Application: 0000001380

Joaquin Gallegos - joaquin.gallegos@nnmc.edu
NM General Education Curriculum

Summary

ID: 0000001380
Status: Under Review
Last submitted: Feb 23 2021 07:45 AM (MST)

Application Form

Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting
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Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Joaquin Gallegos

Title Chair of Biology, Chemistry, and Environmental
Science

Phone (505) 747-5480

Email joaquin.gallegos@nnmc.edu

Submitting Institution

Name of HEI Northern New Mexico College

Submitting Department Department of Biology, Chemistry, and
Environmental Science

Chief Academic Officer

Name Ivan Lopez

Email provost@nnmc.edu
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Registrar

Name Robert Palko

Email robert.palko@nnmc.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix ENVS

Number 2130

Title Critical Thinking in Science
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix N/A
Number (No response)
Title (if applicable) (No response)
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New Mexico Common Course Information

Prefix N/A
Number (No response)
Name (No response)

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Other - Choose 3 essential skills below

Choose 3 Skills

Responses Selected:

Communication
Critical Thinking

Quantitative Reasoning

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Understanding the process of critical thinking and problem solving.

2. Learning tools that can aid in problem solving and decision making.

3. Learn to evaluate available information with the understanding of bias and perception.

4. Learn to recognize and challenge assumptions and presuppositions.

5. Learn to make a reasoned argument and to defend and/or see error in the argument (art of debate).
6. Be able to identify and manage the risks associated with making and implementing decisions.

7. Learn to analyze and assess the strength of an argument and the implications for a course of action.
8. Learn to identify and explain and/or rectify logical errors in an argument or scientific result.

9. Be able to generate critical scientific questions and develop a course of action to address the
questions.

10. Building self confidence in critical thinking, problem solving, decision making and leadership in

Science.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. Understanding the process of critical thinking and problem solving.

2. Learning tools that can aid in problem solving and decision making.

3. Learn to evaluate available information with the understanding of bias and perception.

4. Learn to recognize and challenge assumptions and presuppositions.

5. Learn to make a reasoned argument and to defend and/or see error in the argument (art of debate).
6. Be able to identify and manage the risks associated with making and implementing decisions.

7. Learn to analyze and assess the strength of an argument and the implications for a course of action.
8. Learn to identify and explain and/or rectify logical errors in an argument or scientific result.

9. Be able to generate critical scientific questions and develop a course of action to address the
questions.

10. Building self confidence in critical thinking, problem solving, decision making and leadership in

Science.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

The Critical Thinking in Science course was developed out of a need to develop cognitive skills within
students. Assessing communication skills is one way to assess cognitive skills. In this course student will
regularly need to evaluate and produce arguments related to problems in science. Many of these
arguments are centered on Environmental Ethics questions that are intentionally open ended, allowing
students to explore thought processes and develop an argument. Research required for these arguments
will require APA citation for evidence. A variety of assignments will include essay, oral/written argument,
report, etc., facilitating increased genre and medium awareness and how to appropriately identify and
address audience. Assignments where Environmental policy is read such as RECRA and NEPA will
facilitate assessment of understanding and evaluating messages. Comprehension of policy will be the
foundation of critical thought assignments related to the evaluation of the policy and arguments in

defense or against policy.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Critical thinking is the crux of this course. The process of problem setting, data acquisition, data
evaluation, and reasoning/conclusion is baked into the course. In the sample assignment, students are
taught the process of problem setting by learning to identify what is the problem and what info they
need to solve a problem. This is done by asking students to “brainstorm” about a given situation and
how to solve the problem. By asking to solve the problem students are asked to first identify the
problem. In the second sample assignment, students are not asked to solve problem but to acquire data
by identifying the variables within a problem. This demonstrates one does not need to know how to solve
problem in order to analyze problem and acquire data. Using the acquired data, subsequent analysis can
give further insight to problem. Finally, students are continually asked to draw conclusions in the sample

assignments, to use the evidence to present the best possible solution or conclusion.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

N/A
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Many of the assignments in Critical Thinking in Science are group based. This will require students to
collaborate and engage in teamwork. Some of these assignments will require the assignment of roles
and responsibilities within the teams. As stated in the communication section, Environmental Ethics
questions will be proposed to engage students in problems related to policy, sustainability, and our
engagement with our world. Students will be forced to confront their engagement with the local and
global environmental issues and how they impact other global citizens. Cross cultural components will be
added to demonstrate critical thinking in different cultures and how different cultures arrived at different

solutions to common problems.

Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

N/A

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://nnmc.edu/home/academics/office-of-the-provost/office-of-institutional-research/assessment-2
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

S —

Q::£--_,

Date

Feb 23 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Critical Thinking First Principles Assignment

Filename: Critical Thinking First Principles_Assignment .pdf Size: 82.8 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001320

Gregory Rapp - rappg@clovis.edu
NM General Education Curriculum

Summary
ID: 0000001320
Status: Under Review

Last submitted: Feb 24 2021 03:22 PM (MST)
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Application Form
Completed - Feb 24 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's nhew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Gregory M. Rapp

Title Division Chair for Languages, History, and Theatre
Phone 5757694930

Email rappg@clovis.edu

Submitting Institution

Name of HEI Clovis Community College

Submitting Department Languages, History, and Theatre

Chief Academic Officer

Name Dr. Robin Jones

Email jonesr@clovis.edu
Registrar

Name Kari Smith

Email smithka@clovis.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix HIST

Number 1160

Title Western Civilization 1l
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix HIST
Number 1160
Name Western Civilization |l

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1) Students will be able to explain in their work how humans in the past shaped their own unique
historical moments and were shaped by those moments, and how those cultures changed over the
course of the centuries for the history of the western world from the early modern era to the present.
2) Students will distinguish between primary and secondary sources, identify and evaluate evidence and
empathize with people in their historical context.

3) Students will summarize and appraise different historical interpretations and evidence in order to
construct past events.

4) Students will identify historical arguments in a variety of sources and explain how they were
constructed, evaluate credibility, perspective, and relevance.

5) Students will create well-supported historical arguments and narratives that demonstrate an
awareness of audience.

6) Students will apply historical knowledge and historical thinking in order to infer what drives and

motivates human behavior in both past and present.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will analyze and critically interpret significant primary texts and/or works of art. Emphasis will
be placed in these visual and written materials upon a thematic concentration concerning ideas,
characteristics, and traits related to the continued rise and eventual explosion of increasingly complex,
technologically advanced, and globally powerful societies and nation-states in the developing modern
western world. These elements could include internal and external factors that influence the rise of
modern Western Civilization, including: how many past social, religious, cultural, and ethnic heritages
form a basis for quickly emerging modern societies, nation-states, and empires; the continued and even
growing nature and importance of belief systems in forming behavior and social mores; the burgeoning
influence of technology and its ever-increasing tempo of modernization and change; and particularly how
these systems are embedded in changing nations, governments, laws, social institutions, and world order
as related to the development of western society from the year 1450 through the present. In
assessment, all students will take a comprehensive midterm and final exam. Every multiple-choice
question and essay on the exams will be linked to one or more of the course objectives that address the
area of state competencies. Questions on the final exam will be based on ideas, topics, primary
documents, and cultural traits presented in class lectures, discussions, and documentary films. All exam
questions will come from weekly unit quizzes and the midterm exam taken during the semester.
Particular emphasis will be placed in lectures, written assignments, and visual materials upon key
elements of social, economic, and cultural institutions that drive the major themes of modernization and
conflict, are common to the major developing civilizations, in conjunction with lecture/reading outlines,
documentary films, YouTube clips, and weekly review sessions to create an incremental sequence of
student comprehension of the course objectives and competencies. Students will analyze how western
society progressed from the developing kingdoms and nation-states from the year 1450 to the complex

and varied western civilizations in existence in the contemporary world.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students will recognize and articulate the diversity of human experience across a range of historical
periods and/or cultural perspectives to identify the individual role of economy, society, government,
religion, and culture in the history of the western world’s emerging nation-states and societies in the
modern world. Students will demonstrate proficiency in the recognition and articulation of the diversity of
human experience across the range of modern Western Civilization history to develop an understanding
of how the present is informed by an awareness of the social, political, religious, cultural, and intellectual
structures, particularly in regards to the progression from the Renaissance period of Enlightenment and
discovery through the many ever-increasingly complex civilizations and societies in existence in the
modern ear. In detail, students will trace and discuss the influence the role and effects of the transition
from the European period of Renaissance, Enlightenment, and the Scientific Revolution to a quickly
developing four-hundred-year era of European global dominance and empire-building, the explosion of
the Industrial Revolution, and its profound effect upon nations, technology, and warfare. Students will
discuss how rising technology and industry produced profound social changes worldwide, as well the
20th-century reorganization of power, influence, economy, and political institution brought forth by two
global world wars and the rise of global superpowers during the Cold War as nuclear technology brought
the destruction on mankind within reach. Students will analyze the ramifications of a new world order
where the interconnection between peoples and nations is unprecedented, but age-old problems of
nationalism, religious separatism, extremism, ethnic and racial competition, and hatred, and particularly
these elements under the specter and deteriorating natural environment makes the future uncertain.
Particular emphasis will be placed in lectures, written assignments and visual materials will be placed
upon key elements of social, economic, and cultural institutions that drive the major themes of
modernization and conflict, in conjunction with lecture/reading outlines, documentary films, YouTube
clips, and weekly review sessions to create an incremental sequence of student comprehension of the

course objectives and competencies.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

In this course, students will be exposed to and required to use a range of digital platforms and media
sources, including PowerPoint slide presentations, historical maps, primary documents, historical
documentaries, YouTube video clips, subject related websites, and a host of other digital venues to
reinforce visually the contextual basis of ideas, events, and trends discussed during the course of this
class. These tools will be implemented in this course through various means in the face-to-face
classroom environment and through the Canvas Digital Learning platform and its many digital
capabilities. Students will learn the basic computer skills, technological steps, and platform skills to
access a course shell within Canvas in all classes to access the above-mentioned digital course
materials, as well as listen to and observe specially-created recorded lectures by the instructor using
Camtasia digital video technology. Also, within the Canvas course shell, students will also utilize exam
and quiz study guides, practice quizzes, written assignments, and student-driven threaded discussion

questions that allow interaction with fellow classmates and the instructor.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://www.clovis.edu/consumerinfo/assessment.aspx
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
Date

Feb 21 2021

Upload Assessment

Completed - Feb 21 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

CCC - Western Civilization II HIST 1160 - Demonstration Syllabus SP 2021

Filename: CCC - Western Civilization II HIST 116 YXFDPgy.pdf Size: 220.9 kB

Upload Rubric

Completed - Feb 21 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

CCC - Western Civilization II HIST 1160 - Demonstration Syllabus SP 2021

Filename: CCC - Western Civilization II HIST 116 SI3xtXZ.pdf Size: 220.9 kB

Application: 0000001202

Dinah Hamilton - dinah.hamilton@enmu.edu
NM General Education Curriculum

Summary

ID: 0000001202
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Status: Under Review
Last submitted: Feb 19 2021 01:20 PM (MST)

Application Form
Completed - Feb 19 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
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e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Dinah Hamilton

Title Department Chair, History, Humanities and Social
Sciences

Phone 575-315-1120

Email Dinah.Hamilton@enmu.edu

Submitting Institution

Name of HEI ENMU-Ruidoso

Submitting Department History, Humanities & Social Sciences

Chief Academic Officer

Name Codaa Omness

Email coda.omness@enmu.edu
Registrar

Name Amy Means

Email Amy.Means@enmu.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix PSYC

Number 2120

Title Developmental Psychology
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix ENGL
Number 1110
Title (if applicable) Composition |

New Mexico Common Course Information

Prefix PSYC
Number 2120
Name Developmental Psycholgoy

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Explain theories, methods and research findings of lifespan developmental psychology.

2. Describe the interaction between physical, cognitive, and psychosocial development across the
lifespan.

3. Compare and contrast major developmental theories and discuss what each brings to or adds to the
study of lifespan developmental psychology.

4. Identify factors that influence psychological development across the lifespan.

5. Apply basic principles of developmental psychology to one’s own life experiences.

6. Analyze historical and cultural factors that influence development across the lifespan.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

24 /450



Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Genre and Medium Awareness: Discussions (both online or in-class) require students to respond to
videos, textbook content or course prompts. Weekly written assignments require students to summarize,
analyze and or reflect on assigned readings from textbooks, journal articles or relevant videos. Regularly,
students are given a prompt/question/real-world scenario and are asked to explain and illustrate by
creating a brief presentation to share with their classmates. Students also take chapter quizzes to
communicate what they have learned about the course content.

Application and Versatility: Students communicate what they have learned in a variety of ways including
discussion (online or in class), application papers in which students are expected to apply what they
have learned about course concepts to real-world examples; summary and response papers where
students read a journal article or watch a relevant video and summarize the main points and reflect on
the application of the content to the real world.

Students respond weekly to targeted questions to develop the skill of evaluating and producing effective
arguments, summarizing their learning, and applying concepts to their everyday lives. Examples include
summarizing and reflecting on TED Talks, learning to read and summarize academic journal articles and

evaluating how psychological research is presented in the main stream media.

Students are required to choose a topic in developmental psychology to explore in detail and to write a
short research paper in APA format. This paper is then presented in an oral presentation to the class.
Students are encouraged to think of themselves as “student-experts” on their chosen topic and to
approach this presentation as an opportunity to teach others what they have learned.

Sample assignments include: designing a psychological study, applying Erikson’s stages of development
to their own lives,(see attached) conducting an interview and summarizing their findings and assessing

the interviewee’s current life stage.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students work individually or in small groups to understand a question, study their sources (text book,
research article and each other) gather evidence, differentiate fact from opinion and then share their
learning with other students. For example: Given the evidence that older people can benefit from
plasticity and training, in what ways do you think ageism might contribute to decline in older adults?
What life circumstances might emphasize respect for wisdom and help older adults to maintain cognitive
abilities? Please provide specific examples of behavior and/or attitudes as evidence for your claim.

Given the evidence that adolescents are at high risk for injury, death and health problems, what
recommendations for preventing such serious outcomes might you make to a group of high school
students and their parents? Please provide specific examples of behavior and/or attitudes as evidence for
your claim.

Students bring examples of developmental psychology principles/concepts they find in the main stream
media and present their analysis of the how the media presented the findings; ie: What is the problem or
issue the media claims to address? What evidence is provided for their claim? Is the evidence presented
accurately?

Students are assigned readings, or videos of critical theories and studies in developmental psychology
and then required to write short response papers to evaluate the study and the evidence.

Describe Erikson's generativity versus stagnation stage. Think about someone you know (or a character
in a film or novel) who is an example of generativity or stagnation and describe/explain why you think
that person is in that stage. Please provide specific examples of behavior and/or attitudes as evidence
for your claim.

Reasoning/Conclusion: Students are also asked to participate in class discussions where they develop an

argument in favor or opposed to a theoretical position relevant to developmental psychology.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

In this class, students regularly collaborate work together in small groups to discuss and share their
understanding of the readings, videos and to create group presentations on targeted
problems/questions.

Students learn about ethical research methods in developmental psychology and limitations of research
in developmental psychology ie:

Summarize the basic ethical guidelines that all researchers must follow before conducting research with
human or animal subjects.

Students demonstrate their understanding of ethics in research through short response papers or
discussions about how they would create a method to study the effects of children’s television shows on
toddler aggressive behavior for instance.

Civic Discourse: Students complete a variety of assignments such as short response papers, class
discussions where students articulate their informed opinions on different controversial topics in
developmental psychology such as: given the evidence that the pre-frontal cortex in adolescents is not
yet fully developed, should adolescents be treated the same as adults in the criminal justice system?
Groups are given prompts/questions designed to encourage members to assess and share their
individual perceptions and understanding of an issue,ie: spanking as punishment, and are encouraged to
assess their own perspectives and prejudices/biases and to engage in civil discourse with their
classmates.

Collaboration and teamwork are essential learning methods in this class with regular assignments
designed to enhance students’ active listening skills, engagement in collaborative learning and

evaluation of different viewpoints.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The assessment plan in currently under construction and will be available on the college website.

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 19 2021

Upload Assessment

Completed - Feb 19 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

A Life in Review

Filename: A Life in Review.pdf Size: 284.1 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001382

James Scott - james.scott@nmt.edu
NM General Education Curriculum
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Summary

ID: 0000001382
Status: Under Review
Last submitted: Feb 20 2021 12:28 PM (MST)

Application Form

Completed - Feb 18 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Dr. Steve Simpson

Title Dean of Arts and Sciences
Phone 575 - 835 -5149

Email steve.simpson@nmt.edu

Submitting Institution

Name of HEI New Mexico Institute of Mining and Technology

Submitting Department Department of Communication,Liberal Arts and
Social Sciences

Chief Academic Officer

Name Dr. Steve Simpson

Email steve.simpson@nmt.edu
Registrar

Name James Scott

Email james.scott@nmt.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

(No response)

Institutional Course Information

Prefix s0sC

Number 1110

Title Introduction to science and technology studies
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix (No response)
Number (No response)
Name (No response)

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

Recognize and articulate how social factors have shaped historical cases of science and technology, 2.
Critically describe the political implications and dominant guiding logics of contemporary regimes of
scientific R&D and technological innovation, 3. Enumerate and characterize the possibilities for more
democratic and pre cautious technoscience, and 4. Summarize and assess an academic level text in

Science and Technology Studies

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. Recognize and articulate how social factors have shaped historical cases of science and technology, 2.
Critically describe the political implications and dominant guiding logics of contemporary regimes of
scientific R&D and technological innovation, 3. Enumerate and characterize the possibilities for more
democratic and pre cautious technoscience, 4. Summarize and assess an academic level text in Science
and Technology Studies, and 5. Extract the main argument and supporting evidence from a book

chapter/article.
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Genre and Medium Awareness, Application and Versatility: Students’ class interactions span a variety of
media, including oral and online discussion, oral presentation, written exam responses, and a book
review. Class discussions challenge students to apply concepts from Science & Technology Studies to
contemporary real-life examples and foster collaborative thinking and disagreement. And the book
review assignment challenges student to write for and speak to a broader audience (i.e., not the

instructor), spurring greater awareness of differing rhetorical situations and their requirements.

Strategies for Understanding and Evaluating Messages and Evaluation and Production of Arguments:
Periodic reading quizzes assess students on their ability to read critically and take quality reading notes.
This activity, along with class discussions, help to introduce and reinforce concepts and themes from
Science & Technology Studies, such as technological momentum, lock-in, risk, normal accidents, and
social construction. Quiz questions focus on identifying the author’'s main argument as well as the
evidentiary support for that argument. Quizzes and exams more generally have students apply this
learning to support their own claims about course by referencing and explaining concepts, examples, and

other evidence from class readings.

The book review assignment continues this development by asking students to book the arguments of
their chosen books with material from earlier in the course, comparing and contrasting arguments,
evidence and their sources, differing cultural and political lens, and characterizing the support for various
claims—including making their own claims regarding how course concepts might corroborate or help
elucidate the phenomena analyzed in their books. This paper also asks that they appropriately cite and

reference evidence from their book and earlier class readings.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Problem Setting and Evidence Acquisition; Evidence Evaluation; and Reasoning/Conclusion: Course weeks
dealing with scientific controversies introduce students to difficulties, quandaries, and dilemmas in the
scientific process. By examining disputes over Cold Fusion, Ether Theory, and other historical scientific
events, students identify the complexities involved in reasoning about the natural world, especially
regarding how/why different scientists can identify the same data, evaluate its credibility differently, and
arrive at divergent conclusions. Quiz and exam questions assess student’s ability to explain these
complexities. For instance, for the Cold Fusion controversy, students are often asked how differences in
the perceived acceptability of different nuclear theories impacted the broader acceptance of Cold Fusion
as well as how unearthed weaknesses in the empirical case made for Cold Fusion impacted the

associated scientists’ credibility.

These same critical thinking skills are further developed in the book review assignment. Students are
tasked with analyzing a book critically, which means delineating questions about the author’s argument
(e.g., “How does the author elucidate or support their main conceptual framework?” or “How does
author’s concept X relate to course concept Y”), assemble evidence from the book’s text, evaluate the
strength of that evidence, and develop conclusions based on that evidence. For instance, students in this
course might analyze a book dealing with how automated welfare systems can harm less affluent
students in terms of the lens of “future imaginaries” developed earlier in the course, where they would
utilize the evidence contained within the book and other course readings to make their own unique
argument. In this case, they would be adding to the book author’s argument by describing different
imaginaries or ideas about the future appear to influence the implementation of automated systems,

based on the events and quotes presented within the book.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

The core focus of the course is to develop personal & social responsibility by critically analyzing the
development of science and technology throughout history. A strong emphasis is placed on how the
course material can inform more socially responsible behavior by scientists and engineers, and important

topic for budding scientific and technically professionals and citizens.

Students’ skills in intercultural and intercultural competence are enhanced through the reading material,
class discussions, and in exams in that they are forced to reckon with evidence that science & technology
are social products and therefore shaped by political forces and the cultural biases of powerful people
within society. The book review assignment generally further develops this focus, because students
typically choose books dealing with contentious topics including racial/gender disparities in computer
science education, the effects of the nuclear age on Native American populations, and how automation

technologies are often used to discriminate against poor and working-class citizens.

Civic discourse is promoted in classroom/online discussions, where the instructor models charitable
reading/listening and encourages seeing issues are multifaceted and complex. Class discussions float
between a variety of modes, depending on whether online or in-person, meant to facilitate collaborative

thinking and disagreement.

Collaboration skills and teamwork are fostered primarily in the book review project, where students work
as pairs in striving to understand and critically evaluate an academic-level monograph in the social
sciences. Not only do students read this book together but they collaborate to produce a single

document reviewing the book’s argument, evidentiary sources, and application to course discussions.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmt.edu/academicaffairs/assessment/gened.php

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

>

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

SOSC 1110 - ASSESMENT

Filename: SOSC_1110_- ASSESMENT.pdf Size: 84.3 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.
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SOSC 1110 - RUBRICS

Filename: SOSC_1110_- RUBRICS.pdf Size: 51.9 kB

Application: 0000001392

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001392

Status: Under Review
Last submitted: Feb 18 2021 04:26 PM (MST)

Application Form

Completed - Feb 18 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the

essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation

Committee will evaluate each certification form to understand how the course introduces, reinforces, and

assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

N o u kA W N -

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.
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Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
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Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix MATH

Number 110

Title College Algebra
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)
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New Mexico Common Course Information

Prefix MATH
Number 1220
Name College Algebra

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

Students will build on their knowledge of polynomial, rational, absolute value, radical, exponential and
logarithmic functions in the following contexts:

1. Use function notation; perform function arithmetic, including composition; find inverse functions.

2. ldentify functions and their transformations given in algebraic, graphical, numerical, and verbal
representations, and explain the connections between these representations.

3. Graph and interpret key feature of functions, e.g., intercepts, leading term, end behavior, asymptotes.
4. Solve equations algebraically to answer questions about graphs, and use graphs to estimate solutions
to equations.

5. Solve contextual problems by identifying the appropriate type of function given the context and
creating a formula based on the information given.

6. Communicate mathematical information using proper notation and verbal explanations.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

College Algebra uses the language of algebra for mathematical communication. In particular, students
need to be able to extract mathematical information that may be presented in a variety of different
representations (verbal, symbolic, numeric, and graphical). They need to be able to clearly communicate
a mathematical concept by using proper mathematical notation and vocabulary in the framework of an
appropriate representation.

Students will develop strategies for understanding through the process of problem solving. They first
need to interpret the statement and intent of the problem. They then need to identify and extract the
relevant information from that which is potentially superfluous. Starting from the relevant information,
they then show a logical progression of algebraic steps using the correct mathematical terminology.
Finally, they craw the appropriate conclusions and interpret the results in context using the correct units.
On some assignments, students are asked to identify the mathematical principles and concepts that
apply to their reasoning. They will need to explain how and why they selected the methods they did to
arrive at their response. In some class sessions, students work together to produce explanations
(arguments) for their proposed solution of a given problem. In pair or group work, student will need to
evaluate other students’ arguments and their response to the examples/problems that have been
presented. They may need to verify or disprove a mathematical claim by checking whether a proposed

solution is valid or explain why a result is not appropriate in the context of the problem
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students may need to formulate a mathematical representation of a problem based on verbal narratives
in order to create an appropriate model of the physical situation. In order to do this successfully, they will
need to determine what needs to be solved and find an appropriate method of solution. They will need to
determine what information is relevant in the statement of the problems and acquire any needed
information from tables, graphs or diagrams to acquire the need evidence for a solution. For some
projects, students may be asked to collect data representing some natural or social phenomena and
create an appropriate mathematical model for it. Students may evaluate their evidence to a proposed
solution in a variety of ways. Once students have found possible solutions to a problem, they may need
to determine if any can’t be permitted for various reasons (e.g. physical lengths and time values can’t be
negative). In some cases, students may be asked to compare an algebraic solution with a graphical
solution and compare and/or contrast the results obtained from each method. In word problem
applications, students are often asked to interpret the results in the context of the problem. They may

need to explain their reasoning as to why a solution may be valid or not.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

The content of college algebra emphasizes properties of various functions such as linear, quadratic,
polynomial, rational, exponential and logarithmic. Students will need to learn and be able to characterize
the important features of each of these. Students will need to be able to give clear verbal explanations
for mathematical expressions that they use throughout the course. Often, they will need to generate a
graphical representation of some data along with a mathematical model and interpret their results in
context. Students will encounter examples and problems that challenge them to correctly choose and
apply a particular function model to complex data from a variety of disciplines. Examples could include
problems from population growth, climate variation data, disease transmission in public health models,
rates of radioactive decay, projectile motion, calculations of revenue from investments and other
economic examples of profit and/or loss. Students will need to use algebraic and graphical methods to
solve such problems and communicate their results in context. These skills are developed throughout the
course via in class (or online) in homework and are assessed on quizzes, projects and exams. In class,
students often work in pairs or groups so they have an opportunity to formulate and defend their own

quantitative arguments as well as analyze those of their classmates.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 18 2021

Upload Assessment

Completed - Feb 18 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Project Covid19 in NM

Filename: Project Covid19 in NM.pdf Size: 192.1 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001416

Michael Raine - mraine@unm.edu
NM General Education Curriculum

Summary

ID: 0000001416
Status: Under Review
Last submitted: Mar 5 2021 12:47 PM (MST)

Application Form

Completed - Mar 5 2021
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Gordon Hodge

Title Associate Chair for Undergraduate Ed
Phone 505 277-3019

Email ghodge@unm.edu

Submitting Institution

Name of HEI UNM Main

Submitting Department Psychology

Chief Academic Officer

Name Pamela Cheek

Email pcheek@unm.edu
Registrar

Name Michael Raine

Email mraine@unm.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information
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Prefix PSYC

Number 1110
Title Introduction to Psychology
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix PSYC
Number 1110
Name Introduction to Psychology

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

Upon completion of the course students should be able to:

1. Explain how the scientific method and psychological research methodologies are used to study the
mind and behavior.

2. Recall key terms, concepts, and theories in the areas of neuroscience, learning, memory, cognition,
intelligence, motivation and emotion, development, personality, health, disorders and therapies, and
social psychology.

3. Explain how information provided in this course can be applied to life in the real world.

4. ldentify the major theoretical schools of thought that exist in psychology as they relate to the self, the

culture, and the society.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

NA
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

We prepare students for becoming conversant in all areas of psychology by providing them with
information on what Psychology has discovered and its methods of discovery (see Appendix A). We want
students to understand the breadth of psychological knowledge and, equally important, how
psychologists go

about collecting data and explaining behavior (SLO 1: Explain how the scientific method and
psychological research methodologies are used to study the mind and behavior). As indicated in SLO 2
(Recall key terms, concepts, and theories in the areas of neuroscience, learning, memory, cognition,
intelligence, motivation

and emotion, development, personality, health, disorders and therapies, and social psychology), our
resources allow us to offer students a very comprehensive account of Psychology by providing learning
through reading and lectures and, especially, through multiple-choice Quiz-Enhanced Learning (for which
we have published results in the APA peer-reviewed journal, Journal of Experimental Psychology: Applied,
see Appendix D; information on this and other learning methods are presented in the Syllabus, Appendix
A). From lectures and practicing with thousands of questions, students learn how to apply the scientific
method to real-life situations and problems (SLO 3: Explain how information provided in this course can
be applied to life in the real world; SLO 4: Identify the major theoretical schools of thought that exist in
psychology as they relate to the self, the culture, and the society). In addition to their performance on
multiple-choice assessments (Quizzes, Chapter Tests, Quarterly and Final Exams), students show what

they have learned in lectures by participating in class with iClickers (or by watching video lectures and
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participating by answering questions presented in the lectures at set times) and by participating in
research conducted by Department researchers or by writing reviews of scientific journal articles. By
participating in experiments and valuating journal articles, students learn how psychologists collect and
evaluate data and

how the findings are communicated (Appendix B). We assess their ability to communicate to us in writing
by scoring their reports on journal articles and returning ways they could improve upon them (Genre and
Medium Awareness, Application). Much of their score is based on how they interpret what the authors
did, what they found, how they interpreted their findings, and implications for the students and society
(Strategies for Understanding and Evaluating Messages). The Graduate Assistants who score the reports
provide encouragement to students who challenge aspects of journal articles and provide suggestions as
to

how student criticisms could be strengthened (Evaluation and Production of Arguments). Because of
class size (some sections have 300 to 450 students), we do not provide a direct forum for students to
engage in verbal communication, but we do provide them with a number of ways to learn about
Psychology so

when they do communicate with others, they will know what they are talking (or writing) about and they

will appreciate how other actors try to influence them through sometimes self-serving communications.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

As a science and as a clinical discipline, psychology rests upon the tenets of the scientific method.
Critical thinking is an intrinsic component of this method. All areas of Psychology—experimental or
clinical—rely on the scientific method and critical thinking. We use in-class demonstrations and
multiple-choice questions to illustrate how our beliefs—even our strongest ones—can be challenged
by the use of the scientific method and critical thinking. Students learn about the principles of the
scientific method and critical thinking from text materials and taking multiple quizzes (see previous
narrative for details and Appendices A-D). We use lectures to illuminate the principles. For example,
many of us have strong beliefs about which of two or more very similar products is better; e.g.,
“Pepsi is better than Coke.” The question (Problem Setting): “Is there a difference between the taste

of Coke or Pepsi?” At one time, students actually tasted colas, which were presented in two cups
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from one of two masked cans labeled M or Q. More recently, we have students imagine tasting colas
in the two cups. They were to choose the cup with the cola that tasted best (Evidence Acquisition).
We look at the results to see if there was a difference in taste preference. Most students conclude this
proves they can tell the difference between different colas. But in discussing the evidence, it is
revealed that more students preferred the cola in the M cup when it was the first cola “tasted”; on
occasions when Q was presented first, it won out (Evidence Evaluation). This suggests that it is not
taste alone that determines preference, but simple order of presentation (Reasoning/Conclusion).
When actual colas were tasted, students always chose M as long as it was presented first . (After all
votes were in, the paper mask on the Q can was removed to reveal it was RC cola; the M can was
unasked—it too was RC!) The point of the demonstration (published in the APA peer-reviewed

journal, Teaching of Psychology, see attached) is we must always think critically when asked to make
choices. Our picks don’t matter so much when a cola is being selected but may matter more when we
are asked to select between political candidates. We encourage students to use critical thinking when
evaluating many “truths” or perplexing statements or positions (Evidence Evaluation; Reasoning/
Conclusion). For example, correlational studies are often used to show differences in matters of
interest to humans, which is fine, as long as we think critically about the nature of the correlation.
Students are asked to explain why one of the highest correlations reported is between hand size and
vocabulary size (i.e., the larger the hands, the greater the vocabulary). How could that be? The source
of the relationship is between a developing baby’s hand growth and the concomitant acquisition of
words. We find that combining heuristic methods from the text (Adaptive Learning, multiple quizzes)
with active class participation (i.e., use of iClickers) leads to higher exam performance than

traditional approaches.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Psychology has always focused on the person and the ways in which others (e.g., family, peers, and
society) influence the person and how the person may influence others. Because of our large class
sizes (face-to-face sections have enrollments of 150-450), students learn about personal and social
responsibility through lectures, use of in-class student-response devices (i.e., iClickers), multiple
quizzes, chapter tests, and quarterly and final exams; assessments are all multiple choice (see
Appendices A-D). From lectures and readings on gender differences (genetics and learning) to
factors responsible for altruistic and prejudicial behaviors, students learn the roots and stems of
intercultural reasoning and intercultural competence. We lay the groundwork for the

development of intercultural reasoning by reviewing Kohlberg’s theory of moral reasoning—
universal or culturally dependent or modifiable? Students watch a video of Alaska Natives that
dramatically reveals how language development can be culturally dependent. Some hear the story of
an Intro Psych Peer TA who complained about a female student she was trying to help who
seemingly refused to look her in the face and, so, was apparently not paying attention, and yet, when
seen the next week, had employed the study methods described by the TA; the student being helped
was Native American. Was this a failure of intercultural competence or something else? Social
Psychology has long been the home of research on social influence and ethical reasoning. Asch’s

and Milgram’s studies on social conformity are taught in many disciplines. Jane Elliot’s report on

how quickly her grade schoolers went from friends to divided groups based on arbitrary descriptions
of character and ability—and how quickly the groups switched power positions, again based on
arbitrarily assigned stereotypes, paints a poignant and disturbing picture of how humans seem ready
to embrace stereotypes. On the other hand, through the influence of leaders, teachers, parents, and

peers, more egalitarian views can emerge.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://assessment.unm.edu/assessment-types/gened-assessment/index.html

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 5 2021

Upload Assessment

Completed - Mar 5 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

PSYC 1110 RecertificationForm

Filename: PSYC 1110 RecertificationForm y7EOkhF.pdf Size: 4.7 MB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001152

John McCullough - johnvalmcc@beyondbb.com
NM General Education Curriculum

55/450


http://assessment.unm.edu/assessment-types/gened-assessment/index.html
https://m1.fluidreview.com/media/smapply/smapply/reviewroom/12328/file_attachments/PSYC_1110_RecertificationForm_y7E0khF.pdf

Summary

ID: 0000001152
Status: Under Review
Last submitted: Feb 22 2021 11:21 AM (MST)

Application Form

Completed - Feb 22 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name John McCullough

Title Business & IS Chair

Phone 575-315-1148

Email John.McCullough@enmu.edu

Submitting Institution

Name of HEI ENMU - Ruidoso

Submitting Department Business and Information Systems

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
Registrar

Name Amy Means

Email Amy.Means@enmu.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix ECON

Number 2120

Title Principles of Microeconomics
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ECON
Number 2120
Name Principles of Microeconomics

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

. Explain the concept of opportunity cost.

. Demonstrate knowledge of the laws of supply and demand and equilibrium.

. Use supply and demand curves to analyze responses of markets to external events.
. Use supply and demand analysis to examine the impact of government intervention.
. Explain and calculate price elasticity of demand and other elasticities.

. Demonstrate an understanding of producer choice, including cost and break-even analysis.

