Central Online 

Flores Dolores 
AWR-148 Crisis Management for 
School-Based Incidents 11/1/2019 

UNM Valencia Campus Student 
Community Center 

Flores Dolores UNM SAFE ZONE training 11/22/2019 LRC 101-A & 101-B 

Flores Dolores 
Harassment & Discrinination 
Prevention 11/25/2019 Learning Central Online 
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Flores Dolores 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Flores Dolores TimeClock Plus Training January 2020 UNM Valencia Campus 

Flores Dolores Fall Professional Development 8/15/2019 Next Steps Center 

Flores Dolores Strategic Planning 10/10/2019 Next Steps Center 

Hite Tina NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Hite Tina NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Hite Tina 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Hite Tina 
NMAEA Teacher's Institute 
(Central Region) 9/6/2019 

CNM Workforce Training 
Center / ABQ 

Hite Tina 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Hite Tina TimeClock Plus Training January 2020 UNM Valencia Campus 

Hite Tina Fall Professional Development 8/15/2019 Next Steps Center 

Hite Tina Strategic Planning 10/10/2019 Next Steps Center 

Lopez Claudia NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Lopez Claudia NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Lopez Claudia 
Mission Graduate 
Employer-Teacher Connection 7/18/2019 

LRC 101 UNM Valencia 
Campus 

Lopez Claudia 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Lopez Claudia 
NMAEA Teacher's Institute 
(Central Region) 9/6/2019 

CNM Workforce Training 
Center / ABQ 

Lopez Claudia 
NMAEA Teacher's Institute 
(Southeast Region) 9/26/2019 ENMU Roswell 

Lopez Claudia 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Lopez Claudia TimeClock Plus Training January 2020 UNM Valencia Campus 

Lopez Claudia ACT Now Webinar 5/18/2020 Webinar 

Lopez Claudia 
Remote Services part one- 
Burlington English 5/19/2020 Webinar 

Lopez Claudia 
Remote services part 
two-Burlington English 5/20/2020 Webinar 

Lopez Claudia 
Remote Services part 
three-Burlington English 5/21/2020 Webinar 

Lopez Claudia 
Distance Learning with PBS 
LearningMedia 3/18/2020 Webinar 

Lopez Claudia Fall Professional Development 8/15/2019 Next Steps Center 
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Lopez Claudia Strategic Planning 10/10/2019 Next Steps Center 

Lucero Allison NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Lucero Allison NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Lucero Allison 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Lucero Allison 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Lucero Allison TimeClock Plus Training January 2020 UNM Valencia Campus 

Lucero Allison Fall Professional Development 8/15/2019 Next Steps Center 

Lucero Allison Strategic Planning 10/10/2019 Next Steps Center 

Lucero Allison 
Career Pathways Training with Jeff 
Fantine All year Online and various locations 

Perkins Sandy 
Burlington English Teacher 
Training 8/13/2019 

UNM Valencia Campus 
On-Line 

Perkins Sandy 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Perkins Sandy NM TESOL 10/18/2019 CNM Montoya Campus 

Perkins Sandy 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Perkins Sandy Burlington English Training 12/18/2019 Webinar 

Perkins Sandy 
Burlington English-computer 
based, on Demand 1/1/2020 Webinar 

Perkins Sandy 
Distance Learning with PBS 
LearningMedia 3/18/2020 Webinar 

Perkins Sandy ACT Now by Burlington English 5/13/2020 Webinar 

Perkins Sandy Burlington Core Training 6/17/2020 Webinar 

Perkins Sandy Fall Professional Development 8/15/2019 Next Steps Center 

Perkins Sandy Strategic Planning 10/10/2019 Next Steps Center 

Salazar Ronald 
NMAEA Teacher's Institute 
(Central Region) 9/6/2019 

CNM Workforce Training 
Center / ABQ 

Salazar Ronald Strategic Planning 10/10/2019 Next Steps Center 

Salazar Ronald ACCE Instructor Training 
February 

2020 Santa Fe 

Salazar Ronald NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Salazar Ronald NMAEA/MPAEA 2/25/2020 Tamaya Resort, Bernalillo 

Salazar Ronald 
Various PD Trainings (Distance 
Learning Support Group) Spring 2020 Webinars 
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Salazar Ronald 
Online Course Design and 
Delivery Certificate 