N o o AW N R

. Compare and contrast the following market structures: perfect competition, monopoly, monopolistic

competition, and oligopoly.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

The requirements for this course will include readings, a combination of discussion questions and/or
interactive problems that will require completion of graphs, tables and questions, weekly chapter quizzes
and overall exams. Each of these activities are chosen to focus on particular outcomes and essential
skills. These activities are those that are intended to focus attention on communication skills: Throughout
the term students are presented with a variety of economic questions or dilemmas. This material will be
presented in written form in the textbook, and digitally in the LMS. Students will be required to
participate in structured, graded discussions over these questions. Students will be required to evaluate
the situation, identify and explain the main points, and explain the situation in terms of the economic
implications. Students will be expected to explain, and logically support those implications as they
impact different stakeholders. Current events from various sources that apply to the situation are to be
searched for, and explained in their discussions. Students will be asked for their evaluation of the
situation and be expected to provide support for their conclusions from economic concepts being
studied. Students are expected to combine a variety of authoritative sources supporting their analysis of
the situation. Replies to classmates' posts will be expected in which agreement or civil disagreement is
presented, supported by sound reasoning, and credible and appropriate sources. Weekly, multi-attempt
chapter quizzes, with feedback, reinforce the student's understanding, and reliance on applicable

economic concepts and terms that would support their arguments.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

These activities are those that are intended to focus attention on the students' critical thinking skills:
Students are required to complete multiple attempt interactive problems contained in the LMS. These
problems require the student to complete combinations of graphs, tables, economic situations and
terminology problems. To correctly complete the problems the student must accurately understand and
identify the problem, or situation, and acquire the appropriate material that addresses the problem. This
reinforces relevant material obtained from the textbook and requires the student to show an
understanding of the problem, apply that understanding of the applicable concepts, and enter correct
conclusions and solutions to the problems. Evaluation of the feedback provided during the multiple
attempts provides additional evidence to help the student choose the correct solutions. Also adding to
the student's practice in evaluating and correctly applying material are the weekly, multi-attempt
chapter quizzes, which also provide feedback. The student must draw upon information and data in the
text, the interactive problems, and this feedback to arrive at correct conclusions. The structured and
graded discussion assignments also provide the students with practice in understanding the situation
being presented, obtaining the relevant explanation, and then applying the concepts with informed

reasoning.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

These activities are those that focus the student's attention on the personal and social aspect of
economic concepts and theories: In the structured and graded discussions assigned throughout the term
students are faced with a variety of economic situations and ethical dilemmas that present tradeoffs that
impact different stakeholders, and contribute to the decisions that individuals, businesses, and countries
make. For example: a discussion topic involves the basic and common decision of the best allocation of
duties in a marriage which includes the economic implication of comparative advantage. The concept of
reasoning out the benefits of economic efficiency versus the ethical consideration of "fairness" to all
impacted groups is a consistent theme in the discussions. This would include the balance of supply and
demand and the reality of the prices consumers must pay for necessary products. Students are expected
to display a knowledge of the types of markets - competitive, monopolistic, oligopolies, and the impact
on consumer decisions. The students' reasoning and knowledge in the discussions with all classmates is
a key part of their original discussion, as is their collaborative skills in their required reply to classmates'
posts, reasonably agreeing or disagreeing. The interactive problems provide additional examples of
situations that require the student to apply their reasoning skills to situations that can impact people,

businesses, and environments all over the world.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The link to the college assessment plan is under construction as part of the college's new web site.
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

)

Date

Feb 19 2021

Upload Assessment

Completed - Feb 19 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ECON 2120 Discussion Assignments

Filename: ECON_ 2120 Discussion Assignments.pdf Size: 281.3 kB

Upload Rubric

Completed - Feb 19 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

ECON 2120 Discussion rubric

Filename: ECON_2120_Discussion rubric.pdf Size: 58.0 kB

Application: 0000001372

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary
ID: 0000001372

Status: Under Review
Last submitted: Feb 24 2021 02:31 PM (MST)
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Application Form
Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's nhew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Patricia Matchin

Title Associate Dean of Humanities
Phone 5756248203

Email matchin@nmmi.edu

Submitting Institution

Name of HEI New Mexico Military Institute

Submitting Department Music

Chief Academic Officer

Name BG Douglas Murray

Email dmurray@nmmi.edu
Registrar

Name Chris Wright

Email wright@nmmi.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix MUSC

Number 1303

Title Music Appreciation
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 1140
Name Music Appreciation: World Music

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Develop a vocabulary of musical terms, and be able to describe music using those terms 2.
Demonstrate knowledge of composers, their music and their relationship to historical periods 3.
Recognize how music played and plays a political, social, and cultural function 4. Identify well-known
pieces and the historical and social context in which they were composed 5. Demonstrate basic

understanding of music notation and musical communication

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. Develop a vocabulary of musical terms, and be able to describe music using those terms 2.
Demonstrate knowledge of composers, their music and their relationship to historical periods 3.
Recognize how music played and plays a political, social, and cultural function 4. Identify well-known
pieces and the historical and social context in which they were composed 5. Demonstrate basic

understanding of music notation and musical communication
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students are introduced to various periods, styles, and composers of music and become acquainted with
knowledge and appreciation of Western music from various cultures and times. Students develop a
working vocabulary to describe and discuss musical works of various periods, styles, and composers.

Students evaluate the function and relevance of music from various cultures and times.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students evaluate how music from various periods, styles, and composers of music of Western music, are
similar or different. Students comprehend the ways in which music is used in our modern world and
compare that to different periods of musical history. Students develop an understanding of the evolution

of Western musical style and reason these developments in connection with culture and social trends.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

This course explores the ideas of music in society and its cultural relevance and is designed to increase
the

students’ appreciation of music as well as to enhance their listening skills. Students collaborate with
peers to form a musical awareness of other peoples and cultures. Students learn the impact music has
on their lives and societies outside of their experience. Students learn to value the difference of musical

style and the similarities of function music shares between diverse cultures and time periods.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
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Date

Feb 18 2021

Upload Assessment

Completed - Feb 18 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

MUSC 1303 Unit I Exam - Fall '18

Filename: MUSC 1303 Unit I Exam - Fall 18.pdf Size: 115.7 kB

Upload Rubric

Completed - Feb 18 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

vocal-concert-rubric

Filename: vocal-concert-rubric ydpOBzu.pdf Size: 93.8 kB

Application: 0000001031

Dinah Hamilton - dinah.hamilton@enmu.edu
NM General Education Curriculum

Summary
ID: 0000001031

Status: Under Review
Last submitted: Feb 3 2021 11:49 AM (MST)

Application Form

Completed - Feb 3 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and

assesses the three essential skills. New Mexico's new General Education models must be adopted by all of
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New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

1.
2
3
4.
5
6
7

Communications: Communication, Critical Thinking, Information & Digital Literacy

. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name Dinah Hamilton

Title Department Chair, History Humanities and Social
Sciences

Phone 57525721220

Email dinah.hamilton@enmu.edu

Submitting Institution

Name of HEI ENMU

Submitting Department History, Humanities and Social Sciences

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
Registrar

Name Coda Omness

Email Coda.Omness@enmu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

72 /450


mailto:dinah.hamilton@enmu.edu
mailto:Coda.Omness@enmu.edu
mailto:Coda.Omness@enmu.edu

Prefix PSYC

Number 1110
Title Introduction to Psychology
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix ENGL
Number 1110
Title (if applicable) Composition |

New Mexico Common Course Information

Prefix PSYC
Number 1110
Name Introduction to Psychology

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Explain how the scientific method and psychological research methodologies are used to study the
mind and behavior.

2. Recall key terms, concepts, and theories in the areas of neuroscience, learning, memory, cognition,
intelligence, motivation and emotion, development, personality, health, disorders and therapies, and
social psychology.

3. Explain how information provided in this course can be applied to life in the real world.

4. ldentify the major theoretical schools of thought that exist in psychology as they relate to the self, the

culture, and the society.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students are required to engage in both informal and formal discussions and weekly summary and
reflection papers revolving around selected course content. This is accomplished on a weekly basis
through specific questions and prompts targeting main points, key arguments and sharing examples of
psychology at work in their everyday lives.

Students respond weekly to targeted questions to develop the skill of evaluating and producing effective
arguments, summarizing their learning, and applying concepts to their everyday lives. Examples include
summarizing and reflecting on TED Talks, learning to read and summarize academic journal articles and

evaluating how psychological research is presented in the main stream media.

Sample assignments include: designing a psychological study, applying Erikson’s stages of development
to their own lives; classical and operant conditioning examples at work in their everyday experience,
analyzing a personality inventory, applying memory enhancement strategies and evaluating
psychological disorders and therapies.

Students are required to choose a topic in psychology to explore in detail and to write a short research
paper in APA format. This paper is then presented in an oral presentation to the class. Students are
encouraged to think of themselves as “student-experts” on their chosen topic and to approach this
presentation as an opportunity to teach others what they have learned. (See attachment)

Students are graded on their writing and oral communication skills, whether they demonstrate
“understanding or recognition of multiple viewpoints.” They also need to demonstrate that they can

understand and express key arguments of an issue clearly.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students hone their critical thinking skills in this class by engaging with readings, videos, and activities
designed to encourage and support problem-based learning.

This is assessed through writing assignments, research gathering and evaluation.

Students work in small groups to understand a question, study their sources (text book, research article
and each other) gather evidence, differentiate fact from opinion and then share their learning with other
students.

Students bring examples of psychological principles/concepts they find in the main stream media and
present their analysis of the how the media presented the findings; ie: What is the problem or issue the
media claims to address? What evidence is provided for their claim? Is the evidence presented factually?
Students work together in small groups to design a research study and are assessed on their
understanding of the basic principles of social science research: formulating a hypothesis; Defining a
population; collecting a sample; creating experimental conditions, etc. -- who are the students you are

interested in studying? Elementary school students, college students, etc.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

In this class, students regularly collaborate work together in small groups to discuss and share their
understanding of the readings, videos and to create group presentations on targeted
problems/questions.

The groups are changed weekly so that every student in the class has at least one opportunity to work
with every other student in the class. This interaction promotes intercultural understanding and
competence as they actively listen to one another in discussions about nature vs. nurture, ethical
considerations in classic psychological experiments (The Milgram Study, The Little Albert Experiments,
Using Animals in Research); cultural differences in assessing psychological disorders and therapeutic
approaches.

Groups are given prompts/questions designed to encourage members to assess and share their
individual perceptions and understanding of an issue. They are encouraged to assess their own

perspectives and prejudices/biases and to engage in civil discourse with their classmates.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The link to the college assessment plan is under construction as part of the college's new website
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 2 2021

Upload Assessment

Completed - Feb 3 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

PSYC 1110 Topic for major paper-1

Filename: PSYC_1110_Topic_for major paper-1.pdf Size: 207.9 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000000521

Jack McCaw - jack.mccaw@enmu.edu
NM General Education Curriculum

Summary

ID: 0000000521
Status: Under Review
Last submitted: Mar 8 2021 09:42 AM (MST)

Application Form
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Completed - Mar 8 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

¢ When pasting into the application from another document, paste your text without formatting.
e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.
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e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Jack McCaw

Department Chair

5753151120

jack.mccaw@enmu.edu

Eastern New Mexico University - Ruidoso

Math and Science

Coda Omness

Coda.Omness@enmu.edu

Amy Means

Amy.Means@enmu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No
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Institutional Course Information

Prefix BIOL

Number 2110

Title Principles of Biology: Cellular and Molecular Biology
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix BIOL

Number 2110L

Title (if applicable) Principles of Biology: Cellular and Molecular Biology
Lab

New Mexico Common Course Information

Prefix BIOL
Number 2110
Name Principles of Biology: Cellular and Molecular Biology

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Apply the scientific method to develop and evaluate hypotheses and propose an experiment to test a
scientific hypothesis related to cell biology and molecular biology.

2. Describe the distinguishing characteristics of various biological molecules (water, carbohydrates,
lipids, proteins, and nucleic acids). (HED Area 3, Competency 3)

3. Compare and contrast the basic features of cells and how prokaryotic cells differ from eukaryotic cells.
(HED Area 3, Competency 3)

4. Understand how organisms maintain homeostasis in a dynamic environment.

5. Describe how biological molecules are acquired and how they are subsequently used to meet the
metabolic needs of organisms. (HED Area 3, Competency 3)

6. Describe membrane structure and function.

7. Describe and analyze the nature of bioenergetic transformations and metabolism within the cell.

8. Describe the processes of cellular respiration and photosynthesis.

9. Analyze with specific detail the processes of DNA replication, transcription, and translation.

10. Analyze with specific detail the types, mechanisms, and regulation of cellular division.

11. Assess important applications of cell and molecular biology to energy use, medicine, and other day-

to-day processes. (HED Area 3, Competency 1,3,4,5)
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

None

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students design experiments to learn critical thinking skills throughout the course, including experiments
with molecular transport mechanisms, enzyme activity, cellular respiration, and photosynthesis. In each
experimental scenario, students use their understanding of course content to identify and evaluate
experimental problems for investigation. For the enzyme activity experiment, students work in pairs to
identify specific problems for their investigations, which include how the proper substrates and enzymes
work together, what happens at different concentrations of substrate and enzymes, what is the effect of
temperature on enzyme activity and how are enzymes affected by changing pH values (problem setting).
Students design experiments to evaluate the variables identified using a plant and animal enzyme
catalase, which breaks down toxic hydrogen peroxide in cells to oxygen and water. Students obtain their
catalase samples from potatoes and beef liver. Students then set up their experiments and collect data
as a function of oxygen production, using lab technology to identify changes in pressure in test samples.
Second, students will identify what concentrations of enzyme and substrate produce the most effective
reactions. Third, students determine the most effective variations in temperature effect enzyme
effectiveness. Finally, students use solutions with various pH levels to determine whether acidic, basic, or
neutral solutions alter reactivity (evidence acquisition). After data collection is achieved for each set of
experiments, students arrange their data into graphs and/or tabular data sets according to the specific
data acquired. Students evaluate the data and come to conclusions about their results (evidence
evaluation and conclusion). Students state their problems, explain their experimental design, present
their data, results and conclusions in their lab reports for assessment. Students share data between

groups to create a class set of data for additional conclusions.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Students are required to take measurements and collect data in many of the laboratory experiments
throughout the course. This includes the use of English and metric conversions in multiple labs and
classroom assignments. For the genetics unit, students do analysis of genetic characteristics using our
student population as a study group. In this process, students work in teams of two to four people to
collect their data. Students prepare a questionnaire pertaining to simple genetic characteristics that are
easily identified and tabulated. Groups then question members of the campus community and gather
data. After data has been gathered, each group performs basic statistical analysis of their data to present
to the class (expression). Class data is also accumulated, and students make comparisons between class
data and their data in order to analyze differences. They must interpret and compare their findings,
providing possible reasons for differences in outcomes (analysis). In addition to this laboratory exercise,
students also apply their knowledge of statistics and genetics to analyze problems presented in a variety
of questions and scenarios meant to test the students’ ability to predict outcomes from various genetic
crosses and traits. Students use Punnett squares and laws of probability to predict outcomes of
monohybrid and dihybrid crosses, as well as test crosses (Quantitative models and contextual). Students

report their work expressed in a variety of questions based on their predictive genetic models.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students work collaboratively in both lecture and laboratory assignments throughout the course. Student
groups are sometimes assigned and sometimes are student driven and organized. Student groups decide
on individual responsibilities and hold each other accountable in performing group tasks. For example,
students learn and practice using the scientific process to evaluate the claims of a variety of medical and
dietary products. Student groups evaluate three products or medications as to whether manufacturer
claims are valid and ethical. After their evaluations are performed in their groups, students draw posters
to illustrate their findings and share those findings with the class, where they must explain why they find
their products and claims ethical or not. In this process students learn the value of ethical and forthwith

claims from advertisers and manufacturers (collaboration, teamwork and accountability).

Students write essays on global problems or issues related to a biological or ecological topic. Students
must investigate topics for their papers which must then be approved by faculty before proceeding.
These essays are cause and effect essays, so students must either identify direct relationships between
actions of human populations on a natural system, species, or landscape; or they must identify the
relationship of actions of a natural phenomenon, species, landscape or natural system and how that
effects a human population. Students are encouraged to find topics that they are passionate about and

are required to relate their opinions and opposing viewpoints they find in their research (sustainability).

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

In Progress
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 5 2021

Upload Assessment

Completed - Mar 5 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Genetic Problems

Filename: Genetic Problems.pdf Size: 147.9 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001381

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary

ID: 0000001381
Status: Under Review
Last submitted: Feb 16 2021 02:02 PM (MST)

Application Form

Completed - Feb 16 2021
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix ART

Number 112
Title Drawing |
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ARTS
Number 1610
Name Drawing |

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Produce drawings that demonstrate techniques and mechanics of observational drawing.

2. Demonstrate competency in the following practices: measuring and sighting, gesture, contour line,
negative space, shape, value, space, volume, plane and texture.

3. Create drawings primarily from observation with black and white traditional drawing media.

4. Demonstrate effective verbal or written response to one’s own art and the art of others.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students work in a group environment where they are encouraged to learn from each other. Assignments
given by the instructor progress toward greater difficulty and group discussion and critique occur on a
regular basis. Students are encouraged to discuss their work with each other for the purpose of growth
and improvement of basic skills with materials and conceptual understanding. The instructor works
directly with each student to guide them in the learning process with both demonstrations and verbal
instruction. The visual language of art is one that is acquired through practice and repetition, along with
hands-on instruction and regular conversation and feedback. Through continued communication with
both the instructor and fellow students the learning process is greatly accelerated. Students are
expected to progress technically for the purpose of clearly communicating ideas through their self
produced and observed imagery. Visual artwork communicates best when the individual is competent

with their materials and has properly assessed the way in which their artwork impacts others.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students work in a group environment where they are encouraged to learn from each other. Assignments
given by the instructor progress toward greater difficulty and group discussion and critique occur on a
regular basis. Students are encouraged to discuss their work with each other for the purpose of growth
and improvement of basic skills with materials and conceptual understanding. The instructor works
directly with each student to guide them in the learning process with both demonstrations and verbal
instruction. The visual language of art is one that is acquired through practice and repetition, along with
hands-on instruction and regular conversation and feedback. Through continued communication with
both the instructor and fellow students the learning process is greatly accelerated. Students are
expected to progress technically for the purpose of clearly communicating ideas through their self
produced and observed imagery. Visual artwork communicates best when the individual is competent

with their materials and has properly assessed the way in which their artwork impacts others.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students work in a group environment where they are expected to respect everyone else in the room
despite differences. Interacting directly with the group in critique and during studio work sessions
requires interaction, feedback, critique and communication. The shared space is one which demands a
respectful atmosphere of cooperation and students are occasionally asked to work collaboratively.
Mesalands Community College has been described as ‘Hispanic Serving’ and the student body also
includes students from all over the world. This environment demands intercultural engagement and
tolerance for difference. Students are encouraged to express themselves through personal politics and
perspectives, while they are expected to deal respectfully with differing viewpoints and to reach an
understanding that at times expands their world. Art studio classrooms allow for a lot of personal
expression in a safe environment that presents opportunity for intercultural reasoning, competence and
understanding. Students are encouraged to express themselves regarding civic concerns through their
visual imagery which can provoke discussion about current events. Social responsibility and awareness is

a valuable part of the artistic expression.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Sample Assessment from ARTS 1610

Filename: Sample Assessment from ARTS 1610.pdf Size: 71.9 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Sample Course Rubric

Filename: Sample Course Rubric.pdf Size: 70.1 kB

Application: 0000001384

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001384

Status: Under Review
Last submitted: Feb 16 2021 03:36 PM (MST)
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Application Form
Completed - Feb 16 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's nhew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix ART

Number 176

Title Intermediate Wheel Ceramics
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ARTS
Number 2310
Name Ceramics Il

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Demonstrate intermediate techniques in wheel throwing, hand building, glazing, and kiln firing.

2. Prove through class work an intermediate understanding of both the nomenclature and the use of a
variety of ceramics equipment.

3. Be able to utilize principles of design, and aesthetic judgment to create and analyze a body of work
consisting of both functional and sculptural ceramic objects.

4. Use a greater familiarity with historical and contemporary ceramic sources, ideas, and materials in the

discussion and creation of a unique body of ceramic works.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students create artworks that visually communicate ideas drawn from their personal lives or from their
perspectives about the world. Learners must utilize color, shape, textures, and lines to create direct
narrative elements such as storytelling through the ceramic product or to express emotions through
design. Learners demonstrate knowledge through verbal presentations of what techniques they used to
best communicate stories and emotions. Students are then required to orally present their work and
elaborate on what worked well and identify areas for improvement. This information will be recorded in
their art journals. Students must also be receptive to and respond to criticism of other students. During
group and individual teacher/student discussions, students share their learning process as they present

the influences and origins of their ideas.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students are challenged to think creatively to apply ideas in original ways to their work. They must
consider how they will communicate ideas visually and how the work will be received and understood by
others. After receiving feedback from students and the instructor, they must consider what changes they
might make to improve the work whether through improvement of the narrative/idea being
communicated or improvements in the quality/application of the techniques. Students make choices
about whether to create symmetrical or asymmetrical works, in other words whether the work is
balanced with an equal number of elements on either side or unequal. Students will have knowledge
about what can change the feeling that is emoted through the work. In upper divisions, students learn to
mix glazes which uses mathematics and chemistry to create precise reactions in the glazes when the
work is heated in the kiln. In lower levels, glaze mixing is introduced to the degree that students
understand that different effects are produced based on the properties of glaze ingredients and the need

for the precise application of formulas and ratios in the production of glazes.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

The making of traditional and contemporary ceramics utilizes materials that can pose health hazards if
used improperly. Students demonstrate an understanding of the dangers of working with dry clay and
glaze materials and know how to utilize dust masks and respirators. Students demonstrate a mastery of
cleaning the art space and creating minimal dust. Students are aware that clay dust can stay suspended
in air after several hours so it is essential that all cleaning be done with minimal dust creation. Ceramics
requires personal responsibility and an understanding of safe handling techniques for one’s own safety
and the safety of others in the shared environment. Critiques provide an opportunity for both reflection
and candid assessment of students’ work and other works, and to take responsibility for correctable
deficiencies and catastrophic failures in a civil way. These skills will be modeled by the instructor.
Students are exposed to intercultural artwork and are required to evaluate the pieces based on social
and cultural depictions of others’ worlds. The instructor will use music from various cultures to inspire art
that reflects the culture in a variety of ways. Students are required to maintain a clean environment and
to take responsibility for their working areas to ready the space for future use by others. At the end of
the semester during a public showing of the work, students will demonstrate an ability to engage with

the public about their work in a respectful and constructive manner.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ARTS 2310 Ceramics II Sample Assessment

Filename: ARTS 2310 Ceramics II Sample Assessment.pdf Size: 71.0 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

ARTS 1320 CERAMICS I Sample Rubric for Art Portfolio

Filename: ARTS 1320 CERAMICS I Sample Rubric fo iUFdVr9.pdf Size: 113.9 kB

Application: 0000001420

Dinah Hamilton - dinah.hamilton@enmu.edu
NM General Education Curriculum

Summary
ID: 0000001420

Status: Under Review
Last submitted: Mar 9 2021 09:57 AM (MST)
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Application Form

Completed - Mar 9 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what

students do throughout the course.
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e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Dinah Hamilton

Department Chair

575-315-1160

Dinah.Hamilton@enmu.edu

ENMU-Ruidoso

History, Humanities and Social Sciences

Coda Omness

Coda.Omness@enmu.edu

Amy Means

Amy.Means@enmu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No
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Institutional Course Information

Prefix PSYC

Number 2130

Title Adolescent Psychology
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix PSYC
Number 1110
Title (if applicable) Introduction to Psychology

New Mexico Common Course Information

Prefix PSYC
Number 2130
Name Adolescent Psychology

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

. Explain how scientific methodologies are applied to the study of adolescent psychology.
. Describe major theories explaining adolescent behavior.
. Identify the relationships between socio-cultural factors and adolescent behavior.

. Evaluate the impact of family structure, teachers, and peers on development during adolescence.

ou A W N P

. Describe the influence of cognitive development on adolescent behavior.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Genre and Medium Awareness: Discussions (both online or in-class) require students to respond to
videos, textbook content or course prompts. Weekly written assignments require students to summarize,
analyze and or reflect on assigned readings from textbooks, journal articles or relevant videos. Regularly,
students are given a prompt/question/real-world scenario and are asked to explain and illustrate by
creating a brief presentation to share with their classmates. Students also take chapter quizzes to
communicate what they have learned about the course content.

Application and Versatility: Students communicate what they have learned in a variety of ways including
discussion (online or in class), application papers in which students are expected to apply what they
have learned about course concepts to real-world examples; summary and response papers where
students read a journal article or watch a relevant video and summarize the main points and reflect on
the application of the content to the real world.

Students respond weekly to targeted questions to develop the skill of evaluating and producing effective
arguments, summarizing their learning, and applying concepts to their everyday lives. Examples include
summarizing and reflecting on TED Talks, learning to read and summarize academic journal articles and
evaluating how psychological research is presented in the main stream media.

Students are required to choose a topic in Adolescent Psychology to explore in detail and to write a short
research paper in APA format. This paper is then presented in an oral presentation to the class. Students
are encouraged to think of themselves as “student-experts” on their chosen topic and to approach this

presentation as an opportunity to teach others what they have learned. (see attached)
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students individually or in work in small groups to understand a question, study their sources (text book,
research article and each other) gather evidence, differentiate fact from opinion and then be share their
learning with other students. For example: Why do you think adolescents are at such high risk for injury,
death, and health problems? What recommendations for preventing such serious outcomes might you
make to a group of high school students and their parents? Please cite the evidence for your claims.
Students bring examples of adolescent psychology principles/concepts they find in the main stream
media and present their analysis of the how the media presented the findings; ie: What is the problem or
issue the media claims to address? What evidence is provided for their claim? Is the evidence presented
accurately?

Students are assigned readings, or videos of critical theories and studies in adolescent psychology and
then required to write short response papers to evaluate the study and the evidence.
Reasoning/Conclusion: Students are also asked to participate in class discussions where they develop an
argument in favor or opposed to a theoretical position relevant to adolescent psychology ie: Can you
speculate how recent changes in social communication, such as Facebook, Instagram and Snapchat
may alter or broaden the selection of reference groups that adolescents have available? What effects do

you think that might have on teen attitudes and behaviors?
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

In this class, students regularly collaborate work together in small groups to discuss and share their
understanding of the readings, videos and to create group presentations on targeted
problems/questions.

The groups are changed weekly so that every student in the class has at least one opportunity to work
with every other student in the class. This interaction promotes intercultural understanding and
competence as they actively listen to one another in discussions about nature vs. nurture, ethical
considerations in classic psychological experiments cultural differences in assessing psychological
disorders and therapeutic approaches.

Groups are given prompts/questions designed to encourage members to assess and share their
individual perceptions and understanding of an issue. They are encouraged to assess their own
perspectives and prejudices/biases and to engage in civil discourse with their classmates, ie: Given that
research indicates that the prefrontal cortex, a part of the brain deeply involved in assessing risks and
making complex judgments, is still developing during the adolescent years. , should adolescents have
the same rights and be held to the same standards of responsibility as adults? For example, should they
be able to consent to sexual activity or join the armed services? If they commit an offense, should they

be tried as adults?

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The assessment plan in currently under construction and will be available on the college website.
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 9 2021

Upload Assessment

Completed - Mar 9 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Major Paper (1)

Filename: Major Paper 1.pdf Size: 352.2 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001388

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary

ID: 0000001388
Status: Under Review
Last submitted: Feb 24 2021 02:32 PM (MST)

Application Form
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Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

¢ When pasting into the application from another document, paste your text without formatting.
e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

114 /450


http://www.hed.state.nm.us/programs/new-mexico-curriculum-and-articulation-committee.aspx

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Patricia Matchin

Associate Dean of Humanities

5756248203

matchin@nmmi.edu

New Mexico Military Institute

Music

BG Douglas Murray

dmurray@nmmi.edu

Chris Wright

wright@nmmi.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes
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Institutional Course Information

Prefix MUSC

Number 2061

Title Concert Choir Il
Number of credits 1

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 2430
Name Mixed Chorus

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. To develop and demonstrate healthy vocal techniques: posture, breathing, tone placement, diction,
and expression 2. To develop and use a knowledge of music reading: pitch, rhythm, symbols, and
vocabulary 3. To develop the skill of singing independently and cooperatively in a group 4. To develop an
understanding of varied historical performance practices and to convey these styles in performance with
appropriate historical vocalism and ornamentation 5. To develop competency in both presenting concerts
and being constructively critical and self-evaluative about your own performing 6. To develop and
broaden levels of musical thinking in order to promote life-long learning and long-term participation in

the choral arts.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. To develop and demonstrate healthy vocal techniques: posture, breathing, tone placement, diction,
and expression 2. To develop and use a knowledge of music reading: pitch, rhythm, symbols, and
vocabulary 3. To develop the skill of singing independently and cooperatively in a group 4. To develop an
understanding of varied historical performance practices and to convey these styles in performance with
appropriate historical vocalism and ornamentation 5. To develop competency in both presenting concerts
and being constructively critical and self-evaluative about your own performing 6. To develop and
broaden levels of musical thinking in order to promote life-long learning and long-term participation in

the choral arts.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students learn the foundations of vocal signing technique and how to apply these techniques to musical
performance. Students become familiar with vocal music from a wide variety of musical styles. Students
learn to evaluate and interpret the messages that are presented in music from a wide of styles. Students

understand how to communicate musical meaning through performance.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.
Students develop vocal techniques and musical skills in individual and group settings. Students explore

how to apply vocal technique and musical skill to a diverse genre of music. Students learn to evaluate

personal and group performance with a diverse genre of music.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students collaborate with peers through rehearsal and performance of vocal musical literature in order to
engage local and global communities. Students learn to use musical performance for the betterment of
self and society. Students present musical selections that display teamwork and musical skill. Students

learn the value of musical performance in society.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 18 2021
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Upload Assessment

Completed - Feb 24 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

New Mexico Military Institute Choral Performance Rubric

Filename: New Mexico Military Institute Choral P 20i0ZEM.pdf Size: 55.2 kB

Upload Rubric

Completed - Feb 18 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

vocal-concert-rubric

Filename: vocal-concert-rubric 9vchuP3.pdf Size: 93.8 kB

Application: 0000001379

Joaquin Gallegos - joaquin.gallegos@nnmc.edu
NM General Education Curriculum

Summary
ID: 0000001379

Status: Under Review
Last submitted: Feb 23 2021 07:45 AM (MST)

Application Form

In Progress - Last edited: Mar 2 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential
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skills. Three essential skills are associated with each of six content areas:

1.
2
3
4.
5
6
7

Communications: Communication, Critical Thinking, Information & Digital Literacy

. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name Joaquin Gallegos

Title Chair of Biology, Chemistry, and Environmental
Science

Phone 5057475480

Email joaquin.gallegos@nnmc.edu

Submitting Institution

Name of HEI Northern New Mexico College

Submitting Department Department of Biology, Chemistry, and
Environmental Science

Chief Academic Officer

Name Ivan Lopez

Email provost@nnmc.edu
Registrar

Name Robert Palko

Email robert.palko@nnmc.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix BIOL

Number 2210L
Title Human Anatomy and Physiology | Lab
Number of credits 1

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix BIOL
Number 2210
Title (if applicable) Human Anatomy and Physiology

New Mexico Common Course Information

Prefix BIOL
Number 2210L
Name Human Anatomy and Physiology | Lab

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Apply the scientific method correctly.

2. Collect, analyze, and interpret scientific data.

3. Use laboratory equipment, such as a microscope, correctly and safely.

4. Analyze the structure of cells, cell membranes, and cell organelles with respect to their respective
physiological roles.

5. ldentify the anatomical components of human tissues, organs, and organ systems using prepared
microscope slides, models, diagrams, illustrations, or cadaver specimens.

6. Describe the functional characteristics of human tissues, organs, and organ systems using prepared
microscope slides, models, diagrams, illustrations, or cadaver specimens.

7. Analyze the physiological processes of the integumentary, skeletal, muscle, and nervous systems.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. Apply the scientific method correctly.

2. Collect, analyze, and interpret scientific data.

3. Use laboratory equipment, such as a microscope, correctly and safely.

4. Analyze the structure of cells, cell membranes, and cell organelles with respect to their respective
physiological roles.

5. Identify the anatomical components of human tissues, organs, and organ systems using prepared
microscope slides, models, diagrams, illustrations, or cadaver specimens.

6. Describe the functional characteristics of human tissues, organs, and organ systems using prepared
microscope slides, models, diagrams, illustrations, or cadaver specimens.

7. Analyze the physiological processes of the integumentary, skeletal, muscle, and nervous systems.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Critical thinking is an essential skill for any worker within the medical field. Anatomy and Physiology
student learning objectives promote the development of critical thinking in lecture and course work. In
addition, the inclusion of clinical elements force students to work with real world situations requiring
critical thinking. For example, in their Integumentary System Project, which requires research into an
integumentary disorder, the student must develop a case study of a fictional patient. The student will
research symptoms, duration (chronic/acute), and progression of the disorder. The student’s research will
result in a case study where symptoms are present, this provides evidence for a specific disorder, and
finally students draw a conclusion for a treatment (A+B-> C, symptom + disorder -> treatment). The
activity allows students to draw a logical argument of evidence acquisition, evidence evaluation, and
reasoning/conclusion. This activity requires students to translate theoretical concepts to practical
application. Research will require students to distinguish between appropriate and inappropriate source
materials. Finally, the requirement of creating a fictional patient is an exercise in abstract thought,

important to critical thinking, the translation of absorbed knowledge to specific real-world applications.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Quantitative reasoning is a key part of unit conversions and dilutions, both of which are required for
medical field employees. Exercises are designed to improve general knowledge of rates, ratios, and
proportions. The calculations are not designed to be arithmetically difficult, but to engage not only the
critical thinking and quantitative reasoning of students but also reinforce terminology, concepts, and
process within anatomy and physiology. An example of this is an exercise on understanding the effects of
alcohol on the human body. This allows students to understand impact on Blood Alcohol Levels based on

body weight, which are concentration and ratio problems.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

The health care field is increasingly holistic in its approach, accepting the human component, and
recognizing the personal and social responsibility of the health care worker. In the example of the
Integumentary System Project, the case study requires an empathic component, where students have to
create a fictional patient. This process allows students to identify with a patient and understand they are
just more than just a set of symptoms, but also a person who has a medical history and unique
conditions, that might play into treatment options. In addition, many of the lab assignments are group-

based activities and general discussion are class wide which promotes teamwork and collaborative skills.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://nnmc.edu/home/academics/office-of-the-provost/office-of-institutional-research/assessment-2

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 23 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Heart Lab

Filename: Heart Lab.pdf Size: 1.5 MB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001370

Michael Raine - mraine@unm.edu
NM General Education Curriculum

Summary
ID: 0000001370

Status: Under Review
Last submitted: Feb 2 2021 08:27 AM (MST)
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Application Form
Completed - Feb 1 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's nhew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Chris Duvall

Title Professor and Department Chair
Phone 505-277-5041

Email duvall@unm.edu

Submitting Institution

Name of HEI UNM Main

Submitting Department Geography

Chief Academic Officer

Name Pamela Cheek

Email pcheek@unm.edu
Registrar

Name Michael Raine

Email mraine@unm.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix GEOG

Number 2115

Title Information Design for Science and Society
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix GEOG
Number 2115
Name Information Design for Science and Society

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Communications - Communication, Critical Thinking, Information & Digital Literacy

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

Explain how infographics can be designed to create narratives, and to produce relationships among facts
and between people.

Explain how human perception and cultural diversity both affect the capacity of people to understand
infographics.

Identify effective practices of combined graphic and written communication of scientific data, in different
situations and with diverse people.

Design effective infographics based on scientific data, using common software applications.

Evaluate published infographics to assess their effectiveness as communication devices, and their

trustworthiness as information sources.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

NA
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Information design is the practice of presenting information effectively and efficiently through the pairing
of graphic and verbal content. Graphic literacy is an important element of communication because
infographics—which include visual and verbal elements—are widely used in current media. Information
design is important in the sciences due to the centrality of data visualization in research and teaching. In
this course, learning assessments include informal, in-class and take-home exercises, in individual and
group formats; formal assessment is through mid-term and end-of semester exams and projects.
Students learn to present and analyze information using paired graphic and verbal communication, which
attunes them to audience and register in verbal expression. For component skill 1, students read,
analyze, and prepare infographics for different purposes and audiences (including some based on ability
status, such as color blindness). To build this skill, students prepare infographics that are evaluated for
effectiveness for specific contexts, and analyze the visual and verbal rhetoric of published infographics.
For component skill 2, students write interpretive and critical evaluations of published works. Students
must assess technical and aesthetic characteristics of infographics; identify their thesis, supports, and
counter-arguments; and evaluate their meaning from different stakeholder perspectives. Students must
write evaluations of infographics, and also evaluate their own, prior evaluations; students should exhibit
self-reflective knowledge of effective communication strategies. For component skill 3, students evaluate
published arguments; prepare original infographics; use infographics to make arguments; and present
arguments in PowerPoint-type slides. Relevant coursework emphasizes evaluating credibility of
infographics, interpreting infographics accurately, and developing and presenting arguments graphically.
The assignment below shows how course materials interweave the component skills. In this example,
students develop an infographic for a specific audience (assignment question 5, component skill 1);
evaluate the technical, aesthetic, and rhetorical elements of the infographic (assignment questions 1-3,
component skill 2); and analyze how infographics can support an argument (assignment question 4-5,

component skill 3).
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Graphic communication is increasingly common due to the availability of display screens in various
technologies, and of graphic-design software used in media contexts. Visual information can be as fully
manipulated as verbal information; cartography, a core field in the discipline of geography, is about the
production and analysis of visual and paired verbal information. For component skill 1, students delineate
relevant contexts for infographics, and state problems/questions within these contexts as bases for the
analysis and production of infographics. Assessment is via written exercises to identify and describe the
social and discursive settings of infographics, and develop problem statements and research questions
appropriate to these settings. For component skill 2, students describe data needed to address research
questions, locate appropriate data, and present these data to answer a research question. To build this
skill, students conduct small, guided research projects that culminate in arguments that are presented in
infographics (which include visual and verbal elements). For component skill 3, students evaluate the
credibility and relevance of published infographics in specific contexts, and analyze truth claims made
with infographics. Assessment is via exercises in which students can exhibit abilities in identifying and
evaluating misinformation and information reliability. For component skill 4, students evaluate
graphically presented arguments and design original infographics in order to challenge or support
reasoning within, and broad implications of, research projects. Assessment exercises ask students to
draw conclusions from published infographics within relevant contexts, and/or design infographics to
support their conclusions from original research inquiries. The assignment provided below is relevant to
some of these component skills (such as assignment question 4 and essential skill 3), although the
assignment focuses on the essential skill of communication. Instruction toward critical thinking will

center on analysis of published scientific research results, and the presentation of original research.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Information about social, cultural, and environmental events is increasingly made available through
graphic communication. For instance, prominent information sources about the COVID-19 pandemic are
data visualization websites operated by research institutions, government agencies, and news
companies, many of which employ information designers. The ability to understand infographics is
critical to citizenship in a data-driven world dominated by digital media. For component skill 1, students
identify and evaluate the credibility of information sources, assess how infographics express social status
and authority, and develop ethical values for graphic communication. Assessment is via exercises in
which students analyze examples of graphical misinformation and propaganda, and identify ethical
values evident in graphic communication. For component skill 2, students design and create infographics
in software including Excel, PowerPoint, and lllustrator, and locate and evaluate sources of digital data
and infographics. Assessment exercises require technical skills in infographic production, and interpretive
skills in reading published works. For component skill 3, students locate and manipulate data needed to
address specific problems/questions, and evaluate data presented or implied in published infographics.
Assessment is via small, guided-research projects that require students to collect and analyze data, or to
re-analyze data presented in published infographics to illustrate how data manipulation can affect
apparent research results. Component skill 4 is not a core aspect of instruction, because students do not
pursue iterative processes of inquiry; research assignments address a single problem/question and the
results of investigation do not initiate a second stage of research. Nonetheless, research assignments
require students to generate reasonable solutions/answers through research. Assessment exercises ask
students to state or identify a research problem/question, and develop an evidence-based, graphical
argument that solves/answers the problem/question. The assignment provided below is weakly relevant
to these component skills (assignment question 5, component skill 3). More relevant assignments center

on the production of original infographics.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://assessment.unm.edu/assessment-types/gened-assessment/index.html

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 1 2021

Upload Assessment

Completed - Feb 1 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

UNM GenEd Certification Form GEOG 2115 r1

Filename: UNM GenEd Certification Form GEOG 2115 rl.pdf Size: 252.5 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001412

Jared Farley - farley@nmmi.edu
NM General Education Curriculum
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Summary

ID: 0000001412
Status: Under Review
Last submitted: Mar 1 2021 09:33 AM (MST)

Application Form

Completed - Mar 1 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Jared Aaron Farley

Title Associate Professor of Political Science
Phone 5756248178

Email jaredaaronfarley@gmail.com

Submitting Institution

Name of HEI New Mexico Military Institute

Submitting Department Social & Behavioral Sciences

Chief Academic Officer

Name BG Douglas Murray

Email DMurray@nmmi.edu
Registrar

Name MA] Chris Wright

Email Wright@nmmi.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix POLS

Number 2120

Title International Relations
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix POLS
Number 2120
Name International Relations

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Explain the interrelationships between countries and people in the world;

2. Demonstrate an awareness of current events in the world;

3. Describe several theories of International Relations;

4. Explain and identify theories of power and decision making among states in the world;

5. Describe and evaluate issues that relate to International Politics, and how individuals are affected by
them;

6. Describe the role of Intergovernmental Organizations in International Politics;

7. ldentify the role war plays in International Politics;

8. Explain how economics is intertwined with International Politics;

9. Demonstrate an understanding of role of international terrorism and its impacts on global diplomacy;
10. Articulate how beliefs, assumptions, and values are influenced by factors such as politics, geography,

economics, culture, history, government, and social institutions.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

n/a

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students in POLS 2120 identify and communicate in various genres and mediums, including completing
written assignments, participating in classroom discussions, conducting oral presentations, and engaging
in online digital exercises that accompany the textbook. Students demonstrate strategies for
understanding and evaluating messages by reading various course material, such as the textbook,
articles, and videos, and identifying main points, arguments, and counterarguments. The material they
are presented with requires them to understand and analyze connections and contradictions between
various theories of international relations. Students evaluate arguments and evidence through
presentations, classroom discussions, and written work. | use a textbook that highlights contemporary
debates in international relations. Included in each chapter are two or three opinion pieces from outside
sources that are intended to help students differentiate between supported claims, unsupported claims,
opinions, inferences, and other rhetorical strategies frequently employed by political actors.For example,
the chapter on political violence contains pieces arguing for and against that chemical and biological
weapons are the most serious threat to humanity outside of a nuclear holocaust. Each semester | split
students into two groups and | make them give a presentation highlighting the arguments that their
assigned author makes. The other group then presents the opposing viewpoint by the other author. |
then show a short video on the topic and assign a small written assignment, asking students to research
the controversy and argue which of the two original authors' thesis is more defensible. Students are
required to properly cite four outside authoritative sources in making their analysis and critiquing the
claims made by the authors of the two articles. The formatting and citation method required for the

essay is APA, and students are evaluated based upon their adherence to the APA format.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Throughout this course students develop the skills necessary to allow them to identify, evaluate, and
develop well-founded conclusions about global politics. All of this is done through a mixture of lectures,
readings, in-class assignments, and on-line exercises. Early in the semester, students are introduced to
the major paradigms of international relations theories. They are taught through video presentations,
lectures, and assigned readings what the assumptions each of these paradigms holds, the lens through
which those who subscribe to these paradigms hold, and the problems, i.e., the blind-spots, of each of

these perspectives.

The assessment provided with this application provides a good example of how critical thinking and all of
its components are addressed in the course. After learning about the paradigms, students are provided
three essays by three leading theorists from three out of the five different paradigms. They are to write a
three page essay matching each of the authors with one of the paradigms and explaining why they
arrived at those conclusions, specifically citing something the author said which makes them a proponent
of a particular paradigm or clearly an opponent of others. Students are then asked to evaluate each of
the three authors' conclusions, identifying strengths and weaknesses in their view of international

relations (largely based upon the key assumptions and blind-spots identified in class).
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Throughout this course, students are reminded of the relationship between the individual, the state, the
international system, and the larger human community. Through assigned readings, lectures, videos,
projects, and classroom debates/discussions, students wrestle with questions of justice and personal and
social responsibility. Students consider the importance of issues of human rights, world peace,
environmentalism, poverty, and economic development. Their responsibilities to be informed and active

citizens is heavily emphasized.

In one unit we study the psychology of decision making and how humans often employ methods in their
decision making that provides psychological comfort but might produce disastrous results. We read about
and discuss groupthink, bolstering, cognitive dissidence, and attribution theory, among others. Students
then read a case study on the decisions made during the Cuban Missile Crisis. They are then assigned a
short essay asking them to analyze the decisions that were made by both the Kennedy Administration
and the Soviets. | especially like this essay because it presents the Soviet perspective and helps students
understand that the Soviets were just as afraid of the situation getting out of control as the Americans
were. At what points in the unfolding situation were the dangers of poor decisions most at risk and why?
What did both sides do, or fail to do, to prevent those decisions from being made poorly? In other words,
what strategies of good decision making did them employ? Finally, | ask students to imagine they were a
political leader sometime in the future. What strategies would they employ to help them ensure that they
and their staff would employ good decision making strategies to help ensure global goodwill and

cooperation.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

A3y

Date

Feb 28 2021

Upload Assessment

Completed - Feb 28 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Assessment for POLS 2120

Filename: Assessment for POLS 2120 JBnh50g.pdf Size: 51.2 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.
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Application: 0000001414

Jeff Frawley - jeff.frawley@enmu.edu
NM General Education Curriculum

Summary

ID: 0000001414
Status: Under Review
Last submitted: Mar 5 2021 08:54 AM (MST)

Application Form
Completed - Mar 4 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,
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2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Jeff Frawley

Title Dept. Chair

Phone 5753151140

Email jeff.frawley@enmu.edu

Submitting Institution

Name of HEI Eastern New Mexico U-Ruidoso

Submitting Department Language and Fine Arts

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
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Registrar

Name Amy Means

Email amy.means@enmu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix SPAN
Number 1120

Title SPANISH 1l
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)
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New Mexico Common Course Information

Prefix SPAN
Number 1120
Name SPANISH I

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Students can participate in conversations on a number of familiar topics using simple sentences.

2. Students can handle short social interactions in everyday situations by asking and answering simple
questions.

3. Students can present basic information on familiar topics using language they have practiced using
phrases and simple sentences.

4. Students can write briefly about most familiar topics and present information using a series of simple
sentences.

5. Students can understand the main idea in short, simple messages and presentations on familiar
topics.

6. Students can understand the main idea of simple conversations that they overhear.

7. Students can understand the main idea of short and simple texts when the topic is familiar.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

As in Spanish I, students in Spanish Il complete the following assessments via a language-learning
software, Panorama. Throughout the semester, they complete a number of quizzes and practice
assignments, plus unit exams, that assess students' reading comprehension in Spanish. For instance,
they must read a passage in Spanish and then answer fill-in-the-blank questions in Spanish that require
them to use evidence from the passage to answer questions or complete statements. Similarly, they
answer true/false questions that require students to find and use evidence in Spanish from a text to
accurately respond. They must also complete questions that require reasoning to match descriptions in
Spanish with visual depictions of scenarios. Another type of assessment question asks students to select
answers that best match a situation described in a passage in Spanish; students must evaluate evidence
from the text to reach a conclusion. A common type of question is to provide descriptions and evidence
in Spanish, and then to ask students to use the evidence to determine a person or a personal
relationship being described. In all exams and assessments, students are asked to practice verb
conjugations, which are set up as problems: students are given the verb and a sentence, and must use
evidence in the sentence to determine the correct verb, verb tense, and conjugation. During in-class
activities, students work in collaborative groups to script and act out scenes, which are set up as a type
of "problem" for groups to understand and work through (e.g. how best to portray the scenario and how
best to construct dialogue). Frequent in-class activities ask students to read sample texts in Spanish,
view video excerpts, or listen to songs in Spanish, and then answer questions about these texts, to test
students' abilities to acquire evidence from a Spanish text. In class, students are given a list of
vocabulary words and are tasked with the problem of constructing logical, grammatically accurate
sentences using the words. The exams in Spanish Il, compared to Spanish I, feature more short answer
questions, for which students must address a prompt or a problem with sentences in Spanish, providing
evidence or detail. For instance, in the attached assessment example, students must describe in a

paragraph in Spanish their daily routine.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Throughout the semester, students practice intercultural competence via assessments on their
proficiency with the Spanish language. They practice intercultural reasoning when answering a variety of
question types as a part these assessments. For instance, questions that use hypothetical scenarios
require students to use Spanish dialogue and colloquial phrases to understand cultural context. Students
also study via assignments, assessments, and in-class activities the differences in formal vs. informal
language that is unique to the Spanish language and to Spanish-speaking cultural contexts. Spanish Il
includes in-class activities that require students to learn about Spanish-speaking countries' history and
cultures, including viewing films on this history, reading articles on this history, answering quiz questions
on this history, etc. Occasional in-class activities implement excerpts of film, music, and dance
performances from Spanish-speaking cultures. Many of the learning software questions likewise
implement scenarios or passages that teach students about the history or the cultural practices of
Spanish-speaking countries. Students engage in collaboration skills and teamwork during a variety of in-
class activities. For instance, they form in-class pairs and small groups to practice vocabulary and to
practice conversing in Spanish. More formally, they must prepare small-group presentations in Spanish
on assigned topics and must also perform small-group scenes in Spanish. In-class meetings also
frequently feature small-group or full-class collaborative activities like "game-show style" quizzes and

interactive polls.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students practice digital literacy in this course by completing most assessments and assignments
through an online learning platform, Panorama. They must become proficient with understanding and
answering a variety of question types in this digital environment, as well as with communicating, writing,
and recording audio of themselves speaking in a digital environment. Students, in all the assessments
described above, must recognize the authority and value of information through answering exam
questions that require them to select and use correct Spanish language. Students, in learning this
language, are constantly assessed on their knowledge, their selection of correct information, and their
creation of accurate, correct Spanish sentences and conjugations. Students, in the reading-based
assessment questions mentioned above, are required to practice inquiry and evaluate evidence to
accurately understand textual passages and to answer questions about these passages. During in-class
small-group presentations, students are required to research a cultural aspect of the Spanish language,
or of a Spanish-speaking country, evidence they then share with the class. In small-group acted scenes,
students must address a question presented in the instructions, and then must use the process of inquiry

to determine how to best construct and present the scene during a performance.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The link to the college assessment plan is under construction as part of the college's new web site.
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 4 2021

Upload Assessment

Completed - Mar 4 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Sp2--1120--I--Lec

Filename: Sp2--1120--T--Lec.7.pdf Size: 768.9 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001390

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary

ID: 0000001390
Status: Under Review
Last submitted: Feb 24 2021 02:31 PM (MST)

Application Form
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Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

¢ When pasting into the application from another document, paste your text without formatting.
e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.
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e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Patricia Matchin

Associate Dean of Humanities

5756248203

matchin@nmmi.edu

New Mexico Military Institute

Music

BG Douglas Murray

dmurray@nmmi.edu

Chris Wright

wright@nmmi.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes
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Institutional Course Information

Prefix MUSC

Number 2131

Title Vocal Ensemble Il
Number of credits 1

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 1170
Name Vocal Ensemble

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. To perform a variety of choral literature suitable to a small group of singers. 2. To learn to sing with a
smaller group of people by executing: A) Better Blend B) Better Balance C) Tonality D) Musicality E)
Interpretation. 3. Perform with stage presence and movement without a director. 4. Work with a large and
small PA system correctly. 5. Develop the ability to support and cooperate well with other members of
the group and develop the empathetic feeling that makes for successful performing. 6. Develop in depth

vocal technique and stylistic interpretation.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. To perform a variety of choral literature suitable to a small group of singers. 2. To learn to sing with a
smaller group of people by executing: A) Better Blend B) Better Balance C) Tonality D) Musicality E)
Interpretation. 3. Perform with stage presence and movement without a director. 4. Work with a large and
small PA system correctly. 5. Develop the ability to support and cooperate well with other members of
the group and develop the empathetic feeling that makes for successful performing. 6. Develop in depth

vocal technique and stylistic interpretation.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students learn the foundations of vocal signing technique and how to apply these techniques to musical
performance. Students become familiar with vocal music from a wide variety of musical styles. Students
learn to evaluate and interpret the messages that are presented in music from a wide of styles. Students

understand how to communicate musical meaning through performance.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.
Students develop vocal techniques and musical skills in individual and group settings. Students explore

how to apply vocal technique and musical skill to a diverse genre of music. Students learn to evaluate

personal and group performance with a diverse genre of music.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students collaborate with peers through rehearsal and performance of vocal musical literature in order to
engage local and global communities. Students learn to use musical performance for the betterment of
self and society. Students present musical selections that display teamwork and musical skill. Students

learn the value of musical performance in society.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 18 2021
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Upload Assessment

Completed - Feb 24 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

New Mexico Military Institute Choral Performance Rubric

Filename: New Mexico Military Institute Choral P 3Fo3ZfN.pdf Size: 55.2 kB

Upload Rubric

Completed - Feb 18 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

vocal-concert-rubric

Filename: vocal-concert-rubric_gbj4qpt.pdf Size: 93.8 kB

Application: 0000001395

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001395

Status: Under Review
Last submitted: Feb 19 2021 11:45 AM (MST)

Application Form

Completed - Feb 19 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills
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The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

N o vk~ W N -

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix ENG

Number 211
Title Introduction to Literature
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ENGL
Number 1410
Name Introduction to Literature

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Identify, define, and understand basic literary conventions and themes in fiction, poetry and drama.

2. Write reasonable, well-supported analyses of literature that ethically integrate evidence from texts

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

In this course, students will read, analyze and respond to selected texts in three principal genres (fiction,
drama and poetry). Students will learn to identify literary techniques, common motifs, and significant
themes, and to consider these things within their historical and literary contexts. Throughout the
semester, students will complete short weekly responses, whether summaries, interpretive narratives, or
‘conversations with a text’. Students will compose several extended essays focused on one or more
selected texts. Students will define problems, evaluate issues, and formulate research questions to guide
these inquiries. They will complete reading and research tasks to collect, qualify and evaluate sources
and data to discover credible evidence to support their interpretations of texts. Students will consider
rhetorical, historical, and cultural contexts as they develop and refine their theses and ideas, and they
will effectively communicate their conclusions and their underlying reasoning through written, oral or
digital presentations which cite their sources in a systematic and respectful manner.

Critical thinking will be assessed throughout the semester in discussions and weekly written responses.
Longer essays will be used to evaluate students’ formation and articulation of critical interpretations and
their ability to defend their points in written responses and oral presentations. Students will demonstrate
their ability to identify and discuss various features, such as rhetorical context, intended audience,
credibility and bias, and genre characteristics, as well as compare and evaluate different interpretations

for accuracy and effectiveness.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Intercultural reasoning and intercultural competence

Through multiple writing and discussion assignments throughout the course, students will Explicate,
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Compare, and Interpret texts to gain insight into the people of other times and other cultures, and reflect
on how their own values and moral structures are both a product of and a reaction to their own native
environments. Student responses may take the forms of Argument or Discussion, and students will be
encouraged to ‘interrogate’ texts to discern their deeper meanings. Comparisons with their own
experiences will allow students to develop greater sensitivity and an awareness of the diversity of social,
political, and cultural issues which characters may face. Considerations of characters’ motivations and
desires will help students develop a greater appreciation for the ways art (literature) may illuminate

psychology and the human condition.

Ethical Reasoning

Drawing on history, psychology and their own experiences, students will analyze the characters,
motivations and sense of ethical responsibilities portrayed by characters and cultures in works of
literature. Many stories and novels involve moral dilemmas and difficult choices; studying the evaluation,
decision-making process and consequences of choice by others helps students formulate and examine

their own approach to matters of ethics, integrity, philosophy, and what it takes to lead a ‘moral life’.

Collaboration skills, teamwork and value systems

Through discussion, debate, group projects, and presentations, students will practice collaborative and
interactive modes of inquiry and the respectful free exchange and critique of ideas. Collaboration and
group projects promote planning skills, division of labor, esprit de corps and mutual accountability -
which are all highly prized skills in academia and the contemporary workplace.

The habits of mutual respect, collaboration, and cooperative problem-solving may also impact how
young adults will react to larger societal dilemmas such as racism, gender equality, environmental

responsibility, and income inequality.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students will acquire, assess, and communicate information across different mediums using digital tools.
They will recognize the hazards and advantages of communicating in an integrated digital environment.
Students will develop and pursue self-directed research which generates problem solutions or otherwise
illuminates the complexity of issues and questions. They will document and share their inquiries using
appropriate formats, tools, and digital presentation applications. Students will use digital and library
resources to find secondary sources and articles which support or contradict their interpretations of
selected texts; they will use properly formatted quotations, summary, and citations to integrate these
outside sources into their essays. Students will use digital resources to produce and deliver at least one
presentation on an author or issue in the class session pertaining to that subject.

Information and digital literacy will be assessed throughout the semester as students utilize digital
resources and word processing technology to research, compose, revise, format, and transmit their
various assignments. Students will demonstrate their ability to formulate theories, marshal evidence, and
present conclusions in a clear and effective manner. They will demonstrate competence utilizing research
databases and other information tools to gather, organize and evaluate information, as well as their
ability to navigate online learning platforms (where applicable) and standard electronic communications

tools such as email, online chats, discussion forums, and digital meeting spaces such as Zoom or Skype.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 19 2021

Upload Assessment

Completed - Feb 19 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ENG 211 Sample assignment

Filename: ENG 211 Sample assignment .pdf Size: 99.1 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001404

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001404

Status: Under Review
Last submitted: Feb 20 2021 05:05 PM (MST)

Application Form

Completed - Feb 20 2021

Application Form
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The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 575-464-4413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix STAT

Number 213
Title Statistical Methods
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MATH
Number 1350
Name Introduction to Statistics

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

=

. Explain the general concepts of statistics.

. Explain and evaluate statistics used in the real world (from a news article, research project, etc.).

o o

. Use statistical vocabulary appropriately.

c. Distinguish between descriptive and inferential statistics.

d. Distinguish between qualitative and quantitative data.

e. Distinguish between populations and samples, and parameters and statistics. f. Give examples of
independent and dependent variables.

2. Presentation and description of data.

a. Present data graphically using histograms, frequency curves and other statistical graphs. b. Interpret
graphs of data, including histograms and shapes of distributions.

3. Summarize data using measures of central tendency and variation.

a. Calculate and interpret the mean, median, and mode to describe data.

b. Calculate and interpret range, variance, and standard deviation to describe data.

4. Present the concepts of probability.

a. Interpret basic probabilities.

b. Calculate probabilities using compound probability rules and the binomial distribution. c. Calculate
probabilities using the standard normal distribution and relate them to areas under the curve.

d. Determine if the binomial distribution can be approximated with the normal distribution. e. Describe
the relationship between the sampling distribution and the population distribution. f. Use the central limit
theorem to approximate the probability distribution and calculate probabilities.

5. Compute point and interval estimates.

a. Determine the confidence interval for a parameter.

b. Interpret the confidence level and margin of error.

c. Determine whether a statistical technique is appropriate under stated conditions.

6. Perform hypothesis tests.

a. Determine whether a statistical test is appropriate under stated conditions. b. Identify null and
alternative hypothesis.

c. Perform and interpret statistical tests (e.g. z-test, t-test, one-tailed and two-tailed, one sample, two-
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sample) and determine whether data is statistically significant.

d. State the conclusion of a hypothesis test.

e. Interpret a p-value as compared to a significance level.

f. Explain why a test can lead us to reject a null hypothesis, not accept one.
g. Distinguish between Type | and Type Il errors.

7. Analyze data using regression and correlation.

a. Explain the difference between correlation and causation.

b. Construct and interpret scatter plots.

c. Calculate and interpret the linear correlation coefficient.

d. Determine and use the equation of a least-squares regression line between two variables to make
predictions.

e. Interpret the meaning of the coefficient of determination.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students practice communicating quantitative statistical information through a variety of media (oral,
written, graphical) throughout the course and for various rhetorical purposes ranging from information to
persuasion. They are assessed on their ability to communicate statistical information in layman's terms,
when appropriate, without resort to statistical jargon while retaining professional accuracy. Students are
presented with claims about the significance of statistics in a variety of scenarios and for a range of
purposes - information, advertisement, political persuasion, academic or scholarly support, and/or
scientific reasoning. They will practice communicating not only the accuracy of the statistics and the
legitimacy of the interpretation, but also the intentionality and technique of statistical misdirection and
misrepresentation. They will also practice the use of these techniques themselves in writing, oral
presentation, and the creation of visual aids, in order to become personally familiar with common use
and misuses of statistics.

Students are given data sets and statistical findings and required to interpret them in specific contexts
and for specific purposes. Communication skills include identification of appropriate statistical terms and
interpretations. Explicit written communication involves using units and labels on graphs and charts,
interpreting shapes and patterns in graphs and charts, interpreting specific R-squared values,
interpreting slopes of bivariate least square regression lines in terms of explanatory and response
variables, stating conclusions of various hypothesis testing procedures in terms of the problem, and
interpreting results of various constructed confidence intervals, and the appropriate use of particular

statistical procedures.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Critical thinking skills in statistics are a fundamental objective of this course. Critical thinking in statistics
includes problem delineation, formula identification, evidence acquisition, checking conditions for
inference, evaluation of formulations, and drawing and evaluating conclusions. Student skills in critical
thinking are developed by exposure, explanation, repetition, and instructor modeling of these skills, as
well as through class discussions, in class individual and group work, interactive tutorials, homework, and
projects. Critical thinking skills in both descriptive and inferential statistics are developed in real or
realistic problems applied to observed individuals, or observed sample means and proportions. Critical
thinking skills, while applied throughout the course, are of particular importance in applied standard
normal calculation problems for individual observations as well as for averages and proportions, and for
conducting various tests of significance and constructing and interpreting confidence interval procedures
for doing inferential statistics. Students also develop critical thinking skills in applications of basic
sampling and experimental design techniques, as well as reasoning about correlation and causation.
Students demonstrate critical thinking skills formally through a number of quizzes/tests and projects, see

the attachment for examples.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Quantitative reasoning skills are particularly important in this course for students to be able to formulate
conclusions derived from observed data. There is an extensive number of formulas used in this course.
The quantitative reasoning skills students develop include knowledge of the various formulas and
identification of which formulas to use for particular scenarios. They also need to learn the various
statistical symbols used in the formulas and identification of specific values that correspond to the
symbols in various applied settings. In particular, formulas are used in measures of center (means,
medians) and variation (standard deviation, range, inter-quartile range), standard normal calculations for
individuals as well as standard normal calculations for means and for approximation procedures for
proportions. Quantitative reasoning is also applied in analyzing information in charts and graphs, and
using summary statistics to create least squares regression lines and use for making predictions, and in
inferential tests of significance and confidence interval calculations. Development of these skills are
facilitated through instructor modeling, in-class discussions and informal low-stakes assignments
including: interactive tutorials, written and interactive homework assignments, and quizzes. Students
also develop reasoning skills orally in class as individuals and through group presentations of problems
as well as through answers to instructor prompts. Students demonstrate communication of statistical
knowledge, findings, and interpretations in a variety of course quizzes/tests, exams and projects, see the

attachment of course projects for examples.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 20 2021

Upload Assessment

Completed - Feb 20 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Stats Projects

Filename: Stats Projects.pdf Size: 625.9 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001374

Tycie Jackson - tjackson@luna.edu
NM General Education Curriculum

Summary

ID: 0000001374
Status: Under Review
Last submitted: Feb 22 2021 03:49 PM (MST)

Application Form

Completed - Feb 22 2021
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Francisco Apodaca
Title Director

Phone 505-454-2510
Email fapodaca@luna.edu

Submitting Institution

Name of HEI Luna Community College

Submitting Department STEM

Chief Academic Officer

Name Maxine Hughes

Email mhughes@luna.edu
Registrar

Name Geraldine Saavedra

Email gsaavedra@luna.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix CHEM

Number 1215
Title General Chemistry 1 and Lab
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix CHEM
Number 1120
Title (if applicable) Introduction to Chemistry

New Mexico Common Course Information

Prefix CHEM
Number 1215
Name General Chemistry 1

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

*Use dimensional analysis, the S| system of units, and appropriate significant figures to solve
quantitative

calculations in science. (Critical and reflective thinking skills and mastery of content knowledge and
skills)

*Explain the structure of atoms, isotopes, and ions in terms of subatomic particles. (Critical and reflective
thinking skills, Effective communication skills, and Mastery of content knowledge and skills).

eUnderstand the differences between physical and chemical changes to matter and utilize the IUPAC
system

of nomenclature and knowledge of reaction types to describe chemical changes, predict products and

represent the process as a balanced equation. (Critical and reflective thinking skills, Effective
communication

skills, and Mastery of content knowledge and skills).

*Apply the mole concept to amounts on a macroscopic and a microscopic level and use this to perform
stoichiometric calculations including for reaction in solution, gases, and thermochemistry. (Critical and
reflective thinking skills and mastery of content knowledge and skills).

*Apply the gas law and kinetic molecular theory to relate atomic-level behavior to macroscopic
properties.

(Critical and reflective thinking skills, Effective communication skills, and Mastery of content knowledge
and skills).

*Describe the energy change in reaction and state changes, relating heat of reaction to thermodynamic
properties such as enthalpy and internal energy, and apply these principles to measure and calculate
energy

changes in reaction. (Critical and reflective thinking skills, Effective communication skills, and Mastery of
content knowledge and skills).

*Use different bonding models to describe the formation of compounds (ionic and covalent) and apply
knowledge of electronic structure to determine molecular spatial arrangement and polarity. (Critical and

reflective thinking skills, Effective communication skills, and Mastery of content knowledge and skills).
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*Analyze how periodic properties (e.g. electronegativity, atomic and ionic radii, ionization energy,
electron

affinity, metallic character) and reactivity of elements results from electron configuration of atoms.
(Critical

and reflective thinking skills, Effective communication skills, and Mastery of content knowledge and

skills).

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

*Use dimensional analysis, the Sl system of units, and appropriate significant figures to solve
quantitative

calculations in science. (Critical and reflective thinking skills and mastery of content knowledge and
skills)

*Explain the structure of atoms, isotopes, and ions in terms of subatomic particles. (Critical and reflective
thinking skills, Effective communication skills, and Mastery of content knowledge and skills).

eUnderstand the differences between physical and chemical changes to matter and utilize the IUPAC
system

of nomenclature and knowledge of reaction types to describe chemical changes, predict products and

represent the process as a balanced equation. (Critical and reflective thinking skills, Effective
communication

skills, and Mastery of content knowledge and skills).

*Apply the mole concept to amounts on a macroscopic and a microscopic level and use this to perform
stoichiometric calculations including for reaction in solution, gases and thermochemistry. (Critical and
reflective thinking skills and mastery of content knowledge and skills).

*Apply the gas law and kinetic molecular theory to relate atomic-level behavior to macroscopic
properties.

(Critical and reflective thinking skills, Effective communication skills, and Mastery of content knowledge
and skills).

eDescribe the energy change in reaction and state changes, relating heat of reaction to thermodynamic

properties such as enthalpy and internal energy, and apply these principles to measure and calculate
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energy

changes in reaction. (Critical and reflective thinking skills, Effective communication skills, and Mastery of
content knowledge and skills).

*Use different bonding models to describe the formation of compounds (ionic and covalent) and apply
knowledge of electronic structure to determine molecular spatial arrangement and polarity. (Critical and
reflective thinking skills, Effective communication skills, and Mastery of content knowledge and skills).
*Analyze how periodic properties (e.g. electronegativity, atomic and ionic radii, ionization energy,
electron

affinity, metallic character) and reactivity of elements results from electron configuration of atoms.
(Critical

and reflective thinking skills, Effective communication skills, and Mastery of content knowledge and

skills).

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

In order for students to develop critical thinking skills in the general chemistry (Chem 1215) class, they,
the students, are measured using the following course learning outcomes and corresponding activities:
“Use dimensional analysis, the SI system of units and appropriate significant figures to solve quantitative
calculations in science”, to “Apply the mole concept to amounts on a macroscopic and a microscopic
level and use this to perform stoichiometric calculations including for reaction in solution, gases and
thermochemistry”, “Use different bonding models to describe the formation of compounds (ionic and
covalent) and apply knowledge of electronic structure to determine molecular spatial arrangement and
polarity”, and “Analyze how periodic properties (e.g. electronegativity, atomic and ionic radii, ionization
energy, electron affinity, metallic character) and reactivity of elements results from electron
configuration of atoms.” The

students are required to work in groups to answer question sets. This is to ensure that students can
share their knowledge with one another, this makes it possible for students to hear the information in
another way, it also helps students retain the knowledge by allowing the student activities to teach the
calculations and balancing equations, with guidance.

In the case of naming compounds, students have to be able to recall the information learned in class and
use it to generate names for compounds that they have never seen before via pattern recognition, for
example, students are required to understand the difference between sulfite, SO3 and sulfate SO4 based

off of the naming rules that are provided in the lecture.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

In order for students to develop quantitative reasoning in the General Chemistry (Chem 1215) class,
they, the students, are measured using the following course learning outcomes and corresponding their
activities: “to balance chemical reactions and nuclear reactions and solve simple stoichiometry
problems”, to “recognizes

simple compounds”, and “Analyze the quality of the argument provided in support of a position.”. The
students are required to work in groups to answer question sets. This is to ensure that students can
share their knowledge with one another, this makes it possible for students to hear the information in
another way, it also helps students retain the knowledge by allowing the student actively to teach the
calculations and balancing equations, with guidance. Students are expected to work together to answer
problem sets for dimensional analysis, also known as unit conversions or train tracks, as the foundation
of a majority of other stochiometric problem sets. These problem sets not only ask students to convert
units such as feet to inches but also grams to moles and vice versa. Following dimensional analysis,
students in Chem 1215 are expected to learn how to balance out each

elemental type in a chemical equation to ensure that each species of the element is there in the same
amount. Once this skill is mastered, students move on to stoichiometry, using both the chemical
balancing and dimensional analysis to understand the concept of using 1 amount of substance,

substance A, to find the amount of substance B.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Personal responsibility is taught in several ways. First, the students are required to follow strict guidelines
as to how and when to turn in homework assignments, quizzes, and labs. Students are not allowed to
turn in assignments after due dates, to show them a sense of personal responsibility along with
timeliness, and a sense of respect for other people’s time. In the labs, students are taught a sense of
personal responsibility and ethics in their use of glassware, students all have their own glassware that
they will have throughout

course of the lab. If glassware gets broken or misplaced students have to document what happened that
caused that piece of glassware to break or to be misplaced. Students in the lab are also expected to
have journals of their experiment where they are recording data in a timely manner. This teaches a sense
of personal responsibility because they are expected to fill out a majority of the information on their own
time. Their journals are randomly selected and graded to ensure that students are completing them as
required.

Given this is a science class we also discuss ethics. Ethics in chemistry includes the discussion of
chemical companies using copyright infringement laws to get around the disclosure of chemical
compounds that they dump into water supplies. We also cover topics such as pollution in natural
resources/shared resources and the development of processes that would lead to greener outcomes for
products that are developed such as

cradle to cradle technologies, where chemists and engineers ensure that the material that is being made

can be transitioned from one item to another item with little to no waste.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

N/A
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 22 2021

Upload Assessment

Completed - Feb 22 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Chem 1215 Chem 1 Assignment 4

Filename: Chem 1215 Chem 1 Assignment 4 .pdf Size: 87.8 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001398

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001398

Status: Under Review
Last submitted: Feb 19 2021 02:33 PM (MST)
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Application Form

Completed - Feb 19 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what

students do throughout the course.
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e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Michael Bilopavlovich

Faculty

5754614413 ext. 150

michaelb@mesalands.edu

Mesalands Community College

Academic Affairs

Natalie Gillard

natalieg@mesalands.edu

Forrest Kaatz

forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No
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Institutional Course Information

Prefix ENG

Number 270

Title Southwest Literature
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ENGL
Number 2550
Name Introduction to Southwest Literature

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Analyze representative texts from the American Southwest literary canon.
2. ldentify literary elements and common themes.

3. Examine the historical and cultural forces that have influenced the writings of Southwest authors.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will learn how to read and write about literature in a cultural and historical context, and to apply
academic methodologies of research and analysis to connect their reading and writing to the broader
cultural discourse. Students will analyze various texst from the Southwestern Literature cannon to
develop a deeper critical understanding while learning to recognize general and genre-specific literary
elements, common motifs of the genre, and universal themes where they occur. Students will analyze
the ways that cultural and historical forces influence the production of literary texts - including
considerations of audience, reliability, and authorial intent. Through discussion and written responses,
they will define problems, evaluate issues, and formulate research questions to guide their inquiries.
They will complete reading and research tasks to collect, qualify and evaluate sources and data for
credibility, relevance, and possible bias. Students will cite their sources in a systematic and respectful
manner.