Starte May 
2020 UNM Valencia Campus 

Sanchez-
Flavian Patricia BurlingtonEnglish Webinar 3/17/2020 Webinar 

Sanchez-
Flavian Patricia 

Distance Learning with PBS 
LearningMedia 3/18/2020 Webinar 

Sanchez-
Flavian Patricia BurlingtonEnglish Webinar 3/30/2020 Webinar 

Sanchez-
Flavian Patricia 

BurlingtonEnglish with 
zoomWebinar 4/1/2020 Webinar 

Sanchez-
Flavian Patricia 

BurlingtonEnglish in Google 
Classroom 5/22/2020 Webinar 

Sanchez-
Flavian Patricia BurlingtonEnglish Webinar 5/13/2020 Webinar 

Sanchez-
Flavian Patricia 

BurlingtonEnglish Webinar -- 
Improvements 6/17/2020 Webinar 

Sanchez-
Flavian Patricia NearPod Webinar 6/24/2020 Webinar 

Sanchez-
Flavian Patricia Fall Professional Development 8/15/2019 Next Steps Center 

Sanchez-
Flavian Patricia Strategic Planning 10/10/2019 Next Steps Center 

Stahlman Amiee 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Stahlman Amiee 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Trujilo Jamie NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Trujilo Jamie NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Waring Kristen NMAEA/MPAEA Preconference 2/24/2020 Tamaya Resort, Bernalillo 

Waring Kristen NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 

Waring Kristen 
Professional 
Development--various topics 8/15/2019 Next Steps Center 

Waring Kristen 
NMAEA Teacher's Institute 
(Central Region) 9/6/2019 

CNM Workforce Training 
Center / ABQ 

Waring Kristen 
Next Steps Diversity Workshop 
with Julia So Part 1 12/11/2019 VCTC Class room C-108 

Waring Kristen TimeClock Plus Training January 2020 UNM Valencia Campus 

Waring Kristen Fall Professional Development 8/15/2019 Next Steps Center 

Waring Kristen Strategic Planning 10/10/2019 Next Steps Center 

Wilkinson Elizabeth TimeClock Plus Training January 2020 UNM Valencia Campus 
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Wilkinson Elizabeth Fall Professional Development 8/15/2019 Next Steps Center 

Wilkinson Elizabeth Strategic Planning 10/10/2019 Next Steps Center 

Wilkinson Elizabeth NMAEA/MPAEA 
2/25 to 

2/26/2020 Tamaya Resort, Bernalillo 
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IX. Fiscal Survey 
PLEASE REVIEW AND FILL OUT THIS SECTION IN ITS ENTIRETY, ALL DONATED 
COSTS MUST BE TAKEN INTO CONSIDERATION  
1. Please indicate Total hours contributed – Volunteer Tutors/Instructors 
Total hours contributed Fair Market Value per Hour Total 
200 (Instructor) $34 $6,800 
50 (Tutor) $9 $450 

 
2. Please indicate FY 2019-2020 hours contributed – Volunteer Admin (Receptionist/Front 

Desk) 
Total hours contributed Fair Market Value per Hour Total 
   
 
3. Please indicate FY 2019-2020  hours contributed – Board of Directors (Organizational 

Development) 
Total hours contributed Fair Market Value per Hour Total 
   

 
 

4. Please indicate total fair market value of donated supplies and materials. 
 (e.g., books) 

 
5. Please indicate total fair market value of donated equipment. 

 
6. Please indicate total fair market value of donated IT infrastructure and 

support. 

 
Please estimate the Total indirect, in-kind expenses donated by your institution. This refers to all types of                 
space, infrastructure, and instructional support. For space cost calculations, you can 1) estimate your              
institution's fair market rental value per square foot per month, or 2) you can provide the institution's                 
building renewal and replacement allocation (and cite the source document). At a minimum, please              
indicate the approximate square footage of donated space (for NMHED to calculate at an average rate). 
 