Students will consider rhetorical, historical, and cultural contexts as they develop and refine their theses
and ideas, and they will effectively communicate their conclusions and their underlying reasoning
through written, oral or digital presentations. They will support their interpretations with evidence from
primary texts and secondary sources. Critical thinking will be assessed in the formation and articulation
of ideas within students’ essay projects as well as in written and oral responses to assigned readings and
homework. Students will demonstrate the ability to analyze a text and identify various features, such as

rhetorical context, intended audience, credibility and bias, and rhetorical modes.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Intercultural reasoning and intercultural competence
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Through multiple writing and discussion assignments throughout the course, students will Explicate,
Compare, and Interpret texts to gain insight into the people of other times and other cultures, and reflect
on how their own values and moral structures are both a product of and a reaction to their own native
environments. Featured texts will reflect the Hispanic, Native, and Anglo/settler perspectives. Student
responses may take the forms of Argument or Discussion, and students will be encouraged to
‘interrogate’ texts to discern their deeper meanings. Comparisons with their own experiences will allow
students to develop greater sensitivity and an awareness of the diversity of social, political, and cultural
issues which characters may face. Considerations of characters’ motivations and desires will help
students develop a greater appreciation for the ways art (literature) may illuminate psychology and the

human condition.

Ethical Reasoning

Drawing on history, psychology and their own experiences, students will analyze the characters,
motivations and sense of ethical responsibilities portrayed by characters and cultures in works of
literature. Many stories and novels involve moral dilemmas and difficult choices; studying the evaluation,
decision-making process and consequences of choice by others helps students formulate and examine

their own approach to matters of ethics, integrity, philosophy, and what it takes to lead a ‘moral life’.

Collaboration skills, teamwork and value systems

Through discussion, debate, group projects, and presentations, students will practice collaborative and
interactive modes of inquiry and the respectful free exchange and critique of ideas. Collaboration and
group projects promote planning skills, division of labor, esprit de corps and mutual accountability -
which are all highly prized skills in academia and the contemporary workplace.

The habits of mutual respect, collaboration, and cooperative problem-solving may also impact how
young adults will react to larger societal dilemmas such as racism, gender equality, environmental

responsibility, and income inequality.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students will acquire, assess, and communicate information across different mediums using digital tools.
They will access biographical and historical information to formulate an understanding of literary and
historical factors, and how the interaction of three distinct cultural traditions define ‘the Southwest” as
both a region and an ideal.

Students will learn to access, screen, integrate and properly cite a variety of digital resources including
peer-reviewed journals and subscription databases. Students will develop and pursue self-directed
research which generates problem solutions or otherwise illuminates the complexity of issues and
questions. They will document and share their inquiries using appropriate formats, tools, and digital
presentation applications. They will learn to recognize the hazards and advantages of communicating in
an integrated digital environment.

Information and digital literacy will be assessed throughout the semester as students utilize digital
resources and word processing technology to research, compose, revise, format, and transmit their
various assignments. Students will demonstrate competence utilizing research databases and other
information tools to gather, organize and evaluate information, as well as their ability to navigate online
learning platforms (where applicable) and standard electronic communications tools such as email,
online chats, discussion forums, and digital meeting spaces such as Zoom or Skype. Students may utilize
graphic presentation and communication resources, including PowerPoint, image editors, and chart

making tools.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 19 2021

Upload Assessment

Completed - Feb 19 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ENG 270 Sample Assignment SW

Filename: ENG 270 Sample Assignment SW.pdf Size: 28.8 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001410

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary

ID: 0000001410
Status: Under Review
Last submitted: Feb 26 2021 11:39 AM (MST)

Application Form

Completed - Feb 26 2021
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Patricia Matchin

Title Associate Dean of Humanities
Phone 5756248203

Email matchin@nmmi.edu

Submitting Institution

Name of HEI New Mexico Military Institute

Submitting Department Music

Chief Academic Officer

Name BG Douglas Murray

Email dmurray@nmmi.edu
Registrar

Name Chris Wright

Email wright@nmmi.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information
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Prefix MUSC

Number 1011
Title Band
Number of credits .5

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 2730
Name Marching Band

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. To stimulate thought concerning life and instrumental music teaching/performance as evidenced
through verbalization and behavior demonstrating the abilities to logically analyze, criticize, and choose
alternatives that exist within some value orientation. 2. To provide the musician with the experiences
that will enable them to communicate musical thoughts/ideas in a unique and personal manner through
his/her instrument. 3. To enhance the fundamental musical knowledge of the student through the
performance of original and transcribed works for band. 4. To instill in students a commitment to life-long
learning. 5. To promote personal growth through the rehearsal and performance of music of high quality.

6. To encourage students to continue to perform and consume music following graduation.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

Learn to perform with a smaller group of people by: A. Stronger tone, B. Better intonation, C. Better

balance, D. Musicality, E. Interpretation, F. Teamwork.
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students develop the foundation if strong instrumental technique including how to apply the techniques
to a musical performance. Students enjoy familiarization with band music from a variety of musical
styles. Students learn to understand and interpret the terminology used in music from a wide variety of
styles. Students learn to communicate and perform for others through music. Identify and perform in
various musical genres. Attend to various performance aspects including audience, purpose of
performance and context. Evaluate the authority of musical sources. Establish ability and understanding
to enable class participants to effectively argue personal claims to musical effectiveness in personal

experience, school use, local culture and national significance.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students develop band techniques and instrumental skills individually and in group settings. Students
learn how to apply instrumental techniques and skills to a diverse range of music. Students learn to
assess personal and group performance using a diverse range of musical styles. Quantify musical
information symbolically, graphically and through written and oral expressions. Delineate challenges or
questions. Educate students to ensure the ability to express problem, challenge, or question in an
appropriate context. Identify, gather and express information necessary to address a specific challenge
or question. Respond with conclusions, solutions and outcomes reflecting a well-reasoned and informed

evaluation of the challenge.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students collaborate with peers through rehearsals and performances of band music literature in order to
engage local, regional and global communities. Students learn the value of musical performance for self-
improvement and societal engagement. Students engage audiences through musical selections using
teamwork and musical skill. Students learn the value of musical engagement with society. Students will
be able to express the range of personal, social, cultural, or social issues relating to personal and other’
perspectives. Describe the relationships to environmental, cultural, political, and economic systems
interacting with the stability of natural and human worlds. Describe responsibilities in ethical and moral
norms with group members. Discuss ethical issues and propose potential solutions using ethical and
theoretical perspectives. Demonstrate ethical collaboration effectively in support of identified group
goals. Demonstrate the ability to effectively explain and support one’s personal [position on identified

local and global issues while recognizing to possibility of other possible perspectives or outlooks.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 22 2021

Upload Assessment

Completed - Feb 23 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

CONCERT BAND ASSESSMENT

Filename: CONCERT_BAND_ASSESSMENT.pdf Size: 98.2 kB

Upload Rubric

Completed - Feb 23 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

CONCERT RUBRIC

Filename: CONCERT_RUBRIC_Mb5chjSC.pdf Size: 91.7 kB

Application: 0000001405

James Scott - james.scott@nmt.edu
NM General Education Curriculum

Summary

ID: 0000001405
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Status: Under Review
Last submitted: Feb 22 2021 10:30 AM (MST)

Application Form
Completed - Feb 22 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
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e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Yulia.Mikhailova@nmt.edu
Title Assistant Professor Of History
Phone 575 -835-6141

Email Yulia.Mikhailova@nmt.edu

Submitting Institution

Name of HEI New Mexico Institute of Mining and Technology

Submitting Department Department of Communication, Liberal arts and
Social Sciences

Chief Academic Officer

Name Dr. Steve Simpson

Email steve.simpson@nmt.edu
Registrar

Name James Scott

Email james.scott@nmt.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix HIST

Number 1160

Title Western Civilization 1l
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix (No response)
Number (No response)
Name (No response)

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

213 /450



List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1.Students will be able to EXPLAIN in their work how humans in the past shaped their own unique
historical moments and were shaped by those moments, and how those cultures changed over the
course of the centuries for the history of the western world from the early modern era to the present.

Bloom Taxonomy’s Cognitive Process: REMEMBER AND UNDERSTAND

2.Students will DISTINGUISH between primary and secondary sources, IDENTIFY and EVALUATE evidence
and EMPATHIZE with people in their historical context.
Bloom Taxonomy’s Cognitive Process: ANALYZE, REMEMBER, EVALUATE, CREATE

3.Students will SUMMARIZE and APPRAISE different historical interpretations and evidence in order to
CONSTRUCT past events.
Bloom Taxonomy’s Cognitive Process: UNDERSTAND, EVALUATE, APPLY

4.Students will IDENTIFY historical arguments in a variety of sources and EXPLAIN how they were
constructed, EVALUATING credibility, perspective, and relevance.
Bloom Taxonomy’s Cognitive Process: REMEMBER, UNDERSTAND, EVALUATE

5.Students will CREATE well-supported historical arguments and narratives that demonstrate an
awareness of audience.

Bloom Taxonomy’s Cognitive Process: CREATE, APPLY
6.Students will APPLY historical knowledge and historical thinking “in order to infer what drives and

motivates human behavior in both past and present.”

Bloom Taxonomy’s Cognitive Process: APPLY, ANALYZE
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

NONE

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

This course employs various strategies for developing critical thinking. One starts with assigning a
reading that familiarize students with specific historical events, developments, and personalities in the
global West as a whole, or in one region of the Western world. Students then are asked questions, such
as, what they see as the most urgent problems faced by the society they read about and what possible
solutions for these problems they can propose; how the developments they read about could impact the
future and whether they can detect roots of the future problems; what connections, if any, they see with
modern-day society. Students then work through these problems by means of a lecture combined with a
discussion. For example, they read at home about the post-Reformation religious wars (evidence
acquisition) and are asked to come up with a proposal what could the early modern Europeans do to stop
the violence that brought their society to the verge of destruction (problem setting). In class, they share
their proposed solutions to the religious violence, listen to the lecture that highlights the key moments of
the religious wars and attempts to end them, evaluate these attempts (evidence evaluation) and
collectively arrive at the understanding of the concept of religious tolerance and separation of church
and state (reasoning/conclusion). Other strategies include in-depth discussions of primary sources and
essay assignments based on a synthesis of primary and secondary

sources
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

The course concentrates mostly on the European history, but, contrary to what may be expected, this
makes it particularly suitable for developing intercultural competence, not only because Europe is
examined in a global context, in its interactions with non-European cultures, but also because a close
attention to one relatively limited region shows the fluidity of ethnic, national, racial, religious, and class
identities. A large part of the course is devoted to the formation of modern nation-states and national
identities, to the rise of nationalistic and racist thinking culminating in the Nazism, the decline of
nationalist and racist ideologies in the second half of the twentieth century in the wake of the WWII, and
their revival in the early twenty-first century.

Sustainability and the natural and human worlds are investigated in depth in connection with the
Industrial Revolution, and then again while discussing the problems of the modern-day Western
Civilization.

At the end of the semester, several class sessions are devoted to the guided discussion of the
contemporary problems and challenges. Students propose solutions informed by the historical knowledge
that they acquired in the course of the semester, citing historical precedents.

Development of ethical reasoning, civic discourse, civic knowledge and engagement is inherent in the
activities described above. Discussions are often conducted in the form of role play, when students take
on historical personas. For example, a unit on the ideological responses to the Industrial Revolution is
concluded with students broken into groups, and each group assigned a specific ideology. Students
pretending to be nineteenth-century socialists, liberals, and nationalists present arguments, seeking to
show that their ideology offers the best solution to the problems created by the Industrial Revolution.
Such debates, as well as group presentations, develop collaboration skills, teamwork, and

value systems.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

The emergence of new informational technologies and their positive and negative impacts on society are
examined in detail, with each technology assessed for its ability to spread both information and
disinformation and to contribute to both positive social change and social upheaval and violence. In the
course of the semester, students learn about the connections between the printing press, the
Reformation, and the religious wars; linotype, telegraph, and mass politics; radio, cinematograph, and
totalitarianism; television and its impact on electoral politics and campaign financing. At the end of the
semester, students use this knowledge to evaluate the social and political impacts of the Internet.

The main activity, through which students learn to evaluate authority and value of information, and to
understand information structure, is close reading and critical analysis of primary sources that begins
with identifying the authorial position, perspective, and biases, as well as establishing connections
between the content and form of document and the historical context, in which this document was
produced. Needless to say, this activity also teaches students to distinguish between primary and
secondary sources and between factual information and opinion.

Students are engaged with research as inquiry while interrogating and synthetizing primary and
secondary sources. Digital literacy is developed through a critical analysis of media articles discussing
contemporary issues. The media article analysis assignment includes a short paper and an oral
presentation based on the paper, in which students explain the main thesis of the article, summarize the

article’s arguments and, crucially, evaluate evidence offered in the article to support the arguments.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmt.edu/academicaffairs/assessment/gened.php
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

2%%

Date

Feb 22 2021

Upload Assessment

Completed - Feb 22 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Hist 1160 - Assesment

Filename: Hist 1160 - Assesment.pdf Size: 137.1 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001385

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
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ID: 0000001385
Status: Under Review
Last submitted: Feb 16 2021 04:32 PM (MST)

Application Form
Completed - Feb 16 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
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e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix ART

Number 172

Title Ceramics: Introduction to Hand Building
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ARTS
Number 1320
Name Ceramics |

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Demonstrate through critical discourse or writing an introductory knowledge of the history of
ceramics, and ceramic language and terminology.

2. Demonstrate through mechanical application an introductory knowledge of the properties of clays,
glazes, and a variety firing techniques.

3. Produce a body of work that exemplifies good ceramic design through the effective use of form,
surface, and color.

4. Through the production a body of work demonstrate competency in hand building and throwing on the

wheel.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

In their exposure to the origin, nature of composition, application, and adaptive nature of clay, students
will gain insight into the infinite possibilities this material provides. They will attain the skill to manipulate
the material, understand how clay functions in the different stages, apply their knowledge in the
production of a project worthy of their efforts and be able to constructively evaluate the results.
Knowledge of clay and its abilities and limitations will be further explored in the form of sculptural
production from wheel and hand-built construction. Technical insight into the glazing, staining, and
finishing of pieces will be covered. Students will gain perspectives in various historical trends and
cultures as well as careers related to ceramics.

Students create ceramics that visually communicate ideas drawn from their personal lives or
perspectives on the world. Students will demonstrate skills such as utilizing color, shape, textures, and
lines to create direct narrative elements or infer emotions. Students are then required to verbally present
their work and elaborate on what worked well and identify areas for improvement. They must also be
receptive to and respond to criticism of other students. They are required to evaluate the other students’
work and provide detailed feedback. During group and individual teacher/student discussions, students
share their learning process as they present the influences and origins of their ideas. Students will also

note their discoveries and acquisition of knowledge in their art journals.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students are challenged to think creatively to apply ideas in original ways to their work. They must
consider how they will communicate ideas visually and how the work will be received and understood by
others. After receiving feedback from students and the instructor, they must consider what changes they
might make to improve the work whether through improvement of the narrative/idea being
communicated or improvements in the quality/application of the techniques. Students make choices
about whether to create symmetrical or asymmetrical works, deciding whether the work is balanced with
an equal or unequal number of elements on either side. Students will understand that symmetry can
change the feeling that is emoted through the work. In upper divisions, students learn to mix glazes
which uses mathematics and chemistry to create precise reactions in the glazes when the work is heated
in the kiln. In lower levels, glaze mixing is introduced to the degree that students understand that
different effects are produced based on the properties of glaze ingredients and the need for the precise
application of formulas and ratios in the production of glazes. Students will use their acquired analytical

knowledge to prepare a coiled pot that will be used as a final evaluation of acquired skills.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students in the ceramic’s studio will need to work together in order to have a functioning studio, and
teamwork is required. Loading, firing and unloading kilns all provides opportunity for group activity. Clay
making must be done with at least one partner and Raku firing and pit firing are collaborative, group
events. While learning how to accomplish a special topic firing process such as Raku or pit fire, students
must work collaboratively to load, unload, fire, observe and maintain the processes. Additionally, caring
for the group studio and the clay requires teamwork and is the responsibility of each and every student.
This involves a conscious consideration of others and is an effort to keep the studio sustainable through
the constant recycling of clay and caring for the equipment. Students are encouraged to socialize in the
classroom but must be mindful of the group environment. Civic discourse that engages with difference
while offering an environment of inclusiveness is an important learning experience for the students.
There are many opportunities in the group ceramics studio for students to assist one another, carrying
heavy works to the kiln, helping to glaze large works and sharing accumulated knowledge about process
and materials. Equity is part of the value system imposed on the students, and safe zone criteria is

enforced.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ARTH1320gened Sample Assessment

Filename: ARTH1320gened Sample Assessment.pdf Size: 95.7 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

ARTS 1320 GenEd Sample Rubric

Filename: ARTS 1320 GenEd Sample Rubric.pdf Size: 78.1 kB

Application: 0000001387

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary
ID: 0000001387

Status: Under Review
Last submitted: Feb 24 2021 02:32 PM (MST)
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Application Form

Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what

students do throughout the course.
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e The assessment that is uploaded should be an example of what is discussed in the narrative.
e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Patricia Matchin

Title Associate Dean of Humanities
Phone 5756248203

Email matchin@nmmi.edu

Submitting Institution

Name of HEI New Mexico Military Institute

Submitting Department Music

Chief Academic Officer

Name BG Douglas Murray

Email dmurray@nmmi.edu
Registrar

Name Chris Wright

Email wright@nmmi.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes
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Institutional Course Information

Prefix MUSC

Number 1061

Title Concert Choir |
Number of credits 1

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 2430
Name Mixed Chorus

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. To develop and demonstrate healthy vocal techniques: posture, breathing, tone placement, diction,
and expression 2. To develop and use a knowledge of music reading: pitch, rhythm, symbols, and
vocabulary 3. To develop the skill of singing independently and cooperatively in a group 4. To develop an
understanding of varied historical performance practices and to convey these styles in performance with
appropriate historical vocalism and ornamentation 5. To develop competency in both presenting concerts
and being constructively critical and self-evaluative about your own performing 6. To develop and
broaden levels of musical thinking in order to promote life-long learning and long-term participation in

the choral arts.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. To develop and demonstrate healthy vocal techniques: posture, breathing, tone placement, diction,
and expression 2. To develop and use a knowledge of music reading: pitch, rhythm, symbols, and
vocabulary 3. To develop the skill of singing independently and cooperatively in a group 4. To develop an
understanding of varied historical performance practices and to convey these styles in performance with
appropriate historical vocalism and ornamentation 5. To develop competency in both presenting concerts
and being constructively critical and self-evaluative about your own performing 6. To develop and
broaden levels of musical thinking in order to promote life-long learning and long-term participation in

the choral arts.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students learn the foundations of vocal signing technique and how to apply these techniques to musical
performance. Students become familiar with vocal music from a wide variety of musical styles. Students
learn to evaluate and interpret the messages that are presented in music from a wide of styles. Students

understand how to communicate musical meaning through performance.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.
Students develop vocal techniques and musical skills in individual and group settings. Students explore

how to apply vocal technique and musical skill to a diverse genre of music. Students learn to evaluate

personal and group performance with a diverse genre of music.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students collaborate with peers through rehearsal and performance of vocal musical literature in order to
engage local and global communities. Students learn to use musical performance for the betterment of
self and society. Students present musical selections that display teamwork and musical skill. Students

learn the value of musical performance in society.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 18 2021
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Upload Assessment

Completed - Feb 24 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

New Mexico Military Institute Choral Performance Rubric

Filename: New Mexico Military Institute Choral P bTYGfOw.pdf Size: 55.2 kB

Upload Rubric

Completed - Feb 18 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

vocal-concert-rubric

Filename: vocal-concert-rubric.pdf Size: 93.8 kB

Application: 0000001377

James Scott - james.scott@nmt.edu
NM General Education Curriculum

Summary
ID: 0000001377

Status: Under Review
Last submitted: Feb 20 2021 12:27 PM (MST)

Application Form

Completed - Feb 18 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential
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skills. Three essential skills are associated with each of six content areas:

1.
2
3
4.
5
6
7

Communications: Communication, Critical Thinking, Information & Digital Literacy

. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Dr. Steve Simpson

Dean of Arts and Sciences

575 -835-5149

steve.simpson@nmt.edu
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Submitting Institution

Name of HEI New Mexico Institute of Mining and Technology

Submitting Department Department of Communication,Liberal Arts and
Social Sciences

Chief Academic Officer

Name Dr. Steve Simpson

Email steve.simpson@nmt.edu
Registrar

Name James Scott

Email james.scott@nmt.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix SPAN
Number 1120
Title Spanish Il
Number of credits 3
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Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix (No response)
Number (No response)
Name (No response)

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

SPAN 1120. Spanish II. Common Course Student Learning Outcomes (find Common Course SLOs
at:https://hed.state.nm.us/uploads/documents/Course_Catalog_V18.pdf) (1) Students can participate in
conversations on a number of familiar topics using simple sentences. (2) Students can handle short
social interactions in everyday situations by asking and answering simple questions. (3) Students can
present basic information on familiar topics using language they have practiced using phrases and
simple sentences. (4) Students can write briefly about most familiar topics and present information using
a series of simple sentences. (5) Students can understand the main idea in short, simple messages and
presentations on familiar topics. (6) Students can understand the main idea of simple conversations that
they overhear. (7) Students can understand the main idea of short and simple texts when the topic is

familiar.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

Elementary Spanish Learning Outcomes (SPAN 1110 and SPAN 1120): In line with the recommendations
of the American Council on the Teaching of Foreign Languages (ACTFL), students in the elementary
Spanish sequence at NMT will develop solid competencies in five intertwined goal areas for foreign
language learning: Communication, Cultures, Connections, Comparisons, and Communities.

e Communication: You will learn to interact with one another and negotiate meaning using Spanish,
sharing information, feelings, reactions, and opinions. You will learn to analyze and interpret spoken and
written Spanish about a variety of basic topics; and you will develop skills in presenting information on
topics related to your own lives and life in the Hispanic world.

e Cultures: You will learn to relate your own cultural backgrounds to the diverse cultures of the Hispanic
world. You will learn to interact in Spanish with cultural competence and understanding, and reflect on
the complex relationship between language and culture.

e Connections: You will begin connecting your study of the Spanish language to your broader personal,
academic, and professional goals and life situations.

e Comparisons: You will relate your study of the Spanish language to the other languages you speak and
use in your academic and everyday lives. You will gain insight into the nature of language and culture,
and you will develop a series of metacognitive skills related to learning languages.

e Communities: You will build your capacity to use Spanish in the multilingual communities of New
Mexico, the United States, and the Hispanic world. You will also develop the skills and motivation needed

to become lifelong learners of the Spanish language.
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

SPAN 1120 is taught using communicative and task-based approaches to language learning, in line with
the recommendations of the American Council on the Teaching of Foreign Languages (ACTFL). As
students develop their communicative capacities, they exercise critical thinking in a variety of manners.
When learning new vocabulary, students study textbook pages that combine Spanish words and visual
images, and they must infer the meanings of the words. Grammar lessons also ask students to use
inference to derive general rules from specific examples, such as rules for conjugating past-tense verbs.
Students are assessed informally in class through comprehension checks and short activities (fill-in-the-
blank, multiple choice, short answer), and are assessed formally in weekly homework assignments and
two major exams. In class, students are also asked to compare and contrast the structures of English and

Spanish, helping them to think critically about language and communication.

Students study a series of videos and newspaper articles in class and in homework assignments.
Preliminary activities ask students to anticipate what they will be reading about, based on article titles or
general topics. This allows them to identify questions and problems the materials may help them resolve,
and orients them in acquiring evidence from materials that will push the limits of their listening and
reading skills. Over the course of the semester, they also learn a series of reading and listening
strategies via class activities and short homework assignments. After completing readings/viewings,
students’ capacity to evaluate evidence is evaluated through informal comprehension checks and short

exercises, generally multiple-choice or short answer. Class discussions ask them to apply reasoning and
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draw conclusions regarding the material. For example, after reading an article in Spanish about the
experiences of Latin American college students during the COVID pandemic, students relate these

experiences to their own.

Finally, the summative project of SPAN 1120 is a video assignment where students interview a friend,
family member, or peer who speaks Spanish. They design the interview by submitting preliminary
questions in a homework assignment, and they are also asked to appraise potential challenges. In the
interview, they utilize their pre-formulated questions to acquire information about the life of their
interview subject. Then, in a written self-evaluation that accompanies the interview, they reflect in
Spanish on what they have learned, assessing their experience and drawing conclusions regarding the

communicative process.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students in SPAN 1120 learn that language and culture are deeply intertwined: to learn to communicate
in Spanish, one must learn an array of cultural competencies. In SPAN 1120, this includes learning
practices for politely ordering food and wishing others a good meal; standards for formality and
informality in clothing choices (for example, students in Latin America generally dress more formally to
attend class, and would be hesitant to wear sweatpants or athletic gear); and norms for interacting with
medical professionals. In class, students are asked to reflect on differences between North American and
Hispanic cultural practices. Their intercultural reasoning skills are assessed via informal comprehension
checks in class, their successful use of cultural practices in a series of role-playing tasks, and short
written paragraphs in weekly homework assignments. In SPAN 1120, one chapter focuses on
environmental issues and current events. Students watch videos in class designed to inform them about
issues of sustainability in the Hispanic world, and also the modes of civic discourse used in the Hispanic
world to address environmental problems. In class discussions, students are asked to elaborate ethical
positions regarding civic issues related to the environment in local (New Mexican) and global (Latin

American) cultures.
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SPAN 1120 utilizes a student-centered approach, with frequent pair and small group work. In virtual
classes, this includes extensive use of breakout rooms to allow for collaboration and communication
between students. In in-person classes, small group work and pair activities are also employed. Students
build teamwork and collaborative skills by creating skits to perform for fellow classmates and completing
short writing assignments during group activities. In group activities, students are often asked to clearly
define each member’s role, and to produce a completed product (a skit, or a shared Google Doc) within a
specified timeframe. They learn accountability and ethical responsibility, in that their completion of tasks

is necessary to support their peers.

Finally, the summative project of SPAN 1120, the video interview, asks students to synthesize many of
the skills discussed above. In the pre-interview assignment, students demonstrate their capacity to
anticipate intercultural differences and formulate ethically and culturally appropriate questions. In the
interview, they apply cultural practices regarding formality in spoken discourse, especially if interviewing
older, more distinguished interview subjects. Their intercultural capacities are assessed via the interview

itself and the accompanying written reflection.

Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

As students build their communicative capacities in Spanish, they utilize a broad variety of online

sources. They are asked to use dual-language dictionaries such as www.wordreference.com and

www.spanishdict.com, and throughout the semester they learn to use a variety of features of these

dictionaries, such as verb charts, example sentences, and audio recordings of word pronunciation by
native speakers. They are also trained to toggle between Spanish and English pages on Wikipedia to
study vocabulary relating to their interests. For example, one student may be interested in learning how
to talk about math with greater fluency, and they learn how to search math terms (such as “square root”
and “logarithm”) in Wikipedia, toggling to the Spanish page to see how these terms are used in Spanish.
They also learn to use Google and Google Images to search for and find information on grammar topics.
Through use, they learn to judge the value of different sources information. They are assessed in a series

of short meta-cognitive assignments in which their responses demonstrate their digital literacy as
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students of the Spanish language.

In SPAN 1120, students also complete a short oral presentation in Spanish on one of the Latin American
countries profiled in the course textbook. They are asked to construct a PowerPoint/Google Slides
presentation with properly cited visuals (URLs or hyperlinks), and they are given a brief lesson in class
concerning basic research practices, with particular emphasis on the use of sites like Wikipedia and
YouTube to encounter textual and visual information. Students are given a set of broad questions to
guide their research, and must structure their presentation in a way that fulfills the assignment’s dual
objective of informing and entertaining the other students in class. Students are assessed on their use of
Spanish and on their capacity to utilize presentation apps and visual materials to communicate

information.

Throughout the semester, students in SPAN 1120 also complete a series of video assignments. They
record themselves communicating information about different course topics at the end of textbook
chapters using the video app FlipGrid, and they complete their video interview project at the end of the
semester using Zoom. The interview project in particular aids them in developing digital literacy,
because they often must teach their interview subjects, such as elderly family members, how to use

Zoom.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmt.edu/academicaffairs/assessment/gened.php
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

N F—

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Matt Johnson--Gen Ed Certification Supporting Document (SPAN 1120) - 1

Filename: Matt Johnson--Gen Ed Certification Sup zOIx]Jrk.pdf Size: 33.4 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Matt Johnson--Gen Ed Certification Supporting Document (SPAN 1120) 2

Filename: Matt Johnson--Gen Ed Certification Sup UXIqfOw.pdf Size: 36.0 kB

Application: 0000001389

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum
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Summary

ID: 0000001389
Status: Under Review
Last submitted: Feb 24 2021 02:32 PM (MST)

Application Form

Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Patricia Matchin

Title Associate Dean of Humanities
Phone 5756248203

Email matchin@nmmi.edu

Submitting Institution

Name of HEI New Mexico Military Institute

Submitting Department Music

Chief Academic Officer

Name BG Douglas Murray

Email dmurray@nmmi.edu
Registrar

Name Chris Wright

Email wright@nmmi.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix MUSC

Number 1131

Title Vocal Ensemble |
Number of credits (No response)

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 1170
Name Vocal Ensemble

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. To perform a variety of choral literature suitable to a small group of singers. 2. To learn to sing with a
smaller group of people by executing: A) Better Blend B) Better Balance C) Tonality D) Musicality E)
Interpretation. 3. Perform with stage presence and movement without a director. 4. Work with a large and
small PA system correctly. 5. Develop the ability to support and cooperate well with other members of
the group and develop the empathetic feeling that makes for successful performing. 6. Develop in depth

vocal technique and stylistic interpretation.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. To perform a variety of choral literature suitable to a small group of singers. 2. To learn to sing with a
smaller group of people by executing: A) Better Blend B) Better Balance C) Tonality D) Musicality E)
Interpretation. 3. Perform with stage presence and movement without a director. 4. Work with a large and
small PA system correctly. 5. Develop the ability to support and cooperate well with other members of
the group and develop the empathetic feeling that makes for successful performing. 6. Develop in depth

vocal technique and stylistic interpretation.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students learn the foundations of vocal signing technique and how to apply these techniques to musical
performance. Students become familiar with vocal music from a wide variety of musical styles. Students
learn to evaluate and interpret the messages that are presented in music from a wide of styles. Students

understand how to communicate musical meaning through performance.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.
Students develop vocal techniques and musical skills in individual and group settings. Students explore

how to apply vocal technique and musical skill to a diverse genre of music. Students learn to evaluate

personal and group performance with a diverse genre of music.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students collaborate with peers through rehearsal and performance of vocal musical literature in order to
engage local and global communities. Students learn to use musical performance for the betterment of
self and society. Students present musical selections that display teamwork and musical skill. Students

learn the value of musical performance in society.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
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Date

Feb 18 2021

Upload Assessment

Completed - Feb 24 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

New Mexico Military Institute Choral Performance Rubric

Filename: New Mexico Military Institute Choral P EwldeMi.pdf Size: 55.2 kB

Upload Rubric

Completed - Feb 24 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

vocal-concert-rubric

Filename: vocal-concert-rubric XZ2cp9B.pdf Size: 93.8 kB

Application: 0000001393

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001393

Status: Under Review
Last submitted: Feb 18 2021 04:51 PM (MST)

Application Form

Completed - Feb 18 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and

assesses the three essential skills. New Mexico's new General Education models must be adopted by all of
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New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

1.
2
3
4.
5
6
7

Communications: Communication, Critical Thinking, Information & Digital Literacy

. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix MATH

Number 108
Title A Survey of Mathematics
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MATH
Number 1130
Name Survey of Mathematics

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning
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Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1
a
b
ti

0

8

. Construct and analyze graphs and/or data sets.

. Gather and organize information.

. Understand the purpose and use of various graphical representations such as tables, line graphs,
lings, networks, bar graphs, etc.

. Interpret results through graphs, lists, tables, sequences, etc.

. Draw conclusions from data or various graphical representations.

. Use and solve various kinds of equations.
. Understand the purpose of and use appropriate formulas within a mathematical application.
. Solve equations within a mathematical application.

. Check answers to problems and determine the reasonableness of results.

. Understand and write mathematical explanations using appropriate definitions and symbols.
. Translate mathematical information into symbolic form.
. Define mathematical concepts in the student’s own words.

. Use basic mathematical skills to solve problems.

. Demonstrate problem solving skills within the context of mathematical applications.
. Show an understanding of a mathematical application both orally and in writing.
. Choose an effective strategy to solve a problem.

. Gather and organize relevant information for a given application.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students learn how to communicate mathematical ideas through the use of diagrams, charts and tables,
graphs and through oral and written language that utilizes appropriate mathematical terms and symbols.
Students develop strategies to understand and evaluate the nature of the problem and translate
between different representations. Students will need to choose the style of communication that is most
concise and/or effective in each context. For applied problems, students must interpret the problem in
context and convert it to a mathematical representation that they can solve. They then evaluate their
arguments when translating their solutions back in terms of the context of the problem.

Students learn how to organize information and how to communicate mathematical conclusions in a
clear manner. Students have opportunities to develop and practice these skills through lecture examples,
homework and frequent group work. Students demonstrate written expression on tests, quizzes, group
and pair work and projects. Students demonstrate oral communication of mathematical ideas by
explaining mathematical processes and applications by asking and answering questions in class which
may be done individually or in pair or group work. The latter in particular allows students to
communicate their strategies, evaluate the input of their peers and to produce arguments that support
their solutions.

These skills are assessed throughout the course as students expand their mathematical vocabulary using

quizzes, projects and exams.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Math 1130 teaches critical thinking by requiring students organize information in a variety of methods
and problem-solving strategies. Students need to identify the problem and determine optimal methods
for solving it. Students must often sort through the given information, deciding what parts are needed to
solve the problem, organizing the information in a useful manner, and possibly identifying and discarding
superfluous information. They often need to turn descriptive verbal phrasing into mathematical
equations and relations using proper notation. After finding a solution, students need to use appropriate
labels to guide the reader and explain their solution in the context of the problem. They need to give
special attention to organizing and communication their solution process and of their solution, and also
to any assumptions that they make and the reasonableness of their assumptions. In the context of
applications, students are given a problem description and be asked to use the given information to
develop a corresponding mathematical representation of it in order to model and interpret the results.
Students may be asked to interpret the original model in terms of the original application or be asked to
modify them and reinterpret their solutions in light of their original results. In the attached quiz, students
are asked to perform geometric and proportional reasoning problems to extend the results of their
calculations to find solutions of the original problem. In the attached House Loan project, students are
asked to think critically about the many financial decisions involved in home ownership. Students use
percentage calculations as well as annuity and mortgage payment formulas to determine the costs

associated with home ownership.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Students demonstrate and improve their quantitative reasoning skills creating the interpreting various
graphical models to represent data and empirical relationships such as Venn diagrams, bar and pie
charts, histograms, financial spreadsheets and amortization schedules. Students may be given
information in the context of a word problem and may be asked to use this information to develop an
appropriate model to understand the problem. They may then be asked to use various aspects of their
model to interpret various aspects of the original problem or other follow-up questions related to it. In
these questions, students must interpret the problem mathematically, set up an appropriate equation or
formula, solve it and interpret the results. The feasibility of the students’ answers are assessed in how
they formulate their solution and interpret the results. These skills are developed throughout the course
using in class work, homework, quizzes, exams and written projects. In class or online, students are
asked to collaborate together to formulate their responses and defend their quantitative arguments as

well as analyze others in the class.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
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Date

Feb 18 2021

Upload Assessment

Completed - Feb 18 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Math 1130 Home Loan Project

Filename: Math 1130 Home Loan Project.pdf Size: 96.5 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001386

Ian Williamson - iwilliamson@nmhu.edu
NM General Education Curriculum

Summary
ID: 0000001386

Status: Under Review
Last submitted: Feb 23 2021 04:21 PM (MST)

Application Form

Completed - Feb 18 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills
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The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

N o vk~ W N -

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name lan Williamson

Title AVPAA

Phone 5054543342

Email iwilliamson@nmhu.edu

Submitting Institution

Name of HEI New Mexico Highlands University

Submitting Department Computer and Mathematical Sciences

Chief Academic Officer

Name Roxanne Gonzales

Email rmgonzales@nmhu.edu
Registrar

Name Henrietta Romero

Email hromero@nmhu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix Math

Number 1130
Title Survey of Mathematics
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix Math
Number 1130
Name Survey of Mathematics

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Construct and analyze graphs and/or data sets. a. Gather and organize information. b. Understand the
purpose and use of various graphical representations such as tables, line graphs, tilings, networks, bar
graphs, etc. c. Interpret results through graphs, lists, tables, sequences, etc. d. Draw conclusions from
data or various graphical representations. 2. Use and solve various kinds of equations. A. Understand the
purpose of and use appropriate formulas within a mathematical application. b. Solve equations within a
mathematical application. c. Check answers to problems and determine the reasonableness of results. 3.
Understand and write mathematical explanations using appropriate definitions and symbols. a. Translate
mathematical information into symbolic form. b. Define

mathematical concepts in the student’s own words. c. Use basic mathematical skills to solve problems. 4.
Demonstrate problem solving skills within the context of mathematical applications. a. Show an
understanding of a mathematical application both orally and in writing. b. Choose an effective strategy

to solve a problem. c. Gather and organize relevant information for a given application.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

In this course, students learn how to communicate mathematical ideas visually through the use of
graphs, diagrams, charts and tables, and through oral and written language that utilizes appropriate
mathematical terms and symbols. Emphasis is given to organizing information and communicating
mathematical ideas, reasoning, and conclusions in a clear and well-notated manner. Written expression is
demonstrated on homework assignments, quizzes, and in a term project which applies the concepts
learned in financial mathematics to analyze an important consumer mathematics problem. Each student
will present, to their peers, the results of their term project both orally and with the use of visual aids.

They will answer any questions posed by their peers and the instructor.

As an example (included in the sample assessments), students will research and write a paper on a

method of classical cryptography. In constructing this paper, students will develop their communication
skills by first evaluating (researching) a method of cryptography, and then they will need to decide how
to best present a complex topic in written form, including arguing about the strengths and weakness of

that cryptographic technique.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

In this course, students will practice the core steps of critical thinking by working through a number of
real-world problems related to consumer mathematics and classical cryptography. After the instructor
first models the steps of critical thinking in the classroom, students will then be tasked with setting and
solving problems of their own. For instance, students will determine the appropriate quantitative model
and methods that need to be applied to analyze an important problem in consumer mathematics. They
will identify all of the relevant variables and then collect the associated real-world data. This data will be
organized, entered into a spreadsheet, and analyzed using the appropriate mathematical formulas. The
results will inform and guide the associated consumer decision(s) that must be made (for example, rent
or buy). In addition, the students will conduct an analysis of the assumptions used in the model and how
they impact the results. As another examples, students will be given a ciphertext and then determine
what type of encryption method was used to produce the ciphertext. After computing and creating the
appropriate tables to represent the ciphertext letter and bigram frequencies, they will use the methods
of frequency analysis to uncover the ciphertext alphabet and determine the original plaintext message.
This iterative process of acquiring evidence, evaluating whether or not the evidence moves them
towards decrypting the message, and eventually decrypting the message, will give students numerous

opportunities to perfect their critical thinking as applied to real-world mathematical problems.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

In this course, students represent quantitative information using equations and formulas (example:
compound interest, amortization of loans, taxation, percentages, percent change), graphs, lists, tables,
pie charts, histograms, spreadsheets, and written language (examples: categorizing histograms by peaks

and direction of skew, describing center and variation).

As an example of applying quantitative reasoning and models, students will analyze the effects of
change (amounts borrowed, saved, or invested; interest rates, frequency of compounding; length of
time; tax rate, etc.) made to investments, savings plans and mortgages. They use formulas,
spreadsheets, and graphs to analyze various scenarios, make estimations and predictions, interpret
results, and state conclusions. To further learn how to apply quantitative reasoning, students will
complete federal and state tax forms in the case of only claiming standard deductions (given sample

fiscal information).

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://www.nmhu.edu/wp-content/uploads/2018/10/NMHU- General-Education-Assessment-Guidelines.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

— > 4

Date

Feb 18 2021

Upload Assessment

Completed - Feb 18 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Survey of Mathematics Sample Assessments (1)

Filename: Survey of Mathematics Sample Assessments 1.pdf Size: 964.0 kB

Upload Rubric

Completed - Feb 18 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Survey of Mathematics Syllabus w Traits

Filename: Survey of Mathematics Syllabus w Traits.pdf Size: 153.2 kB

Application: 0000001396

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary
ID: 0000001396

Status: Under Review
Last submitted: Feb 24 2021 02:34 PM (MST)
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Application Form
Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's nhew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Patricia Matchin

Title Associate Dean of Humanities
Phone 5756248203

Email matchin@nmmi.edu

Submitting Institution

Name of HEI New Mexico Military Institue

Submitting Department Music

Chief Academic Officer

Name BG Douglas Murray

Email dmurray@nmmi.edu
Registrar

Name Chris Wright

Email wright@nmmi.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix MUSC
Number 1031
Title Jazz Band
Number of credits 5

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MUSC
Number 2130
Name Jazz Ensemble

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Improve performance skills 2. Develop and improve performance skills in a group setting
3. Develop understanding and interpretation within the context of music history 4. Refine and improve

technical ability 5. Demonstrate proper technigue and usage 6. Develop and improve improvisation skills

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.
1. Perform a variety of jazz band literature suitable to a small group of singers. 2. Learn to perform with

Stronger tone, Better intonation, Better balance, Musicality, Interpretation, and Teamwork. 3. Strengthen

instrumental technique and ability.
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students develop the foundation of strong instrumental technique including how to apply the techniques
to a musical performance. Students enjoy familiarization with jazz band music from a variety of musical
styles. Students learn to understand and interpret the terminology used in music from a wide variety of
styles. Students learn to communicate and perform for others through music. Identify and perform in
various musical genres. Attend to various performance aspects including audience, purpose of
performance and context. Evaluate the authority of musical sources. Establish ability and understanding
to enable class participants to effectively argue personal claims to musical effectiveness in personal

experience, school use, local culture and national significance.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students develop jazz band techniques and instrumental skills individually and in group settings.
Students learn how to apply instrumental techniques and skills to a diverse range of music. Students
learn to assess personal and group performance using a diverse range of musical styles. Quantify
musical information symbolically, graphically and through written and oral expressions. Delineate
challenges or questions. Educate students to ensure the ability to express problem, challenge, or
question in an appropriate context. Identify, gather and express information necessary to address a
specific challenge or question. Respond with conclusions, solutions and outcomes reflecting a well-

reasoned and informed evaluation of the challenge.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students collaborate with peers through rehearsals and performances of jazz band music literature in
order to engage local, regional and global communities. Students learn the value of musical performance
for self-improvement and societal engagement. Students engage audiences through musical selections
using teamwork and musical skill. Students learn the value of musical engagement with society. Students
will be able to express the range of personal, social, cultural, or social issues relating to personal and
other’ perspectives. Describe the relationships to environmental, cultural, political, and economic
systems interacting with the stability of natural and human worlds. Describe responsibilities in ethical
and moral norms with group members. Discuss ethical issues and propose potential solutions using
ethical and theoretical perspectives. Demonstrate ethical collaboration effectively in support of identified
group goals. Demonstrate the ability to effectively explain and support one’s personal [position on
identified local and global issues while recognizing to possibility of other possible perspectives or

outlooks.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 22 2021

Upload Assessment

Completed - Feb 23 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

JAZZ BAND assessment

Filename: JAZZ BAND_ assessment.pdf Size: 96.9 kB

Upload Rubric

Completed - Feb 22 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

CONCERT RUBRIC

Filename: CONCERT RUBRIC.pdf Size: 91.7 kB

Application: 0000001406

Dinah Hamilton - dinah.hamilton@enmu.edu
NM General Education Curriculum

Summary

ID: 0000001406
Status: Under Review
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Last submitted: Feb 22 2021 11:00 AM (MST)

Application Form

Completed - Feb 22 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Dinah Hamilton

Title Department Chair

Phone 575-315-1160

Email Dinah.Hamilton@enmu.edu

Submitting Institution

Name of HEI ENMU-Ruidoso

Submitting Department History, Humanities and Social Sciences

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
Registrar

Name Amy Means

Email Amy.Means@enmu.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix PSYC

Number 2140

Title Child Psychology
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix NA
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix PSYC
Number 2140
Name Child Psychology

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Interpret infant and child behavior in terms of developmental norms.

2. Describe physical and psychological milestones and issues pertaining to infants and children.

3. Explain major theories of infant and child development.

4.Analyze sociocultural factors contributing to the development of infants and children.

5. Explain the impact of family structure, teachers, and peers on development of infants and children

6.Connect theories, research, and practical applications of the study of humans from conception through

the childhood years.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Genre and Medium Awareness: Discussions (both online or in-class) require students to respond to
videos, textbook content or course prompts. Weekly written assignments require students to summarize,
analyze and or reflect on assigned readings from textbooks, journal articles or relevant videos. Regularly,
students are given a prompt/question/real-world scenario and are asked to explain and illustrate by
creating a brief presentation to share with their classmates. Students also take chapter quizzes to
communicate what they have learned about the course content.

Application and Versatility: Students communicate what they have learned in a variety of ways including
discussion (online or in class), application papers in which students are expected to apply what they
have learned about course concepts to real-world examples; summary and response papers where
students read a journal article or watch a relevant video and summarize the main points and reflect on
the application of the content to the real world. ie: Think of what it would be like to have an
easy/difficult/slow-to-warm up baby. What kinds of challenges might come with each? How might you
respond differently to each? Use this to discuss with your classmates how goodness of fit between
temperament and parental response to their children is important for developing a secure attachment.
Students respond weekly to targeted questions to develop the skill of evaluating and producing effective
arguments, summarizing their learning, and applying concepts to their everyday lives. Examples include
summarizing and reflecting on TED Talks, learning to read and summarize academic journal articles and
evaluating how psychological research is presented in the main stream media.

Sample assignments include: designing a psychological study in child psychology, applying Piaget’
stages of development to case studies; analyzing children’s television programs and assessing children’s

toys and creating children’s educational games (see attached)
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students work individually or in small groups to understand a question, study their sources (text book,
research article and each other) gather evidence, differentiate fact from opinion and then share their
learning with other students. For example: Think of the types of toys you and your siblings played with
when you were younger. What did you like about playing with your favorite toys? Do you think those toys

supported cognitive development? Explain your answers and give specific examples.

Students bring examples of child psychology principles/concepts they find in the main stream media and
present their analysis of the how the media presented the findings; ie: What is the problem or issue the
media claims to address? What evidence is provided for their claim? Is the Students work individually or
in small groups to understand a question, study their sources (text evidence presented accurately?
Students are assigned readings, or videos of critical theories and studies in child psychology and then

required to write short response papers to evaluate the study and the evidence.

Reasoning/Conclusion: Students are also asked to participate in class discussions where they develop an

argument in favor or opposed to a theoretical position relevant to child psychology.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

In this class, students regularly collaborate work together in small groups to discuss and share their
understanding of the readings, videos and to create group presentations on targeted

problems/questions.

Students learn about ethical research methods in child psychology and limitations of research in
developmental psychology ie:

Summarize the basic ethical guidelines that all researchers must follow before conducting research with
human or animal subjects.

Students demonstrate their understanding of ethics in research through short response papers or
discussions about how they would create a method to study the effects of children’s television shows on
toddler aggressive behavior for instance.

Civic Discourse: Students complete a variety of assignments such as short response papers, class
discussions where students articulate their informed opinions on different controversial topics in
developmental psychology such as: is medication the appropriate treatment for ADHD in children?
Explain in detail your reasoning and provide evidence for your claim.

Groups are given prompts/questions designed to encourage members to assess and share their
individual perceptions and understanding of an issue. They are encouraged to assess their own
perspectives and prejudices/biases and to engage in civil discourse with their classmates.

Collaboration and teamwork are essential learning methods in this class with regular assignments
designed to enhance students’ active listening skills, engagement in collaborative learning and

evaluation of different viewpoints.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

ENMU-Ruidoso assessment plan is under construction and will be available on the college website

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 22 2021

Upload Assessment

Completed - Feb 22 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Creating Educational Games

Filename: Creating Educational Games.pdf Size: 362.5 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001417

Don Scroggins - don.scroggins@clovis.edu
NM General Education Curriculum
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Summary

ID: 0000001417
Status: Under Review
Last submitted: Mar 10 2021 02:28 PM (MST)

Application Form

Completed - Mar 10 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Don Scroggins/Brandon Finney

Title Division Chair/Instructor

Phone 575-769-4909/575-769-4933

Email scrogginsd@clovis.edu / finneyb@clovis.edu

Submitting Institution

Name of HEI Clovis Community College

Submitting Department Math

Chief Academic Officer

Name Dr. Robin Jones

Email jonesr@clovis.edu
Registrar

Name Kari Smith

Email smithk@clovis.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix MATH
Number 2531

Title Calculus 1l
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix MATH
Number 2531
Name Calculus Il

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. (Vector Operations) Perform basic operations on vectors in 3D: addition, subtraction, scalar
multiplication, dot product. Visualize addition, subtraction and scalar multiplication geometrically, state
geometric meaning of dot product and cross product, recognize and write down the equations defining
lines and planes, and draw geometric information from the equations (such as a point on lines/planes,
tangent and normal vectors, intersections).

2. (Vector-Valued Functions of One Variable) Visualize given functions as curves in space, find functional
parametrization of given curves, find their derivatives and interpret them as tangent vectors to curves;
for functions describing the motion of a particle, interpret derivatives as velocity and acceleration; solve
initial value problems.

3. (Scalar-Valued Functions of Several Variables) Visualize functions of two variables by graphs in space
or level curves in the plane; visualize functions of three variables by level surfaces in space; recognize
and graph equations for conic sections and for surfaces of revolution; state what it means for a limit of a
function of several variables to exist; compute partial derivates, gradients, directional derivatives and
understand their meanings, e.g. with respect to direction of fastest growth and tangent planes; compute
the gradient of a function and state its geometric significance; solve min/max problems with or without
constraints (using substitution or Lagrange multipliers for the former) explain why the Lagrange
multiplier method works.

4. (Double and Triple Integrals) Compute by reducing to an iterated integral, by changing the order of
integration, by changing from Cartesian coordinates to cylindrical or spherical coordinates and vice-
versa; use double and triple integrals to compute areas, volumes, centers of mass.

5. (Vector Fields) Visualize basic vector fields by flow lines and integral curves; state the definition of a
gradient (or conservative) vector field and how to recognize one and compute a potential function;
compute the divergence and curl of a vector field; rules for differentiation; recognize permissible and
non-permissible operations.

6. (Line Integrals) Compute line integrals such as arc length, work, circulation using the parametrization
of a curve; compute using the Fundamental Theorem of Line Integrals when applicable; state Green’s

theorem (2-D), apply it to examples.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

n/a

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students will learn to communicate vectors as drawings in the Cartesian Coordinate Plane and in
alphanumeric notation as Cartesian coordinates. Students will discuss the advantages and disadvantages
of each notation in class, and will defend their decision in writing on exams. Students will use the
application problem setting and procedural requirements to determine the proper medium for
communicating the vectors. Students will learn to communicate integrals in rectangular, cylindrical, and
spherical coordinates, depending on the geometric shape used for integrating. Students will again use
application problem setting and procedural requirements to determine the proper medium for
communicating the integrals, whether it be in function notation or as a scalar (constant). Students will
use their understanding of the definitions of limits and continuity for multivariable functions to evaluate
statements of a multivariable function’s continuity. For example, students will be given a multivariable
function and will be told that it is continuous. Students will have to explain what this means using limit
definitions and will then determine if that statement is true or false. Students will determine the validity
of a vector field sketch by understanding the definition of its equation to determine relative magnitudes
in various locations. Students will be assessed on their ability to determine the continuity of a
multivariable function and their ability to support their determination with the proper definitions and
theorems. Students will also learn to determine which variable type would be most efficient to solving
integrals between polar and rectangular coordinates and defend their choice with theorems taught in

class. Students will defend their decisions orally in class and on the written exam.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will learn to delineate application problems to determine the intent of the assessment. In other
words, students will determine the mathematical process needed to complete an application problem For
example, students will solve application problems in which they must find a tangent vector by realizing
they must compute the derivative of the given vector function. As another example, students will learn
to determine the amount of water per second that flows across a two-dimensional region by first
determining the need for a double integral over that two-dimensional space. Students will be assessed
on their ability to gather information about a function and region to convert an integral to an integral
with different variables. For example, students will convert rectangular coordinates to cylindrical
coordinates by determining the boundary points of the region and how they apply to the function.
Students will be assessed on their ability to determine the maximum height of a thrown object by
gathering evidence of the situation, including the initial velocity, angle of motion, and initial height. In
these same application problems, students will learn to isolate extraneous information, like the physical
description of the object in motion, which is not needed for the calculation. Furthermore, students will
use the physical limitations of the application problem to determine which solutions are extraneous and
which are valid. Students will also be assessed on their ability to use the acquired evidence to draw
conclusions about functions of multiple variables. For example, students will use the partial derivative of
a function and a given point to develop a linear approximation for the function. Furthermore, students
will use the information of a function and a given geometric region to communicate the center of mass

for the region and what that means in terms of the physical application.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Students will learn to communicate vector fields both graphically in a multidimensional coordinate plane
and as Cartesian coordinates. Students will also be able to draw a tangent plane and linear
approximation in a multidimensional coordinate plane as well as a mathematical function. Students will
discuss each expression orally in class and will be asked to compare the expressions on a written exam.
Furthermore, students will be able to express a single or multiple integral as a scalar using the methods
of integration taught in class. Students will be able to analyze an argument of the conservativeness of a
vector field using partial derivatives. Students will utilize the basic skills of Calculus - limits, derivatives,
and integrals - to calculate integrals for function with multiple variables. Furthermore, students will apply
these multivariable calculus skills to solve application problems in the fields of biology, engineering,
physics, and meteorology. For example, students will be able to calculate the centers of mass for regions
using double integrals. Furthermore, students will be able to determine the amount of work required to

move an object in a vector force field along a path using line integrals.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://www.clovis.edu/pathwaychannels/faculty/assessment/CCCGenEdAssessmentHandbook.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 5 2021

Upload Assessment

Completed - Mar 5 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Calculus III Final Exam

Filename: Calculus_III Final Exam.pdf Size: 100.1 kB

Upload Rubric

Completed - Mar 5 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Calculus III Svllabus

Filename: Calculus_III Syllabus.pdf Size: 71.8 kB

Application: 0000001394

Gregory Rapp - rappg@clovis.edu
NM General Education Curriculum

Summary
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ID: 0000001394
Status: Under Review
Last submitted: Feb 24 2021 03:23 PM (MST)

Application Form
Completed - Feb 24 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
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e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Gregory M. Rapp

Title Division Chair for Languages, History, and Theatre
Phone 5757694930

Email rappg@clovis.edu

Submitting Institution

Name of HEI Clovis Community College

Submitting Department Languages, History, and Theatre

Chief Academic Officer

Name Dr. Robin Jones

Email jonesr@clovis.edu
Registrar

Name Kari Smith

Email smithka@clovis.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix HIST

Number 1150

Title Western Civilization |
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix HIST
Number 1150
Name Western Civilization |

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1). Students will be able to EXPLAIN in their work how humans in the past shaped their own unique
historical moments and were shaped by those moments, and how those cultures changed over the
course of the centuries of history of the western world from ancient times to the early modern era.
2). Students will DISTINGUISH between primary and secondary sources, IDENTIFY and EVALUATE
evidence and empathize with people in their historical context.

3). Students will SUMMARIZE and APPRAISE different historical interpretations and evidence in order to
CONSTRUCT past events.

4). Students will IDENTIFY historical arguments in a variety of sources and EXPLAIN how they were
constructed, EVALUATING credibility, perspective, and relevance.

5). Students will CREATE well-supported historical arguments and narratives that demonstrate an
awareness of audience.

6). Students will APPLY historical knowledge and historical thinking “in order to infer what drives and

motivates human behavior in both past and present.”
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will analyze and critically interpret significant primary texts and/or works of art. Emphasis will
be placed in these visual and written materials upon a thematic concentration concerning ideas,
characteristics, and traits related to the common rise and expansion of emerging civilizations in the
western world. These elements could include internal and external factors that influence the rise of
western civilization, an awareness of many past heritages in western history, the nature and importance
of belief systems in forming behavior and social mores, and how these systems are embedded in
developing laws and social institutions - as related to the development of western society from antiquity
through the year 1450. In assessment, all students will take a comprehensive midterm and final exam.
Every multiple-choice and essay question on the exams will be linked to one or more of the course
objectives that address the area of state competencies. Questions on the final exam will be based on
ideas, topics, primary documents, and cultural traits presented in class lectures, discussions, and
documentary films. All exam questions will come from weekly unit quizzes and the midterm exam taken
during the semester. Particular emphasis will be placed in lectures, written assignments and visual
materials will be placed upon key elements of social, economic, and cultural institutions that are
common to the major developing civilizations, in conjunction with lecture/reading outlines, documentary
films, YouTube clips, and weekly review sessions to create an incremental sequence of student
comprehension of the course objectives and competencies. Students will analyze how man progressed
from the earliest communal and cooperative constructs in antiquity to the complex and varied

civilizations in the western world by 1450.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students will recognize and articulate the diversity of human experience across a range of historical
periods and/or cultural perspectives to identify the individual role of economy, society, government,
religion, and culture in the history of the world’s developing societies. Students will demonstrate
proficiency in the recognition and articulation of the diversity of human experience across the range of
developing western civilization to develop an understanding of how the present is informed by an
awareness of the social, political, religious, cultural, and intellectual structures, particularly in regards to
the progression from early western civilizations to the many complex civilizations and societies in
existence by 1450. In detail, students will trace and discuss the influence, role, and effects of the
transition from Paleolithic organization to early communal societies and the Agricultural Revolution,
which drove the appearance of countless early civilizations. Students will discuss how rising language
usage, belief systems, social hierarchy, cooperative societies, emerging governmental systems, and
developing warfare contributed to rising early civilizations, particularly in Africa, Europe, and Western
Asia, and how these early civilizations grew over time to true empires with increasingly complex
structures and technologies. Particular emphasis will be placed in lectures, written assignments and
visual materials will be placed upon key elements of social, economic, and cultural institutions that are
common to the major developing western civilizations, in conjunction with lecture/reading outlines,
documentary films, YouTube clips, and weekly review sessions to create an incremental sequence of

student comprehension of the course objectives and competencies.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

In this course, students will be exposed to and required to use a range of digital platforms and media
sources, including PowerPoint slide presentations, historical maps, primary documents, historical
documentaries, YouTube video clips, subject related websites, and a host of other digital venues to
reinforce visually the contextual basis of ideas, events, and trends discussed during the course of this
class. These tools will be implemented in this course through various means in the face-to-face
classroom environment and through the Canvas Digital Learning platform and its many digital
capabilities. Students will learn the basic computer skills, technological steps, and platform skills to
access a course shell within Canvas in all classes to access the above-mentioned digital course
materials, as well as listen to and observe specially-created recorded lectures by the instructor using
Camtasia digital video technology. Also, within the Canvas course shell, students will also utilize exam
and quiz study guides, practice quizzes, written assignments, and student-driven threaded discussion

questions that allow interaction with fellow classmates and the instructor.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://www.clovis.edu/consumerinfo/assessment.aspx
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 19 2021

Upload Assessment

Completed - Feb 21 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

CCC - Western Civilization I HIST 1150 - Demonstration Midterm and Final
Exam Assessment Questions

Filename: CCC - Western Civilization I HIST 1150 ABwXIDd.pdf Size: 140.2 kB

Upload Rubric

Completed - Feb 19 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

CCC - Western Civilization I HIST 1150 - Demonstration Syllabus SP 2021

Filename: CCC - Western Civilization I HIST 1150 ac20Z1X.pdf Size: 208.9 kB

Application: 0000001403

James Scott - james.scott@nmt.edu
NM General Education Curriculum
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Summary

ID: 0000001403
Status: Under Review
Last submitted: Feb 21 2021 06:05 PM (MST)

Application Form

Completed - Feb 20 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Dr. Steve Simpson

Title Dean of Arts and Sciences
Phone 575 - 835 -5149

Email steve.simpson@nmt.edu

Submitting Institution

Name of HEI New Mexico Institute of Mining and Technology

Submitting Department Mathematics

Chief Academic Officer

Name Dr. Steve Simpson

Email steve.simpson@nmt.edu
Registrar

Name James Scott

Email james.scott@nmt.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix MATH
Number 1520

Title CALCULUS I
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix (No response)
Number (No response)
Name (No response)

A. Content Area and Essential Skills

309 /450



To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

MATH 1520. Calculus Il

Course Description

Continues course of study begun in Calculus I. Covers integration techniques, numerical integration,

improper integrals, some differential equations, sequences, series and applications.

Student Learning Outcomes

1.

a.

Integration

Determine the indefinite integrals and compute definite integrals of algebraic and transcendental

functions using various techniques of integration including integration by parts, trigonometric

substitution, and partial fraction decomposition.

(e

N 0O

Cc

d.

. Compute improper integrals using the appropriate limit definitions.
. Solve problems involving separable differential equations.

. Sequences and Series

. Compute the limit of sequences.

. Compute the sum of a basic series using its nth partial sum.

Compute the sum of geometric and telescoping series.

Determine if a series converges using the appropriate test, such as the nth term, integral, p-series,

comparison, limit comparison, ratio, root, and alternating series tests.

en

Determine if a series converges absolutely, converges conditionally or diverges.
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3. Properties of power series

a. Compute the radius and interval of convergence of a power series.

b. Compute the Taylor polynomials of functions.

c. Compute basic Taylor series using the definition.

d. Compute Taylor series using function arithmetic, composition, differentiation, and integration.
e. Compute limits with Taylor series.

f. Approximate definite integrals with Taylor series and estimate the error of approximation.
g. Determine the sum of a convergent series using Taylor series.

4. Applications of integration

a. Compute volumes and areas of surfaces of solids of revolution.

b. Compute length of curves.

c. Apply integration using alternative coordinate forms and using a parameter

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

Under Applications of integration

d. Compute work to empty a tank or to lift a bucket and chain.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Genre and Medium Awareness, Application and Versatility:

Math is a language (a language of mathematical symbols) that students have been exposed to in
previous courses and in Calculus they revisit the language from Trig, Precalculus, and Calculus | and learn
new language pertaining to applications of integration, techniques for solving integrals, to converge and
divergence of infinite series, finding Taylor Series, and applying Calculus to alternative coordinate

systems (parametric coordinates and polar coordinates).

Strategies for Understanding and Evaluating Messages:

Solving word problems is an integral part of solving real world problems in Calculus. During lecture,
students will be taught strategies for solving applications of integration. How to read the problem; create
a visual model of the problem and writing a mathematical model with appropriate mathematical notation
and arguments describing the relationship between the variables. Also important is understanding how
existing mathematical models relate to concepts covered during lecture. For instance, given an integral

to measure volume, describe the curve being revolved and what the axis of rotation is.

Evaluation and Production of Arguments:
Presenting solutions and describing the logic and reasoning used to obtain the solution. Interpreting an

existing mathematical model, relating the written word to graph to a concept.

Assessment will be done during homework and on exams. Students will be asked to develop a
mathematical model from a word problem using appropriate notation and arguments. Interpreting
existing mathematical models to express understanding of key concepts of Calculus Il. Students will be
asked to present solutions to various Calculus problems where they will need to write information in a

symbolic model and explain their reasoning behind their solution.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.
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In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Many of the problems solved in Calculus Il require all or some of the components of Critical Thinking. For
instance, students may be asked to determine the work required to lift a leaking bucket from the bottom

of a well to the top. Another example might be to determine if a given series converges or diverges.

Problem Setting:

Students will determine the quantity to be determined and the appropriate technique to find it. For
instance, they many need to critique the features of a given series to find an appropriate test for
convergence/divergence. Does the series have features that make it similar to a p-series? If so, they

know that the Limit Comparison Test is what to use to determine if it converges or diverges.

Evidence Acquisition:

Students will gather information presented in a problem and write a model relating the variables given.
For instance, for a problem lifting a leaking bucket from the bottom of a well. They need to know how
much the bucket weights, how much the rope/chain weighs, how deep is the well, at what rate is the
bucket leaking. They will set up an integral or multiple integrals to determine the amount of work to lift

the bucket to the top of the well.

Evidence Evaluation:

Using the technique given above, students will do the computation needed to solve the problem. For
instance, if they are using the Limit Comparison Test to determine if it converges or diverges. They will
determine the convergence or divergence of the series used for comparison, then find the appropriate
limit for the test. For the example of lifting a leaking bucket, the students will evaluate the integral or

integrals to find work.

Reasoning/Conclusion:
Once a solution is determined, they must reinterpret the solution in terms of the problem. For instance,
after computing the limit in the Limit Comparison test, they need to write a conclusion for the test. They

may need to defend the test they chose to their peers when presenting their solution.

Assessment will be done during homework, projects or solving problems on an exam. Students will have
the opportunity to formulate mathematical models, provide solutions to word problems, defend their

solution as well as critiquing the solution of their peers.

313/450



Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Communicate/Representation of Quantitative Information:
Students will be given word problems containing quantitative information. They will be required to
express the quantitative information symbolically, establish a mathematical model between variables

and set up a computation to solve the problem.

Analysis of Quantitative Arguments:
During group work, students must interpret and critique the solution of their own work as well as that of

their peers.

Application of Quantitative Models:
Students will work to solve word problems. For instance, how much work is required to empty a conical
tank of water or what is the volume of solid generated when a region determined by various curves is

revolved around an axis, say the line x = 2.

Assessment will be done lab on projects, homework and on exams. Students will have the opportunity to
formulate mathematical models, provide solutions to word problems, defend their solution as well as

critiquing the solution of their peers.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmt.edu/academicaffairs/assessment/gened.php
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Sk

Date

Feb 20 2021

Upload Assessment

Completed - Feb 21 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Calculus II Assesment

Filename: Calculus_II Assesment.pdf Size: 178.9 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001325

Tycie Jackson - tjackson@luna.edu
NM General Education Curriculum

Summary
ID: 0000001325

Status: Under Review
Last submitted: Feb 8 2021 01:27 PM (MST)
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Application Form
Completed - Feb 8 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's nhew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.
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e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Juan Ortega

Title Instructor

Phone 5054545381
Email jortega@luna.edu

Submitting Institution

Name of HEI Luna Community College

Submitting Department Humanities

Chief Academic Officer

Name Maxine Hughes

Email mhughes@luna.edu
Registrar

Name Geraldine Saavedra

Email gsaavedra@luna.edu

317 /450


mailto:jortega@luna.edu
mailto:mhughes@luna.edu
mailto:gsaavedra@luna.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix SPAN
Number 1110
Title Spanish |
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix N/A
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix SPAN
Number 1110
Name Spanish |

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Students can communicate on very familiar topics using a variety of words and phrases that they have
practiced and memorized.

2. Students can present information about myself and some other very familiar topics using a variety of
words, phrases, and memorized expressions.

3. Students can write short messages and notes on familiar topics related to everyday life.

4. Students can often understand words, phrases, and simple sentences related to everyday life.

5. Students can recognize pieces of information and some- times understand the main topic of what is
being said.

6. Students can understand familiar words, phrases, and sentences within short and simple texts related
to

everyday life.

7. Students can sometimes understand the main idea of what they have read.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

1. Students can communicate on very familiar topics using a variety of words and phrases that they have
practiced and memorized.

2. Students can present information about myself and some other very familiar topics using a variety of
words, phrases, and memorized expressions.

3. Students can write short messages and notes on familiar topics related to everyday life.

4. Students can often understand words, phrases, and simple sentences related to everyday life.

5. Students can recognize pieces of information and some- times understand the main topic of what is
being said.

6. Students can understand familiar words, phrases, and sentences within short and simple texts related
to

everyday life.

7. Students can sometimes understand the main idea of what they have read.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

The majority of the activities and assignments induce critical thinking skills. Reading and writing
assignments, presentations, think-pair-share activities are designed to support essential skills in this
area. For example, in one activity the class as a whole is challenged to write a short story by agreeing
and deciding upon the storyline, the characters, the setting, etc. They are guided to share their ideas in
Spanish. This activity specifically develops all four of the subskills in critical thinking. Problem setting
skills are developed because students need to work through their ideas as they resolve on a plot, setting,
and characters for their short story. As the class works through writing their story they begin to identify
whether the story is making sense or not. The instructor facilitates evidence evaluation by helping the
class to determine if the story is believable, if it is biased, if it is based on fact or opinion, etc.
Reasoning/conclusion skills by forcing the students to talk to each other in Spanish and while collectively
writing a short story. Additionally, reading, presenting, and evaluating newspaper or magazine articles,
op-eds, or newscasts are class activities and/or assignments that are utilized to support the development
of critical thinking skills. Reflective writing and oral presentations of current events enable interpretive
reading skills and build reasoning/conclusion skills because students must evaluate the information they

read or see and develop conclusions about them.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

This class uses music, sports, and home life to inspire personal and social responsibility. For example, the
instructor presents music and facilitates respectful discussions about the intent of the songs and how the
songs reflect personal, cultural, or social issues. The extended assignment that promotes this skill
requires students to find Spanish songs that reflect the culture of a Spanish speaking country, create a
vocabulary list, interpret the song, identify the intent of the song, and whether anything else such as
biases, social issues, etc. are reflected in the songs. Students are also required to make an oral
presentation and a PowerPoint presentation. Members of the class engage in peer reviews of each
other’s presentations. Other class activities in which discussions are facilitated to focus on personal and
social responsibility skills include TV viewing, reading Spanish newspapers, magazines or internet

articles, Spanish radio listening; conversations with fluent Spanish speakers, and journal writing.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

This class allows for research as inquiry through the study of Latin American culture in Spanish speaking
countries. An initial class discussion about stereotypes of the people, government structures, music,
colorful idioms and/or regional colloquialisms, foods, media accessibility, etc. of various Spanish-
speaking countries takes place. After a teacher-guided discussion about what the class “thinks”
regarding the topics aforementioned, students are then charged with choosing a Spanish-speaking
country and researching information to validate or negate the stereotypes. The students engage in an
internet search for the purpose of expanding students’ knowledge and understanding of cultures
different than their own. Students must prepare a two - to three-page essay in Spanish affirming or
negating stereotypes and reporting on the general information about the culture, language, music, etc.
of the chosen country. They need to have at least one source that is deemed to be ethical and as true as
possible and one that is more greatly biased and stereotypical, in other words, a valid or weak source.
This exercise lends itself to the acquisition of recognizing the interdependent nature of the authority and
value of information because students need to be able to identify the source of their information and
detect its bias/es. They also have to be aware of selecting information in an ethical manner and then
using it in their reports, presentations, and subsequent discussions. Students are assessed on their
ability to communicate their ideas in Spanish; the content of their discussion, research, PowerPoint, and
oral presentation, and peer review/feedback. Specifically, the three pieces of information and digital
literacy skills that are developed and assessed through this exercise are research as inquiry, the
authority and value of information, and digital literacy. A teacher made rubric using Rubistar with those
two component skills in addition to Spanish speaking, reading, and writing, cohesiveness of the
information, participation, preparedness, etc. are used to assess students’ ability to evaluate author’s
credentials; source authority; quoting, paraphrasing and summarizing; write and present a short research
paper; use search engines; develop and present their research with a PowerPoint; thoughtfully evaluate

information that is presented by their peers.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

N/A

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
Date

Nov 6 2020

Upload Assessment

Completed - Feb 8 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

SPAN 1110 Course Assignment

Filename: SPAN 1110 Course Assignment.pdf Size: 2.4 MB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001035

Dinah Hamilton - dinah.hamilton@enmu.edu
NM General Education Curriculum

324 /450


https://m1.fluidreview.com/media/smapply/smapply/reviewroom/12328/file_attachments/SPAN_1110_Course_Assignment.pdf

Summary

ID: 0000001035
Status: Under Review
Last submitted: Feb 17 2021 08:49 AM (MST)

Application Form

Completed - Feb 11 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o v bk~ W NoH

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
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Application

¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Dinah

Title Department Chair, History Humanities and Social
Sciences

Phone 575-315-1120

Email dinah.hamilton@enmu.edu

Submitting Institution

Name of HEI ENMU-Ruidoso

Submitting Department History, Humanities and Social Sciences

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
Registrar

Name Amy Means

Email Amy.Means@enmu.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix PSYC

Number 2110

Title Social Psychology
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix ENGL
Number 1110
Title (if applicable) Composition |

New Mexico Common Course Information

Prefix PSYC
Number 2110
Name Social Psychology

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Identify concepts, theories, scientific methods, and research findings relevant to social psychology.
2. Explain how situational, social, and individual factors influence behavior.
3. Apply social psychological concepts to real-life events, current social issues and problems, and one's

own life.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Discussions (bothonline or in-class) require students to respond to videos, textbook content or course
prompts. Weekly written assignments require students to summarize, analyze and or reflect on assigned
readings from textbooks, journal articles or relevant videos. Regularly, students are given a
prompt/question/real-world scenario and are asked to explain and illustrate by creating a brief
presentation to share with their classmates. Students also take chapter quizzes to communicate what

they have learned about the course content.