1. Please indicate square footage of donated space (all space your program uses that you do 
not have to pay fees for use) 

Square footage of donated 
space 

Fair Market Value per Square foot Total 

Office, Tutoring and Storage Space 
 

$5 x 2406 square feet $12,030 

UNM-Valencia Classrooms  $200 per day per classroom x 4 $61,600 
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classrooms per day x 77 days (20 
weeks x 4 days – 3 holidays = 77 
days) 

El Cerro Mission Community 
Center 

 $50 per day open/close fee x 77 days 
= $3,850 + 5 hours per day x 77 days 
x $10 per hour = $3,850 

$7,700 

Moriarty Read, “Write”  $50 per day x 2 days per week x 20 
weeks 

$2,000 

EE Torres Building, Socorro  $50 per day x 2 days per week x 20 
weeks 

$2,000 

Belen Public Library  $50 per day x 1 day per week x 20 $1,000 

Los Lunas Public Library  $50 per day x 1 day per week x 20 $1,000 

 
Alternate option: 

 
Please indicate institution’s building renewal and replacement allocation 
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IX. Fiscal Survey (Continued) 
 

A. Additional grants, funding from partnerships, etc. 

1. Please list other sources of support and their contributions for FY 2019-2020. 

 

Source Amount 

UNM Valencia Manager Salary and Benefits $34,513.02 

ACCE (Instructor Salaries and Benefits 

Only) Federally funded through HSD $178,543.10 

  

  

  

  

 
B. Program Income Activities 

 
 

2. Please indicate the amount of PROGRAM INCOME 
generated from your program for the 2019-2020 fiscal year. 

 
 
Please list the PROGRAM INCOME EXPENDITURES below: 
 

AEFLA allowable activity Amount 
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Please attach your NRS tables and MOU/IFA documents to the end of this document, scan it, 
and, if possible, submit one single PDF document to: adult.education@state.nm.us AND 
amy.anderson@state.nm.us no later than 5:00 p.m. on September 1, 2020. 
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CAREER PATHWAYS IN ADULT EDUCATION 

Career Pathways Progress and Sustainability Plan for New Mexico 
 

PROGRAM NAME:  UNM Valencia Next Steps: Adult Education Center 

 

This is an opportunity for local programs to reflect on the progress you have made relative to career pathways 

implementation based on the components of your Career Pathways Plan.  Please indicate what specifically you 

have been able to accomplish during Phase 2 of the Career Pathways Statewide Initiative and your plans for 

continued implementation during FY21.  We understand that the covid-19 pandemic has affected all programs’ 

implementation efforts and expect that much of your plans have changed to accommodate current circumstances 

or will shift into the coming fiscal year.  It is sufficient to be concise with a bulleted response. 
 

Progress on Implementation 

Relative to the Components of your Career Pathways Plan, what have you accomplished toward establishing a 

career pathways model? 

 

1. We successfully redesigned our Onboarding process to include employability skills. The effort mainly 

reflected around our LCS (Learning and Career Skills class) so that students received a WorkForce 

Solution Curriculum called Skills to Pay the Bills, which focused on Soft Skills, Employability Skills, and 

some Academic Skills. We also redesigned our Introduction component of our Onboarding process to 

include time management, progress policy, student’s effect on program funding ect...these followed a 

more TBR model. 

2. Developed a plan for students to continue their research on their career plan that will become a full 

fledged Research paper in our intensive Math and Language Arts class. This will include students 

explaining how Math and Writing apply to their field of study. This started May 26th 

 

 

 

 

 

 

Did you have to revise your plans based on the covid-19 pandemic or because things did not play out as 

intended?  If so, please explain: 

 

The COVID pandemic has definitely affected our plan. When we had face to face classes the WorkForce 

Solution reps would visit the classroom to let students know what services are available to them. As of now our 

reps are severely overworked and cannot make classes. We will try to have them revisit our E-Classes in the 

future again to reestablish that relationship.  

 

Right now we are unsure what classes, including our IBEST classes, will be offered in the fall semester. We are 

working with our campus to try to provide as many classes as possible under these new restrictions. Right now 

our Phlebotomy students have received an incomplete for their Spring classes and work is being done to help 

them complete the course. How this will affect further Phlebotomy classes is still being considered. 1 in 4 

students may be allowed to go to the lab, but clinicals may still be affected.  

  

 

 

Sustainability Plan 

Relative to the Components of your Career Pathways Plan, what are your plans for continued career pathways 

implementation during FY21? 

 



We will continue to have students research their career pathway content that they work on in the classes, and 

have students reflect on how each lesson (journal entries) is relevant to their career choice.  

 

We will continue to work with the Allied Health Division and see how our students can enter the Phlebotomy or 

CNA classes, should they desire to.  
DEVELOPED BY JEFFREY A. FANTINE ©2019 
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