Application and Versatility: Students communicate what they have learned in a variety of ways including
discussion (online or in class), application papers in which students are expected to apply what they
have learned about course concepts to real-world examples; summary and response papers where
students read a journal article or watch a relevant video and summarize the main points and reflect on
the application of the content to the real world.

Students are assigned a film scene analysis. The assignment requires students to analyze -- from a
social-psychological perspective -- the behaviors and events depicted in one of a list of films. They are
not being asked to critique the film in terms of its value as a work of art or as entertainment. Rather to
think critically about the human actions and events portrayed in the film. Then, to make sense of this
material, apply what they’ve learned regarding the factors that predict and explain human social
behavior to a specific scene in the film. Specifically students must identify 3 social-psychological

principles that appear to be operating in the events or individuals depicted in the film (e.g., cognitive
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dissonance, schemas, self-fulfilling prophecies, groupthink, de-individuation, conformity, realistic conflict
theory, modern racism, etc.). Describe the social psychological principle they believe is relevant, bringing
in research findings; and elaborate of how the selected scene conforms or fails to conform to the
principle identified. This assignment is comprehensive; students are urged to bring any/all concepts
encountered in this course that relate to the issues, interactions, and behaviors portrayed. They then

present the scene analysis to their classmates (see attached)

Students are graded on their writing and oral communication skills, whether they demonstrate
“understanding or recognition of multiple viewpoints.” They also need to demonstrate that they can

understand and express key arguments of an issue clearly.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students work in small groups to understand a question, study their sources (text book, research article
and each other) gather evidence, differentiate fact from opinion and then be share their learning with
other students.

Students bring examples of psychological principles/concepts they find in the main stream media and
present their analysis of the how the media presented the findings; ie: What is the problem or issue the
media claims to address? What evidence is provided for their claim? Is the evidence presented factually?
Students work together in small groups to design a research study and are assessed on their
understanding of the basic principles of social science research: formulating a hypothesis; Defining a
population; collecting a sample; creating experimental conditions, etc. -- who are the students you are

interested in studying? Elementary school students, college students, etc.

Problem Setting: Social Psychology includes many theories and concepts that attempt to explain and
describe social behavior. Students identify and explain issues such as social perception, the Fundamental
Attribution Error, prejudice and discrimination, conformity and obedience and other issues, in discussion
and short response paper assignments. Students are asked to find examples of these issues in the real
world (through media accounts or their own experiences) and reconcile and synthesize that information

with what they have learned from the text or other supplementary sources in short application papers.
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They must specify the why they think the examples are valid examples of a specific concept

Evidence Acquisition: Students learn about the various research methods used to examine scientific
questions in social psychology (such as case studies, experiments observational studies). Students work
together in small groups to design a study to test a hypothesis: ie: What are the effects of status and
gender on helping behavior?” Students present their designs to the whole class, identifying the type of
study (experimental or correlational; laboratory or field;) identify the independent and dependent
variables and finally are asked to articulate specifically why they think their design is valid. They must be
able to answer questions about the study and defend their choices.

Evidence Evaluation:

Students are assigned readings, or videos of critical studies in social psychology (the Milgram Study,
Asch Conformity Experiment, The Stanford Prison Experiment) and then required to write short response
papers to evaluate the study and the evidence. Reasoning/Conclusion: Students are also asked to
participate in class discussions where they develop an argument in favor or opposed to a theoretical
position relevant to social psychology (ie: Frustration-aggression hypothesis is the hypothesis that

aggression is always due to frustration. Do you believe this is true? Explain)
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Ethical considerations are woven throughout social psychology (the Milgram experiment, the Stanford
Prison experiment).

In this class, students regularly collaborate work together in small groups to discuss and share their
understanding of the readings, videos and to create group presentations on targeted
problems/questions.

The groups are changed weekly so that every student in the class has at least one opportunity to work
with every other student in the class. This interaction promotes intercultural understanding and
competence as they actively listen to one another in discussions about nature vs. nurture, ethical
considerations in classic psychological experiments (The Milgram Study, The Little Albert Experiments,
Using Animals in Research); cultural differences in assessing psychological disorders and therapeutic
approaches.

Groups are given prompts/questions designed to encourage members to assess and share their
individual perceptions and understanding of an issue. They are encouraged to assess their own
perspectives and prejudices/biases and to engage in civil discourse with their classmates.
Collaboration and teamwork are essential learning methods in this class with regular assignments
designed to enhance students’ active listening skills, engagement in collaborative learning and

evaluation of different viewpoints.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The institute's assessment plan is under construction pending a new website designent plan is
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 3 2021

Upload Assessment

Completed - Feb 9 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Film analysis assignment

Filename: Film analysis assignment.pdf Size: 160.4 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001357

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary

ID: 0000001357
Status: Under Review
Last submitted: Feb 17 2021 01:17 PM (MST)

Application Form

Completed - Dec 9 2020
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

335/450


mailto:michaelb@mesalands.edu
mailto:natalieg@mesalands.edu
mailto:forrestk@mesalands.edu

Prefix CHEM

Number 113
Title General Chemistry
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix CHEM
Number 1216
Name General Chemistry

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

. Students of chemistry basics will:

1
A. Describe the main features of atoms and molecules
B. Explain the Periodic Table

C

. List methods of measurement in chemistry

2. Students of the structure of atoms and molecules will:
A. Describe atomic structure

B. Describe molecular structure

3. Students of chemical reactions will:
A. Explain the principles of chemical equations

B. Describe the main elements of stoichiometry

. Students of gases, light, and periodicity will:
. Describe the behavior of gases

. Explain the relationship between atoms and light

O W >» P

. Atomic structure and periodicity

. Students of bonding and intermolecular forces will:
. Outline the fundamentals of bonding
. Describe the nature of multiple bonds

. Explain the structure of macromolecules

O O @w > u

. Describe the principle intermolecular forces

()]

. Students of the rates of chemical reactions will:
A. Describe the principles that govern the rates of reactions

B. Explain the main features of experimental kinetics
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7. Students of chemical equilibria will:
A. Outline the main features of dynamic equilibrium
B. List the types of equilibria

C. Explain the principles of thermodynamics and equilibrium

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will develop inferences and problem solving solutions based on data that they derive from the
labs and observations. Students will collect evidence, and evaluate that evidence continually throughout
the course using the different labs, lectures, and articles. They will have to form conclusions that are
scientifically valid given their research and data. Critical Thinking is key to this course and developing
scientific logic, students are constantly challenged to think beyond the given facts and postulates and
see if they appear to be applicable in each research area in the course. Chemistry includes numerous
areas of critical thinking. One such area in this course is molecular bonding and the bond types that can
occur and change the structure of the molecule. Students have to learn that there is more than one way

to examine existing particles involving a great deal of critical thinking.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Students are given data practice activities throughout the course in which they are to examine
quantitative information and assess its relevance and analyze the data for cumulative conclusions.
Students are asked to use scientific equipment to quantitatively determine data. Triple beam and
analytical balances as used to collect much of the data that the students analyze. Scientific charts and
graphs are used constantly throughout the course to determine the effectiveness of the student’s

quantitative collection skills.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students are asked to ethically reason on scientific issues on both local and global levels. The mix of
science and the people that both formulate and use the science is experienced by the students as they
develop intercultural reasoning and intercultural differences. Students have to collaborate and use
teamwork in the labs as the course data is often synthesized for the total research data to be relevant.
The diversity of how to handle civic issues and world concerns is a vital area for the course and students

have the effects of science, but have to look at the effect of the research on people and society.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Dec 9 2020
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Upload Assessment

Completed - Feb 17 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Chem 113 sample assessment

Filename: Chem 113 sample assessment xXFanPx.pdf Size: 35.0 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001419

Don Scroggins - don.scroggins@clovis.edu
NM General Education Curriculum

Summary
ID: 0000001419

Status: Under Review
Last submitted: Mar 10 2021 02:31 PM (MST)

Application Form

Completed - Mar 10 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:
1. Communications: Communication, Critical Thinking, Information & Digital Literacy
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N o u kA W N

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Don Scroggins

Division Chair for Science and Math

575-769-4909

scrogginsd@clovis.edu

342 /450


http://www.hed.state.nm.us/programs/new-mexico-curriculum-and-articulation-committee.aspx
mailto:scrogginsd@clovis.edu

Submitting Institution

Name of HEI Clovis Community College

Submitting Department Science

Chief Academic Officer

Name Dr. Robin Jones

Email jonesr@clovis.edu
Registrar

Name Kari Smith

Email smithk@clovis.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix BIOL

Number 2410C

Title Principles of Biology: Genetics
Number of credits 4
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Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix BIOL
Number 2410C
Name Principles of Biology: Genetics

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)
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Lecture:

1. Students will be able to understand rules governing the segregation of genes carried on the same or
different chromosomes.

2. Students will be able to explain and analyze human pedigrees.

3. Students will be able to describe the structure of DNA and how its information is transmitted to protein
synthesis.

4. Students will be able to interpret scientific data, formulate a scientific hypothesis, and propose an
experiment to test a scientific hypothesis.

5. Students will be able to describe molecular mechanisms governing why and how gene expression is
regulated

6. Students will understand how deregulated gene expression contributes to human congenital disease
and cancer.

7. Students will be able to understand how high throughput experiments are carried out and analyzed.
8. Students will be able to explain key principles of genomics to understand the content, organization,
and function of genetic information contained in whole genomes.

9. Students will be able to apply genetic and physical mapping techniques to the understanding of
structural genomics.

10. Students will be able to use comparative genomics to understand how genomes evolve in (I) genome
size, (ii) gene content, (iii) gene functionality, (iv) nucleotide base content, (v) protein diversity, and/or
(vi) transposable element proliferation.

11. Students will consider ethical issues related to genomics.

Lab:

1. Be able to conduct library based research to produce an annotated bibliography or research paper that
demonstrates the ability to distill and synthesize the primary literature.

2. Be able to verbally present a synthesis and interpretation of a published paper from the primary
literature.

3. Be able to demonstrate critical thinking skills by interpreting scientific data, formulating a scientific
hypothesis, and proposing an experiment to test a scientific hypothesis. (HED Area 3, Competency
1,2,4,5)

4. Be able to solve genetics problems involving single gene, X-linked, and non-Mendelian inheritance
patterns.

5. Be able to conduct Chi-Square statistical analysis on genetics data.

6. Be able to describe the processes of DNA replication, transcription and translation.

7. Be able to compare and contrast the processes of gene regulation in prokaryotes versus eukaryotes.

8. Be able to understand how high throughput experiments are carried out and analyzed. (HED Area 3,
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Competency 3,4)

9. Be able to apply understanding of recombinant DNA techniques and RNA sequencing analysis in the
biomedical sciences, biotechnology and/or bioengineering.

10. Be able to describe applications of structural, functional or comparative genomics in the biomedical

sciences, biotechnology and/or bioengineering.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

n/a

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

The Problem Setting in this course is scientific inquiry via the scientific method. Students learn how to
use the scientific method as a means to acquire data/evidence, analyze and evaluate the data, and
ultimately develop a reasonable answer or conclusion to a hypothesis. Laboratory assignments and
reports are the primary assessment tools for Critical Thinking Skills. In the lab assignments students will
learn how to collect data from an experiment based on a hypothesis, organize the data into appropriate
tables/charts/graphs, analyze the data in its organized form, make judgements and evaluate the validity
of the data, and develop a sound conclusion regarding the relationship between the data and the
hypothesis. In the laboratory reports, students learn how to gather information through science literature
research and learn how to distinguish that information which is relevant, significant, and appropriate to
the laboratory assignments. Other assessment tools for Critical Thinking Skills include written exams,

discussion forums, and quizzes.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

guantitative reasoning.

Students will learn how to communicate and represent quantitative data from laboratory assignments
and science literature by organizing it into data tables, charts, and graphs; i.e., genetic trait and allele
counts from a population. Students learn how to analyze and explain the significance of the organized
data and identify any trends that the data may contain; i.e., heredity/allele percentages, ratios, and
frequencies. Students will also learn how quantitative models can be applied to predict possible
outcomes, i.e., dominance and recessive patterns at the population level. Quantitative Reasoning Skills

will be assessed with written exams, lab reports/presentations, discussion forums, and quizzes.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students will examine human culture in the context of genetics, the impacts of physical, chemical and
environmental conditions on genetics and health, including sustainable practice. Students will learn
ethical reasoning skills during class discussions concerning genetics and applicable current research.
Students will discuss the function and physiology of genetic material - DNA - mRNA - tRNA - rRNA,
causes and implications of genetic diseases, and the mechanisms and impacts of genetic change on
individuals and populations. Collaboration skills, teamwork, and value systems are developed throughout
the course as students are required to work with one another to learn genetics and use their combined
skills towards civic engagement. Assessment will occur via formal written exams, lab assignments,

quizzes and discussion forums.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://www.clovis.edu/pathwaychannels/faculty/assessment/CCCGenEdAssessmentHandbook.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 5 2021

Upload Assessment

Completed - Mar 5 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Final Exam2 BIOL 2410C Genetics

Filename: Final Exam2 BIOL 2410C Genetics.pdf Size: 3.1 MB

Upload Rubric

Completed - Mar 5 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

BIOL 2410C Sample Syllabus

Filename: BIOL 2410C Sample Syllabus.pdf Size: 209.3 kB

Application: 0000001383

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
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ID: 0000001383
Status: Under Review
Last submitted: Feb 16 2021 03:01 PM (MST)

Application Form
Completed - Feb 16 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
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e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix ART

Number 266

Title Art of the American Southwest
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ARTH
Number 2140
Name Art of the American Southwest

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Creative & Fine Arts - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

. Recognize and identify the major Southwestern artistic traditions from prehistoric times to the present.

a
b. Recognize the cultural context of these traditions.

0

. Distinguish the formal characteristics of a particular tradition.

o

. Identify cross-cultural influences and correlations in the arts of the southwest.
e. Develop a vocabulary necessary to discuss (oral and/or written) a given work of art from a variety of

different media.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

353 /450


http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students will create a digital portfolio as part of a group project on cultural appropriation and
Southwestern art. After producing the portfolio, students will write a 3-5 research paper with annotated
bibliography on the topic using the works from the portfolio as examples. Next, students will create a
brief 8-10 minute presentation to summarize their perspective on the topic and address the questions
included on the topic in the assessment instructions. Oral presentation and discussion, written paper,
and digital portfolio components of the project will allow students to effectively communicate in various
genres and mediums. The presentations utilizing the portfolio and paper will serve to further assess
student understanding and evaluating the topic of art and cultural appropriation as will a instructor
moderated question and answer session between the group presenters and their classmates after the

presentation concludes.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

This project will enable students to identify perspectives and views on cultural appropriation, intellectual
property,

copyright, art originality and cultural influences through various methods, i.e. digital images, written
paper, and a

brief oral presentation. These methods will allow for contextually appropriate statement, definition, and
description

of the topic by students. The information gathered through review of the provided instructional materials,
the

annotated bibliography, research paper, and creation of the curated digital portfolio will serve as
sufficient evidence

to address the issue of cultural appropriation and Southwest art. Students will thus come to well
reasoned

conclusions derived from these various genres and mediums.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students will evaluate cultural appropriation within the specific context of southwestern art. Students will
comparatively examine the different viewpoints on the topic through research, portfolio, and
presentation

components to devise potential solutions and ensure intercultural reasoning and competency. Students
will look at

the topic of appropriation both from the point of view of the appropriated and those who appropriate as a
strategy

for working with one's own and others' perspectives on the topic. Study of this range of perspectives will
culminate in

students proposing an ethical solution at the end of their presentations. Presentations will be followed up
with collaborative group discussions using a question and answer format. All students will thus have the
opportunity to ask evaluation questions of their peers and also share their views via their presentations

etc. for personal and mutual accountability.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf
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This course has been reviewed by the institution's Chief Academic Officer and meets

M B

institutional standards for general education (signature of CAO below).

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Sample Assessment from ARTH 2140

Filename: Sample Assessment from ARTH 2140.pdf Size: 50.9 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

ARTH2140 Sample Rubric

Filename: ARTH2140 Sample Rubric.pdf Size: 135.1 kB

Application: 0000001401

Jeff Frawley - jeff.frawley@enmu.edu
NM General Education Curriculum

Summary
ID: 0000001401

Status: Under Review
Last submitted: Mar 5 2021 08:53 AM (MST)

357 /450


https://m1.fluidreview.com/media/smapply/smapply/reviewroom/12328/file_attachments/Sample_Assessment_from_ARTH_2140.pdf
https://m1.fluidreview.com/media/smapply/smapply/reviewroom/12328/file_attachments/ARTH2140_Sample_Rubric.pdf

Application Form

Completed - Mar 4 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what

students do throughout the course.
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e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Jeff Frawley

Dept. Chair

5753151140

jeff.frawley@enmu.edu

Eastern New Mexico U-Ruidoso

Language and Fine Arts

Coda Omness

Coda.Omness@enmu.edu

Amy Means

amy.means@enmu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No
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Institutional Course Information

Prefix SPAN
Number 1110
Title SPANISH |
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix SPAN
Number 1110
Name SPANISH |

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Students can communicate on very familiar topics using a variety of words and phrases that they have
practiced and memorized.

2. Students can present information about myself and some other very familiar topics using a variety of
words, phrases, and memorized expressions.

3. Students can write short messages and notes on familiar topics related to everyday life.

4. Students can often understand words, phrases, and simple sentences related to everyday life.

5. Students can recognize pieces of information and some- times understand the main topic of what is
being said.

6. Students can understand familiar words, phrases, and sentences within short and simple texts related
to everyday life.

7. Students can sometimes understand the main idea of what they have read.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students complete the following assessments via a language-learning software, Panorama. Throughout
the semester, they complete a number of quizzes and practice assignments, plus unit exams, that assess
students' reading comprehension in Spanish. For instance, they must read a passage in Spanish and then
answer fill-in-the-blank questions in Spanish that require them to use evidence from the passage to
answer questions or complete statements. Similarly, they answer true/false questions that require
students to find and use evidence in Spanish from a text to accurately respond. They must also complete
questions that require reasoning to match descriptions in Spanish with visual depictions of scenarios.
Another type of assessment question asks students to select answers that best match a situation
described in a passage in Spanish; students must evaluate evidence from the text to reach a conclusion.
Exams also feature questions that ask students to demonstrate evidence evaluation and reasoning
through eliminating certain potential answers (e.g. "which of the following does not belong?") based on a
set of evidence in Spanish. A common type of question is to provide descriptions and evidence in
Spanish, and then to ask students to use the evidence to determine a person or a personal relationship
being described. In all exams and assessments, students are asked to practice verb conjugations, which
are set up as problems: students are given the verb and a sentence, and must use evidence in the
sentence to determine the correct verb, verb tense, and conjugation. During in-class activities, students
work in collaborative groups to script and act out scenes, which are set up as a type of "problem" for
groups to understand and work through (e.g. how best to portray the scenario and how best to construct
dialogue). One in-class activity asks students to read sample newspaper articles in Spanish, and then to
answer questions about the article, to test students' abilities to acquire evidence from a Spanish text. In
class, students are given a list of vocabulary words and are tasked with the problem of constructing

logical, grammatically accurate sentences using the words.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Throughout the semester, students practice intercultural competence via assessments on their
proficiency with the Spanish language. They practice intercultural reasoning when answering a variety of
question types as a part these assessments. For instance, questions that use hypothetical scenarios
require students to use Spanish dialogue and colloquial phrases to understand cultural context. Students
also study via assignments, assessments, and in-class activities the differences in formal vs. informal
language that is unique to the Spanish language and to Spanish-speaking cultural contexts. A unit in
Spanish | asks students to study vocabulary in the context of holidays celebrated in Spanish-speaking
countries; students answer exam and quiz questions, and also sometimes reenact collaborative in-class
scenes, that require their understanding cultural contexts of these holidays. Spanish | also includes in-
class activities that require students to learn specifically about Mexican history and intercultural contexts
between Mexico and the U.S., including viewing films on this history, reading articles on this history,
answering quiz questions on this history, etc. Occasional in-class activities implement excerpts of film,
music, and dance performances from Spanish-speaking cultures. Many of the learning software questions
likewise implement scenarios or passages that teach students about the history or the cultural practices
of Spanish-speaking countries. Students engage in collaboration skills and teamwork during a variety of
in-class activities. For instance, they form in-class pairs and small groups to practice vocabulary and to
practice conversing in Spanish. More formally, they must prepare small-group presentations in Spanish
on assigned topics and must also perform small-group scenes in Spanish. In-class meetings also
frequently feature small-group or full-class collaborative activities like "game-show style" quizzes and

interactive polls.

364 /450



Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students practice digital literacy in this course by completing most assessments and assignments
through an online learning platform, Panorama. They must become proficient with understanding and
answering a variety of question types in this digital environment, as well as with communicating, writing,
and recording audio of themselves speaking in a digital environment. Students, in all the assessments
described above, must recognize the authority and value of information through answering exam
questions that require them to select and use correct Spanish language. Students, in learning this
language, are constantly assessed on their knowledge, their selection of correct information, and their
creation of accurate, correct Spanish sentences and conjugations. Students, in the reading-based
assessment questions mentioned above, are required to practice inquiry and evaluate evidence to
accurately understand textual passages and to answer questions about these passages. During in-class
small-group presentations, students are required to research a cultural aspect of the Spanish language,
or of a Spanish-speaking country, evidence they then share with the class. In small-group acted scenes,
students must address a question presented in the instructions, and then must use the process of inquiry

to determine how to best construct and present the scene during a performance.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The link to the college assessment plan is under construction as part of the college's new web site.
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 4 2021

Upload Assessment

Completed - Mar 4 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Spl1--1110--I--Lec

Filename: Sp1--1110--T--Lec.3.pdf Size: 346.9 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001399

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001399

Status: Under Review
Last submitted: Feb 19 2021 02:55 PM (MST)

Application Form
Completed - Feb 19 2021
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix ENG

Number 233
Title Business and Technical Writing
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ENGL
Number 2210
Name Professional and Technical Composition

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Communications - Communication, Critical Thinking, Information & Digital Literacy
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Choose professional communication appropriate for audiences and situations.

2. Write in different genres of professional communication.

3. ldentify the purpose of a work-related communication and assess the audiences' informational needs
and organizational constraints.

4. Employ appropriate design/visuals to support and enhance various texts.

5. Demonstrate effective collaboration and presentation skills.

6. Integrate research and information from credible sources into professional communication.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

In this course, students will engage in reading, writing, analysis, research, and discussion activities while
learning to identify, evaluate and respond to diverse rhetorical situations in a professional or business
environment. Students are introduced to professional writing standards and best practices, focusing
especially on developing multi-genre fluency of expression. Students develop a broad and specific
awareness of professional writing genres and can explain the forms and purposes of various technical
writing genres, such as formal reports or proposals, infographics and professional manuals, and usability
studies and product reviews.

Students identify diverse rhetorical situations and their purpose for writing in order to make choices
about the form and content in the documents they create. They will use diverse and appropriate
communication strategies in various mediums to produce appropriate and effective documents to meet
specific situations.

Students will pursue various reading strategies to seek out, evaluate, and support or rebut key points in
diverse example texts. Students will practice applying both theoretical and cultural templates to
contextualize their analysis and their written responses.

Students will formulate hypotheses, opinions, and position statements - and communicate their
conclusions using appropriate rhetorical forms. They will evaluate sources and evidence to support their
theses through organized presentation of arguments and appropriately cited references using a
designated citation system such as MLA or APA.

Written Communications skills will be assessed through multiple diverse composition assignments,
including practice utilizing specific formats and document designs to address specific communication
situations. Students will receive both formative and summative feedback which they will be expected to
incorporate into their revisions. Effective use of digital media and appropriate document formatting will
also be assessed.

Oral Communication skills will be assessed through documented participation in class discussion and oral
argument (for in-person courses), as well as ability to give and follow instructions and collaborate with

other students.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will confront a variety of professional writing problems, in which they will identifying audience
needs and select appropriate genre forms to develop content to meet the situational requirements, such
as memos, emails, reports, proposals, commentary, reviews, and product evaluations. Students will
define problems, evaluate issues, and formulate research questions to guide their inquiries. They will
complete reading and research tasks to collect, qualify and evaluate sources and data for credibility,
relevance, and possible bias. Students will cite their sources in a systematic and respectful manner.
Students will consider situational requirements, as well as rhetorical, historical, and cultural contexts,
while they develop and refine their ideas and analytical skills to more effectively communicate their
conclusions and their underlying reasoning through written, oral or digital presentations.

Critical thinking will be assessed in the formation and articulation of ideas within students’ essay projects
as well as in written and oral responses to assigned readings and homework. Students will demonstrate
the ability to analyze a text and identify various features, such as rhetorical context, intended audience,

credibility and bias, and rhetorical modes.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students will acquire, assess, and communicate information across different mediums using digital tools.
They will recognize the hazards and advantages of communicating in an integrated digital environment.
Students will develop and pursue self-directed research which generates problem solutions or otherwise
illuminates the complexity of issues and questions. They will document and share their inquiries using
appropriate formats, tools, and digital presentation applications.

Information and digital literacy will be assessed throughout the semester as students utilize digital
resources and word processing technology to research, compose, revise, format, and transmit their
various assignments. Students will demonstrate competence utilizing research databases and other
information tools to gather, organize and evaluate information, as well as their ability to navigate online
learning platforms (where applicable) and standard electronic communications tools such as email,

online chats, discussion forums, and digital meeting spaces such as Zoom or Skype.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
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Date

Feb 19 2021

Upload Assessment

Completed - Feb 19 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ENG 233 sample lesson Ch 6

Filename: ENG 233 sample lesson Ch 6.pdf Size: 100.3 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001378

Joaquin Gallegos - joaquin.gallegos@nnmc.edu
NM General Education Curriculum

Summary
ID: 0000001378

Status: Under Review
Last submitted: Feb 23 2021 07:47 AM (MST)

Application Form

Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills
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The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

N o vk~ W N -

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Joaquin Gallegos

Chair of Biology, Chemistry, and Environmental
Science

5057475480

joaquin.gallegos@nnmc.edu

Northern New Mexico College

Biology, Chemistry, and Environmental Science

Ivan Lopez

provost@nnmc.edu

Robert Palko

robert.palko@nnmc.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix BIOL

Number 2210
Title Human Anatomy and Physiology |
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix BIOL
Number 2210L
Title (if applicable) Human Anatomy and Physiology | Lab

New Mexico Common Course Information

Prefix BIOL
Number 2210
Name Human Anatomy and Physiology |

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

. Describe and apply anatomical terminology.

. Describe multi cellular organization.

. Distinguish and describe major tissue types.

. Describe the structure and function of the integumentary system.
. Describe the structure and function of the skeletal system.

. Describe the structure and function of the muscular system.

. Describe the structure and function of the nervous system.

. Describe the structure and function of the special senses.

© 00 N O U A W N P

. Define homeostasis and describe specific examples for the integumentary, skeletal, muscular, and

nervous systems.
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Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

. Describe and apply anatomical terminology.

. Describe multi cellular organization.

. Distinguish and describe major tissue types.

. Describe the structure and function of the integumentary system.
. Describe the structure and function of the skeletal system.

. Describe the structure and function of the muscular system.

. Describe the structure and function of the nervous system.

. Describe the structure and function of the special senses.

© 00 N4 O U A~ W N P

. Define homeostasis and describe specific examples for the integumentary, skeletal, muscular, and

nervous systems.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Critical thinking is an essential skill for any worker within the medical field. Anatomy and Physiology
student learning objectives promote the development of critical thinking in lecture and course work. In
addition, the inclusion of clinical elements force students to work with real world situations requiring
critical thinking. For example, in their Integumentary System Project, which requires research into an
integumentary disorder, the student must develop a case study of a fictional patient. The student will
research symptoms, duration (chronic/acute), and progression of the disorder. The student’s research will
result in a case study where symptoms are present, this provides evidence for a specific disorder, and
finally students draw a conclusion for a treatment (A+B-> C, symptom + disorder -> treatment). The
activity allows students to draw a logical argument of evidence acquisition, evidence evaluation, and
reasoning/conclusion. This activity requires students to translate theoretical concepts to practical
application. Research will require students to distinguish between appropriate and inappropriate source
materials. Finally, the requirement of creating a fictional patient is an exercise in abstract thought,

important to critical thinking, the translation of absorbed knowledge to specific real-world applications.
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Quantitative reasoning is a key part of unit conversions and dilutions, both of which are required for
medical field employees. Exercises are designed to improve general knowledge of rates, ratios, and
proportions. The calculations are not designed to be arithmetically difficult, but to engage not only the
critical thinking and quantitative reasoning of students but also reinforce terminology, concepts, and
process within anatomy and physiology. An example of this is an exercise on understanding the effects of
alcohol on the human body. This allows students to understand impact on Blood Alcohol Levels based on

body weight, which are concentration and ratio problems.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

The health care field is increasingly holistic in its approach, accepting the human component, and
recognizing the personal and social responsibility of the health care worker. In the example of the
Integumentary System Project, the case study requires an empathic component, where students have to
create a fictional patient. This process allows students to identify with a patient and understand they are
just more than just a set of symptoms, but also a person who has a medical history and unique
conditions, that might play into treatment options. In addition, many of the assignments are group-based

activities and general discussion are class wide which promotes teamwork and collaborative skills.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://nnmc.edu/home/academics/office-of-the-provost/office-of-institutional-research/assessment-2

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

[

Date

Feb 23 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Case Study Assignment

Filename: Case Study Assignment.pdf Size: 98.0 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.
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Application: 0000001397

Jack McCaw - jack.mccaw@enmu.edu
NM General Education Curriculum

Summary

ID: 0000001397
Status: Under Review
Last submitted: Mar 8 2021 09:41 AM (MST)

Application Form
Completed - Mar 8 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,
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2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Jack McCaw

Title Department Chair
Phone 5753151152

Email jack.mccaw@enmu.edu

Submitting Institution

Name of HEI Eastern New Mexico University - Ruidoso

Submitting Department Math and Science

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
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Registrar

Name Amy Means

Email Amy.Means.enmu.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix BIOL

Number 2610

Title Principles of Biology: Biodiversity, Ecology, and
Evolution

Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix BIOI
Number 2610L
Title (if applicable) Principles of Biology: Biodiversity, Ecology, and

Evolution Lab
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New Mexico Common Course Information

Prefix BIOL

Number 2610

Name Principles of Biology: Biodiversity, Ecology, and
Evolution

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Science - Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Understand the scientific method and apply it to biological topics of genetics, evolution, ecology, and
biodiversity.

. Apply quantitative reasoning and scientific thinking to real world problems.

. Identify and describe the basic principles of evolution.

. Analyze the relationships between the genetics of populations and evolution.

. Analyze the processes of speciation.

. Describe how the hierarchical classification scheme is used to categorize organisms.

. Describe how DNA research has modernized bio systematics.

. Compare and contrast the general characteristics of each of the living domains and kingdomes.

© 00 N O U A~ W N

. Relate the structure of organisms to the way they function.

=
o

. Explain how the life histories of organisms are adapted for different environments.

=
=

. Relate the complexity of behavior to the overall complexity of an organism.

=
N

. Describe the ecological roles played by organisms in each kingdom.

=
(%Y

. Compare basic ecological principles at the population and community levels of organization.

=
o

. Describe and compare energy relationships and the cycling of materials in ecosystems.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

None
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students complete laboratory exercises related to taxonomic and systematic relationships among all
major groups of organisms, including bacteria, protists, fungi, plants, and animals throughout the course.
In these laboratory exercises, students accumulate data week by week, organizing it into tabular form
(evidence acquisition). Students analyze similarities and differences between taxonomic groups. This
accumulated data allows students to draw conclusions about relationships in an overall view of the living
world (evidence evaluation). Students are assessed by taking exams over the various taxonomic groups,

as well as quizzes over each lab.

Additionally, students design an experiment on predator-prey interactions. Students identify a real-world
problem to investigate, such as wolf/elk predation or mountain lion/deer predation (problem setting).
Students design a laboratory experiment as a model of predator/prey interactions using manipulatives to
simulate populations and their changes as predation and reproduction occurs (evidence acquisition).
Students assimilate their data into graphical and tabular formats for analysis. Working in groups,
students present their data and results to the rest of their classmates for comparison, where they discuss
variations and differences in outcomes (evidence evaluation). Students work in their groups to identify
possible reasons for differences observed in their results and then write their lab reports providing their

problem, data, results and conclusions (reasoning/conclusions).
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Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Students study population growth and complete a lab exercise that includes developing population
growth data tables for bacteria sample cultures. Students experiment with carrying capacity,
environmental conditions, and time as related to bacteria populations. Students compare phases of
bacterial culture growth and apply linear analysis of the growth curves generated by their data
(representation of data). Students compare actual growth with theoretical growth curves by graphing
their data/results in their lab reports (communication of quantitative results). Students then experiment
with bacterial growth by limiting particular nutrients needed for optimum growth in order to discover how
real-world populations function with limited resources. Growth of bacterial culture growth is then
presented in both tabular and graphic forms for comparison of the two populations, one with full
nutrients and one with limited nutrients (representation of data). The second part of this experiment is to
compare growth rates of one organism, the bacteria, with the growth rates of human populations.
Students examine human population data and graph their findings. Then they apply linear analysis to
their graphs to compare human population growth to that of the bacteria. Based on observed results,
students make predictions on human populations into the future and discuss their findings in relation to
the carrying capacity of the earth (analysis of quantitative results). Student groups then share data with
their classmates and discuss what differences are observed between lab groups. Assessment is based on

written lab reports including data tables, results, and conclusions.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students work collaboratively in both lecture and laboratory assignments throughout the course. Student
groups are sometimes assigned and sometimes are student-driven and organized. Student groups decide
on individual responsibilities and hold each other accountable in performing group tasks. For example,
students perform dissections of fungi, plants, a variety of animals, and embryonic pigs. Students work in
groups to share the tasks of the dissection, take proper notes, and make comparisons among organisms
as part of their taxonomic and systematic research. Students organize their data and notes in lab reports
which include tabular and graphical data. Students share their findings in classroom settings

(collaboration, teamwork and accountability).

Throughout the course, students identify examples of environmental parameters needed for the survival
of different species and populations of the various taxonomic groups. In particular, students learn about
the various bio/geochemical cycles which are found within the biosphere, including the water cycle,
carbon cycle, phosphorus cycle, and nitrogen cycle. Students complete laboratory simulations to
examine the effects of acid rain, nutrient enrichment or eutrophication, thermal pollution, and pesticide
pollution. In these simulations, students observe the effects of the human population on various aspects
of the natural environment. Students are assessed by the completion of their laboratory reports,

including graphical and tabular data (sustainability of the natural and human worlds).

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

In Progress
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Mar 5 2021

Upload Assessment

Completed - Mar 6 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Predator Prey Population_Simulation Lab

Filename: Predator Prey Population Simulation Lab.pdf Size: 152.4 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001402

James Scott - james.scott@nmt.edu
NM General Education Curriculum

Summary
ID: 0000001402

Status: Under Review
Last submitted: Feb 21 2021 06:03 PM (MST)
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Application Form

Completed - Feb 20 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o vk~ W N -

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
¢ When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what

students do throughout the course.
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e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Submitting Institution

Name of HEI

Submitting Department

Chief Academic Officer

Name

Email

Registrar

Name

Email

Dr. Steve Simpson

Dean of Arts and Sciences

575 - 835 -5149

steve.simpson@nmt.edu

New Mexico Institute of Mining and Technology

Mathematics

Dr. Steve Simpson

steve.simpson@nmt.edu

James Scott

james.scott@nmt.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No
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Institutional Course Information

Prefix MATH
Number 1510

Title CALCULUS |
Number of credits 4

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix (No response)
Number (No response)
Name (No response)

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Mathematics - Communication, Critical Thinking, Quantitative Reasoning

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

Student Learning Outcomes
1. Limits

. Use limit notation.

o Q

. Compute limits or determine when a limit does not exist.

. Use limits to decide if a function is continuous.

0

d. Use limits to decide if a function is differentiable.

e. Use limits to determine asymptotes.

2. Derivatives

a. Determine the derivative of a simple function, at a point as well as more generally, using the definition
of the derivative.

b. Determine the derivatives of algebraic and transcendental functions using the General Power, Product,
Quotient, Chain Rules, implicit differentiation and the linearity of the differential operator.

c. Describe the meaning of the derivative as a rate of change in a variety of contexts.

d. Use derivatives to sketch graphs of functions with details showing critical points and their natures,
inflection points, noting monotonicity, and concavity, connecting these to features found algebraically,
such as intercepts and asymptotes.

e. Compute local linear approximation.

3. Integrals
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a. Compute definite integrals using the limit definition and sigma notation.

b. Approximate definite integrals using finite sums.

0

. Compute indefinite integrals by identifying them with antiderivatives.

o

. Compute definite and indefinite integrals using substitution.

e. Describe the meaning of the integral in a variety of contexts.

4. Applications of calculus

a. Solve optimization problems, related rate problems and motion problems involving position, velocity,
speed and acceleration using differentiation and integration.

b. Compute area bounded by functions and vertical lines.

c. Be able to apply theorems of calculus such as the Fundamental Theorem, the Intermediate Value
Theorem, the Mean Value Theorem, the Mean Value Theorem of Integration, and the Extreme Value

Theorem.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

none

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Genre and Medium Awareness, Application and Versatility:

Math is a language (a language of mathematical symbols) that students have been exposed to in
previous courses and in Calculus they revisit the language from College Algebra, Trig and Precalculus and
learn new language pertaining to limits, derivatives and integrals. During lab, group work encourages
students to not only read and write mathematical equations but also to verbalize mathematical ideas

both to their peers as well as the instructor.

Strategies for Understanding and Evaluating Messages:

Solving word problems is an integral part of solving real world problems in Calculus. During lecture as
well as in lab, students will be taught strategies for solving word problems. How to read the problem;
create a visual model of the problem and writing a mathematical model with appropriate mathematical
notation and arguments describing the relationship between the variables. Also important is
understanding how existing mathematical models relate to concepts covered during lecture. For

instance, understanding how to interpret rates of changes/derivatives from a graph.

Evaluation and Production of Arguments:
Presenting solutions and describing the logic and reasoning used to obtain the solution. Interpreting an

existing mathematical model, relating the written word to graph to a concept.

Assessment will be done during lab as students work on projects. They will be asked to develop a
mathematical model from a word problem using appropriate notation and arguments. Interpreting
existing mathematical models to express understanding of key concepts of Calculus I. Students will be
asked to present solutions to various Calculus problems where they will need to write information in a

symbolic model and explain their reasoning behind their solution.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.
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In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Many of the problems solved in Calculus | require all or some of the components of Critical Thinking. For
instance, consider the first problem of Lab 10, Related Rates (see attached). Students are asked
questions and given a graph to provide distance from a tree. They are asked to determine average rates
of change, where is the instantaneous rate of change zero, etc. Another example is they are asked to

solve a word problem; find the minimum cost of building a box with fix volume.

Problem Setting:

Students will determine the quantity to be determined and the appropriate technique to find it. For
instance, in Lab 10 Related Rates, where is the instantaneous rate of change zero? They need to
determine that to find these points they need to find places on the graph where the tangent line is
horizontal. For finding the minimum cost of building a box, they need to determine critical points of a

function and techniques to verify that the quantity obtained is a minimum.

Evidence Acquisition:

Students will gather information presented in a problem and write a model relating the variables given.
For instance, in Lab 10 Related Rates, what is the average rate of change for the distance from the tree?
They need to obtain values from a graph for their computations. For finding the minimum cost of building
a box, they need to carefully read the problem and record the information given, say for instance that
the material for the top costs $2.50 per

square inch while the material for the bottom and sides costs $1.75 per square inch. In addition, they will

need to write an equation for cost and an equation for volume.

Evidence Evaluation:

Using the technique given above, students will do the computation needed to solve the problem. For
instance, in Lab 10 Related Rates, what is the average rate of change for the distance from the tree?
They will calculate the average rate of change from the values from the graph. On the other hand, for
where is the instantaneous rate of change zero, this component is not part of the solution since no
calculations are needed. For finding the minimum cost of building a box, they will determine the critical

points and find the minimum cost.

Reasoning/Conclusion:

Once a solution is determined, they must reinterpret the solution in terms of the problem. For instance, in
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Lab 10 Related Rates, they may be asked to explain what their answer means in the real world. For
finding the minimum cost of building a box, they need to report their answer and explain why that value

obtained is a minimum.

Assessment will be done during lab on projects or solving problems on an exam. Students will have the
opportunity to formulate mathematical models, provide solutions to word problems, defend their solution

as well as critiquing the solution of their peers.

Quantitative Reasoning. Communication/Representation of Quantitative Information; Analysis

of Quantitative Arguments; and Application of Quantitative Models

In this box, provide a narrative that explains how the proposed course addresses all of the components of

quantitative reasoning.

Communicate/Representation of Quantitative Information:
Students will be given word problems containing quantitative information. They will be required to
express the quantitative information symbolically, establish a mathematical model between variables,

and set up the computation to solve the problem.

Analysis of Quantitative Arguments:
During group work, students must interpret and critique the solution of their own work as well as that of

their peers.

Application of Quantitative Models:
Students will work to solve word problems. For instance, it might involve a related rates problem. If you
have a conical tank with a leak. If the depth of the water is decreasing at a certain rate, what is the rate

of change of the volume of water in the tank?
Assessment will be done during lab on projects. Students will have the opportunity to formulate

mathematical models, provide solutions to word problems, defend their solution as well as critiquing the

solution of their peers.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmt.edu/academicaffairs/assessment/gened.php

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 20 2021

Upload Assessment

Completed - Feb 21 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Calc I Assesment Plan

Filename: Calc I Assesment Plan.pdf Size: 2.5 MB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001400

Jeff Frawley - jeff.frawley@enmu.edu
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NM General Education Curriculum
Summary
ID: 0000001400

Status: Under Review
Last submitted: Feb 22 2021 11:31 AM (MST)

Application Form

Completed - Feb 22 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**
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Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Jeff Frawley

Title Dept. Chair

Phone 5753151140

Email jeff.frawley@enmu.edu

Submitting Institution

Name of HEI Eastern New Mexico U-Ruidoso

Submitting Department Language and Fine Arts

Chief Academic Officer

Name Coda Omness

Email Coda.Omness@enmu.edu
Registrar

Name Amy Means

Email amy.means@enmu.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information

Prefix ENGL

Number 2640

Title British Literature Il
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ENGL
Number 2640
Name British Literature Il

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Read and discuss representative works of British writers from the 18th century to the present to
understand cultural and historical movements, which influenced those writers, and their works.

2. ldentify the characteristics of various British literary genres, such as the essay, novel, short story,
poetry,

and dramatic literature.

3. Apply effective analytic and interpretive strategies to British literary works using academic
conventions

of citation and style.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

During a unit on Romantic and Victorian poetry, students complete an online discussion for which they
must study the differences between the speakers narrating poems and the poets themselves; students
must create their own criteria during their analysis, and then must use evidence from the text to support
their conclusions. Later, in another online discussion, students study the letters of 18th century early
feminist Mary Wollstonecraft to describe the inequalities between genders in Britain at the time, using
evidence from her letters to support their reasoning. In this discussion, students also evaluate evidence
from the text to describe elements of the author's philosophies that differentiate from later movements
within feminism. In discussing Lord Byron's "The Rime of the Ancient Mariner," students must provide
evidence from the poem to explain how different timeframes within the poem complicate the narrative.
For a midterm essay exam, students must provide reasoning and evidence from a text to support their
argument for why such historical literature should still be read and taught today; in doing so, they must
argue for the work's ethical/moral/political resonance with modern society. Throughout the semester, in
multiple other discussions, students engage in problem setting and evidence evaluation by studying and
explaining the meaning behind prose and poetry that is considered cryptic or difficult to understand
today; again, they provide evidence to support their reasoning and argue for the contemporary
significance or meaning in the literature being discussed. Similarly, students complete a more substantial
"Close Reading" essay for which they must break down, interpret, and analyze a work of classic British
literature so that it can be better understood it today. In doing so, they work closely with evaluating

evidence from the text to support their conclusions.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students, through a variety of online discussions, short writing assignments, and longer essays, practice
intercultural reasoning and develop intercultural competence by studying a variety of time periods,
cultures, and experiences. They are asked to demonstrate a competence with mid-17th Century to early
20th Century British cultures and history. For many of the writing assignments, students must use both
historical and literary texts to demonstrate a competence with understanding the social, religious,
economic, and political contexts of these time periods. To support their reasoning, they are required to
provide evidence from the texts. Furthermore, they use online discussions to develop intercultural
competence and ethical reasoning by describing social issues that impacted various groups of people as
witnessed through literature. For instance, they evaluate and discuss early feminist Mary Wollstonecraft's
letters to describe the inequalities between genders in Britain in the 18th Century. Elsewhere, students
study and discussion Victorian poetry and short stories to develop cultural competence with differences
in class and gender during this time period. Students also complete a discussion for which they analyze
Oscar Wilde's "The Importance of Being Earnest" for its satirizing of social class. For a midterm essay
exam, students practice intercultural reasoning by providing evidence from a text to support their
argument for why such historical literature should still be read and taught today; in doing so, they must
argue for the work's ethical/moral/political resonance with modern society. Students, throughout the
semester, and given the discussion-heavy nature of the course, hone their collaboration and teamwork
skills through full-class discussions. They also collaborate to provide feedback on one another's rough

drafts of essays, which they can use to develop final drafts.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

For several discussions on literature, students are asked to use historical context and author biographies
to evaluate the writer's authority on a particular historical event or era. For instance, students are asked
in an online discussion to analyze how historical and biographical information on William Blake influenced
the author's reputation as a canonical writer, analyzing excerpts from his poems for the value of
information found within. Later, in another discussion, students study the biography of Mary
Wollstonecraft to then argue for her authority as a prominent figure in public debates about gender
inequalities, parenting, and education systems. Students also discuss how William Wordsworth's
biography and his familial biography impact the value and meaning of his poetry. Students also use
contextual and biographical information to guide their research and inquiry when completing two short
essays; for these essays, they must research the texts and authors to analyze the value of the literature
and its place in a literary movement or era. Students also work to understand the authority and value of
information by studying how to ethically use and cite textual evidence to support their arguments, then
put this understanding into practice when drafting essays. Students practice digital literacy by using the
Learning Management System to complete collaborative online discussions, to give feedback to one

another on their drafts of essays, and to complete short writing assignments.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

The link to the college assessment plan is under construction as part of the college's new web site.
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This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 19 2021

Upload Assessment

Completed - Feb 19 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ENGL 2640 Sample Assignment

Filename: ENGL 2640 Sample Assignment.pdf Size: 56.2 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001373

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001373

Status: Under Review
Last submitted: Feb 8 2021 12:07 PM (MST)

Application Form
Completed - Feb 8 2021
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Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's hew General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout
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the course.

Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix ENG

Number 102
Title Freshman Composition
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix ENGL
Number 1110
Name Composition |

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Communications - Communication, Critical Thinking, Information & Digital Literacy
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

. Analyze communication through reading and writing skills.

. Employ writing processes such as planning, organizing, composing, and revising.
. Express a primary purpose and organize supporting points logically.

. Use and document research evidence appropriate for college-level writing.

. Employ academic writing styles appropriate for different genres and audiences.

o U A W N O

. ldentify and correct grammatical and mechanical errors in their writing.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Written Communications skills will be assessed through multiple diverse composition assignments,
including at least 4 completed and revised formal essays, as well as diverse homework and reading
response assignments. Students will receive both formative and summative feedback which they will be
expected to incorporate into their revisions. Effective use of digital media and appropriate document
formatting will also be assessed.

Oral Communication skills will be assessed through documented participation in class discussion and oral
argument (for in-person courses), as well as ability to give and follow instructions and collaborate with

other students.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Critical thinking will be assessed in the formation and articulation of ideas within students’ essay projects
as well as in written and oral responses to assigned readings and homework. Students will demonstrate
the ability to analyze a text and identify various features, such as rhetorical context, intended audience,

credibility and bias, and rhetorical modes.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Information and digital literacy will be assessed throughout the semester as students utilize digital
resources and word processing technology to research, compose, revise, format, and transmit their
various assignments. Students will demonstrate competence utilizing research databases and other
information tools to gather, organize and evaluate information, as well as their ability to navigate online
learning platforms (where applicable) and standard electronic communications tools such as email,

online chats, discussion forums, and digital meeting spaces such as Zoom or Skype.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 8 2021

Upload Assessment
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Completed - Feb 8 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ENG 102 Sample Assignment

Filename: ENG 102 Sample Assignment.pdf Size: 104.1 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001376

James Scott - james.scott@nmt.edu
NM General Education Curriculum

Summary
ID: 0000001376

Status: Under Review
Last submitted: Feb 20 2021 12:26 PM (MST)

Application Form

Completed - Feb 18 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

1. Communications: Communication, Critical Thinking, Information & Digital Literacy

2. Mathematics: Communication, Critical Thinking, Quantitative Reasoning
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N o v &~ W

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

**Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name

Title

Phone

Email

Dr. Steve Simpson

Dean of Arts and Sciences

575 - 835 -5149

steve.simpson@nmt.edu
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Submitting Institution

Name of HEI New Mexico Institute of Mining and Technology

Submitting Department Department of Communication,Liberal Arts and
Social Sciences

Chief Academic Officer

Name Dr. Steve Simpson

Email steve.simpson@nmt.edu
Registrar

Name James Scott

Email james.scott@nmt.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

(No response)

Institutional Course Information

Prefix SPAN
Number 1110
Title Spanish |
Number of credits 3
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Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix (No response)
Number (No response)
Name (No response)

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes
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List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

SPAN 1110. Spanish I. Common Course Student Learning Outcomes (find Common Course SLOs at:
https://hed.state.nm.us/uploads/documents/Course_Catalog_V18.pdf) Student Learning Outcomesl.
Students can communicate on very familiar topics using a variety of words and phrases that they have
practiced and memorized.852Revised 12/8/20202. Students can present information about myself and
some other very familiar topics using a variety of words, phrases, and memorized expressions.3.
Students can write short messages and notes on familiar topics related to everyday life.4. Students can
often understand words, phrases, and simple sentences related to everyday life.5. Students can
recognize pieces of information and some- times understand the main topic of what is being said.6.

Students can understand familiar words, phrases, and sentences within short and simple texts

420 /450


http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx
https://hed.state.nm.us/uploads/documents/Course_Catalog_V18.pdf

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

Elementary Spanish Learning Outcomes (SPAN 1110 and SPAN 1120): In line with the recommendations
of the American Council on the Teaching of Foreign Languages (ACTFL), students in the elementary
Spanish sequence at NMT will develop solid competencies in five intertwined goal areas for foreign
language learning: Communication, Cultures, Connections, Comparisons, and Communities.

e Communication: You will learn to interact with one another and negotiate meaning using Spanish,
sharing information, feelings, reactions, and opinions. You will learn to analyze and interpret spoken and
written Spanish about a variety of basic topics; and you will develop skills in presenting information on
topics related to your own lives and life in the Hispanic world.

e Cultures: You will learn to relate your own cultural backgrounds to the diverse cultures of the Hispanic
world. You will learn to interact in Spanish with cultural competence and understanding, and reflect on
the complex relationship between language and culture.

e Connections: You will begin connecting your study of the Spanish language to your broader personal,
academic, and professional goals and life situations.

e Comparisons: You will relate your study of the Spanish language to the other languages you speak and
use in your academic and everyday lives. You will gain insight into the nature of language and culture,
and you will develop a series of metacognitive skills related to learning languages.

e Communities: You will build your capacity to use Spanish in the multilingual communities of New
Mexico, the United States, and the Hispanic world. You will also develop the skills and motivation needed

to become lifelong learners of the Spanish language.
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

SPAN 1110 is taught using communicative and task-based approaches to language learning, in line with
the recommendations of the American Council on the Teaching of Foreign Languages (ACTFL). As
students develop their communicative capacities, they exercise critical thinking in a variety of manners.
When learning new vocabulary, students study textbook pages that combine Spanish words and visual
images, and they must infer the meanings of the words. Grammar lessons also ask students to use
inference to derive general rules from specific examples, such as rules for conjugating past-tense verbs.
Students are assessed informally in class through comprehension checks and short activities (fill-in-the-
blank, multiple choice, short answer), and are assessed formally in weekly homework assignments and
two major exams. In class, students are also asked to compare and contrast the structures of English and

Spanish, helping them to think critically about language and communication.

Students study a series of videos and short textbook readings in class and in homework assignments.
Preliminary activities ask students to anticipate what they will be reading about, based on article titles or
general topics. This allows them to identify questions and problems the materials may help them resolve,
and orients them in acquiring evidence from materials that will push the limits of their listening and
reading skills. Over the course of the semester, they also learn a series of reading and listening
strategies via class activities and short homework assignments. After completing readings/viewings,
students’ capacity to evaluate evidence is evaluated through informal comprehension checks and short

exercises, generally multiple-choice or short answer. Class discussions ask them to apply reasoning and
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draw conclusions regarding the material.

Finally, the summative project of SPAN 1120 is a video assignment where students interview a friend,
family member, or peer who speaks Spanish. They design the interview by submitting preliminary
questions in a homework assignment, and they are also asked to appraise potential challenges. In the
interview, they utilize their pre-formulated questions to acquire information about the life of their
interview subject. Then, in a written self-evaluation that accompanies the interview, they reflect in
Spanish on what they have learned, assessing their experience and drawing conclusions regarding the

communicative process.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Students in SPAN 1110 learn that language and culture are deeply intertwined: to learn to communicate
in Spanish, one must learn an array of cultural competencies. In SPAN 1110, this includes learning
practices for politely greeting and saying goodbye; practices for using formal and informal registers in
basic conversation; and comparing and contrasting community life in the United States and Latin
America. In class, students are asked to reflect on differences between North American and Hispanic
cultural practices. Their intercultural reasoning skills are assessed via informal comprehension checks in
class, their successful use of cultural practices in a series of role-playing tasks, and short written

paragraphs in weekly homework assignments.

SPAN 1110 utilizes a student-centered approach, with frequent pair and small group work. In virtual
classes, this includes extensive use of breakout rooms to allow for collaboration and communication
between students. In in-person classes, small group work and pair activities are also employed. Students
build teamwork and collaborative skills by creating skits to perform for fellow classmates and completing
short writing assignments during group activities. In group activities, students are often asked to clearly
define each member’s role, and to produce a completed product (a skit, or a shared Google Doc) within a
specified timeframe. They learn accountability and ethical responsibility, in that their completion of tasks

is necessary to support their peers.

Finally, the summative project of SPAN 1110, the video interview, asks students to synthesize many of
the skills discussed above. In the pre-interview assignment, students demonstrate their capacity to
anticipate intercultural differences and formulate ethically and culturally appropriate questions. In the
interview, they apply cultural practices regarding formality in spoken discourse, especially if interviewing
older, more distinguished interview subjects. Their intercultural capacities are assessed via the interview

itself and the accompanying written reflection.

424 /450



Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

As students build their communicative capacities in Spanish, they utilize a broad variety of online

sources. They are asked to use dual-language dictionaries such as www.wordreference.com and

www.spanishdict.com, and throughout the semester they learn to use a variety of features of these

dictionaries, such as verb charts, example sentences, and audio recordings of word pronunciation by
native speakers. They are also trained to toggle between Spanish and English pages on Wikipedia to
study vocabulary relating to their interests. For example, one student may be interested in learning how
to talk about math with greater fluency, and they learn how to search math terms (such as “square root”
and “logarithm”) in Wikipedia, toggling to the Spanish page to see how these terms are used in Spanish.
They also learn to use Google and Google Images to search for and find information on grammar topics.
Through use, they learn to judge the value of different sources information. They are assessed in a series
of short meta-cognitive assignments in which their responses demonstrate their digital literacy as

students of the Spanish language.

Throughout the semester, students in SPAN 1110 also complete a series of video assignments. They
record themselves communicating information about different course topics at the end of textbook
chapters using the video app FlipGrid, and they complete their video interview project at the end of the
semester using Zoom. The interview project in particular aids them in developing digital literacy,
because they often must teach their interview subjects, such as elderly family members, how to use

Zoom.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmt.edu/academicaffairs/assessment/gened.php

425 /450


http://www.wordreference.com/
http://www.spanishdict.com/
https://www.nmt.edu/academicaffairs/assessment/gened.php

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

Date

Feb 16 2021

Upload Assessment

Completed - Feb 16 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Matt Johnson--Gen Ed Certification Supporting Document (SPAN 1110) -1

Filename: Matt Johnson--Gen_Ed_Certification Sup x23rVT9.pdf Size: 32.7 kB

Upload Rubric

Completed - Feb 16 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Matt Johnson--Gen Ed Certification Supporting Document (SPAN 1110) - 2

Filename: Matt Johnson--Gen Ed Certification Sup ApSqyRC.pdf Size: 36.0 kB

Application: 0000001371

Michael Raine - mraine@unm.edu
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NM General Education Curriculum
Summary
ID: 0000001371

Status: Under Review
Last submitted: Feb 5 2021 09:07 AM (MST)

Application Form

Completed - Feb 4 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy
. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

1.
2
3
4. Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
5
6. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

7

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**
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Tips for Completing the General Education Course
Application

e When pasting into the application from another document, paste your text without formatting.

¢ In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Ryan J. Kelly

Title Associate Professor
Phone 505-277-3960
Email ryankelly@unm.edu

Submitting Institution

Name of HEI UNM Main

Submitting Department Family & Child

Chief Academic Officer

Name Pamela Cheek

Email pcheek@unm.edu
Registrar

Name Michael Raine

Email mraine@unm.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix FCST

Number 2130

Title Marriage and Family Relationships
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

No

Co-requisite Course

Prefix (No response)
Number (No response)
Title (if applicable) (No response)

New Mexico Common Course Information

Prefix FCST
Number 2130
Name Marriage and Family Relationships

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Social & Behavioral Sciences - Communication, Critical Thinking, Personal & Social Responsibility

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

Upon Successful completion of this course, students will be able to:

1. Analyze myths about contemporary family life.

2. Explore and articulate their understanding of theories, gender roles, sexuality, intimacy, power in
relationships, homes and family, parenting, crises.

3. Demonstrate their understanding of diverse family structures in premarital, marital and family

relationships.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.
1. Describe the tenants and concepts of the major family studies theories, (including identification of key

issues that confront families today, the phases of a relationship, and the influence that marriage and the

family have on individuals’ development as well as the broader social context).
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C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.

Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Evaluating and communicating findings from scientific studies related to marriage and family
relationships is critical for understanding the field and helps make up the foundation of this course.
Students communicate about assigned readings and lecture material in multiple ways including small
group settings (i.e., breakout rooms), online discussion boards, tests (the class includes three tests) and
assigned papers (see directions for the Sexual Risk Taking paper for an example). For the Sexual Risk
Taking Paper, students locate and summarize supportive empirical documents related to methods shown
to being effective for reducing sexual risk taking in adolescence. For another writing assignment,
students relate material obtained from interviews with 4 adults with aspects of assigned readings and
lecture material (e.g., theories, conceptual models, key words or phrases, fallacies). This assignment
provides students an opportunity to compare individuals’ perceptions about marriage and the family as
they relate to empirical information covered in class. Students cite their work using criteria established
by the American Psychological Association. In other assignments students read journal articles and report
whether study hypotheses were supported and whether inferences and interpretations of the data were
accurate. Students may provide counter-interpretations of study results by using alternative theories.
Informally, students also meet with each other in small groups to discuss the strengths and limitations of

assigned readings.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Developing critical thinking skills as they relate to marriage and family relationships is an essential part
of the class. As part of assignments, students evaluate findings from peer-reviewed journal articles and
determine whether conclusions are well-informed and justified. For the Sexual Risk Taking paper,
students investigate prevalence rates of sexual risk taking among youth in New Mexico (e.g., multiple
sexual partners, unprotected sex). Students analyze related data from the New Mexico Department of
Health, identify and gather information about evidence-based intervention and prevention approaches,
and use findings to develop solutions for lowering rates of risk in the state. Students are graded on
whether they have developed solutions that reflect an informed, well-reasoned evaluation. Critical
thinking exercises are also completed in class. For example, students discuss in breakout rooms personal
biases they hold toward spanking (i.e., mild open-handed hitting) as a disciplinary method and its effects
on development. After learning about fallacious arguments, students apply the information and assess
their own personal beliefs for various fallacies (e.g., fallacy of causation, fallacy of insufficient sample).
Students are then presented with summaries of research on the effects of spanking and are asked to
evaluate how research findings relate to their own personal biases. Critical thinking is also assessed on
tests. Students are presented information from scientific findings and are asked to explain conclusions

that can be made.
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Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Intercultural Reasoning and Intercultural Competence: Family Structure Paper Assignment - Students
interview 4 adults about topics related to marriage and family processes. The purpose is to learn more
about others’ perspectives. Topics discussed in the interviews include a range of personal, social, cultural
and social justice issues including racial disparities facing families (e.g., access to family healthcare
services), rights of those in same-sex relationships, access to birth control, parental disciplinary practices
and rights of divorced non-residential fathers. For the paper, students are asked to summarize
information discussed in the interviews and to relate it to research-based findings, key terms, and
theories discussed in class. This assignment also provides students an opportunity to learn how others
may carry perspectives that differ from their own. Sustainability and the Natural and Human Worlds: In-
Class Writing Assignments - As part of writing assignments, students consider how different issues facing
New Mexico not only impact individual families but the broader social context as well. For example, rates
of harsh parenting (e.g., spanking, yelling/screaming) are high in New Mexico and forecast elevated
levels of anxiety, depression and aggression among children over many years. Students are asked how
this may have an impact on the functioning of communities in New Mexico as well as on healthcare
systems. To give another example, students are asked to explain how unintended teenage pregnancy
rates may impact economic systems, rates of incarceration and rates of educational attainment in New
Mexico. For another example, students learn about and discuss how the broader sociocultural milieu
(race, socioeconomic status, poverty) influences children’s development and family life. Lastly, as part of
the Sexual Risk Taking paper, students commonly explain how sociocultural and economic challenges
forecast rates of sexual risk taking and compromise the health and development of humans. Overall, the
class places an emphasis on understanding how family functioning and processes influence many

environmental, socio-cultural and economic systems and vice versa.
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D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

http://assessment.unm.edu/assessment-types/gened-assessment/index.html

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

S

Date

Feb 4 2021

Upload Assessment

Completed - Feb 4 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

FCST 2130 UNM GenEd Cert and assess

Filename: FCST 2130 UNM GenEd Cert and assess.pdf Size: 169.2 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Application: 0000001391

Patricia Matchin - matchin@nmmi.edu
NM General Education Curriculum

Summary
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ID: 0000001391
Status: Under Review
Last submitted: Feb 24 2021 02:33 PM (MST)

Application Form
Completed - Feb 23 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and
assesses the three essential skills. New Mexico's new General Education models must be adopted by all of

New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

Communications: Communication, Critical Thinking, Information & Digital Literacy

Mathematics: Communication, Critical Thinking, Quantitative Reasoning

Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility
Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility

Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

N o u kA W N H

Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

*Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course
Application
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e When pasting into the application from another document, paste your text without formatting.

e In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

e The assessment that is uploaded should be an example of what is discussed in the narrative.

e Narratives should describe what activities students do to develop the essential skills throughout

the course.

Contact Information

Name Patricia Matchin

Title Associate Dean of Humanities
Phone 5756248203

Email matchin@nmmi.edu

Submitting Institution

Name of HEI New Mexico Military Institute

Submitting Department English

Chief Academic Officer

Name BG Douglas Murray

Email dmurray@nmmi.edu
Registrar

Name Chris Wright

Email wright@nmmi.edu
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Is this application for your entire system (ENMU, NMSU, & UNM)?

Yes

Institutional Course Information

Prefix ENGL

Number 2210

Title Professional and Technical Writing
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix BUSW
Number 2113
Title (if applicable) Business Writing

New Mexico Common Course Information

Prefix ENGL
Number 2210
Name Professional and Technical Writing

A. Content Area and Essential Skills
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To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Communications - Communication, Critical Thinking, Information & Digital Literacy

B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Choose professional communication appropriate for audiences and situations.

2. Write in different genres of professional communication.

3. ldentify the purpose of a work-related communication and assess the audiences' informational needs
and organizational constraints.

4. Employ appropriate design/visuals to support and enhance various texts.

5. Demonstrate effective collaboration and presentation skills.

6. Integrate research and information from credible sources into professional communication.

438 /450


http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

Writing: create resume and cover letter; implement revisions based on peer review; write clearly and
effectively in standard English; use proper tone, language, and rhetoric.

Reading: understand various types of texts; read with an editing eye; evaluate document and visual
design; infer meanings, authorial purpose, audience reaction, and flawed logic.

Research: identify and use a variety of legitimate resources, find and evaluate current trade writing and
trends, employ research processes.

Collaboration: support the development of peers, create high quality work and learning, collaborate on
research and writing.

Cognition: identify and employ problem-solving techniques, employ professional forms of address,
explore common ethical dilemmas.

Generation: create a project proposal, create solutions to a problem, suggest ways to optimize research

value.

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Communication. Genre and Medium Awareness, Application and Versatility; Strategies for

Understanding and Evaluating Messages; and Evaluation and Production of Arguments.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

communication.

Students encounter and use a range of writing genres in this course—i.e. the email, the memo, the
resume, the cover letter, the technical instructions, the proposal. They learn the ways that these genres
overlap and the ways that they differ. They understand that they must choose their writing genre based
on the proposed task and goal. They consider the context of each writing task (audience, rhetorical goal,
and culture) and shape their message accordingly, understanding that all writing has underlying
persuasive and argumentative goals. Assessment: students receive both rough draft feedback and a final
grade based on a rubric with categories/mastery areas for each assignment. The rubric includes a
category for overall format/adherence to genre expectations, as well as persuasiveness/effectiveness of

communication.

Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students learn that they must think critically about their audience and writing goals, while both
articulating and overcoming rhetorical challenges. They work on identifying and eliminating hidden
negatives in their writing, understanding that Professional Writing values a neutral or positive tone. They
construct an individual internal proposal and conduct preliminary research to solve a problem; during this
process, students must research and evaluate evidence in order to reach a conclusion about possible
avenues of future research. Assessment: Rough draft feedback is given on each assignment; the grading
rubric used for the final draft addresses students’ persuasiveness, use of rhetoric, and achievement of

stated assignment goals—all evidences of critical thinking skills.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students are required to access Canvas regularly in order to navigate our online course page, access
assignments, and submit their writing. They watch online videos that reinforce the subject matter. They
have the opportunity to find online sources (during a process of inquiry where they seek to solve a
problem) and assess the credibility of those sources using guidelines given in class. They also navigate
an online textbook (OER resource) that shares up-to-date information about Business and Professional
Writing. Assessment: Points are awarded based on students’ successful navigation of the Canvas Home
Page (accessing and submitting weekly homework assignments on time). Students are also graded based

on successful acquisition and use of credible online sources.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.nmmi.edu/assessment-plans/

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).
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Date

Feb 18 2021

Upload Assessment

Completed - Feb 23 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

Assessment for ENGL 2210

Filename: Assessment for ENGL 2210.pdf Size: 332.4 kB

Upload Rubric

Completed - Feb 18 2021

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.

Rubric for ENGL 2210

Filename: Rubric_for ENGL 2210.pdf Size: 472.7 kB

Application: 0000001375

Michael Bilopavlovich - michaelb@mesalands.edu
NM General Education Curriculum

Summary
ID: 0000001375

Status: Under Review
Last submitted: Feb 10 2021 12:05 PM (MST)

Application Form

Completed - Feb 10 2021

Application Form

The goal of the new models of General Education is to create an intentional curriculum that develops the
essential skills that college graduates need to be successful. The New Mexico Curriculum & Articulation
Committee will evaluate each certification form to understand how the course introduces, reinforces, and

assesses the three essential skills. New Mexico's new General Education models must be adopted by all of
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New Mexico's public higher education institutions by August 1, 2019.

Essential Skills

The defining characteristic of the New Mexico General Education Curriculum Model is its focus on essential

skills. Three essential skills are associated with each of six content areas:

1.
2
3
4.
5
6
7

Communications: Communication, Critical Thinking, Information & Digital Literacy

. Mathematics: Communication, Critical Thinking, Quantitative Reasoning

. Science: Critical Thinking, Personal & Social Responsibility, Quantitative Reasoning

Social & Behavioral Sciences: Communication, Critical Thinking, Personal & Social Responsibility

. Humanities: Critical Thinking, Information & Digital Literacy, Personal & Social Responsibility
. Creative and Fine Arts: Communication, Critical Thinking, Personal & Social Responsibility

. Other: 3 Essential Skills chosen by the institution

Faculty teaching courses within any given content area must weave the three related essential skills

throughout their course while also addressing content knowledge and skills.

Deadline for Next Curriculum Committee Meeting

Applications to add courses to the new General Education Curriculum must be received by May 17,

2019 to be heard at the June 13-14, 2019 NMCAC Meeting.

***Applications approved at the April meeting will be archived on May 17, 2019.**

Tips for Completing the General Education Course

Application

When pasting into the application from another document, paste your text without formatting.

In the narratives, avoid qualifiers (frequently, often, given the opportunity) when discussing what
students do throughout the course.

The assessment that is uploaded should be an example of what is discussed in the narrative.
Narratives should describe what activities students do to develop the essential skills throughout

the course.
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Contact Information

Name Michael Bilopavlovich
Title Faculty

Phone 5754614413 ext. 150
Email michaelb@mesalands.edu

Submitting Institution

Name of HEI Mesalands Community College

Submitting Department Academic Affairs

Chief Academic Officer

Name Natalie Gillard

Email natalieg@mesalands.edu
Registrar

Name Forrest Kaatz

Email forrestk@mesalands.edu

Is this application for your entire system (ENMU, NMSU, & UNM)?

No

Institutional Course Information
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Prefix ENG

Number 201 A
Title Types of Literature: Short Story
Number of credits 3

Was this course previously part of the New Mexico General Education curriculum?

Yes

Co-requisite Course

Prefix ENGL
Number 1110
Title (if applicable) Composition |

New Mexico Common Course Information

Prefix ENGL
Number 2380
Name Introduction to Short Fiction

A. Content Area and Essential Skills

To which area should this course be added?

Indicate "Other" if the course is not associated with one of the six NM General Education areas.

Humanities - Information & Digital Literacy, Critical Thinking, Personal & Social Responsibility
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B. Learning Outcomes

List all common course student learning outcomes for the course.

Common Course Student Learning Outcomes (find Common Course SLOs at:

http://www.hed.state.nm.us/programs/request-a-change-to-the-nmccns.aspx)

1. Read a selection of fictional works.
2. ldentify literary devices of short fiction, such as plot, character, setting, point of view, and theme.
3. Use critical approaches and engage in discussions to analyze fiction.

4. Define the strengths and limitations of short fiction forms.

Institution-specific Student Learning Outcomes

List all institution-specific Student Learning Outcomes that are common to all course sections offered at the

institutions regardless of instructor.

N/A

C. Narrative

In the boxes provided, write a short (~300 words) narrative explaining how the course weaves the
essential skills associated with the content area throughout the course. Exp;lain what students are going to
do to develop the essential skills and how you will assess their learning. The narrative should be written

with a general audience in mind and avoid discipline specific jargon as much as possible.

Be sure to address the component skills listed next to each essential skills. The number of component skills

that must be addressed by your narrative is listed.
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Critical Thinking. Problem Setting; Evidence Acquisition; Evidence Evaluation; and

Reasoning/Conclusion.

In this box, provide a narrative that explains how the proposed course addresses all of the components of

critical thinking.

Students will define problems, evaluate issues, and formulate research questions to guide their inquiries.
They will complete reading and research tasks to collect, qualify and evaluate sources and data for
credibility, relevance, and possible bias. Students will cite their sources in a systematic and respectful
manner. Students will consider rhetorical, historical, and cultural contexts as they develop and refine
their theses and ideas, and they will effectively communicate their conclusions and their underlying
reasoning through written, oral or digital presentations.

Critical thinking will be assessed in the formation and articulation of ideas within students’ essay projects
as well as in written and oral responses to assigned readings and homework. Students will demonstrate
the ability to analyze a text and identify various features, such as rhetorical context, intended audience,

credibility and bias, and rhetorical modes.

Personal & Social Responsibility. Intercultural reasoning and intercultural competence;
Sustainability and the natural and human worlds; Ethical reasoning; Collaboration skills,
teamwork and value systems; and Civic discourse, civic knowledge and engagement - local and

global

In this box, provide a narrative that explains how the proposed course addresses 2 of the components of

personal & social responsibility.

Intercultural reasoning and intercultural competence

Through multiple writing and discussion assignments throughout the course, students will Explicate,
Compare, and Interpret texts to gain insight into the people of other times and other cultures, and reflect
on how their own values and moral structures are both a product of and a reaction to their own native
environments. Student responses may take the forms of Argument or Discussion, and students will be
encouraged to ‘interrogate’ texts to discern their deeper meanings. Comparisons with their own
experiences will allow students to develop greater sensitivity and an awareness of the diversity of social,
political, and cultural issues which characters may face. Considerations of characters’ motivations and

desires will help students develop a greater appreciation for the ways art (literature) may illuminate
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psychology and the human condition. Intercultural reasoning and intercultural competence

Through multiple writing and discussion assignments throughout the course, students will Explicate,
Compare, and Interpret texts to gain insight into the people of other times and other cultures, and reflect
on how their own values and moral structures are both a product of and a reaction to their own native
environments. Student responses may take the forms of Argument or Discussion, and students will be
encouraged to ‘interrogate’ texts to discern their deeper meanings. Comparisons with their own
experiences will allow students to develop greater sensitivity and an awareness of the diversity of social,
political, and cultural issues which characters may face. Considerations of characters’ motivations and
desires will help students develop a greater appreciation for the ways art (literature) may illuminate

psychology and the human condition.

Ethical Reasoning

Drawing on history, psychology and their own experiences, students will analyze the characters,
motivations and sense of ethical responsibilities portrayed by characters and cultures in works of
literature. Many stories and novels involve moral dilemmas and difficult choices; studying the evaluation,
decision-making process and consequences of choice by others helps students formulate and examine

their own approach to matters of ethics, integrity, philosophy, and what it takes to lead a ‘moral life’.

Collaboration skills, teamwork and value systems

Through discussion, debate, group projects, and presentations, students will practice collaborative and
interactive modes of inquiry and the respectful free exchange and critique of ideas. Collaboration and
group projects promote planning skills, division of labor, esprit de corps and mutual accountability -
which are all highly prized skills in academia and the contemporary workplace.

The habits of mutual respect, collaboration, and cooperative problem-solving may also impact how
young adults will react to larger societal dilemmas such as racism, gender equality, environmental

responsibility, and income inequality.
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Information & Digital Literacy. Authority and Value of Information; Digital Literacy; Information

Structure; and Research as Inquiry

In this box, provide a narrative that explains how the proposed course addresses 3 of the components of

digital literacy.

Students will acquire, assess, and communicate information across different mediums using digital tools.
They will recognize the hazards and advantages of communicating in an integrated digital environment.
Students will develop and pursue self-directed research which generates problem solutions or otherwise
illuminates the complexity of issues and questions. They will document and share their inquiries using
appropriate formats, tools, and digital presentation applications.

Information and digital literacy will be assessed throughout the semester as students utilize digital
resources and word processing technology to research, compose, revise, format, and transmit their
various assignments. Students will demonstrate competence utilizing research databases and other
information tools to gather, organize and evaluate information, as well as their ability to navigate online
learning platforms (where applicable) and standard electronic communications tools such as email,

online chats, discussion forums, and digital meeting spaces such as Zoom or Skype.

D. Assessment Plan (Must be on file with HED by August 1, 2019)

Link to Institution's General Education Assessment Plan

https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf

This course has been reviewed by the institution's Chief Academic Officer and meets

institutional standards for general education (signature of CAO below).

449 /450


https://www.mesalands.edu/wp-content/uploads/2020/01/SLAC-Annual-Report-2018-19-Final.pdf

Date

Feb 10 2021

Upload Assessment

Completed - Feb 10 2021

The assessment should illustrate how at least one of the essential skills is assessed within the context of
the course.

ENG 201A ENGL 2380 Sample Assignment Short Story

Filename: ENG 201A ENGL 2380 Sample Assignment ZOEKpOz.pdf Size: 96.0 kB

Upload Rubric

Incomplete

The optional rubric should illustrate how at least one of the essential skills is assessed within the context
of the course.
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The following is an example of assignments that build upon each other throughout the
semester in ENVS 2130 Critical Thinking in Science. The course is divided into 4 modules and
therefore Frist Principles Assignment 1 is assigned in Module 1 and First Principles
Assignment 2 in module 2 etc. The assighments are designed to take the student through the
process of thinking critically about the problem and ultimately decided on the proper tools
for solving the problem. The first step, assighment 1, is a brainstorming exercise. Here the
students is asked to list the information they would need to learn in order to complete the
task. In assignment 2, the students are required to study the thermodynamics problems and
list what is given and what is assumed. In the third assignment, assignments 1 and 2 are
blended. The problems given in this assignment are difficult geophysics problems. Students
must list what is given and then list what they will need to learn to understand the problem
and/or solve the problem. The final assignment takes the student a step further using
thermodynamics and chemistry problems. The students are required again to list what is
given, and any assumptions given. The student will then tell me what the problem is asking
for and they will make a list of what they need. Finally, they will choose from a list of
equations that they can use solve the problem and why they chose that equation. For each
assignment, directions are written within the assignment and further explained in video
format.

First Principles Assignment 1. Brainstorming

Goal: | have made an assumption that none of you have done a presentation for the United
Nations on water issues in the Middle East and therefore do not know much or anything about
the problems that these countries are experiencing. First Principle thinking is stepping back and
look at the issue as if you, or in some cases no one, has never solved this problem or taken on a
task. You are starting from the very beginning. Please submit your assignment as a pdf via
Blackboard.

You are tasked with giving a presentation to the world’s ambassadors at the United Nation
Conference next week on water resource issues in the Middle East. List 10 things you should
learn to make this presentation. Include why knowing this information will help you present the
topic to the group. NOTE, you do not have to go learn them. Only brainstorm what you would
need to know to accomplish this task.

First Principles Assignment 2. Breaking the problem down to its parts

Goal: | have several problems here for you. You do not need to solve the problems. This first
step to solving the problems in this assignment and any problem you face is to look at what you
have, what you need, what assumption you must/can make and, finally, looking for the tools to
put it all together. In this exercise, | want to know what you have and any assumptions that are
given to you. NOTE: You would need to know the subject matter to make assumptions so only
list those that are given. | choose to go with thermodynamics. Again, you will see that you do




not need to know these topics to list what you have. This may seem simple to some and
difficult to others and that’s ok because this is the first step and its where we will start.

Example:

The vacuum gage connected to a chamber reads 5.8 psi at a location where the atmospheric
pressure is 14.5 psi. Determine the absolute pressure in the chamber.

What is given; The chamber pressure of 14.5 psi, the atmospheric pressure 5.8 psi

No assumptions were given.

1. Amanometer is used to measure the pressure in a tank. The fluid used has a specific gravity
of 0.85, and the manometer column height is 55 cm. If the local atmospheric pressure is 96 kPa,
determine the absolute pressure within the tank.

2, The water in a tank is pressurized by air, and the pressure is measured by a multi-fluid
manometer. The tank is located on a mountain at an altitude of 1400 meters where the
atmospheric pressure is 85.6 kPa. Determine the air pressure in the tank if the heights of the
tubes are 0.1 meters, 0.2 meters, 0.35 meters. Take the densities of water, oil and mercury to
be 1000 kg.m?3, 850 kg/m3 and 13600 kg/m3, respectively.

3. Determine the atmospheric pressure at a location where the barometric reading is 740
mmHg and the gravitational acceleration is g= 9.81 m/s%. Assume the temperature of mercury
to be 107C, at which its density is 13570 kg/m3.

First Principles Assignment 3. Brainstorming- how do | answer this question?

Goal: | have made an assumption, again, that none of you are geophysics experts and therefore
have not solved or probably thought about solving the problems below. Here we are going to
use the idea of First Principles again to learn to ask questions. Remember, First Principle
thinking is stepping back and looking at the issue as if you or, in some cases, no one has never
solved this problem or taken on a task. You are starting from the very beginning.

In this exercise, you will see some difficult problems. Let me be clear that you do not have to
answer the problem as it is presented. The goal is for you to follow up on assignment 2 and add
the brainstorming from assignment 1 to the process. You will list what is given to you and list
guestions about the problem. The questions you brainstorm will help you find and use tools to
get to the solution. If you were going to actually do that (you’re not). See my example. You
should have more than 5 questions, easily, for each of these as they are complicated
geophysical problems.

Example:
An SH-wave originating in a solid layer where the shear modulus is U1 and the density is p;,
refracts across a boundary into another solid layer where the shear modulus U; is equal to Uy,



but where the density p; is greater than p1. This implies that the angle of incidence is (a) larger
than or (b) smaller than the original angle.

Given:

Shear modulus U; is equal to Uz

The rock layer where the wave originated is less dense
There is a boundary between 2 layers

Questions:

1. What is an SH-wave?

2. What is shear?

3. What is a shear modulus?

4. What role does density play in a rock layer?

5. What does it mean by “refracts across a boundary”?
6. What makes a layer solid?

1. Consider two solid layers, one resting on the other. In the top layer, the P-wave speed Vp1 =
4000 m/s and the S-wave Vs1 = 2200 m/s, and the deep layer the P-wave speed Vy2 = 4000 m/s
and Poission’s ratio equals 0.25. Suppose that an SH-wave originating in the top layer refracts

into the deeper layer, is the angle of refraction larger or smaller than the angle of incidence.

2. The planet Mercury turns very slowly on its axis. For the purpose of calculating gravity
anomalies, let us use a stationary sphere of radius 2418 km rather than a rotating normal
ellipsoid. Suppose that normal gravity is 376.000 gals on the surface of this sphere. Now
suppose that we have a measurement of 376.100 gals at a site on the surface of Mercury that is
at a height of 1000 meters above the reference sphere. Calculate the free-air gravity and the
Bouguer gravity values.

3. Consider two masses of rock, both having the same magnetic susceptibility and neither of
which possesses remnant magnetism. Mass A is more or less equidimensional, and mass B is a
thin, horizontal sheet of rock. Suppose that both masses are magnetized by induction in the
Earth’s main magnetic field. From consideration of the demagnetization effect, which mass
would possess the strongest magnetic moment per unit volume? If the masses were situated in
the Arctic or at the Equator would this effect which mass would possess the strongest magnetic
moment?

First Principles Assignment 4. Breaking the problem down to its parts and apply logic to set up
the solution.

In this assignment, we are going to revisit some of the thermodynamics problems we saw in
assighment 2 and we will add some chemistry. We are going to go through all the steps we’ve
done so far and add using logic to find the appropriate equation to answer the problem. Again,
you do not need to solve the problem, unless you want to. What is required in the assignment
is to list your givens, list any questions you have, restate in your own words what the problem is




asking for and then use the attached equation list to find the appropriate equation or equations
to find the solution. Also, tell me why you should use the equation(s) you choose. See the
example provided.

Example:
The vacuum gage connected to a chamber reads 5.8 psi at a location where the atmospheric
pressure is 14.5 psi. Determine the absolute pressure in the chamber.
Given: The chamber pressure of 14.5 psi
The atmospheric pressure 5.8 psi
No assumptions were given.
Question: What is absolute pressure?
What does the question ask for: The question is asking me to calculate the absolute pressure in
a chamber.
Equations: | can use the equations below because | am looking for the absolute pressure and
the problem has given me chamber pressure and atmospheric pressure.

Pabs = Patm _Pvac

1. What is the molarity of the solution given that 1.0 moles of potassium fluoride is dissolved to
make 0.10 L of solution.

2. Find the pH of a solution that contains 85 grams of hydrochloric acid (HCI) dissolved in 2.5 L
of water.

3. A balloon is filled with 35.0 L of helium in the morning when the temperature is 20.00 C. By
noon the temperature has risen to 45.00 C. What is the new volume of the balloon?

4. A solution is created by measuring 3.60 x 10 moles of NaOH and 5.95 x 10 moles of HCI
into a container and then water is added until the final volume is 1.00 L. What is the pH of this
solution? (this may take some though)

5. Amanometer is used to measure the pressure in a tank. The fluid used has a specific gravity
of 0.85, and the manometer column height is 55 cm. If the local atmospheric pressure is 96 kPa,
determine the absolute pressure within the tank.

6. Determine the atmospheric pressure at a location where the barometric reading is 740
mmHg (meaning the height is ~0.74 meters) and the gravitational acceleration is g= 9.81 m/s2.
Assume the temperature of mercury to be 10C, at which its density is 13570 kg/m3.

7. The new two will be a bit tougher, give them a shot!
A balloon is filled with 35.0 L of helium in the morning when the temperature is 20.00 C. By
noon the temperature has risen to 45.00 C. What is the pressure of the balloon at noon?



8. The water in a tank is pressurized by air, and the pressure is measured by a multi-fluid
manometer. The tank is located on a mountain at an altitude of 1400 meters where the
atmospheric pressure is 85.6 kPa. Determine the air pressure in the tank if the heights of the
tubes are 0.1 meters, 0.2 meters, 0.35 meters. Take the densities of water, oil and mercury to
be 1000 kg.m?3, 850 kg/m3 and 13600 kg/m?3, respectively.



Spanish 2 - SPAN 1120
Leccion 7 - Test (. 4) ID: E

n Emparejar - Match the pictures and descriptions.

Sofia se cepilla los dientes después de la comida.
Francisco canta en la ducha.
Mi hermano se afeita todos los dias.

Sofia se maquilla por la mafiana.
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El chico se cepilla el pelo dos veces al dia.
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E Lectura - Read the questions. Then read Ana's description of the Hernandez dormitory and
select the appropriate answers.

La rutina de mis compaferos de la residencia estudiantil Herndndez es bastante
normal. Todas las mafianas oyen el despertador a las cinco. Tienen una hora para bafiarse,
vestirse y arreglarse. Después, desayunan de seis a siete en la cafeteria. A algunos
estudiantes les molesta despertarse y levantarse temprano, pero a muchos les gusta. Dicen

que es bueno siempre llegar temprano a las clases y que les aburre quedarse en la cama

todo el dia. jYo prefiero dormir!




6. ¢Qué oyen los estudiantes de la residencia todas las mafianas?
a) el despertador
b) alos compafieros
c) los platos de la cafeteria

7. ¢Cuanto tiempo tienen los estudiantes para desayunar?
a) unahoray media
b) una hora
c¢) media hora

8. ¢éQué les molesta a algunos de los estudiantes?
a) comer tarde
b) descansar
c) despertarse temprano

9. ¢Qué les gusta a algunos de los estudiantes?
a) volveralacama
b) llegar temprano a las clases
c) peinarse y maquillarse

10. ¢Qué prefiere hacer Ana?
a) levantarse temprano

b) dormir
c) lavarse la cara

n Verbos

Conjugate the verbs and fill in the blanks with the appropriate reflexive verb forms. NOTE: You
will use two words: the verb form and a reflexive pronoun.

11. probarse (nosotros) =

12. irse (ella) >

13. secarse (ella) =

14. sentirse (tu) >

15. sentirse (nosotros) >

n élr o ser? - Fill in the blanks with the preterit form of ser or ir. Then indicate whether the
infinitive is ser or ir. Note: You must fill in the BLANK with the correct form of ser or ir, then
put the infinitive of the conjugated verb in parenthesis.



FOLLOW THE MODEL.
Modelo: Emilia fue (ser) muy amable con mi familia.

16. Ricardoyyo al museo por la mafiana.

17. Los papas de Maria muy generosos.

18. La profesora de historia a una reunion.

19. Estatarde tu a probarte las camisas.

20. Ayer por la mafiana yo a desayunar con mis primos.
21. Ustedes no al cine el lunes por la noche.

HLa rutina de Perla - Fill in the blanks with words from the list. Each selection will be used
one time.

despertador entonces le molesta

nada pantuflas se cambia

se cepilla se maquilla se sienta

El (22) de Perla suena (rings) a las cinco de la mafiana. Perla
se pone las (23) y entra al bafio a ducharse. Luego se seca, (24)
los dientes y (25) en la cama para cepillarse el pelo. A Perla

(26) no saber qué ponerse. (27) de ropa cada dos minutos,
pero (28) le gusta. (29) mira el reloj y decide ponerse o el
vestido azul o el traje gris. Cuando estd vestida (30) la cara y sale para la
universidad.

u Completar — Using gustar-like verbs fill in the blanks with the correct conjugated present
tense verb form. Each blank will be filled with TWO words.
NOTE: You must include the INDIRECT OBJECT PRONOUN.

Modelo : A mi me gusta (gustar) bafiarme.

31. A Marisa (aburrir) las matematicas.
32.AlJuany aBella (encantar) ir al cine.
33. Amino (importar) si llueve esta noche.
34, iAti (gustar) los museos?

35. Aellos (faltar) diez délares para comprar los boletos.




ﬂ Lectura - Read the note from a travel agent to her clients (los sefiores Valdivia), then
answer the questions.

Sres. Valdivia:

Por la mafana van a llegar al hotel La Palmera. Este elegante hotel les va a fascinar. Yo
me quedé alli cuando fui a Arequipa el aflo pasado. Todas las habitaciones tienen ventanas
con vista (view) al volcdn (volcano) El Misti. Los cuartos de bafio son muy grandes, con
ducha, dos lavabos y una mesa con espejo.

Por la tarde, pueden comer o en el restaurante Los Sabores o en el café Vistahermosa.
También, si les interesa la historia, pueden visitar la Casa del Moral.

A las ocho de la noche, Francisco Ramirez va a encontrarse (meet) con ustedes para
llevarlos a cenar a un restaurante en la Plaza de Armas. Mds tarde les voy a dar el itinerario
(itinerary) para los otros dias de su viaje.

Hasta pronto,
Sofia Enriquez

Agente de viajes

36. éPor qué Sofia conoce Arequipa?
a) Porque ella fue alli.
b) Porque ella vive alli.
c) Porque sus padres viven alli.

37. éQué tienen todas las habitaciones?
a) ventanas con vistas al volcan
b) espejos grandes
c) sillas cdmodas

38. ¢Dénde pueden comer?
a) en la Casa del Moral
b) en El Misti
c) en Los Sabores

39. {Addnde pueden ir si les interesa la historia?
a) alaPalmera
b) ala Casa del Moral
c) a Vistahermosa

40. ¢Qué va a hacer Francisco Ramirez?
a) mostrarles el volcan
b) llevarlos a cenar
c) decirles la historia



n Escritura - Write a 4 to 5 sentence paragraph in Spanish describing your daily routine.

Mi rutina diaria




ENGL 2640: British Literature I
Close Reading Essay Assignment (from Canvas)

For your essay assignment, select a poem of your choice or a passage, quotation or
short dialogue in a short story of your choice. Write at least two pages analyzing the
significance of its characterization, tone, symbolism, metaphors, similes, descriptive
phrases, etc. Your ideas should be organized and reflected in a thesis statement, with
supporting evidence throughout your essay. Please also include your passage on a
separate page, cited correctly.

Below you will find two critical sources with explanation detailing what a close reading
essay assignment should cover. Please read through carefully, and do not hesitate to
contact me if you have any questions.

Close Reading of a Literary Passage

To do a close reading, you choose a specific passage and analyze it in fine detail,
as if with a magnifying glass. You then comment on points of style and on your
reactions as a reader. Close reading is important because it is the building block for
larger analysis. Your thoughts evolve not from someone else's truth about the reading,
but from your own observations. The more closely you can observe, the more original
and exact your ideas will be. To begin your close reading, ask yourself several specific
questions about the passage. The following questions are not a formula, but a starting
point for your own thoughts. When you arrive at some answers, you are ready to
organize and write. You should organize your close reading like any other kind of
essay, paragraph by paragraph, but you can arrange it any way you like.

First Impressions:

What is the first thing you notice about the passage?

What is the second thing?

Do the two things you noticed complement each other? Or contradict each other?
What mood does the passage create in you? Why?

Vocabulary and Diction:

Which words do you notice first? Why? What is noteworthy about this diction?
How do the important words relate to one another?

Do any words seem oddly used to you? Why?

Do any words have double meanings? Do they have extra connotations?

Look up any unfamiliar words.



Discerning Patterns:

e Does an image here remind you of an image elsewhere in the book? Where?
What's the connection?

e How might this image fit into the pattern of the book as a whole?

e Could this passage symbolize the entire work? Could this passage serve as a
microcosm--a little picture--of what's taking place in the whole work?

« What is the sentence rhythm like? Short and choppy? Long and flowing? Does it
build on itself or stay at an even pace? What is the style like?

e Look at the punctuation. Is there anything unusual about it?

e |s there any repetition within the passage? What is the effect of that repetition?

e How many types of writing are in the passage? (For example, narration, description,
argument, dialogue, rhymed or alliterative poetry, etc.)

« Can you identify paradoxes [a seemingly contradictory statement that may
nonetheless be true] in the author's thought or subject?

e What is left out or kept silent? What would you expect the author to talk about that
the author avoided?

Point of View and Characterization:

o How does the passage make us react or think about any characters or events
within the narrative?

e Are there colors, sounds, physical description that appeals to the senses? Does
this imagery form a pattern? Why might the author have chosen that color, sound
or physical description?

e Who speaks in the passage? To whom does he or she speak? Does the narrator
have a limited or partial point of view? Or does the narrator appear to be
omniscient, and he knows things the characters couldn't possibly know (for
example, future historical events, events taking place "off stage," the thoughts and
feelings of multiple characters, and so on).

Symbolism:

e Are there metaphors? What kinds?

e |s there one controlling metaphor? If not, how many different metaphors are there,
and in what order do they occur? How might that be significant?

« How might objects represent something else?

o Do any of the objects, colors, animals, or plants appearing in the passage have
traditional connotations or meaning? What about religious or biblical significance?



Close reading - Checklist

Grammar

The relationships of the words in sentences.
Vocabulary

The author's choice of individual words.
Figures of speech

The rhetorical devices used to give decoration and imaginative expression to literature,
such as simile or metaphor.

Literary devices

The devices commonly used in literature to give added depth to the work, such as
imagery or symbolism.

Tone
The author's attitude to the subject as revealed in the manner of the writing.
Style

The author's particular choice and combination of all these features of writing which
creates a recognizable and distinctive manner of writing.

After brainstorming for ideas, write a thesis statement. Next, group your brainstorming
ideas and produce a scratch outline. For a short essay like this, you should now be
ready to draft several paragraphs. (You do not have to turn in your pre-writing or
outline, only the finished essay.)

Formatting:

1. All writing assignments must be typed and in MLA format.
Review: http://owl.english.purdue.edu/owl/resource/747/01/ (Links to an external
site.)

2. Essays should be 500 words minimum (about 2 pages), double-spaced, New Times
Roman, 12 point font.

3. Use MLA heading (your name, my name, course number, date).

4. Number every page in a proper MLA header (last name and page number, one-half
inch from top in right corner of each page).

5. Give your essay a catchy title.

6. Look carefully at the MLA Format Sample —your formatting should look like this!




Tips:

1.

o

o N

9.

Review “Writing about Literature”
at https://owl.purdue.edu/owl/subject specific_writing/writing in_literature/writing

about literature/index.html. (Links to an external site.)

. When you write, remember to pre-write (free-write, cluster, list, or otherwise

brainstorm). Then outline (if necessary) and/or write a rough draft.

Ask questions of the text if you are stumped for material.

Consider your audience, purpose, and tone. Use professional academic language.
Avoid sexist language and slang.

. Rephrasing a question into a statement sometimes creates a good topic sentence

or thesis statement.

Outline (subdivide) your main topic into subtopics.

Provide evidence and discussion for each subtopic.

You may include a brief paraphrase or summary of the work, but your essay must
include response and/or analysis as well.

Your essay should include an introductory paragraph, body paragraphs, and a
concluding paragraph.

10.Each paragraph should start with a topic sentence and end with a concluding

sentence. Each paragraph should transition smoothly into the next.

11.1f you cite from other sources besides the work itself, document correctly and

include a Works Cited list. (This is not required, though you may find it helpful if
you're discussing historical/biographical context. Please use scholarly sources
only. NO WEBSITES other than the ones I've linked.)

12.Proofread carefully to catch and correct grammatical and spelling errors before

submitting (or re-writing) your final draft.

13.Do not plagiarize. Review my plagiarism policy on the syllabus.



Survey of Mathematics - Sample Assessments

Communication sample assessments

1. Students will research a method of classical cryptography that was not discussed in class. They
will write a paper which covers the following:

(@) when and by whom was the method developed

(b) how a plaintext message is encrypted

(c¢) how a ciphertext message is decrypted

(d) what are the strengths and weaknesses of this method of encryption
(e)

e) provide examples of when and where it was used

2. Students will peruse the origami textbook and select an origami figure. The students will read
the textbook’s description of this figure and master its construction. In front of their peers, they
will discuss this origami figure and demonstrate how it is constructed. After this demonstration,
all of the students will attempt to construct the figure with the help and guidance of the student
presenter.

3. Each student will be assigned a term project where they will apply the concepts learned in
financial mathematics to analyze an important consumer mathematics problem. They will write
a report in which they discuss the financial model that they are using, all relevant financial
variables, the collection of necessary data, their analysis and results. They will present a
summary of their term project to their peers, both orally and with the use of visual aids. They
will answer any questions posed by their peers and the instructor.



Critical Thinking sample assessments

1. You are currently living in a 3-bedroom 2,000 square foot house in Phoenix, Arizona. However,
you are planning on moving to Albuquerque, NM and you want to determine whether it better to
buy or rent a house. After doing some research, you find that the average price of a house in
Albuquerque, that is comparable to the one you are currently living in, is $250,000. The average
rent of such a house is $2,300 per month. Assuming that after you sell your house in Phoenix
you will have $50,000. You can apply all or part of the $50,000 to a down payment if you
decide to buy or you can invest all of the $50,000 in the stock market if you do decide to rent.
Identify all of the relevant variables (interest rate, property tax, insurance, average return on
investments, closing costs, etc.), collect all of the necessary data, and develop a model which
will allow you to determine the financial benefits of buying versus renting. Consider three
options:

(@) you put down $50,000 as a down payment
(b) you put down $10,000 as a down payment and invest the remaining $40, 000 in the
stock market

(c) you rent and invest $50, 000 in the stock market.

In each case, apply the appropriate financial formulas and plot the results of your analysis for a
period of ten years. Discuss your results, the validity of your assumptions, and how these
assumptions impact your conclusions.

2. Determine what type of encryption method was used to produce the following ciphertext.
Compute and create appropriate tables to represent the ciphertext letter and bigram frequences.
Use the methods of frequency analysis to uncover the ciphertext alphabet and determine the
original plaintext message. Document the complete cryptanalysis process.

RYLRL MKKYM QRIMB MTZQK IYDYG ZIMKP PKYMD
WKMMK ILIZX XKARG ZMZPS DRYMQ DMTDP KYGIB
SMKJE PRYOD YZXKY GWDMZ IMQRP RPMQK ZWJKP
MPEIN RNRYO RYPMD YGKZL YKTTZ IWJGI BSMZO
IDSQB MQKOZ NKIYZ IPZLM QKYKT GZWZY PRKPY
KKJKJ MZSIZ MKGMM QKRIX KPPDO KPMQD MJRPG
EPKKM QKPSK GRLRG PZLLE MEIKJ KWRNK IRKPZ
LOZWJ



Quantitative Reasoning sample assessments
1. A survey of enrollment at 35 community colleges across the United States yielded the following
figures:

6,414 1,550 2,109 9,350 21,828 4,300
5944 5,722 2,825 2,044 5,481 5,200
5853 2,750 10,012 6,357 27,000 9,414
7,681 3,200 17,500 9,200 7,380 18,314
6,557 13,713 17,768 7,493 2,771 2,861
1,263 7,285 28,165 5,080 11,622

(a) Organize the data into a chart with six intervals of equal width. Label the two columns
Enrollment and Frequency.

(b) Construct a histogram of the data.
(c) Calculate the sample mean, median, and mode.

(d) Ifa state was planning to establish a new community college, which piece of
information would be more valuable: the mode or the mean? Explain your answer.

(e) Describe the shape of the distribution. Justify your answer.
(F) Calculate the sample variance and the sample standard deviation.

(g) A school with an enrollment of 8000 would be how many standard deviations above
(to the right of) or below (to the left of) the mean?

2. The Rivers are negotiating with two banks to buy a house selling for $105,000. Bank A is
offering the following terms: a 30-year mortgage with 10% down at an interest rate of 5% with
3 points to be paid at the time of closing. Bank B is offering the following terms: a 25-year
mortgage with 20% down at an interest rate of 6. 5% with 0 points. Which mortgage should the
Rivers select? Explain your reasoning and justify your decision.



3. You purchased a new car for $32,000. The dealership gave you $10,000 for your used truck,
which you used as a down payment. You financed the balance at 4% APR for 48 months.
Before making your 36" payment, you decide to pay off the loan.

(a) Use the given table below to determine the total interest you would pay if all 48
payments were made.

(b) What were your monthly payments?
(c) How much interest will you save by paying off the loan early?
(d) What is the total amount due to pay off the loan?

Annual Percentage Rate Table for Monthly Payment Plans
Annual Percentage Rate
Number of (Finance Charge per $100 of Amount Financed)
Payments 3.50% 4.00% 4.50% 5% 5.50%
6 $1.02 $1.17 $1.32 $1.46 $1.61
12 1.91 2.18 245 2.73 3.00
18 2.79 3.20 3.60 4.00 4.41
24 3.69 4.22 4.75 5.29 5.83
30 4.58 5.25 5.92 6.59 7.26
36 5.49 6.29 7.09 7.90 8.71
48 7.31 8.38 9.46 10.54 11.63
60 9.15 10.50 11.86 13.23 14.61

4. Given the following W-2 form complete Form 1040.

'a Employee's social security number Safe, accurate, Visit the IRS website at
|_ 123-45-6789 OMB No, 1545-0008  FAST! Use @ fon s, g0vuele
b Employer identification number (EIN) 11-2233445 1 Wages, tips, other compensation 2 Federal income tax withheld
c Employer's name, address, and ZIP code 3 Social security wages 4 Social security tax withheid
. 50,000.00 3,100.00
The Big Company 5 Madicare wages and tips © Medicars tax withheid
123 Main Street 50,000.00 725.00
Anywhere, PA 12345 7 Social security tips 8 Allocated tips
d Control number A1B2 9 10 Dependent care benefits
@ Employee's first name and initial Last name Suff. | 11 Nongualified plans 1;21 See instructions for box 12
Jane A DOE 18 Swooy e T iz', D | 1,500.00
123 Elm Street ﬁbm @ Efm : DD | 1,000.00
Anywhere Else, PA 23456 [ Oiher _— 126
§{ P | 4,800.00
12d
|
f Employee’s address and ZIP code
15 Suie  Employers state ID number 16 Siate wages, lips, elc. | 17 State income tax | 18 Local wages, tips, efc, | 18 Logal income tax 20 Locaity rame
WPALL..A285 e D90001NBBS 80000 TS0 L. MU
\
Wage and Tax Department of the Treasury—Intemal Revenue Service
Form W— Statement E D 1[ L}

Copy B—To Be Filed With Employee's FEDERAL Tax Return.
This information is being furnished to the Intermal Revenue Service.



10.

The following ciphertext was produced using column transposition and the keyword
CLAYTABLETS. Decrypt the ciphertext and determine the original plaintext
message.

TTEDE HUNOL YHUGE TPPHN TTRAG OMEHY ESHHS SAPTM
GOOLA SNRTE STLHA NSUEO LYHER PROBU DEHRI RITBK IOBBE
NAESG YWEAO NOARF KRTAT AAWHA NHOAB ERSFR HHOAE ESIUT EE

The following ciphertext was produced using a monoalphabetic-monographic cipher with
keyword Leonhard and keyletter E. Determine the cipher alphabet and the decryption alphabet,
and then decrypt the message.

YWIJDE JHLZJ) HYNOW PKKZL QLDFG LZMNL MNLFJ UFEYF
COJPL CYLKW DKFRC FSCWK BFZPD WJWJH MNBLM HY

a|b|c|d|e|flg|lh]iljlk|I|m|[n]lo|p|lg|Tr|s|tlju]lv| w|Xx]|y]|z

Decrypt the following ciphertext assuming that the plaintext message has been encrypted using
the Vigenere cipher and the keyword TRITHEMIUS.

Y I Q X K VUKZBDO B CPXS QW I MA L B Q

. Memphis, Tennessee ,is due north of New Orleans, Louisiana. Find the distance between

Memphis (35°9' latitude) and New Orleans (29°57' latitude). Assume that the radius of the
Earth is 3960 miles. Round your answer to the nearest mile.

You have been given partial blueprints of a house (see Attachment A). Determine the perimeter
and the square footage of the house.

You would like to plant wildflowers in a region that forms part of an annulus (see shaded
section of the drawing provided in Attachment B). If it costs $22.95 to seed 60 square feet,
calculate the total cost of seeding the given region. Round up your answer to the nearest cent.
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New Mexico Tech Math 131 Lab 11

Name
Date

In the Lab 11, Designing a Pipeline with Minimum Cost, students will use Quantitative Reasoning. They will
communicate/represent quantitative information. They must develop several models for a pipeline route
connecting wells A and B, then determine a mathematical model for the cost of each pipeline route and determine
which models gives a minimum cost.

Designing a pipeline with minimum cost. (Author: John Ramsay, College of
Wooster)

Objectives:

1. Develop an understanding of how the derivative can be used in various
situations.

2. Develop an understanding of the graphical interpretations of the derivative.
ate system, sketch a graph of y =f"(x)

Statement of Project: A common problem encountered by the oil industry is
determining the most cost effective pipeline route in connecting various wells in an
oil fertile area. The attached map is a section of a U. S. Geological Survey Contour
Map of Southern Ohio with wetlands (swamp) area outlined for clarity. An existing
oil well is located approximately at the point B. If a new well is dug at point 4 , a
pipeline installation company must be directed as to where to lay connecting pipe.
In consultation with the installation company, the following information has been
obtained:

a) Straight, two-inch coated pipe must be used at a cost of $1.50/ foot.

b) A maximum of two elbow joints may be used. Assume that the elbow
joints may be fabricated with any angle measure.

c¢) In crossing normal terrain, installation is $1.20/foot.

d) Installation in wetland area requires an additional Track Hoe at a cost of
$60/hour.

e) In a 10 hour day, a Track Hoe can dig an approximately 300 feet of ditch.

Determine the pipeline route connecting the two wells at A to B which incurs the
least cost.

Suggestions: First solve the problem as if the wetland separating 4 and B were a
rectangle, then improve on this solution by modeling the wetland area more
accurately. Also reduce the number of paths to consider before you begin
modeling. For example, one need not consider a path around the swamp area to
the north since it is further that the path around the swamp to the north since it is
further than the path to the south and both traverse only normal terrain.
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